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DEVELOPING MASTER STUDENTS’ PROFESSIONAL
SPEECH COMPETENCE IN PRE-SERVICE ENGLISH TEACHER
TRAINING: POSSIBILITIES, PROBLEMS AND RECOMMENDATIONS

There has recently been a significant increase in the level of interest to finding new forms, methods and means of pro-
spective foreign language teachers’ professional training optimization. The research is focused on the developing MA stu-
dents’ professional speech competence as a component of their professional education. In the study the following methods
were used: literature and curricula review, empirical (testing, expert assessment) methods, data mathematical processing.
The aim of the article is to present the content and the aprobation results of the specialized training course for MA students
“English Language Teaching Discourse: Developing Teacher Awareness”. This course is aimed at developing MA students’
professional speech competence, increasing their awareness of running interactive classes in the English language and help-
ing them develop into aware self-critical teachers, improving their teaching styles. The content of the course covers a range of
core issues with specific reference to EL use in classroom interaction and includes the following content modules: Generali-
ties of ELT Discourse; Categories of Teachers’ Verbal Behaviour; Reflective Observation in the EL Classroom. The course
Jfocuses on students’ autonomy, with the teacher’s role being that of mediator, and implies performing highly-interactive tasks.
The experiment results testify the efficacy of the course for developing MA students’ professional speech competence develop-
ing their awareness of appropriate verbal behavior in ELT classroom.
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of running classes in English, experiential learning.

Introduction

Nowadays numerous challenges concerning the field
of foreign language teacher professional development are
under discussion. Among the questions touched upon is
the issue of MA students’ professional skills improvement
concerning verbal communication in the classroom as
language is the central factor in the teaching frame. Thus,
in this research attention is focused on developing MA
students’ professional speech competence as a component
of their professional education.

The research works on the subject touch upon the is-
sues of classroom discourse (Sinclair and Coulthard
(1975) [25], Karasik (1998) [4], Oleshkov (2006) [5],
Yezhova (2006) [3], Shcherbinina (2010) [9] etc.); teach-
er talk and classroom interaction in language teaching and
learning (Malamah-Thomas (1987) [21], Lynch (1996)
[20], Seedhouse (2004) [24], Alexander (2006) [10],
Consolo (2006) [14] and others). A number of works
concern the issue of professional speech competence in
pre-service foreign language teacher education. Thus,
Fatkhullina (2004) [8] deals with speech competence as a
basis for prospective foreign language teachers’ profes-
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sional activity. Rubtsova (2006) studying the problem of
developing prospective foreign language teachers’ profes-
sional speech competence during teaching practice de-
fines it as “maturity in successful professional-speech
functioning, which is characterized by the developed
knowledge and skills in the field of kinds and genres of
professional speech as means of pedagogical interaction
in standard and non-standard speech situations at the
stages of planning, organization and implementation of
educational process” [6]. Although many aspects of pro-
spective foreign language teachers’ professional speech
competence development have been considered in detail,
the problem of mastering MA students’ professional
speech competence have not been sufficiently elaborated,
which justifies the topicality of the research in this field.
MA in English Language and Literature program is
aimed at students’ further improving their proficiency in
teaching English and thereby increasing their professional
confidence. As the role of verbal interaction between a
teacher and learners is crucial to the success of the educa-
tional process, MA students, in particular, require special
training aimed at developing their skills of realizing class-
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room interaction via effective classroom discourse. For
this purpose, we suggest the specialized training course
“English Language Teaching Discourse: Developing
Teacher Awareness”. It is directed at strengthening links
between theory and practice and developing clearer per-
ceptions of classroom processes with specific reference to
English language use in professional situations. It con-
tributes to MA students’ professional speech competence
mastering and individual teaching style development,
providing an opportunity for professional reflection and
raising students’ awareness of teaching in ELT classroom.

The aim of the article is to present the content of the
specialized training course for MA students “English
Language Teaching Discourse: Developing Teacher
Awareness” and the results of checking its efficiency.

To achieve this goal, the following objectives were set:

1) to elaborate the content of the course “English
Language Teaching Discourse: Developing Teacher
Awareness”;

2) to prove experimentally the efficacy of the sug-
gested course.

Research methods

The research was carried out at South Ukrainian Na-
tional Pedagogical University named after K. D. Ushyn-
sky in 2016-2017 academic year involving 52 MA stu-
dents of the Faculty of Foreign Languages majoring in
English Language and Literature who formed two exper-
imental groups — experimental group 1 (EG 1) — 27 stu-
dents, and experimental group 2 (EG 2) — 25 students.
The EG 1 was taught only within the major subject of MA
course — “English Communication in Academic and
Classroom Discourses”, while the EG 2 completed the
suggested special course. The empirical research included
the following stages:

1) the implementation of the pre-experimental re-
view to determine the initial level of MA students’ pro-
fessional speech competence;

2) empirical training according to the program of the
course suggested,;

3) the implementation of the post-experimental re-
view to determine the final level of MA students’ profes-
sional speech competence after the empirical training.

The following methods were considered appropriate to
collect data for this research: empirical (testing and expert
assessment), mathematical processing of obtained data.

The written multiple choice test included tasks aimed
at revealing the students’ declarative knowledge of ELT
Discourse main characteristics, the norms of teachers’
verbal behaviour, its general categories. Oral testing im-
plied free-constructed answers, for example: modify the
means of attracting students’ attention; explain students
their mistakes; check students’ understanding; ask a
stimulating question; formulate the instruction to the
activity etc. Following Bespalko (1968) [2], we consid-
ered the level of student’s maturity as sufficient if the
coefficient of maturity was = 0.7. In order to reveal the
level of the maturity of students’ professional speech
competence the following criteria were singled out:
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speech authenticity (speech correspondence with the
customary usage); phonetic appropriateness (that of voice
characteristics — clarity, confidence, persuasiveness, etc.);
lexical and grammatical appropriateness for the classroom
context; applying the techniques of questioning/eliciting,
responding to learners’  contributions, present-
ing/explaining, organizing/giving instructions, evaluat-
ing/correcting, sociating/establishing and maintaining
classroom rapport; speech adaptability (the ability to
adapt one’s speech in accordance with a communicative
situation/level of language proficiency).

Discussion

In creating the suggested course, the following theo-
retical provisions were proceeded from:

1. This course is meant to challenge MA students —
prospective English language teachers to be more aware
of their teaching. Gebhard (1996) states: “Awareness of
teaching is empowering. The more interest teachers have
in gaining awareness of how they teach, the more freedom
they will have to direct their teaching toward successful
student learning” [17, p. 45].

2. The content of the course is directed at teaching
English in the classroom context.

3. The course focuses on learning via experience.

4. The tasks are practically-oriented and not only
strengthen links between theory and practice but also
improve the students’ verbal behaviours through growing
professional awareness.

5. This course encourages students’ autonomy.

6. The course promotes creative review of the
knowledge obtained in the courses “English Communica-
tion in Academic and Classroom Discourses”, “Foreign
Language Teaching Methodology”, “English Teaching
Methodology in Higher School”.

7. This course performs the following functions: in-
formational, educational, cognitive and communicative,
self-developing.

8. The course is based on the cognitive and commu-
nicative approach as well as the reflexive approach. The
cognitive and communicative approach is aimed at devel-
oping students’ cognitive abilities and strategies, stimulat-
ing their professional adaptation to various ELT class-
room situations and helping to transform the acquired
knowledge to new ways of verbal behaviour, modifying
their cognitive teaching styles. According to Glatthorn
(1995) “Teacher development is the professional growth a
teacher achieves as a result of gaining increased experi-
ence and examining his or her teaching systematically”
[18, p. 41]. Barlett (1990) states that reflection is one of
the most important teaching skills [11]. Thus, we
acknowledge the importance of this approach for develop-
ing MA students’ professional speech competence as a
way of reflecting critically on realizing classroom interac-
tion. Reflection helps the teacher find out if verbal teach-
ing tools used in the classroom were appropriate, if all the
predetermined goals have been attained, and analyze the
degree of communicativeness in classroom interactions.

The informational society of nowadays requires from




prospective EL teachers manipulating of different areas of
knowledge in linguistics, pedagogy and foreign language
teaching methodology, educational psychology. The prob-
lem lies not only in the amount of information to be mas-
tered, but in the organization and application of that
knowledge in a practical communicative situation within
the classroom context. A model of communicative ELT
discourse should reflect its primary function — to support
and enhance learning, to be judged by whether or not it
does this effectively. Attempts to characterize communi-
cativeness merely in terms of features of authentic com-
munication when pertain outside the classroom are over-
simplistic and ignore the reality of the classroom context
and the features which make for effective communication
within that context. That is why it is necessary to define
categories of teachers’ verbal behaviour in a typical class-
room and to determine what it means to be communica-
tive in each situation, what would constitute a communi-
cative balance of behaviours for teaching and learning
purposes. It should be noted that prospective teachers’
verbal behavior is dependent on them-students’ individu-
al-speech experience, as well as the linguistic framework
of the teacher’s utterances. Therefore, it is important to
focus on developing students’ professional skills in run-
ning classes in the English language, the application of
which positively affects their communicative behavior in
ELT classroom, and to provide their experiential learning.

Thus, the aim of the specialized training course
“English Language Teaching Discourse: Developing
Teacher Awareness” is to develop MA students’ profes-
sional speech competence through increasing their aware-
ness of running an interactive class in the English lan-
guage and enriching their experience.

Foreign language teaching may be defined as the
process of interaction, mainly verbal, between the teacher
and learners, which occurs during other kinds of activity
and is determined by them. Thus, the content of the
course covers a range of core issues with specific refer-
ence to language use in professional situations. Having
analyzed the difficulties MA students encounter during
their teaching practice, we decided on the main thematic
blocks which encompass such themes. Thus, we have
developed the following content modules:

1. Generalities of ELT Discourse

2. Categories of Teachers’ Verbal Behaviour

3. Reflective Observation in the EL Classroom

It should be mentioned that according to their char-
acter and goals all thematic blocks of the course are prac-
tice-oriented.

In the first block, special attention is paid to the ELT
Discourse, its main characteristics and genres; verbal and
non-verbal means of expression in ELT Discourse; ELT
Discourse organization on various English language profi-
ciency levels; the interaction analysis researches (Mos-
kowitz’s FLint (Foreign Language interaction analysis sys-
tem [22]). In-depth analysis of the authentic ELT Discourse
promotes better understanding of modifications in teacher’s
speech, the necessity of code-switching, awareness of teach-
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er talk time limits, realizing the unity of verbal and non-
verbal means of communication. This theoretical input is
considered to be quite important, as it ensures extending MA
students’ knowledge in the ELT Discourse.

The second thematic block concerns categories of
teachers’ verbal behaviour in the classroom (question-
ing/eliciting, responding to learners’ contributions, pre-
senting/explaining, organizing/giving instructions, evalu-
ating/correcting, sociating/establishing and maintaining
classroom rapport [12]); principles of the choice of opti-
mal speech techniques in a communicative situation.

In the third block, MA students’ attention is focused
on promoting reflection on one’s teaching performance as
a means to develop and improve their skills of running an
interactive class in the English language. They are en-
gaged in observation and reflection on the real classroom
teaching through teacher talk and learners’ reaction. Ac-
cording to Gebhard (1996) “one way teachers can gain
awareness of their teaching is to observe other teachers”
[17, p. 34], and “a second approach to awareness of teach-
ing is self-observation” [17, p. 37]. Fanselow (1988)
states teachers have the chance to construct and recon-
struct their own knowledge, when they observe others to
gain self-knowledge [16]. Analyzing reflection in teacher
education, Calderhead & Gates (1993) consider it as a
means that helps teachers to analyze, discuss, control and
change their own practical teaching using analytical ap-
proach to education [13]. Thus, practice in reflection is an
important part of students’ cognitive activity. It provides
the position “I am an EL teacher” and helps MA students
to form their own professional speech competence. Hav-
ing formed the ability of reflective evaluation, the pro-
spective teachers will be able to monitor their teaching
practices, to identify difficulties and challenges, to evalu-
ate and control their professional development and per-
sonal achievements and on this basis to master their own
verbal behaviour. Despite the objective demands foreign
language department graduates are seldom adequately
prepared for organizing not only others’, but also self-
reflection. That is the reason why in this section we rec-
ommend students the workshops and the complex of
special activities for their professional development
through reflective observation with specific reference to
language use.

Organizational forms in the course suggested are
mini-lectures, workshops, practical classes and students’
self-study. The peculiarities of the course are as follows:

—it is focused on students’ autonomy (Solovova
(2004) [7D);

— the function of a teacher of the course is changed
from a teacher-mentor to a teacher-mediator;

— it implies performance of highly interactive activities;

— the course is presented in English.

The course is implemented in second semester at the
1% year of Master’s degree program. It suggests 90 hours,
3 credits ECTS. According to the curriculum it is inter-
rupted by teaching practice. Thus, students have an oppor-
tunity to implement the material of the course during their




teaching practice and then to exemplify their development
and achievements as a result of reflection and self-
evaluation, to discuss their immediate impressions and
questions after it at the classes left.

The course begins with orientation period — the
teacher familiarizes students with the course program and
main requirements, presents the introductory lecture and
discusses the staff of project groups.

During the course study MA students work in project
groups of three. Before starting every thematic block, the
group is given a preliminary individual plan with the list
of tasks. Students discuss the plan with the teacher and it
may be modified if necessary. The tasks include the list of
themes that they should study and then elucidate the ma-
terial analyzed. In their work students are guided by the
list of recommended literature and Internet resources. The
results of the project group work students present in a
form of mini-lecture according to the plan. It is possible
for the project group to choose one speaker or to present
their material together. Afterwards, the total-group dis-
cussion of a generalizing character follows. MA students
get new information from their peers, have an opportunity
to qualify or justify their own views in light of the infor-
mation presented, and ask questions that help them to
summarize the information. The results of the total-group
discussion may be fixed in a form of a scheme, mind map
or conceptual map. The class may suggest 1-4 mini-
lectures. It may be the presentation of the same theme by
different project groups as well as the mini-lectures each
of which discloses an important aspect within a theme
studied. Also students are offered the whole group activi-
ties that are not included in their group-plan and are given
as a part of home work or a class work.

The teacher advises the students in the course of
training, helps them to find the material, and discusses the
plan/thesis of the mini-lecture with them. In the classroom
the teacher adjusts the course of the lesson, she/he may
take part in the discussion, direct it, ask the speaker and
the whole group.

We developed a set of activities for every section by
using our own personal experience in pre-service English
teacher education, and contributions from the colleagues
through ideas that were adapted to our needs and objec-
tives. They are meant to challenge MA students and to
interest them in becoming more aware of running classes
in the English language. The following activities provide
a sample of the material we have already developed.

The first thematic block “Generalities of ELT Dis-
course” suggests a complex of activities aimed at MA
students’ mastering of linguistic framework of ELT Dis-
course. The focus was on both lecture discourse and class-
room discourse. For example, students were suggested the
following activities:

v' Study a sample of classroom discourse video.
Define the complex didactic aim of the classroom interac-
tion determined by the aim of every part of the lesson.

v Study the piece of classroom discourse. Is the
teacher’s influence direct or indirect? Comment on how
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the teacher accepts/uses the ideas suggested by students —
clarifying, building or developing these ideas?

v Study the piece of classroom discourse. Com-
ment on the use of discourse markers.

v Analyze a sample of classroom discourse. Com-
ment on the cases of code-switching.

v Watch the video of classroom interaction. Make
a list of phrases the teacher uses criticizing students’
behavior (rejecting students’ behavior, trying to change
the non-acceptable behavior, communicating an-
ger/displeasure, annoyance/dissatisfaction with what
students are doing).

v" Analyze a sample of classroom discourse. How
does the teacher accept and clarify tone of the students?
In what manner? Are the feelings positive or negative?
Are predicting or recalling feelings included?

v’ Study the piece of lecture discourse. What can
you say about the lecture? Is it a) the discussion scale
lecture, b) the buzz-group lecture, c¢) the backwards lec-
ture? Comment on the a) lecturer’s and b) students’ role
in the classroom. Name the type of lecturer’s speech in-
fluence. Is it direct or indirect?

v' Watch a sample of lecture discourse. Comment
on its organization. Did introduction create interest? Did
introduction preview main ideas? Did the conclusions tie
the speech together? Did the lecture move smoothly from
point to point? Was it easy to follow? Did the interactive
markers indicate the logical and temporal relationship
between parts of the lecture?

v Analyze a sample of lecture discourse. Comment
on the language. What are the rhetorical means used?
Why did the lecturer use them? Was the language adapted
to the students’ level of EL proficiency?

The activities of the second thematic block “Catego-
ries of Teachers’ Verbal Behaviour” were also mostly of
analytical character. As it was mentioned above in this
thematic block students studied the categories of verbal
behavior: questioning/eliciting, responding to learners’
contributions, presenting/explaining, organizing/giving
instructions, evaluating/correcting, sociating/establishing
and maintaining classroom rapport. For example, teach-
ers’ questions are “an integral part of the teaching pro-
cess, questions accounting for up to a third of all teaching
time, second only to the time devoted to explanation”
[12]. According to Richards and Lockhart (1994) they
“play a crucial role in language acquisition” [23, p. 185].
Teachers’ responses to learners’ language errors are also
an important part of the foreign language teacher’s activi-
ty. There is considerable value, therefore, in the monitor-
ing of learner’s language, its analysis and corrective feed-
back. Thus, MA students should not only be aware of the
types of questions functioning in English and the most
frequent errors committed by English language learners,
but need to have developed skills of questioning and error
correction, which will enable future conscious use of
these categories as a teaching tool in the ELT classroom.
Examples of some tasks in this section are given:

v Analyze a video sample of classroom discourse.




Identify the different categories of feachers’ verbal behav-
iour.

v Study the piece of classroom discourse. Did the
teacher use checking (questioning, eliciting) techniques to
focus students’ attention? If he did, name them.

v Prepare a plan of the lesson and, accordingly, a
list of questions following the plan at each its stage (start-
er questions, close-up questions, comprehension ques-
tions, probe questions etc.). Discuss the questionnaires
and make necessary improvements.

v" Watch a sample of classroom discourse. Was the
teacher’s reaction to student errors encouraging or dis-
couraging? What way of error correction was employed
in the classroom? Consider your way of student’s correc-
tion in this situation.

v’ Read the cases listed below and give your sugges-
tions if it necessary to correct the error and how to do it:

a) The learners make errors because they create a
deviant structure on the basis of their experience of other
structures in the EL (over-generalization).

b) The learners make errors because they have not
observed the form correctly.

c) The learners make errors because the activity is
difficult, that is, there are many things they have to think
about working over the activity (cognitive overload).

v" What do you know about writing correction code
in teaching English? Present the codes in the margin that
are used to identify the type of error in written works. In
your opinion, is it necessary to use codes or individual
preferred ways of correction? Should teachers just indi-
cate the error, to indicate and to identify its kind with a
symbol or to correct it? Does it depend on the proficiency
level of the learner?

v' Watch a sample of classroom discourse. Com-
ment on forms of praise and reprimand used in ELT
classroom. Consider your way of praising students in
your classroom.

Within the third thematic block “Reflective Observa-
tion in the EL Classroom” as a practical instrument that
assists observation to help MA students to become more
aware of the elusive aspects of running an interactive
class in English we suggest using observation checklists
and self-evaluation checklists. The task was to attend and
observe some lectures/classes using the particular check-
list, for example: Observing Features of Communicative
Classroom Talk;, Observing the Teacher’s Question-
ing/Eliciting Verbal Behaviour, Observing the Teacher’s

Presenting/Explaining Verbal Behaviour; Observing
Teacher-Student  Interaction;  Observing  Vocabu-
lary/Grammar  Lesson; Observing Oral/Dialogue-

Based/Reading Lesson etc. As a result of observation,
students’ project group presented a mini-lecture devoted
to effective verbal techniques in a particular communica-
tive situation. They also devised their own assessment
criteria for observation and steadily enriched them. MA
students were encouraged to evaluate a number of differ-
ent options and then to choose the one which most suits a
particular situation. They also produced observation
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sheets for classes taught by their peers. At the period of
their teaching practice, the students were provided with
checklists for self-evaluation. Reflection on these tasks
was also fostered in the practical classes.

The outlined activities gave the students an oppor-
tunity to organize their knowledge, identify and fill the
gaps in their knowledge of the ELT discourse, focus on
the language at the discourse level, develop professional
speech competence, increase their confidence as an EL
teacher providing them with plenty of practice and oppor-
tunities for professional reflection. It is necessary to men-
tion that work in project groups at advanced level of lan-
guage proved to be a rewarding experience. Work organi-
zation of such kind not only provides students’ autonomy,
but also encourages cooperation between students, helps
them to resume more responsibility for the learning pro-
cess, to reveal their creative abilities, to gain awareness of
teaching, to develop as professionals in ELT.

Students’ self-study during the course suggested writing
the so called Reflective Journal. This technique is supposed
to be quite effective for facilitating reflection. Amirhanova
(2014) points out that Reflective Journal promotes such three
kinds of students’ reflection as reflection-before-action,
reflection-in-action and reflection-after-action [1]. Consider-
ing the problems of using Reflective Journal in educational
process presented by Dyment & O’Connell (2011) and their
recommendations [15] we adapted this technique to our
needs and objectives. Thus, our students were offered a
workshop “How to Write a Reflective Journal” where we
described the format and structure of the journal, explained
demands to students’ answers, showed the sample of the
journal. For instance, within the journal structural section
“Teacher’s Questioning Behavior” the students answered the
following questions: How many questions did the teacher
use? What types of questions were used? Which questions
dominated? What was the wait-time to answer them? What
were they used for? etc. In the section “My Teaching Prac-
tice: Reflecting on the Classes” to check their own question-
ing behavior, MA students were offered such questions:
Were my questions whole-class or individual? Were they
referential or display/procedural or learning-based ques-
tions? Which types of questions did | use most often? Which
questions proved to be the most effective? How do the ques-
tions used characterize my teaching style? etc. It should be
noted that the technique mentioned stimulates and develops
MA students’ skills in professional reflection and encourages
their observational skills.

For reports the teacher offers only directions, and
MA students themselves may specify the theme, since
many of them have already actively joined in pedagogical
activity and can share their own know-how. It is advisable
for several students to work in one direction and disclose
its various aspects. For example, we offered the following
themes for analysis: “The Prosodic Means of Providing
Effectiveness of Classroom Discourse”, “The Treatment
of Oral Errors”, “A System for Improving Teacher’s
Questions”, “Receptivity in Language Classrooms”,
“Truly Communicative Classroom Discourse” etc.




Research Results

According to the curriculum at the end of the course
the students are to take the examination.

We assessed the changes in the levels of MA stu-
dents’ professional speech competence maturity based on
the results of tests offered at the first and third stages of
the empirical research. The results of pre-experimental
testing demonstrated that the level of students’ declarative
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knowledge of ELT Discourse main characteristics, the
norms of teachers’ verbal behaviour, its general categories
was sufficient in both groups, while oral testing reveal
rather low level of students’ skills of teacher and class-
room interaction. The data of post-experimental testing
showed much higher values of this parameter in EG 2 in
comparison with the ones of EG 1 (see Table 1).

Table 1.

A Comparative Table of Mean Values of Pre- and Post-Experimental Testing

Mean coefficient of maturity
Index of the - - - -
rou Pre-experimental testing Post-experimental testing
group Written Oral Written Oral
EG1 0,44 0,27 0,87 0,82
EG?2 0,43 0,29 0,52 0,34

Thus, the results of the experiment proved the efficacy of
the suggested course for developing students’ skills of realiz-
ing classroom interaction via effective classroom discourse.

Conclusion

Thus, pursuant to the objectives set the content of the
course “English Language Teaching Discourse: Develop-
ing Teacher Awareness” was elaborated. Concerning our
observations and the results obtained, the implementation
of the special course in the curriculum may significantly
improve MA students’ professional speech competence as
an important component of their professional education.
This course adds important aspects to the modes of in-
service training. The structure of the course and the range
of activities offered are to improve MA student’ profes-
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Temana €ecmadpiiena Epemenko,

Kanouoam Qinonoziunux Hayx, npoghecop kagpeopu

2epMancorol Qinonozii ma MemoouKu UKIAOAHHS IHO3EMHUX MO8,

Ipuna Oneziena JIyk’anuenxo,

KaHOuoam neoazociuHux Hayk, 00YyeHm,

Anacmacia Anamoniiena KOmpykys,

KAHOUOam pinonoiuHux Hayx, acucmenm,

Kagedpa cepmarncokoi pinonozii ma memoouxu BUKIAOAHHS [HOIEMHUX MO8,
ITig0ennoykpaincoruil HayionanbHull nedazociynuil yHisepcumem imeni K. J]. Yuwuncokozo,
ey1. Cmaponopmogpanxiscoka, 26, m. Odeca, Ykpaina

®OPMYBAHHS ITPOPECIMHOI MOBJIEHHEBOI KOMITETEHIII CTY IEHTIB-MATHUCTPAHTIB,
MAMBYTHIX BUKJIAJAYIB AHTJIIACBKOI MOBU: MOXKJIMBOCTI, IPOBJIEMM TA PEKOMEH JALIIT

OcTaHHIM 9acOM CIIOCTEPIraeThCs 3HAUHE 301THIICHHSI PIBHS 3aIliKaBJICHOCTI B MOIIYKY HOBUX (JOPM, METOJIIB Ta 3aCO-
6iB onrTuMizanii mpodeciitHol miaroToBkM MaiOyTHIX BHKIaaauiB iHO3eMHOT MOBH. Harria yBara 3ocepe/pkeHa Ha npooemi
B/IOCKOHAJICHHsI MPOo(eciiiHOl MOBIECHHEBOI KOMIIETEHITiT CTY/ICHTIB MaricTpaTypy sIK KOMIIOHEHTY X npodeciifHo1 mAroTos-
k. BepOasibHa B3aeMO/Iist MK BUKIIa[[adeM Ta CTYJICHTaMU CTAHOBUTh HEBIJI'€MHY YaCTHHY y BCIX BH/IAX JisUILHOCTI B ay.IH-
Topii. BiANoOBiHO, HABYaHHS JUAAKTUYHOTO JMCKYPCY MaiOyTHIX BHKJIa/a4yiB iHO3EMHOI MOBH € B)KIIMBOIO CKJIAJIOBOIO iX
nipoeciitHOT MOBIICHHEBOT KOMIICTEHIIIi. Y JOCTIPKEHH] OyII0 BUKOPHICTAHO TaKi METOIH: BUBYCHHS HAYKOBOI JIITEpaTypH Ta
HaBYAIILHUX IIPOTPaM, JIIarHOCTHYHI METOM (TECTYBAaHHS, METOJI €KCIIEPTHHUX OI[IHOK), MaTeMaTHYHa 00poOKa eKCrieprMeH-
TATLHUX JaHUX. METOI0 CTATTI € TPeCTaBICHHS 3MICTy Ta Pe3yJbTaTiB IepeBipKH e(heKTUBHOCTI CIIeIIiali30BaHOTO HaBYa-
JIBHOTO KYpCY IS MAriCTPaHTIB « AHITIOMOBHHMHN JUAAKTUIHUH AUCKYPC: IPAKTHYHHIN acTieKT». BiH cripsiMoBaHMii Ha PO3BH-
TOK TIPOQECiiiHOi MOBJICHHEBOT KOMIICTCHITT CTYACHTIB-MariCTPaHTIB, 3 OPIEHTAIIEI0 HA ITiIBUIICHHS IXHBOI TPaMOTHOCTI Y
peaizarii TUIaKTHIHOTO AUCKYPCY B ayIHUTOPIl, a TAKOK Ha 30aradeHHs mpodeciifHo-TieJarorivHoro J0CBiTy, Ha BIOCKOHA-
JIGHHS1 X BJIACHOTO CTHJIIO BHKJIAJI@HHS. 3MICT KypCy OXOIUTIOE PsiJi OCHOBHHX ITUTaHb 3 (JOKYyCOM yBaru Ha BUKOPHUCTaHHs
AQHIJIOMOBHOTO JIMJAKTUYIHOTO JUCKYPCY Y 3a0€3MeUeHH] B3aeMOIii BUKJIaIaua Ta CTy/ISHTa Ha 3aHATTI 1 BKIIIOYae B cebe Taki
3MICTOBI MOJyJIi: «AHIJIOMOBHHMHI TUIAKTHYHUI AUCKYpC: TIPOBIIHI XapaKTEePUCTHKNY, «KOMyHIKaTHBHA MOBE/IiHKA BHKIIA-
naday, «PedekcuBHI TeXHIKH criocTepexeHHs ». Kypc Mae Taki 0coOOIMBOCTI: aBTOHOMIsSI CTY/IEHTIB; BUKJIa[ad BUCTYIIAE HE
SK HACTABHUK, a SIK IIOCEPETHNK; ANHAMIYHA €JHICTh BUKJIa a4 i CTyJICHTIB Y HaBYAILbHOMY ITPOIIECi; 3aIy4eHHS CTY/CHTIB
JI0 TIPaKTHYHOI KOMYHIKaTHBHOI AiSUTBHOCTI Yepe3 3aCTOCYBAHHS IHTEPaKTHBHUX TeXHoJorii. OcolnmBa yBara y cTarTi npu-
JIJIETHCS 3aBAAHHSM, 10 MPOTIOHYIOTHCS CTyJeHTaM. Pe3ysbraTi eKcriepruMeHTy CBiT4YaTh NMpo e(eKTUBHICTH Kypey Juls
PO3BHUTKY NpOQeciiiHOT MOBJICHHEBOT KOMITCTEHIIii CTY/ICHTIB-MariCTpaHTiB 3aBJISIKM ITiIBUIIEHHIO TX TPaMOTHOCTI y eeKTH-
BHOMY OyjTyBaHHI BIIaCHOT MOBJICHHEBOT IIOBE/IIHKM Ha 3aHSTTI 3 aHTIIIHCHKOT MOBH.

Knrwowuoei cnosa: npodeciiina MOBJIEHHEBA KOMIIETEHIIIS, CTYACHTH-MariCTpaHTH, CIENKYPC, aHTJIOMOBHUH JTHJIaK-
TUYHUH JUCKYpPC, TPAMOTHICTD y Oy/lyBaHHI MOBJICHHEBOT ITOBEIHKH.
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