Bueni 3anucku THY imeni B. 1. Bepnancbkoro. Cepis: ®@inonoris. Conianbni komyHikauii

UDC 811.161.1°243: 378
DOI https://doi.org/10.32838/2663-6069/2020.3-3/38

Chen Shaoxiong
Huzhou University (China)

FORMATION OF RUSSIAN-LANGUAGE COMMUNICATIVE
COMPETENCIES IN STUDENTS STUDYING THE HUMANITIES

Language (speech) competence is an integral part of the communicative competence,
and the communicative competence is included in the general set of socionic competencies as
obligatory. Based on the foregoing, it can be argued that the realized language discourse is the essence
of the process of professional activity. This activity is aimed at transforming the social environment
or managing the social environment (competence as performance). The basic tool in this case is
knowledge of language units and their functions.

The article deals with the application of the structural communicative method in the initial
study of the subject “Russian Language in Professional Communication”. The study proved
the reasonability of changing the educational conditions (content) of the first module in order to
improve literacy and communication indicators (markers) in professional communication. In
this case, the hypothesis of this scientific work is the thesis that the transformation of the above
conditions using a structural communicative approach will increase objective indicators of speech
literacy. The objective of the study is the formulation, development and experimental verification
of new educational conditions for teaching and studying the Russian language as a language
of professional communication. The results of studying the Russian language as a language
of professional communication in the control and experimental groups are compared. The local
effectiveness of experimental restructuring of the content using the structural communicative
approach is proved. The study used the method of structuring didactic material, modelling didactic
conditions, predicting their results,; diagnostic methods (observation, interview, testing), as well as
a method of comparing the results of educational activities of the experimental and control groups.
The scope of methodological developments and the data obtained as a result of the experiment covers
a cycle of the humanities with the study of Russian as a language of the professional sphere. The
results of the study can serve as a basis for updating curricula, programmes and methodological
tools in teaching Russian as a foreign language and as a language of professional communication
for students of the People's Republic of China and other countries.

Key words: competencies, socionic professions, structural approach, content module, literacy
indicators, curriculum.

Introduction. Among the broadest general cultural
competencies of bachelors of a socionomic specialization
is the willingness to communicate in a multicultural
environment. This is especially important in bilingual
or multilingual sociocultural space. In this regard,
an important methodological objective is the formation of
speech and, more broadly, communicative competencies
in the study of a foreign language. The Russian language,
which is the sixth most widely spread language in
the world, deserves special attention, since it is studied
at many world leading universities as a foreign language.
Atthesametime, the prevailingnumber of methodological
studies deals with the English language as an unofficially
main language of international communication.
Based on considerations of tolerance and support for
a multicultural environment in the Eurasian region,
the problem of teaching the Russian language in higher
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educational institutions of China is especially important.
First of all, this concerns the training of personnel
of a socionomic specialization, since the humanitarization
of society and the interpenetration of forms of its public
consciousness are key trends of the present and near
future.

This article intends to reveal the potential
ofastructuralcommunicativeapproachintheformation
of Russian- language competence. To this end,
the prevailing pedagogical principles in Western
European countries and the People’s Republic of China
were investigated, changes in the content structure
of the subject “Russian Language in Professional
Communication” on the basis of Huzhou University
were modelled and experimentally verified.

The scientific hypothesis of the study is the thesis
that the improvement of the structural communicative
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approach and its use at the initial stages of studying
the Russian language as a professional by Chinese
students will increase communicative competencies
in general.

Recently, little attention has, however, been paid
in methodological literature to the structural principle
of language learning, although this method is widely
used in national traditions of teaching foreign
languages (countries of the former Commonwealth
of Independent States, Eastern Europe and Asia). This
article aims to reasonably combine communicative
and structural methods in the formation of Russian-
language communicative competencies in students
studying the humanities at Huzhou University.

Literature review. Features of the methodology
ofteaching foreign languages have repeatedly become
the subject of study of modern scholars from different
countries. Teaching foreign languages (mainly
English) in Asian countries is based on multimedia
technologies in linguodidactics [22; 9; 12]. German
methodologists [6; 10; 18; 20; 21] provide general
practical recommendations for the study of foreign
languages are given in their works. The largest number
of works on communicative principles are written
in English and describe the experience of teaching
English in the context of the specifics of different
countries [19; 8; 1; 2; 16;17 and others].

The theoretical basis of this study is the concepts
of modern linguodidactic methodologists. German
scholars believe that the subject of linguistic
and communicative competencies lies in the field
of developmental psychology and psycholinguistics
and has different perspectives. The structure
of linguistic competence is multilevel, but it is
possible to distinguish the linguistic substructure
of skills in it [6].

In modern German-language scientific discourse,
a controversial assumption regarding the structural
approach is also methodologically justified.
According to it, oral speech competencies are more
important than theoretical knowledge of vocabulary
and grammar. The latter are “layered” on basic speech
skills. Moreover, the first language learned (die erste
Sprache) acts as the basis for the internalization
of the second, foreign language (die Fremdsprache)
[20]. In connection with the above provisions, it was
decided to use a limited structural approach when
modelling new pedagogical situations.

In English-language methodological sources,
there are tendencies towards a culturally
and communicatively oriented study of foreign
languages (mainly English) [8]; integrated learning
based on popular content [16]; study based on the latest

digital and multimedia technologies [4]. Moreover,
there are virtually no studies of the teaching methods
of the Russian language at universities, which adds to
the topicality of our study.

The structural approach is typical mainly for
Russian linguodidactics when teaching foreign
students or when learning Russian as a second
language in bilingual conditions. In this approach,
phonological, lexical, grammatical and spelling
competencies were structurally  distinguished
and argued. We used this structure in the formation
of the content of the experimental programme
of the first module (see Table 1).

Methods and materials. The research material
was the experimental programme “Russian
Language in Professional Speech” developed by
the author for the School of Humanities of Huzhou
University (PRC), as well as the statistical results
of the implementation of the aforementioned program
[11; 15]. At the propaedeutic stage, we used the method
of structuring the language material and setting
the correlation relations of the language units with
the pragmatic and communicative component (Table 5).
At the implementation stage, we used the methods
of modelling the educational process and predicting
the effectiveness of the subject “Russian Language in
Professional Communication” [5; 2] and experimental
methods: observation of the educational process,
testing and interviewing with participants in the control
and experimental groups [7]. The final method was
the comparative one (comparing changes in basic
knowledge and literacy of the control and experimental
groups (see Figure 2). Diagnostics of the results
of the experimental and standard development
of language competencies was carried out by testing
and oral interviews, followed by an average value on
a 10-point scale in accordance with modern statistical
methods [3; 13].

Results. Using H. Yude’s thesis on the structure
of linguistic competencies [6], as well as our
own experience, we created a structural pyramid
of linguistic competencies, which is based on
linguistic skills (see Figure 1).

Such a schematic system of an hierarchy
of linguistic competencies, which is based on
basic structural cognitive education, contributed to
the choice of a structural communicative approach in
building the first substantive module of the analyzed
subject.

Aswe can see from the schematic (and hierarchical)
image of the structure of linguistic competencies, they
are based on knowledge and possession of linguistic
units (phonetic, morphemic, lexical and grammatical).
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During the implementation of the experimental (pilot)
training course “Russian Language in Professional Com-
munication”, the following methodological changes
were introduced in the didactic process:

1. The linguistic component of the course content
(structural communication approach) in the first
semester of the subject study was expanded.

2. The structural and functional study of linguistic
units was implemented only within the first content
module. Communicative competencies only were
developed later.

Creative level
Communication.
Conflict
resolution.
Creation of
socially
significant
author’s texts

Constructive
level

Composition,
professional
discourse

/

Fig. 1. Hierarchy of linguistic competencies

\
\

3. All linguistic aspects were taught based
on the principle of “repeating basic knowledge —
deepening — functioning in the professional discourse
of the humanities”.

4. The main applied principle of the structural
study of linguistic units consisted in the attitude
“linguistic unit — its functionality — application in
professional discourse”.

As part of the first content module, it is proposed
to implement a structural approach as a basis for
the development of stylistic and communicative
competencies. To do this, the study of the hierarchy
of non-independent language units in the binary

correlation “unit — its functionality” was included
in the teaching materials. As part of the experiment,
arestructuring of the first content module of the subject
“Russian Language in Professional Communication”
was proposed according to the following scheme:
Confirmation of the local effectiveness
of the didactic innovations proposed above is
the result of comparing the oral and written literacy
of the experimental and control groups (see Figure 2).
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Fig. 2. Graphic representation of the dynamics
of literacy indicators in the experimental and control
groups

The graph demonstrates the local effectiveness
of the structural communicative approach to didactic
content and implementation of the first module
of the subject “Russian Language in Professional
Communication”. The initial level of language
proficiency is below average (4.3 points after
preliminary courses). Students of the experimental
group showed an increase in literacy markers (solid
curve) compared to the control group (dashed curve).

Discussion. The study of relevant literature on
the development of Russian-language competencies in

Table 1

Structuring the experimental content module

Structural component

Communicative and spelling (orthoepic) component

Phonetic system

Phonological system
Lexico-phraseological system
Word-formation and morpheme
systems

Morphological system

Syntactical system

Pronunciation of vowels and consonants. Unstressed vowels, alternating
vowels and consonants. Phonetic aspects of spelling. The semantic function
of phonemes. Stress. Intonation of sentences by the purpose of the statement.
Active dictionary. Phraseological richness of the Russian language. Basic
deontological terms and turns.

Productive suffixes and prefixes. Morphological alternations of phonemes. The
main types of word formation. The morphological principle of spelling

Types of sentences. Composite sentences in professional speech. Punctuation.
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Asian countries indicates the penetration of European
trends into their methodological paradigm. For example,
two types of competencies are relevant at the Department
of the Russian Language of the University of Baghdad:
“general (knowledge about the world, national
and universal cultures, skills, learning ability, individual
life experience) and communicative linguistic, consisting
of three components - linguistic, sociolinguistic
and pragmatic” [16]. As we can see, recently researchers
consider it necessary to introduce a structural component
against the background of the socio-cultural component
of education, since the difference in rendering lexical
and grammatical phenomena in Russian and a number
of Asian languages (Chinese, Iranian) is significant.
Inflectional ways of expressing grammatical meanings
are almost not used in the Persian language, agglutination
is observed. Chinese languages are characterized
by agglutination of root and suffix meanings with
the prevalence of two-part words.

The application of elements of a structural approach
will help to understand the internal philosophy
of the language with the inflective-synthetic nature
of grammar. An important principle in this case
should remain the correlation between the structure
oftheliterary language and communication, multimedia
and mass media content. The latter are much closer to
linguistic pragmatics than literary language.

“Performance methods” come first among
alternative methods of teaching foreign languages in
modern China. They suggest the formation of initial
language competencies through the perception
oftextual or oral speech discourses. For example, since
2016 in China, the executive branch (administration)
has legally encouraged the study of English and/

or Russian using synthetic forms of art, such as
drama. This approach helps to develop creativity,
solve conflict situations, develops communication
and empathy, a positive attitude and self-confidence
[8]. In our model, subsequent content modules (except
the first) are built according to the communicative
principle and also contain work with artistic discourse.

Germanexpertsbelieve thatlanguage competencies
differ depending on the initial degree of language
proficiency. In this regard, we can distinguish
institutional ties between linguistic competencies
within native (in der Erstsprache) or foreign (in der
Fremdsprache) languages. A separate study model
should be applied in a bilingual environment. So,
according to the aforementioned concept, three
types of language spaces can be distinguished and,
accordingly, three approaches to the study of Russian
in the professional sphere: Russian as a native
language (Russia), Russian as a second language
in a bilingual society (republics of the former CIS,
diaspora) and Russian as a foreign language (in our
case — in the People’s Republic of China).

In this study, a structural communicative model
is presented and tested. Moreover, as a postulate,
a concept has been adopted related to the humanization
and informatization of the educational process in
most countries. The nature of this postulate is that in
the humanities, interpenetration is observed and linguistic
competence is no longer autonomous. It is mandatory
and service competence within the main socionic
competencies (legal, pedagogical, psychological, etc.).

Until recently, the structural approach prevailed
when developing curricula and syllabuses on

the subject “Russian Language in Professional
Communication”. It involved the
gradual development of linguistic levels
Communicative Structural Pragmatic aspect (phonetlg, word—b}nl.dmg, lexical,
aspect aspect grammatical, stylistic). At the
same time, correlation relations were
s established at each level directly with

SYNTAX PUNCTUATION . Y
professional speech, for example:
“Noun and legal terminology’’; “Word
VOCABULARY PROFESSIONAL oul g8 nology > % r
AND TERMINOLOGY axp  building and its stylistic potential”;
PHEASEQOLOGY PHRASEQOLOGY “Phraseology of the Russian language
Stylistics _ ) ) and professional clichés in business”,
MORFHOLOGY ORTHOGRAPHY etc. The weakness of this (structural)
approachis often the formal relationship
MORTHEMICS ORTHOEPY between the language unit (level)
and the communicative component,
therefore the structural approach is

PHONETICS PHONOLOGY

Fig. 3. Correlation of structural levels of the Russian language

with the pragmatics of its use

applied in the experiment only in
the first module, and in correlation
with language functions (see Figure 3).
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Thus, the discussion of the key provisions of this
article with the leading linguodidactic principles
allows the appropriate application of the structural
approach within the structural communicative
(author’s term) as a more universal one.

Conclusions. Linguistic (speech) competence is
an integral part of the communicative competence,
and communicative competence is included in
the general set of socionic competencies as obligatory.
Based on the foregoing, it can be argued that
the implemented language discourse is the process
of professional activity. Such activities are aimed
at transforming the social environment or managing
the social environment (competence as performance).
An elementary tool in this case is knowledge
of the language units and their functions.

The problem of communicative competencies
of future journalists, lawyers, psychologists
requires the maximum universalization of the study
of the structural foundations of the Russian language
as heteromorphic in comparison with Chinese

languages. Socionic activity of a professional
involves the development of intersocial (perceptual,
social,verbal,psychological,creative)competencies.
This is the basis of successful professional activity,
therefore the formation of individual competencies
is not a valid and sufficient result of study.
But the application of a structural approach to
the study of stylistic and communicative functions
of individual language units is advisable in the first
stages of teaching the subject“Russian Language in
Professional Communication”. This is evidenced
by the statistics shown in Figure 2: initial result —
4.3 points; the final result is 7.8 points (average in
the experimental group), 6.9 in the control
group).

The results of the work can be applied in
the development of Russian-language courses for
foreign students, in the study of Russian as a foreign
language. They can also serve as a starting point for
further linguodidactic research using a structural
and communicative teaching method.
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Yensp laocion. POPMYBAHHSI POCIHCBKOMOBHUX KOMYHIKATUBHUX
KOMIIETEHTHOCTEM Y CTYJIEHTIB T'YMAHITAPHOI'O ITPO®LIIO

Cmamms npucesuena 3acmoCy8aHHIO CMPYKMYPHO-KOMYHIKAMUBHO20 Memody Ri0 4ac nOYamko8020
BUBYEHHSL HABUANbHOI Oucyuniinu « Pociticoka mosa 6 npogecitinomy cninkyganuiy. ¥ oocaioscenni 0o6edeHo
O00YinbHICMb 3MIHU OCBIMHIX YMO8 (3MICIMOBHO20 HANOBHEHHS) Nepuloco MoOYIs 3 Memolo NONINULeHHS
2PAMOMHOCI MA KOMYHIKAMUBHUX NOKA3HUKIG (MapKepis) y npoghecitinomy cninkysanti. Boonouac zinome30io
yiei HayKoeoi pobomu 8ucmynae mesza npo me, wo mMpaHc@opmayis sUWe3A3HAYEHUX YMO8 3a 00NOMO20I0
CMPYKIMYPHO-KOMYHIKAMUBHO20 NiOX00Y RIOBUWUMb 00 EKMUBHI NOKA3HUKU MOBHOI 2PAMOMHOCHII.
3agdannsam oOocniodicenus € hopmyniosanns, po3podieHHs mMa eKCNepPUMEeHMANbHA Nepesipka HOBUX
OCBIMHIX YMO8 BUKIAOAHHA Md BUBYEHHS POCIUCHKOI MOBU AK MO8U npoghecilinozo chinkysannsa. Boonouac
3icmaesieno pe3yibmamu 8UBUEHHs. POCIlICLKOI MOBU AK MOB8U NPOQeciliHo20 CHINKYBAHHA 68 KOHIMPOIbHUX
i excnepumenmanbHux epynax. /{o8edeHo 10KaIbHY epexmusHicmes eKCRepUMeHmMalbHUX pecmpyKmypuzayii
3MICMOBHO20 ACNeKmy 3 GUKOPUCHAHHAM CMPYKIMYPHO-KOMYHIKAMUEHo20 nioxody. Y odocnioscenni
3ACMOCOBY8ABCS MEeMOO CMPYKMYPYBAHHA OUOAKMUYHO20 MAMepiany, MOOent08anHs OUOAKMUYHUX VMO8,
NPOCHO3YBAHHS IXHIX pe3y1bmamis; OiacHOCMUYHI Memoou (Chocmepedicents, Chigbeciod, mecmyBawHs),
a maxoodic Memoo NOPIGHAHHS Pe3yIbMamie Hag4aaIbHOIL OILIbHOCHI eKCNEPUMEHMANbHOL I KOHMPOTLHOL 2pyn.
Chepa 3acmocyanns MemooudHUux po3poooK i OMPUMAHUX Y Pe3YTbIMAmi eKCnepumMermy 0aHUx OXONI0€ YUK
SYMAHIMapHux cneyiaibHocmell i3 UBYEHHIM POCIUICLKOI MO8U K Mo8u npogeciinoi cepu. Pezynomamu
00CHIONHCEHH MONCYMb NOCAYHCUMU 0A3010 O/l NOHOBLEHHS HABYANbHUX NIAHIE, NPOSPAM | MEMOOUUHO20
IHCMpYMeHmapito y 8UKIA0AHHI POCIlICbKOI MOBU 5K [HO3eMHOL | AK MO8U NPOQecilinoeo CRiIKY8aHHs O
cmyoenmie Kumaticoxoi Hapoonoi Pecnyoniku ma iHuux Kpain.

Kniouosi cnosa: xomnemenmuocmi, coyionimiyni npogpecii, cmpykmypHutl nioxio, 3MiCmosHUuil M0oOYJb,
NOKA3HUKU 2PAMOMHOCTI, HABUAIbHA NPOSPAMA.
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