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Petrovska O. V., Starenkyi R. M. Integration of the capabilities of individual territorial communities and the
network form of training for the implementation of project educational trajectories

Nowadays the major problem of education is to find new ways for knowledge acquisition, transformation of teaching meth-
ods, and update of educators’ methodological base. The rapid increase of the information volumes, technological development
of society, constant necessity to update the structure and content of the individual thinking process are decisive factors, when it
comes to the necessity to educate an individual with a high level of adaptation. It is difficult to underestimate the impact of effec-
tive education and training system on the development of the state that is why all the countries in the world face a problem to
search for a modern educational paradigm. The article deals with the substantial analysis of the recent changes to the Ukrain-
ian education system towards the modernization of children secondary education. Also the article suggests an optional way to
integrate the educational process in a comprehensive educational institution into the social, cultural and administrative life
of the community through the implementation of project educational trajectories. The development of different communication
levels between the participants in the educational process plays a significant role in modernization and shaping the value aspect
in understanding of cultural globalization trends. The article substantiates the effectiveness of communication between students
of different countries, regardless of gender, age and cultural or social life conditions.

Based on the analysis of normative documentation, literary sources and scientific articles on pedagogy, and also guided
by the results of personal managerial and pedagogical experience, the authors substantiate the importance of educational
complexes’ creation by introduction of a network form of training in the conditions of newly created separate territorial com-
munities to enable the development of educational methods for building educational trajectories for schoolchildren. As a result
of the practical testing of the scientific assumption, a considerable progress has been made in the formation of modern commu-
nicative, digital, linguistic, social and social competences among schoolchildren.

Key words: separate territorial community, network form of training, educational complex, personal educational trajecto-
ries, socialization, project activity, personalization of learning.
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THE IMPACT OF EUROPEAN INTEGRATION OF UKRAINE IN EDUCATIONAL
SPHERE ON PROFESSIONAL PREPARATION OF FUTURE FOREING LANGUAGE
TEACHERS’ CONFLICTOLOGICAL COMPETENCE

The paper deals with the definition of the notion “professional preparation of future foreign language teachers” and its con-
stituents (linguistic, psychological-pedagogical and methodical) in the aspect of contemporary European integration of Ukraine.
It has been estimated that the notion “readiness for professional activity” is included into the notion “preparation” due to
the necessity to point out the result expected from the preparation of the students. Professional preparation of future teachers as
a complex pedagogical system is viewed as a whole organization based on connections and interdependence of its components.
1t has been emphasized that the reform tendencies in professional preparation of foreign language teachers in well-known Euro-
pean countries have to do with the content, forms and methods of teaching, are connected with informatization and technologi-
zation of educational sphere, and are characterized by having a link between high and secondary educational establishments.
The following three levels in the conflictological preparation of the teachers of foreign language are singled out: theoretical
(the formation of interdisciplinary knowledge about the conflict, life values and orientations, moral norms and principles), the-
oretical applied (skills of using famous strategies and tactics of conflict resolution and formation of skills of handling conflicts
in collaborative way), practical (the formation of individual strategy of behavior in conflict situation, the ability to predict
and analyze real conflicts). Modern contexts of conflictological preparation of future foreign language teachers have been
estimated and analyzed: cross-cultural, communicative and interpersonal. The author s interpretation of the notion “conflicto-
logical competence of future foreign language teachers” has been given.

Key words: European integration, professional preparation, readiness for professional activity, conflictological prepara-
tion, conflictological competence of future foreign language teachers.

Introduction. Reforms in the system of high education connected with the adoption of such important normative
documents as National Strategy of Education development of Ukraine till 2021 (2013), The law of high education
(2014), The law of education (2017) presuppose concrete changes in preparation of future teachers and their profes-
sional growth. The main aim of modern Ukrainian system of education is the creation of conditions of development
and self-realization of a personality in high educational establishments, formation of their basic competences that
will help to solve different problems in the future professional activity. Conflictological competence is the part
of key competences that is why its development is the priority in the professional growth of future teachers. Thus,
the purpose of the study is to systematize the current innovational strategies of education implemented into profes-
sional preparation of future foreign language teachers’ conflictological competence under the influence of European
integration of Ukraine.
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The analysis of recent research and publications. Implementation of new system of education requires innova-
tional changes in the process of preparation of the future teachers of foreign languages. First, it is concerned with
the content and structure of preparation, implementation in practice of new innovational methods and strategies
of education, modern pedagogical technologies etc. Second, European Profile for Language Teacher Education
(2004) stresses the following professional competences that must be acquired by foreign language teachers: modern
informational and communicative technologies; the knowledge of the main principles of the methods of foreign
language teaching and the ability to adapt them to concrete circumstances and forms of education; the ability
to analyze educational resource materials from the point of the aim, tasks and results of education; the ability to
adapt personal educational acts to local national and cultural requirements, also methodological traditions; support
of regular contacts with representatives of those countries the language is studied and organization of such contacts
in educational aim [16]. Thus, foreign language teacher has to be IKT-competent, knowledgeable from the point
of view of methods of teaching and able to self-growth, self-development and self-realization, and have contacts
with the representatives of other countries.

Under the circumstances of Euro integration in the system of education the prestige of getting the qualification
of the teacher of foreign languages is constantly increasing, as well as the necessity of the knowledge of foreign
languages. As the result the attitude of youth towards learning foreign language as secondary subject changes,
the necessity in high-level professionals is growing having B2, B1, C1 and C2 levels in foreign languages. It is
important to underline that in 2022 in Ukraine foreign languages are planned to be fixed as obligatory subject for
entering high educational establishments. The main emphasis in Ukraine is also laid on the necessity of increasing
the level of teaching of foreign languages at schools due to several reasons: foreign language is an effective factor
of the humanization of education as its usage is connected with the process of communication directed at han-
dling interpersonal relationships; it is also regarded not only as means of humanization that exerts influence on
the development of personality, but as a part of his professional growth; the knowledge of foreign language helps
to develop mentality; foreign languages acquisition develops logical thinking of a person; foreign languages learn-
ing helps to develop cross-cultural communication of a person. It must be also underlined that due to foreign lan-
guage acquisition students are able to master the art and culture of the country, the creative heritage of its writers
and poets, the customs, traditions and wisdom of the nation that broadens their outlook. Future foreign language
teacher is also able to enrich his knowledge through written communication: translations of scientific articles,
report writing, making annotations etc.; to get important information about the development of his professional
sphere abroad and compare his own achievements with the achievements of his colleagues abroad; to take part in
different scientific and technological conferences to up his results to the world’s standards. It is out of the question
that future foreign language teacher should be capable of reading and translating special literature, investigating
and systematizing materials about professional activity that helps to provide business dialogues, business corre-
spondence etc. All above-mentioned statements stress that foreign language students gradually develop the ability
to work with foreign professional information and to choose the most rational and useful methods of foreign
language acquisition [4, c. 39-40]. Thus, foreign language is not only the way of global communication; it is also
fresh opportunity as for the humanization of education and the way of creating interpersonal relationships between
people of different nationalities.

However, on the contemporary stage of the development of education in Ukraine foreign languages are not
given an adequate treatment: in the majority of cases only the English language is studied, less hours of German
are suggested, and only some hours of French or Spanish. The cases of Chinese, Polish, Japanese or Hungarian
at Ukrainian schools are very rare. In addition, it must be pointed out that only one foreign language has been stud-
ied in the majority of schools up to the present moment [3, c. 87].

The problem of preparation of foreign language teachers in Ukrainian high educational establishments is drawn
attention to by T.Bocharnikova. The author claims that future foreign language teachers in Ukraine are prepared in
three types of high educational establishments: foreign language departments of pedagogical universities; foreign
language departments of classical universities; departments of pedagogical colleges. The author stresses that such
spectrum of foreign language teachers’ preparation is not always able to guarantee the necessary level of professional
knowledge for the work at contemporary schools [1, c. 22]. In summary, at the contemporary stage of the develop-
ment of Ukrainian system of high education one can witness the problem of improvement of the choice of talented
young people with the aim of gaining qualification of the teacher of foreign languages and the modernization of their
professional preparation in the higher educational establishments.

Theoretical background. Different aspects of the professional preparation of future teachers have been in the focus
of many research studies in the field of conflictology (N. Dem yanenko, L. Polishchuk, O. Pechota, V. Budak,
A. Stareva, 1. Sadova and others.). In the focus of our research, the following findings are relevant and important
devoted to the preparation of the teachers of foreign languages are found in the works of V. Bezlyudna, N. Brahznik,
1. Bogdanova, V. Gamanyuk, R. Martunova, S. Nikolaeva, O. Petrashchuk and others.

Now let us analyze the notion professional preparation and its constituents. There are different approaches to
the notion in pedagogical research papers as is claimed by 1. Sadova: when it is treated as the synonym to professional
activity (N,Kostina), or the term has been included to the definition (L. Grigorenko, T. Gushchina, G. Trotsko), or
the accent has been made on the essence, forms and methods of professional preparation, the result of preparation as
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the enumeration of skills and knowledge that the future professional has to gain (V. Zhyravlev, S. Kiselgof, N. Kuz-
mina); the unity with the process of formation of professional qualities of the teacher, the investigation of the ways
of the development of the pedagogical aptitudes of the teacher (F. Gonoblin, L. Kondrashova) etc. [13, c. 81].

Numerous scientific works of contemporary researchers agree that the notion of professional preparation of teach-
ers is a system based on homogeneous whole where all elements are united by educational aim of the development
of the personality and his professionally important personal qualities. The introduction of the notion “readiness
for the professional activity” to the definition of the notion “readiness” is determined by the necessity to point out
the result that is expected from the preparation of the students. Therefore, the professional preparation of future
teachers turns out to display united internal organization based on the interdependence of its components in the ped-
agogical system as a whole [12, c. 117].

The following constituents in the professional preparation of the teachers of foreign language are singled out
by S. Nikolaeva, O. Petrashchuk and others: theoretical linguistic and practical language preparation (the supply
of knowledge of the theory and history of a foreign language; the development of intellectual potential of the stu-
dents and their analytical thinking); theoretical and practical psychological pedagogical preparation (knowledge
of the theory of pedagogy, theoretical background as for the organization of educational process in different types
of secondary education establishments; the formation of important skills of conducting pedagogical investigation);
theory and practice of methods (conducting foreign language lessons and out of class activities in foreign lan-
guage, professional pedagogical improvement by self-education or at the special courses) [10, c. 9-17]. Concluding
the above said professional preparation of future foreign language teachers is divided into theoretical and practical
and has three main parts — linguistic, psychologo-pedagogical and methods.

Now we can generalize the following in the form of definition: professional preparation of future teacher of for-
eign language can be defined as homogeneous pedagogical system oriented on personal and professional develop-
ment of the students in the process of linguistic, psychological, methodological and pedagogical preparation that
helps to create readiness for their professional activity.

Professional preparation of future teachers of foreign language is not a static phenomenon; it needs constant
changes and modernization taking into consideration the demands of the society, the economic situation in the coun-
try and modern reform tendencies. The main modern reform tendencies in the professional preparation of the teach-
ers of foreign languages in European countries are summarized by O. Marheva: the orientation of the content
of education on the result, the modernization of the forms of its organization, strengthening of professional sci-
entific preparation and shift of its accents on the formation of cross-cultural, country study and integral methods
competences; to provide the correspondence of forms and methods of organization of the process of education in
higher educational establishments to schools; informatization and technologization of the process of education
and increase the importance of self-study of the students [9, c. 9-10]. As we see the tendencies of reformation of pro-
fessional preparation of the teachers of foreign language in the leading European countries are mainly connected
with the changes in the content, forms and methods of education and are concerned with informatization and tech-
nologization of educational sphere and links of high and secondary education.

We absolutely agree with T.Kolodko that inevitable changes in the content of higher education are the basis for
the formation of the new generation teacher presupposing fundamentalization, humanitarization and differentiation,
and also the development and realization of innovative technologies. The author underlines that the most important
thing is to make an accent on the necessity of changes in the character of future preparation of the teachers of foreign
language, in its general pedagogical and foreign language preparation as its aim is to develop students’ professional
thinking, formation of professional skills and ability to work at school [7, c¢. 195-197].

Within the scope of pedagogy, there is a lack of scientific investigations of definite aspects of professional
preparation of future teachers of foreign languages as pointed out by Mayer, especially in the context of defining
its peculiarities as for conflict competence [8, c. 19]. The overview of existing approaches to the study of conflicts
showed that the process of complex research of conflict preparation of future teachers has not been finished yet.
Further investigation should take into consideration the following topics: the formation of the system of conflict
competence knowledge and skills, the theory and practice of conflict resolution strategies, the formation of personal
pedagogical position, and analysis of modern strategies of successful conflict management.

In the light of the said above conflictological preparation in the system of higher education has to be conducted on
three levels: theoretical, theoretical applied, practical. Theoretical level includes theoretical akmeological knowl-
edge which is considered to be theoretical mode of conflict management. General theoretical knowledge is studied
at this level as well as life values, moral norms and principles that are important for students in their professional
activity. Theoretical applied level can be characterized as the system of theoretical applied akmeological knowl-
edge, defining practical orientation and motivation of the future professional activity in conflict management. Stu-
dents are able to reach this level due to lecture attendance, business games, trainings, group discussions of conflict
situations. Practical level of conflictological preparation helps students to acquire practical akmeological knowl-
edge which appears and functions in the real process of professional activity. This level presupposes the formation
of personal experience in conflict management, style of communication in conflict situations, formation of personal
strategy of behavior in conflict situation and the ability to foresee and analyze real conflicts while solving practi-
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cal tasks [14, c. 15-16]. The author characterized the levels of conflictological preparation of managers but in our
opinion, these levels can adequately be applied to conflictological preparation of future teachers of foreign language
taking into consideration the peculiarities of their qualification.

After having analyzed different types of conflicts, O.Shcherbakova differentiates specific contexts of their flow:
cross-cultural, interpersonal, space temporal, gender, communicative and age that is important to take into consid-
eration in preparation of future teachers [15, c. 51]. We are of the same point of view that above-mentioned aspects
are specific for conflictological preparation in general and for future teachers in particular. We consider that the main
contexts of conflictological preparation of future teachers of foreign language are cross-cultural, communicative
and interpersonal.

Following O. Demyanenko [5, ¢.170-171], cross-cultural context of conflictological preparation of future teach-
ers of the foreign languages lies in the knowledge of the students as for the following: cultural discrepancies between
people of different nations, the ability to express one’s thoughts and feeling as for these discrepancies; the ability
to find common ground with representatives of different cultures, outlooks, religions; the choice of relevant modes
of behavior in certain situations; skills of evaluating personal experience in conflict situations and its usage in future
professional activity.

Now communicative context of conflictological preparation of future teachers of foreign languages must be
dwelt upon. Contemporary communication is viewed as social process of exchanging different information that is
transmitted with the help of language resources having an aim of achieving understanding between the partners/
speakers according to definite rules and norms of communication.

In the process of professional preparation of future teachers of foreign languages special attention is given to
foreign language acquisition, which includes not only the volume, structure and content of educational material,
but also communication ability in the foreign language taking into consideration the emotional state of the students,
their personal peculiarities, and their attitude to the subject etc. Foreign language communication of future teachers
takes place at practical classes and seminars in the higher educational establishments. Foreign language preparation
of future teachers is not only teaching students of stereotyped language clichés, it should stimulate further improve-
ment of interpersonal communication and modern language tactics helping to form personal strategies of behavior
in the process of communication.

There are the following definitions of speech strategy and communicative strategy in present day scientific liter-
ature: as total of planned before theoretical steps, which are realized in communicative act and directed to achieve
communicative aims [6, c. 18]; the term speech tactics is viewed as total of practical steps in real process of com-
munication [6, ¢. 19].

Foreign language acquisition in the process of foreign language preparation of future teachers gives the basis for
their competence. «The European Indicator of Language Competence» examines foreign language competence as
integration of three main subtypes: linguistic competence (a system of knowledge of the language used in commu-
nication); social competence (having sociocultural, sociolinguistic and professional components that help to realize
the main aim of modern education when foreign language is understood as means of sociocultural development
of personality); communicative competence (knowledge of general grammar rules giving the ability to use the lan-
guage in the process of communication) [17].

O. Nikolaeva stresses important components of foreign language preparation of future teachers: formation
of speech competence including reading, writing, speaking, audition and translation; language competence includ-
ing the knowledge of language material; linquosociocultural competence including sociolinguistic, sociocultural
and social competence [11, c. 12]. Thus, native and foreign scientists agree that the structure of foreign language
competence includes linguistic, social and communicative components.

Interpersonal context of conflictological preparation of future teacher of foreign languages is closely connected
with the above-mentioned contexts. But it should be noted that all these cannot be limited by competence approach
as it presupposes the development of conflictological culture of a person oriented on constant self-development
and improvement of the cultural sphere of a person. We fully agree with T. Branitska that the content of conflictolo-
gical preparation is a part of professional education aiming to develop conflictological culture based on knowledge
integration of theory and practice [2, c. 21]. Cultural aspect of professional preparation of future teachers of for-
eign languages is extremely important as these teachers have to acquire cultural inheritance of different countries
of the world, to realize and acquire all human values that open the way to understanding and tolerant attitude to
other nationalities.

Conclusions and perspectives. Fruitful analyses of contemporary scientific literature on the problem of our
investigation gives the opportunity to generalize on the following peculiarities of conflictological preparation
of future teachers of foreign languages under the influence of European integration of Ukraine:

1. Conflictological preparation of future teachers has theoretical (formation of interdisciplinary knowledge about
conflicts, life values, moral norms and principles), theoretical applied (the usage of conflict resolution strategies
and tactics) and practical (formation of individual strategy of behavior in conflict).

2. The main contexts of conflictological preparation of future teachers are cross-cultural, communicative
and interpersonal.
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Examination of the huge material on peculiarities of professional preparation of future teachers of foreign lan-
guages in the aspect of the formation of their conflilctological competence gives the opportunity to summarize
the most important features of this phenomenon. So in our research paper we consider conflictological competence
of future teachers of foreign languages to be an integral personal formation based on the system of scientific knowl-
edge about the conflict, skills and practical experience of conflict resolution that are developed in cross-cultural,
communicative and interpersonal contexts of conflictological preparation in higher educational establishments.
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Iloniwyx I. B. Bnaue €epoinmezpauiitnozo pyxy Ykpaiuu y cghepi eunujoi océimu na npogeciiiny niozomosxy
Maiioymuix yuumeinie iHo3eMHOT MOGU 8 acneKmi (hopMyeaHHsa KOHPNIKmMOno02iunoi Komnemenmuocmi.

Y cmammi asmopom eusnaueno cymuicmb ROHAMM «NPOQeCciinHa nid2omoeka MauOymHix YYumenie iHO3eMHUX MOB»
ma il cknadosux (MiHeGICMUYHOL, NCUXON020-Ne0a202iuHOT ma MemoouuHoi) 6 acnekmi cyuachozo €8poinmezpayiino2o pyxy
Ykpainu. Jlosedero, wo 6HeceHHs NOHAMMSA «20MOBHICMb 00 NPOQeciiHoi JianbHOCMI» 00 BUSHAYEHHA NOHAMMA «Nio-
20MOBKAY 0emepMiH08AHO HeOOXIOHICIIO 6KA3AMU HA Pe3yTbmam, KUl OYIKYEMbCS 6HACTIOOK ni02omosKku cmydenmis. Ak
CKNIAOHA nedazo2iuna cucmema, npo@eciiina nioeomoeka MauOymHix euumenie GUAGNAE €OUHY GHYMPIWHIO OPeaHi3ayilo HA
OCHOGI 36 A3Ki8 | 3anexcHocmeli Mmigc ii komnonenmamu. 3’s1co6arno, wo menoenyii pepopmyeanus npoghecitinoi nid2omoeku
8YUMENi8 THO3EMHUX MO8 Y NPOBIOHUX EBDPONELCHKUX 0epiHCABAX CIMOCYIOMbCA 3MiH Y 3micmi, hopmax i Memooax HABYAHHSA,
noe’s3amni 3 iHpopmamuzayicto ma MmexHoL02i3ayicio 0C8IMHbOL 2ay3i, 36 SI3KOM 3ak1adie euwyol ocsimu [ wikonu. Pozensanymo
KOHDAIKMONOSIUHY RIO20MOBKY 6 CUCIEMI BUWYOI OCEIMU HA MPbOX PIGHSX. MEOPEMUYHOMY (OPMYBAHHS MINCOUCYUNIIHAPHUX
3HAHb NPO KOHGIIKM, CIMOSNAOHUX OPIEHMAYIll, JHCUMMEBUX YIHHOCMEL, MOPATbHUX HOPM | NPUHYUNIG), MeopemuKo-npu-
KAAOHOMY (YNPABIAHHA ) 3ACMOCYBAHHI 8i00MUX CIpamezill | MAKMUK Po38 sI3aHHA KOHAIKMIE, (popmMysaHHA HABUYOK U000
NONEPeoNCceHHs: OeCMPYKMUGHO20 PO3GUMKY KOHGAIKMY), NPAKMUYHOMY (opmysanns inougioyaivHoi cmpamezii nogedinKu
6 KOHGDIIKMI, CRPOMOJICHICIb NPOSHO3Y6am 1l AHANI3Y6AMU PeaibHi KOH@ikmu). Busnaueno ma oxapakxmepu3o8ano Cy4acHi
KOHMEKCMU KOHPAIKMON02IUHOT Ni020MOGKYU MAUOYMHIX YUUMENT8 IHO3eMHUX MO8 (KPOCKYIbNYPHUL, KOMYHIKAMUGHULL | GHY-
mpiwnboocodbucmichuil). Ilooano asmopcobke MAyMayeHHs NOHAMM «KOHGOIIKMON02IYHA KOMREMeHmMHICMb MauOymHix yuu-
menie iHO3EMHUX MOE).

Kniouosi cnosa: Eepoinmezpayis, npogeciina nid2omoska, 20mosricms 00 npopecitinoi isIbHOCMI, KOHGIIKMOono2iuna
ni02omosKa, KOHGIIKMON02IYHA KOMNEeMeHMHICMb MAUOYMHIX YYumenie IHO3eMHUX MO8.
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HEJAT'OI'TYHI OCOBJIUBOCTI METOJUYHOI'O 3ABE3IIEYEHHSA
OI3UYHOI'O BUXOBAHHSA Y HABUYAJIBHUX 3AKJIATAX OCBITH

Y cmammi posenadaiomuca axmyansni numania opmysana y 3006y6auie 0ceimu aKmueHo2o inmepecy 00 cucmemMamuy-
HUX 3aHAMYb QI3UHUMU 61PABAMU, 00 080I00THHA 6MIHHAMU MA HABUKAMY BUKOPUCIIAHHS BIPAB Y NOBCAKOEHHOMY JHCUMmMI 3
YINecnpAMOSaHOi cnignpayi MemoouuHoi ma Hayko8oi epyn 3a2anbHO0CEIMHb020 HAGYATLHORO0 3aKIA0Y 3 HABUANLHO-HAYKOSUM
iHcmumymom Qizuuno20 uxo8anus i cnopmy. Posenanymo nedacoiuni 0coOnUB0CHi MEMOOUUHO20 30a0e3NeUeH s npoyecy
@i3uun020 BUXOBAHHA Y HABYATLHUX 3aKaadax ocgimu M. Kpeminna. Poskpumo cymuicme 6uKopucmanis nedazo2iynux Memo-
0i6 i3 Memoro akmusizayii iHmepecy 3000y6auig 0c8imu 00 pe2yIApHUX CAMOCMIUHUX 3aHAMb Qi3uyHuMU énpasamu. Basciu-
8UM, HA OYMKY (haxigyis, € 6UKOpUCANHA SUKIA0AYAMY, MPEHEPAMU CINUMYIIG, MAKUX AK NOX6ANd, NOOSAKA, 0cobUCmuULl npu-
K1a0 mowjo. 3’1c08ano poib MEmooucmis, BUKIA0AUI8 i 6CIX YUACHUKIE BUXOBHO20 NPOYECY Y CHPUAHHI PO3BUMKY AKIMUSHOZO
inmepecy 00 3auamo Qizuunumu enpasamu. OCHOBHOIO Memo cmammi € 00CIIOUMU Nedaz02iuHi 0CoONUEOCMI 3a0e3NeUeHH s
Qi3UUH020 BUXOBAHHA 8 HABUATLHUX 3AKAA0AX 8 YMOBAX peghopmyeanHs eciei ocgimu. OXapaxmepu308ano MamepiaibHO-mex-
Hiuny, cnopmusny 6aszy m. Kpeminna ma naguanenux ocimuix 3axnadie 6a3oeoi ma suuyoi wkonu. 3a 00nomozor0 euKopuc-
MAHHA MAKUX Memooie 00CIONHCeHHA, AK AHANI3 MA Y3a2aNbHEHHS HAYKOBO-MEeMOOUyYHOT imepamypu, nedazoziunozo cno-
CMepeXCenHs, YCHO20 ONUMYBAHHA, NOPIGHANHA MA aDCMPazy8ants 0anux, 6yno 00csaeHymo memu 0ocriodxcenus. Ipogedene
00CHi0dHCeHHA 0aN0 3MO02Y NPURYCIMUMU, WO BANCTUBUM NPABUIOM Y poOOMI 3 MOL00OK € me, Wo 3d 0)0b-AK020 NOEOHAHHS
Memooie Haubinbwl payionarbhum Oyoe maxa ixus nOCri008HICMb: po3 ACHeHHS, 008e0eHHs, NOKA3, NPAKMUYHe 6UKOHAHHA
8npasu (mpenysanus) 3 00068 A3K08UM iHCmpyKkmasicem (00 ’em i eenuyuna Haganmaxcenus). Taxa nocnioognicme dacms 3moey
NAAHOMIDHO, 3ANIENCHO 810 IHOUBIOYANbHUX 0COONUBOCIET QI3UUHO20 PO3GUMKY KOXHCHO20 YYHA, CIYOeHma, CHOpmcMeHa gop-
MY8amu 8 Hb020 NOIUMUEHT HABUYKU 00 NOCMITIHO20 CAMOBOOCKOHANEHHS 3acobamu Qisuunoi Kynemypu i cnopmy. I1io vac npo-
6e0eHHs eKcnepuMenmy akmugHull inmepec i NO3UMUSHY NPUBUYKY 00 CUCIEMHUX 3AHAMb QI3UMHUMU 6NPABAMU CPHOpMYBanu
45 % cmyoenmie ma 38 % yunis 3a2anbHo2o 3aKAady 0CEimu.

Kniouogi cnosa: Qisuuna akmugnicmo, cnopm, Memoouxa, camopo3sumox, Mon00b, BUXOBAHHSA, HAGHANTIA.

ITpoBenenus pedopM y 3akiagax OCBITH YKpaiHHW BUMAarae, o0 y BHUXOBaHHI 3I0pOBOI, BCEOIYHO Ta rapMo-
HIAHO PO3BUHEHOT MOJIOA], AKa OyJle TOBHONPABHUM YJICHOM CYCHUIbCTBA Ta JOCTOHHOIO 3MIHOIO, BAXKIIUBE MiCIIe
BIIBOIMIIOCH (DI3UYHIN KYJIBTYPI 1 CLIOPTY.
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