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UDC 378.091.212(73)

MPOBJEMM AJIANITALIT IHO3EMHUX CTYJAEHTIB
B YHIBEPCUTETAX CHIA

Hessaoicarouu enuxy inbKicms asmopcbKux 00CHi0HceHb NPoobiem iHO3eMHUX
cmyOenmie, 3 AKUMU 6OHU CIMUKAIOMbCA NIO Y4ac HABUAHHA 34 KOPOOHOM, MU CMeep-
02IcyeEMO, Wo npobaemu adanmayii  0coOIUBO 8aANCIUBL OJIsL CYYACHOI nedazoiKu
ma ncuxonozii 3 memoro 3abesnevenns gacurimayii npoyecy adanmayii iHoO3eMyis.
Y cmammi npononyemocs ananiz opeanizayitino-nedazociunoco 3abe3neuents aoan-
mayii ino3eMHUx cmyoenmis 00 yHigepcumemcobkozo cepedosuwa CLLIA. Y pobomi
CMBePOIHCYEMBCA, WO YUHHUKU NPAMOi Oii (3micm Ha8YanbHO20 Mamepiany, ¢opmu,
Memoou ma 3acoou HaA84aHHs) ma YUHHUKU Henpsamoi Oii (npocmoposo-npeomemua
Opeamizayis 0C8IMHLO20 CepPedosUd, MINCOCODUCMICHA 83AEMOOISE MA 0COOUCICHO-
NCUXONO02IYHI 0COONUBOCMI) BNIUBAIOMb HA A0ANMAYII0 [HO3EMHUX CMYOEeHmMI8 00
aAMEepUKaAHCbK020 YHIBEPCUMemcbko20 cepedosuwyd. /locniodceno ocHO8HI acnekmu
aoanmayii inozemHux cmyoenmis 0o yuisepcumemis CLLIA.

Cmamms maxoic OKpecitoe HU3Ky KomMnemeHmuocmeti ma 30ibHocmeti cmy-
O0enmis, HeoOXiIOHUX 0151 adanmayii 00 0C8IMHBLO2O cepedosUd Ni0 4ac HABYAHHS
3a KOpOoHOM. Buoxkpemneno ocnosni komnemenmunocmi 8uxkiadayis, HeoOXiOHUx y
pobomi 3 iHO3eMHUMU cmyOeHmamu 0 iXHboI YCniwHoi adanmayii ma HaBYaIbHUX
docseHenb. 3a805KuU pe3yibmamam OnUmy8aHHs My GU3HAYULU OCHOBHI npobiemu
IHO3eMHUX cmyOdeHmis y npoyeci aoanmayii 00 HOB020 VHIBEPCUMEMCLKO20 Cepe)o-
BUWA 3 PI3HUX ACNEKMIB, 20JI06HUM YUHOM. NCUXOJIOSIYHUX, COYIAIbHUX, K)IbMYPHUX I
axkaoemiunux. OOIPYHMOBAHO OP2AHI3AYIUHO-NEOA202iUHI OCHO8U POOOmMU YHIBepCU-
MemcbK020 NePCOHANY 3 THO3EMHUMU CIMYOEHMAMU U000 NOle2UleHHs a0anmayii
iHO3eMyi6 00 HOB020 AKAOEMIYHO20 CepedosUwa ma GaicIueo20 3HaA4eHHs yYHigep-
cumemcvbko2o Kamnycy 6 yobomy npoyeci. OKpecieno makoic MONCIUBICMb NPO-
gaodicents npozpecugnux ioei ma ooceioy CLLA wooo adanmayii inozemuux cmy-
O0enmig 00 yHigepcumemcwpKoi ocgimu Yxkpainu.

Kniwouosi cnosa: inozemuuii cmyoenm, npooiemu aoanmayii; acnekmu aoan-
mayii; cnpuanHs; akaoemiune cepedosuwe; wimam yHieepcumemy, CLLIA.

FOREIGN STUDENTS” ADAPTATION CHALLENGES
IN THE US UNIVERSITIES

In spite of the existence of a lot of authors’ researches on the issues of inter-
national students’ problems, while studying abroad, we state that the adaptation
challenges they face are the issue of vital importance to solve for today s pedagogy
and psychology in order to facilitate the foreigners’ adaptation process. The article
offers an analysis of the organizational and pedagogical support of foreign students’
adaptation to the US university environment. The paper argues that direct-acting
factors that are means of training and indirect factors, among which there are the
spatial-objective organization of the environment and interpersonal interaction,
influence foreign students’ adaptation to the American university environment.
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The main aspects that cover foreign students’ adaptation at the US universities
have been studied, namely: learning the language the host country, adopting its
culture and social support. The article also outlines a number of competencies and
abilities of students needed to be adapted to the educational environment while stu-
dying abroad, as: foreign-language communicative competence, sociocultural, inter-
cultural, and strategic competences; ability to overcome cultural shock and stress
associated with it, abilities to adapt to a new cultural environment. The major
teachers’ competences necessary in the work with foreign students for their successful
adaptation and the study process have been singled out. The results of the survey
defined the key foreign student’s challenges of the adaptation process to a new uni-
versity environment from different aspects, namely: the psychological, social, cul-
tural, and academic ones. The organizational and pedagogical basics of the university
staff 's work with foreign students on ensuring the facilitation of their adaptation to
a new academic environment and an important role of the campus in this process
have been substantiated. The possibility of implementing the US progressive ideas
and experience concerning foreign students’ adaptation to university education of
Ukraine has been also outlined.

Key words: a foreign student; adaptation challenges; aspects of adaptation;
facilitation; academic environment; university staff; USA.
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Introduction

Nowadays globalization process covers all vital functions of the society and
an individual (political, social, cultural, economic, informational, professional, edu-
cational, and other ones) leading to the need to develop interpersonal communica-
tion skills, which is impossible to gain without adjusting to a foreign-language
cultural environment (Smolikevych, 2018, p. 1). In this paper we provide an over-
view of the foreign students’ adaptation to the American university environment, as
the US universities are the leaders among the world’s providers of educational
services. Evidence suggests that the the US higher education is of quality, which is
confirmed by the ratings of international studies by reputable publications and
organizations, such as Higher Education Top 200 World University Rankings “Times”
and Quality Standard Top University Rankings, which evaluate the higher educa-
tional institutions by the studying results, of training effectiveness, research (citation),
international educational activity, reputation, etc. According to these data, the US
universities are in the top five and make up the largest share of the best universities
in the world. Almost all states and 128 different US cities are presented in the rankings.
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This paper states the development of the US higher education in the context of
international education which is influenced by scientific and technological prog-
ress, global student mobility, the process of internationalization (Altbach & Knight,
2007). Besides, the characteristics of higher education are humanism, democra-
tization, diversification, integration, and internationalization, developed on popular
philosophies in the US, as postmodernism, constructivism, and positivism (Knight,
2012, pp. 23-24).

The analysis of recent research. A lot of investigations into some aspects of
international education were carried out by P. Altbach and J. Knight (2007).
Academic mobility was the subject of study by the scientist J. Knight (2012).

The researched features of the university environment functioning have been
highlighted in the work by C. Grant and C. Sleeter (2006). The researcher R. Tafa-
rodia and A. Smith (2001) studied the problem of multidimensional adaptation and
interpersonal communication. The key features of developing communicative cul-
ture skills were considered by B. MacWhinney (2002). The process of forming
foreign language communicative, sociocultural, intercultural and strategic competences
was highlighted in Y. Lin’s work (Lin et al., 2012). J. Bennett investigated the
problem of acculturation of the individual as a progressive acceptance of the elements
of another culture (ideas, concepts, values, norms, behaviour, institutions) by indi-
viduals, groups or classes of another culture (Bennett & Bennett, 2004). The inter-
cultural adaptation process was examined by Y. Kim (2016). N. Smolikevych
(2018) described theoretical and methodological basics of the foreign student
adaptation process.

The teacher’s intercultural competence in a multicultural environment was
considered by A. Villegas and T. Lucas (2002). N. Mukan studied teachers’ continuous
professional development (Mukan et al., 2019). The problems of teaching diversity
groups were the subject of the researcher N. Smolikevych (2019). There is a large
volume of published studies on the researched problem, but there is a relatively
small body of literature that is concerned with analysis, generalization, and syste-
matization of the data about the main foreign students’ challenges they meet in
their adaptation process to new educational environment. The academic literature
on students’ psychological, cultural, communication, social and educational adaptation
barriers has revealed the emergence of the two contrasting themes: an insufficient
representation of universities measures for students’ overcoming them and the
objective need for the improvement of organizing the foreign students’ adaptation
to university life and studies by implementing the best American practice in
organizing the foreign students’ adaptation to university studies and life.

The aim of the article is to give insight on the characteristics of foreign
students’ adaptation challenges and the US universities advanced practice in providing
these students with a systemic organizational and pedagogical support on campuses
in order to implement American progressive ideas and experience in this field by
Ukrainian universities. The authors defined the following objectives: to highlight
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the foreign students’ adaptation problems in the US universities; to characterize the
US university education in the context of the global education environment; to
perform an analysis of organizational and pedagogical provision strategies for the
foreign students’ adaptation in the US universities; and to outline the possibilities
of the American experience implementation in supporting of foreign students’
adaptation to university practice in Ukraine.

According to the aim of our research, we opted for a set of theoretical methods,
such as the comparative and historical ones, which allowed studying normative
documents and laws on education and scientific literature; analysis and synthesis —
to study pedagogical theories, concepts, and principles, induction and deduction
methods were adopted for interpretation of the research material; analytical and
logical methods were chosen to investigate the peculiarities and possibilities of
improving the higher educational services; statistical methods, used for checking
the obtained information by comparing data from scientific and other sources;
empirical methods, among which we can mention questionnaires of foreign students of
higher education institutions by using modern IT technologies to find out the most
common challenges of international students in their new academic environment in
the US universities and rate them.

Foreign students’ adaptation to the US educational environment as a
pedagogical problem

We have conducted an analysis of foreign students’ adaptation difficulties in
the US universities and organized this information into a logical sequence. Besides,
we have outlined the major principles of the university staff’s guidance for creating
favorable conditions for their successful undergoing the process (Mukan et al.,
2019; Smolikevych, 2019; Villegas & Lucas, 2002). The current study found that
foreign students’ adaptation in a the US university environment was influenced by
factors that contribute to its implementation, namely: direct factors — didactic
(content of educational material, choice of appropriate forms, methods and means
of training for the formation and development of sociocultural, intercultural, com-
municative competencies), and indirect factors — social and psychological (spatial-
objective organization of the academic environment, the effectiveness of interpersonal
interaction taking into account the individual and psychological characteristics of
foreign students). We have identified linguistic, social, psychological, organizational,
academic obstacles to the adaptation (Mukan et al., 2017; Smolikevych, 2018, p. 6).

We have done the analysis of the key aspects of foreign students’ adaptation
process in the US universities, namely: learning the host language (English), adoption
of the host country culture, and social support. Therefore, adaptation for the purpose of
studying according to a foreign syllabus implies formation of several student com-
petences such as foreign language communication, sociocultural, intercultural, and
strategic competences, ability to overcome the cultural shock and the stress related
to it, the ability to adjust to a new sociocultural environment. The teacher’s main
competences have been also determined, which include: educational and methodical,
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scientific and research, sociocultural, multicultural, emotional, communicative,
managerial, environmental, and IT ones, the competence in drawing up and imple-
menting culturally appropriate curricula, the competence in lifelong learning, that
are necessary for supporting an effective and rapid foreign students’ adaptation to
the study in the new academic environment of a US university and ensuring their
successful learning process (MacWhinney, 2002; Tafarodia & Smith, 2001).

The most obvious finding to emerge from this study is that the pedagogical
support for foreign students’ adaptation to the American university environment
are: conformity of the process of adaptation to its theoretical and methodological
fundamentals; students’ awareness and perception of cultural models; knowledge
and correct usage of effective models of communication, following the norms of
verbal and non-verbal behavior; sufficient level of student” communication culture
and such relevant competences, as foreign language communication skills, socio-
cultural, intercultural and strategic competences; an effective spatial and substantive
organization of structural units of the university (offices of “orientation programs”,
language institutes, centers), which provide a justified usage of appropriate forms,
methods, and teaching aids (Smolikevych, 2018, p. 7).

The present study has determined that international students’ socio-psycho-
logical adaptation to the the US university environment involves academic and
social student activity. Furthermore, it is regarded as a unity of accommodation and
assimilation. The socio-psychological aspect of adaptation is characterized by such
stages of adaptation, as “honeymoon”, “culture shock”, “recovery”, “adaptation”
and “reverse culture shock”. Adaptation rates are a lack or low level of anxiety and a
high level of self-esteem (Kim, 2016). The investigation of the subject matter has
shown that there are psychological and sociocultural varieties of socio-psycho-
logical adaptation that depend on many factors. Firstly, personal traits, strategies
for overcoming stress, social support impact on psychological adaptation. Secondly,
the duration of living in a new culture, cultural knowledge, language skills, and
four different strategies of acculturation: assimilation, integration, separation, and
marginalization influence sociocultural adaptation (Yu & Wright, 2016).

We have performed an analysis of the use of outsourcing and insourcing
capabilities of the US universities due to the organizational context. It shows that
establishing cooperation between the US universities and the US recruitment
companies has some advantages as the latter provide orientation programs of two
types. These include programs that are implemented prior to arrival in the United
States (the English language, pre-university course, academic, and financial consulting
programs) and upon arrival in the United States (cultural orientation programs,
academic programs, consulting programs on visa status, financial status, housing,
employment opportunities, health status, etc.) (Smolikevych, 2018, pp. 13-14).

Overall, this study strengthens the idea that offices of foreign students, inter-
national programs, academic support; language, cultural and religious centers/
schools, counseling services, leisure centers, student university organizations, hostel
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association, and advisors / mentors that are present at the US university campuses
provide foreign students with academic, financial, domestic, legislative counseling
in the forms of seminars, individual assistance or group work. They organize social,
cultural, sporting events, group work, student self-government activity, volunteering
for the purpose of their socialization as well as help in studying process, job search,
and solving of household problems. So, the organizational and pedagogical support
for the adaptation of foreign students in the US universities includes such kinds of
activity as organization of a system of recruiting foreign students; offering a wide
range of counseling services oriented into psychological, sociocultural and peda-
gogical support before and after arrival in the the US; providing opportunities to
master academic English at the required level together with the improvement of
communication skills; teachers’ training to work in a multicultural environment;
the improvement of educational programs adding multicultural content, etc. (Yu &
Wright, 2016).

We have proved that it is of vital importance for universities to offer not only
up-to-date high-quality educational services and use high-tech resources but also to
provide favorable conditions for student learning and support (academic and social
adaptation, acculturation in a divertive environment, linguistic, and financial support).
Besides, the prestige of universities is influenced not only by the enrollment rate of
foreign students but also by the number of foreign students who have gained a
certificate or a diploma. Accordingly, this indicator provides a certain reputation of
the institution, its financial position or budget allocations, which are essential
factors for further development. It has been found out that the tasks of multicultural
education include the development of an appropriate educational policy, a multi-
cultural content of educational programs, inclusion of the international component
in the curricula, preparation of the teachers for work with diversity groups, offering
qualitative educational and consulting services on adjusting to a new environment
and providing opportunities for improving the language and communication skills,
gaining the intercultural competence, a support for ethnic, social, racial and lin-
guistic differences, etc. (Bennett & Bennett, 2004; Grant & Sleeter, 2006).

It also highlights the priority tasks of the US higher education institutions
which are: 1) to create the favorable conditions for effective adjustment to the
academic and cultural environment of foreign students who have not been fully
prepared for successful educational and cultural interaction and have not achieved a
proper level of foreign language communication skills yet and 2) to help them
overcome psychological, communicative and academic barriers in their adaptation
process, which is a necessary prerequisite for the implementation of not only aca-
demic and educational tasks but also interpersonal and intercultural interactions in
modern educational environment. The role of university campuses as an academic
and educational environment in promoting the psychological, sociocultural and
academic adaptation of higher education applicants from abroad, the activities of
student offices, and other resources providing this process have also been investigated.
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Foreign students’ experience in adaptation to studying in the US universities

We have justified important prerequisites for successful overcoming the
adaptation challenges, namely: a sufficient level of the English language and com-
munication skills, the development of intercultural competence and education of a
multicultural personality capable of cooperating in a global environment (Kim,
2016). In order to support our theoretical findings concerning foreign students’
adaptation challenges in the US universities we conducted a survey to determine
what best describes foreign students and their adaptation to academic and social life
in the US universities. The findings helped better understand complex interaction
on campuses, enable teachers to better motivate foreign students, and facilitate their
learning. A total of 50 foreign students of the US universities took part in the
survey using modern technologies (for instance, e-mail, social networks). The results
of the study are presented in Table 1. The data were collected from respondents, the
information was summarized and organized into a logical sequence, and conclusions
have been drawn.

The major findings of the survey helped deeper understand foreign students’
problems and enable teachers to better motivate international students and facilitate
their learning. The most of their challenges are: passive behavior (48%), high level
of anxiety (38%), removal from the university community (34%), difficulty in making
friends (32%), a huge difference between cultural values at home and in the USA
(48%), “cultural shock”, (38%), inadequate level of foreign language command and
communication skills (42%), difficulty in speaking in public (36%), problems with
food (38%), and homeland nostalgia (44%).

Table 1. Foreign students’ adaptation challenges in the US universities

50
Ne Adaptation problems interviewees the US teachers’ comments
(%)
1 What problems of the psy- Psychological adaptation depends largely
chological aspect of adapta- on the psychotype of the individual.
tion were the most difficult
for you?
- passive behavior 48
- high level of anxiety 38
- low self-esteem 14
2 | What problems of the social Social adaptation is determined by such
aspect of adaptation were main criteria, as acceptance of the person
the most difficult for you? by society, well-being and sense of spiritual
comfort.
- removal from the university 34 Passive adaptation
community
- difficulty in making friends 32 Passive adaptation
- non-acceptance of commu- 16 Disadaptation
nity rules and regulations
- no problem 18 Active adaptation
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3 | What problems of cultural Two factors, such as the level of English
adaptation were the most proficiency (in intercultural communication
difficult for you? and knowledge) and the similarity of cultures
(own and host), also have a significant impact
on the perception of American culture and
the unfamiliar environment by foreign
students.
- a huge difference between
cultural values at home and 48
in the USA
- “cultural shock” 38
- ignorance of the host 14
country culture
4 | What problems of academic Academic adaptation is determined by the
adaptation were the most main criteria, such as to the requirements
difficult for you? of the course, successful study, orientation
to the future profession, the ability to work
independently and in a group, establishing
and developing formal (business) relationships
with teachers and students, especially from
their group, etc.
- inadequate level of foreign
language command and com- 42
munication skills
- inadequacy of training in
high school to the content of 30
training programs at university
- mismatch between teaching 28
and learning styles
- low level of professional
. . L 18
orientation, motivation
- difficulty in speaking in
. 36
public
5 | Other problems of the adap- Students’ motivation, mental and physical
tation process: health is very important.
- food 38
- financial problems 26
- longing for family and
44
homeland
- weather conditions 28

* Compiled by the authors

The survey has shown that adaptation for each of these areas can be progressive
or regressive. A regressive adaptation manifests itself when a person formally
keeps to the ideals of society and is also formally involved in the educational process,
which creates new problematic situations for which it is extremely difficult to find
adaptive mechanisms. A progressive adaptation is characterized by a meaningful
acceptance of a person’s socially recognized values, which creates favorable con-
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ditions for personal growth and creativity. So, orientation programs are very important
for international students at the beginning of the studying process to facilitate their
adaptation to the new American sociocultural and academic environment.

Conclusions

The following conclusions can be drawn from the present study that foreign
students meet a lot of different adaptation challenges in the US universities. The
research on social and psychological, cultural features of foreign students’ adap-
tation to university studies and its theoretical and methodological fundamentals has
been carried out. Some invariant components of foreign students’ adaptation to a
new university environment have been determined from the point of view of
pedagogical science. The main student competences necessary for a successful

adaptation process can be the subject of the following researches.
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