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“MARINISATION” OF MARITIME ENGLISH (ME) TEACHERS:
THE MUST-HAVE IN MARITIME EDUCATION AND TRAINING (MET)

Education is a complex world with many styles, values, and philosophies. When choosing what is proper for us, it is
essential to consider what system fits our learning methods. Multidisciplinary learning is a beautiful way to integrate our
education into a complete unit rather than trying to draw connections between seemingly unrelated parts. The benefits
of an interdisciplinary approach in education are abundant! The techniques, methods, and skills taught in the English
language can be transferred to other content areas in all respects. That is the reason why researchers said that they are
“portable” (Perkins, 1986). In Maritime Education and Training (MET) institutions, multidisciplinary teaching supports
and promotes this transfer. Interdisciplinary skills made an argument among teaching specialists: “do cross-functional
skills exist in themselves, can they be identified and established, can a frame of reference be drawn up as in the case of
an occupation, or is it a general potential that can be expressed in different circumstances?” (Parcon, 2006). Students
can find the essential information in core subject areas, but, at the same time, they are not learning how to apply their
knowledge effectively in thinking and reasoning (Applebee, Langer, Mullis, 1989). Therefore, strategies for monitoring
comprehension can direct to reading material in any content area. Cause-and-effect relationships exist in interdisciplinary
studies. Multidisciplinary learning is not our average school experience. The multidisciplinary curriculum is one in
which a single topic comes from the viewpoint of more than one discipline. Accordingly, it is closely associated with
thematic teaching and synergistic teaching (or “combined interaction”). The MET institutions see the advantages of
multidisciplinary education and strive to integrate it into their education platform. This paper explores Maritime English
(ME) symbiotic teacher-student relationships to cultivate multidisciplinary teaching to provide the conditions under
which effective learning environments occur. This comprehensive approach to education requires the close collaboration
of multiple teachers to create this integrated, enhanced learning experience for students across various disciplines.
Students learn more when using the ME skills to analyze what they were taught, record everything they were taught, and
communicate with their classmates, professors, and maritime industry members.

Key words: multidisciplinary teaching, interdisciplinary skills, Maritime English skills, symbiotic teacher-student
relationships.
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MVYJIBTUANCHUIIJIIHAPHE HABYAHHA: HEOBXIJIHICTbH
Y CUCTEMI MOPCBHKOI OCBITH TA NIATOTOBKHA

Ocgima — ye cknaouutl ceim iz 6azamovma cmuaamu, yiHnocmamu ma ginocogpiero. Obuparouu me, ujo NiOX0OUMb HaM,
8ANCTIUBO 8PAXOBYBAMU, AKA CUCMEMA 8ION0BIOAE HAWUM MeMOOdM HABYaHHA. Mynsmuoucyuniinapre HA8UAHHA — ye
4y008ULl CROCIO IHMe2py8amu Hauly oceimy 8 YinicHy 0OUHUYIO, d He HAMA2AMUC 6CIAHOBUMU 36 S3KU MIXC, 30A8410Cs
6, He nos sizanumu Midic coboio wacmunamu. Iepesazu mixcoucyuniinapHo2o nioxoody 6 oceimi seruuesni! Memoou, npu-
tlomMu ma eMiHHsL, 3000ymi Ni0 Yac 6USUEHHS AHSTIICLKOL MOBU, MOJICHA nepeHecmu 8 iHuti cpepu Oisttbnocmi. Oce yomy
docnionuky Hazueaioms ix «nopmamuenumuy (Ilepxinc, 1986). V saxknadax mopcekoi oceimu mynemuoucyuniinaphe
HABYAHHS BCLIAKO NIOMPUMYE ma cnpuse yiu nepeoadi. Misxnpedmemui 6 MiHHA GUKIUKAIU CYNEPeUKy ceped 8UKIA0aYis:
«UU ICHYIOMb MIHCHYHKYIOHANLHT BMIHHA cami no codl, Yu MOXdCHA ix i0enmugbikysamu ma 3’cy8amu, 4 MO#CHA CKAAC-
mu cucmemy GiOniKy, AK Y 8UNAOKY 3aHAMMA, YU Ye 3a2albHUll NOMeHYia, AKUU MOXHCe BUPANCAMUCA 34 PISHUX 0bcma-
eun?» (llapron, 2006). Cmyoenmu MOXiCYymMb 3HAXOOUMU BANCIUBY IHGOPMAYIIO 8 OCHOBHUX NPEOMEMHUX 2ALY35X, Ale
B800HOUAC BOHU HE UAMbCSL ePEKMUBHO 3ACMOCO8Y8amu 801 3Hanus y mucienti (Annaoi, Jlanrep, Mynnic, 1989). Tomy
cmpamezii MOHIMOPUHZY PO3YMIHHI MONCYMb OYMU CNPIMOBAHT HA YUMAHHSA MAMepianis y 0y0b-saKill 3MiCMOGHIU chepi.
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Tpuyunno-HacnioKosi 36 s13Ku ICHYIOMb Y MINCOUCYUNTTHAPHUX 00CTi0dCeHHsX. Mynomuoucyuniinapue HAGUaHHs — ye He
npocmo wWKLIbHULL 00¢6i0. MynbmuducyuniiHapHa npoepama nepeddayae, wo 00HA Ut Md camd HA8YANbHA memd po32is-
0aemuvcsl 6 acnekmi He 0OHI€ET, A OeKLIbKOX Oucyuniin. Bionogiono, maxe HAg4aHHs MICHO NOB s3aHe 3 MeMAMUYHUM Ma
CUHepeemuUyHUM BUKIAOAHHAM (AO0 «KOMOIHOBAHOIO 83AEMOOICIOY). 3aKaadu MOPCbKOi ocsimu bauams nepesacu myib-
MUOUCYUNTITHAPHO20 HABUANHS WA NPACHYMb IHMe2py8amu to2o 8 8010 0ceimuio niamgopmy. B cmammi docniosncy-
10MbCst CUMOTOMUYHI BIOHOCUHU MIJIC BUKIAOAUEM MOPCHKOI AHSNIUCHKOI MOBU MA CIYOEHMAMU 3 MEMOI HANA200NCCHHS
epexmusHo20 HABUANLHO20 CEPed0BUYA 8 YMOBAX MYILIMUOUCYUNTIHAPHO20 Hasyanns. []ell komnaeKkcHutl nioxio 00 0cai-
mu nompebye micHoi cnignpayi 6UKIA0auie OJisk CMEOPEHHS IHMe2PO8aAH020, PO3UUPEHO20 HABUAHHS CIMYOeHMI8 PIZHUM
oucyuniinam. 3000y8ayi euuyoi ocgimu Oi3HAOMbCA Oinble, BUKOPUCNOBYIOUU SHAHHA MOPCLKOI aHeNINICLKOI MOBU, 0O
NpoaHanizyeamu me, Yomy ix HABUUIU, 3ANUCANU 8Ce, YOMY X HABUUNU, | CRIIKY8AMUCA 3i CBOIMU OOHOSPYNHUKAMU, NPO-

hecopamu ma npedcmasHuKamu MOPCoLKoi indycmpil.

Knrouosi cnosa: mynomuoucyuniinaphe HA8UaHHs, MIDNCOUCYUNTIHAPHI 6MIHHS, MOPCbKA AHSTIUCLKA MOBA, CUMDIO-

MUudHi BIOHOCUHU «BUKIAOAY — CIYOEHIN Y.

1. Introduction

Education is a complex world with many styles,
values, and philosophies. When choosing what is
proper for us, it is essential to consider what system
fits our learning methods. Multidisciplinary learning
is a beautiful way to integrate our education into a
complete unit rather than trying to draw connections
between seemingly unrelated parts. The benefits of an
interdisciplinary approach in education are abundant!
Multidisciplinary learning is not our average school
experience. The interdisciplinary curriculum is one
in which a single topic comes from the viewpoint of
more than one discipline. “The subject disciplines are
put together through a central theme, issue, problem,
process, topic, or experience” (Jacobs, 1989: 1-11).
Accordingly, it is closely associated with thematic
teaching and synergistic teaching (or “combined
interaction”). Maritime Education and Training
(MET) institutions see the advantages of multidisci-
plinary education and have gone above and beyond to
integrate it into their education platform.

The interdisciplinary approach relies on people
crossing disciplines to share knowledge, enhancing
the scope and depth of learning. If someone need
some multidisciplinary examples, think about a mar-
itime transportation degree. Instead of just studying,
for example, Navigation and Maritime Transporta-
tion Management separately, there are teachers from
each department drawing on their specialty to provide
a well-rounded understanding of the subject matter.
Teachers can cross-pollinate their teachings to under-
stand better how, i.e., Navigation and Maritime Trans-
portation Management operate within this particular
multitude of things belonging to the maritime industry.

2. Multidisciplinary vs. Interdisciplinary in
Maritime Education and Training (MET)

The teachers’ view is that a multidisciplinary
approach has provided a creative way of linking
subjects through a common theme to give students a
meaningful, practical, and holistic context to learning
that is very motivating. Students are enabled to prac-
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tice related skills in different subjects with the same
context or problem. They can see that events do not
happen in isolation, thus showing the relevance of
science ideas and skills in a broader context. When
successful, students find learning more comfortable
because it is less disjointed and relevant. For one
context, there are language demands associated. It is
imperative in a multilingual work-class with many
international students. The teachers have appreciated
the opportunity to be more creative themselves and
the opportunities to be versatile.

There are potentially significant advantages in
multidisciplinary work, and teachers are still strug-
gling to decide on a planning approach. For example,
suppose a theme can link particular subjects such as
“movements of the vessel”. In that case, there are still
subjects that will not fit logically within that theme
because there are skills and concepts inadequately
addressed. Interdisciplinary education is similar to
multidisciplinary in the sense that it looks to combine
knowledge from multiple disciplines. However, it
emphasizes the importance of the process rather than
the product of something. Interdisciplinary focuses
on combining theories, methodologies, and per-
spectives from two or more disciplines; it connects
a single theme or idea across disciplines.Therefore,
should one subject be controlling, and others linked
if, and only if, appropriate? If so, which one? How
can a lack of balance be avoided? Ensuring progres-
sion and continuity of skills and knowledge is a sig-
nificant challenge. “Even when teachers have identi-
fied a possible approach, many found that the current
organizational practice of setting and timetabling
make a whole-school cross-curricular process diffi-
cult” (Ofsted, 2006).

On the theoretical level of this analysis, Fogarty
describes ten levels of curricular integration or multi-
disciplinary work:

“(1) Fragmented: separate and distinct disci-
plines.

(2) Connected: topics within a discipline are con-
nected.
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(3) Nested: social, thinking, and content skills are
targeted within a subject area.

(4) Sequenced: similar ideas are taught in con-
cert, although subjects are separate.

(5) Shared: team planning and or teaching that
involves two disciplines focuses on shared concepts,
skills, or attitudes.

(6) Webbed: thematic teaching using a theme as a
base for instruction in many disciplines.

(7) Threaded: thinking skills, social skills, multi-
ple intelligences, and study skills threaded through-
out the disciplines.

(8) Integrated: priorities that overlap multiple
disciplines examined for common skills, concepts,
and attitudes.

(9) Immersed. learner integrates by viewing all
learning through one area of interest.

(10) Networked: The learner directs the integra-
tion process by selecting a network of experts and
resources”’ (Fogarty, 1991).

For the maritime domain, the great match is this:
Which one is appropriate for the maritime educa-
tional field? Fogarty’s schema alerts us that adopting
a cross-curricular approach requires scrutiny because
the concept has various legitimate meanings. It does
not have a single identity, so it cannot be a consensus
among teachers over its definition, its implications for
curriculum planning, or its significance for teaching
and learning. Setting aside concerns over this report,
supporters of multidisciplinary work agree that it is
a means of establishing links across the humanities
(history, geography, language, literature) or between
the natural sciences and mathematics.

The author of this paper, in addressing multi-
disciplinary learning, confidently asserts that this
approach offers a creative way to develop the stu-
dents’ knowledge, skills, and understanding while
motivating them to learn through stimulating, related
topics. Thus, crossing subject boundaries allows for
investigations that engage students’ imagination and
encourages students to undertake an active inquiry,
show initiative, and discuss and debate issues. The
assimilation of this learning process considers the
mixture of ideas and approaches related to the topic
areas and life experiences to make education more
relevant and meaningful for students. It is a way to
support the transfer of learning environments and
language skills from one situation to another, teach
students to think and reason, and provide a more
relevant curriculum to engage their interest. But to
be successful with that it is vital to forget about: “/
am your teacher of Maritime English! We have our
lessons about activities described by using the Mar-
itime Technical English terminology. I give you the
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definition and translation of them. Don 't ask me par-
ticular explanations about e.g., the ship s movements.
These are topics of Ship’s Handling discipline! Yes,
that is right, but you, the teacher of Maritime English
should be prepared to help the student understand.:
use videos, or even a gesture to help his/her imagi-
nation in the very moment they have heard the new
word. I agree with the fact that we are not “multi-pur-
poses” teachers, but we need a little knowledge con-
centration about what we are teaching! [...] At our
last memorable IMEC 25 in Istanbul we discussed
marinisation of the Maritime English Teacher. That
is the way!” (Chirea-Ungureanu, 2014: 29-30).

An interdisciplinary curriculum reflects the defi-
nition of interdisciplinarity and matches the main
elements of interdisciplinarity. These elements
include: “I — address to a complex problem or focus
question not resolved by using a single disciplinary
approach; 2 — draw on insights generated by disci-
plines, interdisciplines, or schools of thought, includ-
ing non-disciplinary knowledge formations; 3 — inte-
grating insights;, 4 — producing an interdisciplinary
understanding of the problem or question” (Reptko,
2008: 46-48). Supporters argue that by teaching the
curriculum as an integrated whole, students’ view of
learning is more holistic (“rounded”). In contrast, if
teachers emphasize the separation and discreteness of
topics, it can establish artificial barriers in students’
minds, and they may fail to make secure connections
between knowledge components. Thus, the knowl-
edge and skills of students in one area can be used
and shared in other areas of their learning, thereby
ending the subject barriers and matching parts of each
subject into a blended whole.

3. How might interdisciplinary learning affect
teachers and students altogether?

Learning has proven to positively impact teaching
styles and relationships with both our colleagues and
students. A curriculum with an interdisciplinary ele-
ment encourages people to accept significant connec-
tions between these domains in designs that intrigue
and motivate both teachers and students. Interdisci-
plinary, meaning ‘“the guidance of thinking”, gives
a goal to study that runs beyond the evaluation and
memorization of information related to a particular
topic. It is a design element; it can push the teachers
and the students toward more powerful thinking to
make comparisons that bridge disciplines and encour-
age the application of knowledge. When we are
engaging in this guidance, it can also positively affect
us. Many teachers feel “alive” when using a fresh
approach to old content. Many teachers feel “alive”
when using a new method to old content. More than
that, we can find a way to realize that we have been
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teaching facts for the sake of knowing facts, and, sig-
nificantly, we must go back and redevelop our way of
thinking and revise our lessons.

The facts described above can affect our interac-
tion with our colleagues as well. When teachers must
work together to develop effective units, they often
feel a sense of collegiality and enthusiasm that is
missing while working in isolation. Using interdisci-
plinary units in the curriculum can help teachers view
their disciplines closely related, including teamwork
and acknowledgment of their profession in general.
The relationship between Marine Engineering and
Nautical Sciences and Maritime English (ME) is
complimentary. It allows teachers to attain students
learning and development within a limited time frame
through a creative approach. Maritime English and
Marine Engineering, and Nautical Sciences can have
a positive relationship. There are lessons to plan and
structure to develop speaking and literacy skills while
providing a real-life context for learning.

The national curriculum design for the English lan-
guage reflects the importance of spoken language in
students’ training. The spoken language highlights the
improvement of students’ comprehension. Following
this, teachers should help students in their attempt to
achieve their goal: the students’ competence in spo-
ken language and listening skills. Students should be
able to understand books and other reading and to be
able to write their ideas. Teachers must help students
to think clearly to themselves as well as to others.
Students should also learn to understand and use the
conventions for discussion and debate.

We cannot ignore that the concept of MELF (Mar-
itime English as a Lingua Franca) at SEA with all
its content has now been subtly and almost gradually
incorporated in the syllabi, methodologies, and teach-
ing goals of marine higher education institutions.
This concept emphasizes the use of Maritime English
(ME) as the communication language between mul-
tilingual people and non-native speakers of English
as well. MELF at SEA aims to train students to use
English and Maritime English to communicate in
their professional environment, which may often be
cross-cultural. In this context, the primary task of a
ME teacher is to teach students the General English
language. The target is the emphasis on clarity of
communication instead of control over the nuances
typical of native speakers. That helps learners to face
the changes in today’s multilingual work environ-
ment. Once the students hold the fundamental com-
munication skills, they can get the local differences —
aspirated sounds, the “dark L”, the suppression of
R, for example, by experience. The main concern of
MELF at SEA, and by transference of ME teachers, is
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international intelligibility, which includes language
and communication. The communication part needs
interdisciplinary skills.

The traditional methods for teaching Maritime
English (ME) communication skills are pretty odd.
They must be supplemented with a different knowl-
edge base and borrow heavily from Nautical Sciences
and Marine Engineering. When the “marinisation”
of teachers is complete, effective communication
onboard vessels is the key to successful operations!

What are the required changes at this stage? For an
ideal Maritime English teaching environment, there
are a variety of ways to expose the learners. For exam-
ple, simulation of different circumstances, the usage
of multimedia techniques, or group activities. The lat-
ter should not be limited to holding group discussions
or debates. The ME teacher should organize while
evaluating the linguistic capabilities of each group.
The study-cases can promote better learner participa-
tion. These exercises are delivered in small groups,
and the activities should be closely linked with the
lecture groups to avoid unnecessary repetition.

These activities perform at three levels. Level 1:
auto-evaluation of the participants. Level 2: peer
evaluation. Level 3: ME teacher evaluations and
final analysis (the ME teacher should have digital
competencies, computer knowledge for audio-video
recording and screening). These activities promote
fluency, impart confidence to the learner in effec-
tively using Maritime English for communication.
Workshops are helpful for weaker students to over-
come psychological barriers. In all these activities,
the ME teacher must display a willingness to do more
than the assigned task. A motivated ME teacher can
readily transform a student’s life by affecting his/her
career performance.

When students learn from a curriculum shaped by
essential questions, they will be more likely to inter-
act with the content. Instead of answering, “...Bla-
Bla-Bla” when asked what they learned, students will
retain higher levels of knowledge. Essential questions
are like rational Velcro; they give students a “gluey”
place to which their ideas adhere. Essential ques-
tions in an interdisciplinary unit focus on the inquiry.
They help students to understand their curriculum
by understanding what questions are directing their
training and how.

e.g., Why motions of the ship have adverse effects
on human performance relative to vessel design?

The choice of essential questions explains that
they are inventive, but they also linked to the prag-
matic conceptual commitment that frames what we
will teach and what we will leave out. The best units
for the curriculum draft the essential questions: they
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run readily with different topics to challenge the same
question at certain times, from different perspectives
to enrich their understanding of the unit’s organizing
center (Krajcik,1989: 55-56).

Format | Example of an Organizing Centre

Topic Movements of ship

Issue Waves

Theme Motion sickness with the Movements of ship
as examples

Work Task Performance decrements

Problem | What can we do to moderate the influence of
movements of ship on crew performance ?

3.1. What are the interdisciplinary units?

To find an interdisciplinary unit, experts often
begin by assessing the student’s knowledge devel-
opment that the unit will serve. Next, they identify
the discipline fields that will be involved. Then, they
propose draft titles and develop a concept wheel, a
visual tool that helps determine the unit’s organizing
center and essential questions. Education focuses on
skill development in high schools, such as the four
language skills: listening, speaking, reading, writing,
basic fundamental sciences, and thinking skills apply
to content. Once students leave high school, the focus
commonly shifts from teaching skills to content cov-
erage. This activity is still used in many schools in
Romania while integrating the curriculum content,
and the processes of thinking and teaching skills are
missing. The polarity between those who promote
interdisciplinary learning and those who fear replac-
ing discipline-based knowledge is present. These
limited multidisciplinary approaches are missing in
higher education institutions as well.

3.2. How do we find connections between the
disciplines that work?

To agree with a forced connection, that is a con-
tradiction in terms and also a weak design. A link
based on a mundane organizing center or theme can
be exciting for students, but we do not necessarily get
any building. Over the examples of interdisciplinary
curriculum design, we have seen coordinated units in
parallel disciplines. We should consider two teach-
ers teaching separate units on ME/Movements of ship
and Ship s Handling or Ships Hydromechanics. They
might decide to give these units simultaneously in the
academic year. The usage of parallel design of dis-
ciplines permits students to learn about a topic from
different perspectives of multiple disciplines simulta-
neously. Still, it does not use organizing centers and
essential questions to make those disciplines work
together genuinely interdisciplinary manner. The
excellent design for the interdisciplinary unit uses
organizing centers and essential questions as a con-
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ceptual microscope that verifies each discipline base
in-depth and integrity while at the same time expos-
ing relationships among the disciplines. Finding these
relationships stimulates students to think at a higher
cognitive level.

3.3. How can teachers evaluate the students in
an interdisciplinary unit?

Evaluation is a common concern of interdisci-
plinary teams. There might be confusion about who
should grade what. Often, the student will produce a
project or theme-work, and the team assigns the writ-
ing and grammar grade to the ME teacher. In contrast,
whoever’s teaching the other discipline represented
in the project or theme-work is given the rate for con-
tent and analysis. But, using this kind of grading, a
wrong message to students can be sent by default:
“You don’t have to be good in grammar and writing
skills in science; that only matters in language arts
and your science grade rests on the content and anal-
ysis” (Jacobs, 1996: 56).

If we are teaching an interdisciplinary unit, the last
thing we want to do is segregate the disciplines all
over again by how we grade! In considering assess-
ments for our unit, the process is just as important
as the product. We can evaluate a student’s develop-
ment, but we can also assess their skills while analyz-
ing their work styles. Assessing group work is espe-
cially important. We may want to include a “process”
or “ability to cooperate and work in groups” grade
in our assessments. Keep in mind that students can
assess each other and themselves as part of the overall
assessment plan for the unit. Examinations can take
all forms, from continuum evaluation tests to pro-
grammed assessments. Imagine the students’ reviews
as making a movie, not a snapshot: a continuum, mul-
tilevel method that runs continuously throughout a
student’s complete study (Jacobs, 1989: 55-56).

4. Conclusions

The more heavily interrelated the skills and infor-
mation of students become the more structured stu-
dents’ learning is. That allows for the metacognitive
transfer of knowledge from one situation to the next
and supports students’ progressive growth. So instead
of thinking about how different our area of expertise
is from other disciplines, we should consider how we
can start a conversation with our colleagues about
what subjects we have in common.

The great dilemma: “What Approach 1o The Core
Subjects: “Discrete or Cross-Curricular?” (Mason,
2015). There are benefits and traps to both strategies.
There is a considerable benefit to students having a
vast and enriching learning experience that draws
together subject knowledge. Although cross-curric-
ular teaching can sometimes sacrifice vital learning
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in fundamental subject areas if not planned for suffi-
ciently. Overall, the cross-curricular education prior-
itizes more as long as the planning and implementa-
tion matters.

Teachers have testified the benefits of thinking
skills in multidisciplinary collaboration and how this
aids students’ transferability of knowledge and skills.
We observed that the thinking skills activities helped
the students to learn by providing them with a focus
for collaboration. However, it is worth seeing that, for
a small minority, their perception of “collaboration”
was not always perfect. The highest benefits allotted
time to “thinking skills” and engaged explicitly in a
collaborative setting. This inquiry has opened numer-
ous possibilities to improve our thinking skills prac-
tice, particularly in the ongoing design and modifica-
tion of the curriculum.

Our analysis provided evidence that cross-curric-
ular work applying thinking skills benefit students of
all accomplishment levels and in different ways. The
approach has encouraged students to see whereby
thinking skills, like ordering and organizing, can

...............................................................................

approach a topic from a different angle. It also seems
to help them see the transferability of such skills
beyond their learning in various subjects. This aspect
could lead to a greater awareness of themselves as
learners and whereby they learn.

Cross-curricular approaches, intercultural studies,
the learning of languages following content-based
teaching, materials improvement for the new curric-
ula, and methods create current research areas world-
wide. The challenging new ideas aspire to add valua-
ble insights into the relevant issues and promote ideas
and practices. Many practitioners act toward imple-
menting interdisciplinary approaches, which seem
to take various forms according to the educational
and cultural context. The results of such applications
should be of interest to all stakeholders, national edu-
cational policy, researchers, and teachers alike. The
need for educational policy designers to evaluate
educational innovations regarding the impact of such
approaches on learners’ progress is here, including
the necessity of teachers for more concrete teaching
applications.
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