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COMPETENCE IN MULTIMEDIA SPACE

The paper highlights, analyses and interprets the project method in formation of
foreign language communicative competence in multimedia space. The article describes
activities and results of applying the project method in the process of foreign language
teaching. The project method is considered in the article as one of the important methods in
the process of teaching a foreign language. The project activity is implemented on the basis
of compliance with a number of requirements and has a certain sequence of actions. The
article presents classification and types of projects, characterizes the basic requirements for
the implementation of projects, criteria and goals, tasks and means of the project method, as
well as the advantages of using the project method in teaching foreign languages.
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Introduction. Modern society is characterized by intensive development of
science and technology, creation of new information technologies, expansion of
the volume of intercultural communication, that significantly affect all spheres of
human activity, including education. The high rates of knowledge renewal and
development of the Internet and communication means enlarge the information
field, therefore, modern people can be successful if they are ready to master new
things and the ability to quickly adapt in a dynamically developing society.
Formation of foreign language communicative competence in the multimedia
educational space contributes to the individualization of the educational process
in connection with the available opportunity to actively influence the learning
process, adapting it in accordance with the individual abilities and interests.
Multimedia tools allow learners to repeat the language material as many times as
they need in accordance with the individual characteristics of perception and
learning style, and the focus on the educational material is of greatest interest in
terms of its assimilation. In the course of project activities in a foreign language,
multimedia tools make it possible to independently choose the material on the
studied topic that meets the needs and interests of the learners. Project-based
learning technology is considered to be one of the modifications of productive
learning. This method helps to develop active independent thinking and teach not
only to remember and reproduce knowledge, but to be able to apply it in practice.
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Analysis of relevant research. At the present stage, this problem is in the
center of scientific interests of many researchers. In the works of J. Dewey,
J. K. Johnson, S. T. Shatsky, E. S. Polat, T. Hutchinson, G. Beckett, P. Miller and
others it is emphasized that the project methodology allows to organically
integrate the knowledge of students from different fields while solving one
problem makes it possible to apply the knowledge gained in practice, taking
into account the interests, inclinations, needs of the students and it has a
positive effect on the motivational sphere, it also contributes to the
development of cognitive needs and creative potential of the learners.

The project method is not fundamentally new in pedagogy. It originated at
the beginning of the 20" century in agricultural schools in the United States. The
schools of that period were faced with the task of linking the work of the school
with the practice of agricultural production. It was called the “Problem Method”
or “Target Act Method”. The project method was based on the theoretical
concepts of pragmatic pedagogy, which proclaimed “learning by doing”, where it
was believed that the true focus of educational work should be activity — the
activity of the students, chosen by them. In 1908, D. Snezden, the head of the
education department of agricultural schools, first used this term “home project”,
and in 1911 the Education Bureau legalized the term “project”. The projects were
supposed to link the work of schools with the needs of agricultural production.
The basis of the project method was the pedagogical concepts of the American
philosopher and teacher J. Dewey, who practically applied his theories in the
experimental “laboratory school” at the University of Chicago (1896-1904).
J. Dewey believed that all the activities of the school should be directed to the
formation of the student's thinking, which is based on personal experience
(Shivarger, 2013, p.8). |.A. Fateeva identifies the following requirements that must
be taken into account when working with the project method: consideration of
the significant problem that requires integrated knowledge to solve it (for
example, the creation of a number of reports from different parts of the world,
united by a common theme; research of the problem, cognitive significance of the
results obtained by applying the project method (for example, a release of a
newspaper, magazine or other print publication with reports, writing an essay,
etc.); structuring the main part of the work on the project, indicating the results;
practical application of research methods, which is based on the use of a certain
sequence of actions, e.g. finding the problem and determining the resultant
research tasks (it is possible to use such methods as “round table” and
“brainstorming”); putting forward possible hypotheses for solving the problems;
joint discussion of research methods (statistical, observation, experimental);
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discussion and selection of the format of the result of the work (defense of an
abstract, a presentation, a report, etc.); systematization of the collected results
and their analysis. It should also be noted that project work is divided into
preparatory exercises that help to complete the project, and work on the projects.
Preparatory exercises can be on any topic on which projects are carried out
(Fateeva, 2013, p. 376-378). Project method is a flexible model for organizing the
process of teaching a foreign language, since it allows students to focus not on the
language itself, but on the problem, to shift the emphasis from the linguistic as-
pect to the substantive one —to independently highlight the problem, formulate a
hypothesis for its solution, search for the necessary information from using va-
rious information resources, plan possible solutions to the problem, make conclu-
sions, analyze the obtained results in a foreign language (Ryndina, 2013, p. 468).

The analysis of the existing literature of the research problem showed that
at the present time in methodology there is no generally accepted definition of
the concept of “project methodology”. In particular, the project methodology is
considered as a direction in methodology of teaching a foreign language and,
accordingly, it is proposed to call this direction — project training. Some
researchers interpret the project methodology as a teaching method. The point of
view is expressed that project-based teaching is not a direction and not a method,
but a technology, problem learning organization process. Some authors deduce
the use of the term “project technology” as follows, the concept of “technology”
is a procedural category, since it is directly related to the learning process.
According to V. V. Guzeev, project learning as one of the integral technologies
consists of six stages (setting a goal, discussing possible research options, updating
knowledge, summarizing of the results, analysis, correction and transfer to a new
project (Guzeev, 1995, p. 48-49). E. N. Pikeeva writes that the project consists of
five points: the problem, projecting, information search, the product, presentation
and its portfolio (Pikeeva, 2014, p. 534-536).

In @ number of works, we find the definition of the project, which is
interpreted as independently planned and implemented work, in which verbal
communication is woven into the intellectual and emotional context of other
activities (Zimnaya, Sakharova, 1991, p.10). Also, the project is defined as a
joint creative, educational and cognitive activity of the teacher and students,
which has a common goal, agreed methods, methods of activity, and is aimed
at achieving a common result of the activity carried out under the guidance and
support of the teacher. E. S. Polat substantiates the effectiveness of the project
method and considers it as one of the varieties of a student-centered approach
in teaching a foreign language. The project method is a didactic category. This
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is a set of techniques, operations for mastering a certain area of practical or
theoretical knowledge by this or that activity. This is the way of cognition, the
way of organizing the process of cognition (Polat, 2013, p. 41). Characterizing
the nature and essence of this concept, the author offers a general didactic
typology of projects. So, E. S. Polat identifies the following types of educational
projects based on certain typological characteristics:

e dominating activity in the project is research, informational (aimed at
information collection), role, applied (practice-oriented) exploratory indicative,
etc.;

e substantive activity: mono-subject (within the limits of one subject);
inter-subject projects (involving other subjects);

e the nature of project coordination: direct (ridig, flexible), hidden
(imitating the participant of the project, typical for telecommunication
projects);

e the nature of contacts (among the participants of one educational
establishment, other cities or countries);

e the number of participants;

e duration of the project.

Implementation of the project method and the research method in
practice leads to a change of the teacher's position. From a bearer of ready-
made knowledge, the teacher turns into the organizer of cognitive research
activity (Polat, 2013, p. 42).

Aim of the Study is to substantiate the project method of forming foreign
language communicative competence in the multimedia space, to identify the
content, theoretical positions, features, types, criteria, methods of activity, tasks,
goals, requirements, principles and means of the educational process using the
project method as a means of formation of foreign language communicative
competence in the multimedia space. The object of the research is the process of
forming foreign language communicative competence. The subject of the
research is the project method of teaching foreign language speech activity.

The topicality of this work is that the project method helps students to
gain experience from practical use of the acquired skills and expand the
boundaries of their skills, it develops creativity and forms the independence of
students. Since the conducting of research activity requires significant
resources of time, information sources, so the formation of specific skills and
abilities of independent project activities should be carried out not only in the
process of work on a project or study, but also in the class. The novelty of the
study is due to the relevance of this topic and the application in practice of the
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gained experience and developments. The purpose of project-based learning is
formation of such conditions of the educational process, which can result in
acquiring individual experience of research work within the project activities.

Research methods. In the course of the reserch, the empirical method is
used, based on observation and experience of the teaching process, which
makes it possible to investigate the phenomenon under study and the method
of generalizing of independent characteristics of the relevant investigations.
The essence of the research methods comes down to processing of information
from different sources.

Many teachers try to create situations in the classroom that are as close to
reality as possible, and facilitate the application of the knowledge gained in the
learning process by students. The most effective means in this case are game
situations or, so-called “stimulating situations”, which can be used at any stage of
training and make it possible to teach a foreign language. The project method is
precisely the method that helps to create these challenging situations. A project is
a prototype, an ideal image of a prospective or possible object (Shykhvarger,
2013, p. 8). The project method implies a learning system in which a person
acquires knowledge and skills in the process of independent planning and
implementation of gradually more complicated practical tasks — projects. The
project method is based on the development of students' cognitive skills, the
ability to structure their knowledge independently, and the ability to navigate in
multimedia space, the development of critical and creative thinking. The method
of projects is a set of techniques, operations of mastering the certain area of
practical or theoretical knowledge. This is the way of cognition, the way of
organizing the cognitive process. Therefore, if we are talking about the method of
projects, then we mean precisely the way to achieve the didactic goal through the
detailed development of the problem, which should result in a completely real,
practical outcome, made out in one way or another.

The project method is based on the idea that constitutes the essence of the
concept of “project”, its pragmatic focus on the result that can be obtained by
solving a particular problem. This result can be seen and applied in practice. The
project method involves teaching students to think independently, find and solve
problems, using knowledge from different areas for this purpose, the ability to
predict the results and possible consequences of different solutions, the ability to
establish cause-and-effect relations. It is important to give students the
opportunity to think, to solve any thought-provoking problems, to think about
possible ways to solve these problems (Kornilenko, 2020, p. 172). Within teaching
a foreign language, the following projects can be realized, for instance, creative
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projects, such as, writing reports, essays, writing an advertisement for a tourism
project, writing comments in social networks, writing abstracts for a conference;
role-playing projects (based on playing roles), for example, conducting an
interview for a recruitment project for an ecotourism project, making up dialogues
on everyday topics, making videos, and also group work, for instance,
dramatization of the event, having debates and discussions, etc. Teaching a
foreign language on the basis of the project methodology takes place in four
stages: preparatory, executive, presentation and final. Accordingly, the system of
exercises is formed on the basis of four stages of project activities.

In terms of duration projects can be short-term, medium-term and long-
term. Practice-oriented projects are aimed at social interests; this project
requires elaborate structure with definite function of the participants. The
inter-subject projects can be scientific conferences, where, for example, the
students of Chemical Technology Faculty prepare theses and reports on
Chemistry in the English language; international projects can be joint lessons
with other groups of students from different countries. Due to distance
learning it is possible to realize.

In the course of the research of the project activity the following criteria are
determined: evaluation of the actual project (design, composition, completeness
of the content, information characteristics, argumentation, persuasiveness);
assessment of text quality (depth of the content, completeness of the problem
disclosure, coherence, consistency); assessment of the quality of the presentation
(according to the content and the impact on the audience); assessment of the
contribution to the work of each participant (originality, measure of creativity);
assessment of the ability to interact in a group (communication, cooperation,
mutual support, business qualities, teamwork).

The main tasks of the project method are:

e to learn to acquire knowledge independently;

e to be able to apply the gained knowledge not only in standard but also
in non-standard situations;

e to assist the student in gaining ability by working in various groups
performing various social roles;

e to expand the circle of communication, acquaintance with different
cultures;

e to impart the ability to use research techniques and methods in
educational and cognitive activities.

The project method requires: preparation of a problem (task) that
requires integrated knowledge for its solution; students' ability to work
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individually, in pairs or in groups; structuring the content of the project
(indicating results); identification of hypothetical ways of search, analysis,
conclusions.

The purpose of the project-based learning is to create the environment
in which students:

- willingly acquire the knowledge from different sources;

- learn to use the acquired knowledge to solve cognitive and practical
problems;

- acquire communication skills by working in different groups;

- develop research skills (skills of problem identification, collection of
information), observation, experimentation, analysis, hypothesis building, and
generalization.

The projects designed to teach a foreign language are characterized by
the following features, among which the dominant ones are: the use of a
foreign language in situations as close as possible to the conditions of real
communication to create a language environment in the educational process;
the emphasis on independent foreign language communicative activity; the
choice of a relevant interesting topic, which is directly related to the conditions
in which the project is implemented; selection of language material and types
of tasks according to the theme and purpose of the project; discussion;
presentation of the project using hand-outs (Polat, 2013, p. 43). We deal with
project method training if the teacher focuses not only on the acquisition of
subject knowledge by students, but also on the development of the students’
thinking, creative and communicative abilities; and the students plan the
course of the project themselves and forecast the results of the work; the
teacher advises the students at all stages of the project, creates conditions for
correction of work on the project. Concerning the initial theoretical positions of
project method training, the student is in the center of attention, the
educational process is built not in the logic of the subject, but in the logic of
activities that have a personal meaning for the student, which increases
motivation in learning; deep realization of basic knowledge is provided by their
universal use in different situations. Taking into account all the features of the
project methodology in the process of formation of foreign language
communicative competence will contribute to intensification of all the types of
foreign language communicative activities.

Results. As practice shows, the most adequate for the realization of the
goals and objectives of independent work of students are the following projects as
research, information, practice-oriented, group and individual, i.e. students can
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prepare reports on their research or any given topic, independently selecting
information on the Internet, and this has proved effective especially during the
quarantine period. The peculiarity of research projects is that they have the logic
and structure of a truly scientific study. For this type of project it is necessary to
choose an actual problem, to clearly define the purposes, to think over methods,
to describe results of work. When working on research projects, students use a
foreign language as a means of research. Information projects are aimed at
collecting, analyzing, summarizing and presenting information about a
phenomenon or fact to the wide audience. Projects of this type allow attracting
numerous sources of information for independent work in a foreign language. The
good thing is that there is a mass of materials on the Internet, audio, video,
podcasts etc. Practice-oriented projects have a clearly defined result from the very
beginning, which is focused on the social interests of the participants and can be
implemented in practice. Carrying out such projects promotes consolidation and
generalization of the studied material, formation of skills of research activity and
independent work with various sources of information, stimulates analytical
abilities of students. Role types of projects will help to communicate more
confidently in different life situations.

Thus, the essence of the project method is a harmonious combination of
academic and practical knowledge. Using the project method has advantages,
since it stimulates the initiative and growth of creative opportunities; it is used
not instead of the classroom system of education, but along with it, as a
component of the education system, both in class and in extracurricular
activities. It integrates the acquired knowledge in other subjects.

The analysis of the theoretical foundations of the project method and
the results of its application in practice shows that projects provide with new
opportunities for solving methodological problems. The benefits of projects
include:

e the use of a foreign language in situations of real communication;

e integration of all four types of speech activity: reading, listening,
speaking and writing;

e authenticity of materials;

e creation of internal and external motivation for learning a foreign
language; visual presentation of the result of work on the project;

e joint work of students in groups, intensive interpersonal
communication;

Thus, the project method should be noted as one of the most effective
methods for the development of communication skills, and the use of various
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types of projects helps the teacher to motivate the students in class, stimulate
learning activities, creating the basis for further comprehensive personal and
professional development. The obtained results can serve as the basis for
further study of project activities in teaching process.

Conclusion. The important aspect of foreign language communicative
competence is formation of positive sets, i.e.: personal interest and desire of the
student to form a high level of foreign language communicative competence for
effective professional communication in the future. Thus, project method
contributes to communicative competence development that will be needed not
only in the future professional activities, but also in social life. These include: the
ability to solve problems, work in a team, carry out business communication and
participate in discussions; to be critical to problems; to work with information, the
ability to set goals and define tasks. Based on the practical results of using the
project method, it can be noted that this methodology is a didactic means of
increasing motivation in teaching foreign languages, a good form of developing
communication skills. The project method allows you to form motivation for
learning a foreign language, as well as the basic skills necessary for a specialist for
a successful professional activity. The project method gives you the opportunity to
organically integrate the knowledge from different fields. But regardless of the
type of project, they are all to a certain extent unique; aimed at achieving specific
goals; limited in time; imply the coordinated execution of interrelated actions.
Working on different projects can develop the ability to solve the problems; also it
helps to develop necessary skills in searching information; makes it possible to
apply the gained knowledge in practice. Project method contributes to the
development of cognitive needs and creative potential of students; helps to be
confident in the job market and to be able to adapt to social changes in society,
especially at the time of crisis; to be psychologically resistant; to develop the
ability to self-organization.
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PE3IOME

bobpoBHMK CBeTnaHa. [lpoeKkTHbIN meTog B GOPMMPOBAHUWM  MHOA3BIYHOWM
KOMMYHUKaTUBHOM KOMNETEHLUMN B MY/IbTUMEAUNHOM NPOCTPAHCTBE.

B cmamee ocsewjaemcs, aHaausupyemcsa U UHmepnpemupyemcs npoeKkmHsili
mMemoO 8 (hopMUPOBAHUU UHOA3bIYHOU KOMMYHUKAMUBHOU KomMnemeHmHocmu 8
myabmumeduliHom npocmpaHcmee, onucblieaemca oOeamesnbHOCMb U pe3yabmamel
npumeHeHUA MemMoOa NMPoeKkmos 8 npouecce nNpPenooasaHus UHOCMPAHHo20 A3biKa. Memoo
MPOeKmMo8 paccmampusaemcs 8 CmMmamoee KaK OOUH U3 B8AMHbIX Memodos 8 rpoyecce
npenodasaHus UHOCMPAHHOR20 A3bIKA. [IpoekmHas dessmesnibHOCMb peanu3yemcs Ha OcHoge
cobnodeHuas pada mpebosaHuli u umeem onpedeneHHyo Mocaed0o08amesibHoCMb
Oelicmsuli. B cmamee npedcmasneHa  Kaaccugukayusd,  munel  MPOEKMOS,
0XapaKkmepu308aHbl OCHOBHblE MPeboBAHUA K peanu3ayuu npoekmos, Kpumepuu u yenu,
3a0a4u U cpedcmea MPOeKmMHo20 Memooa, G MAaK#e MpeumMyuw,ecmea Uucrnonb308aHUA
NMpPoOeKMHo20 Memooa 8 06y4YeHUU UHOCMPAHHbLIM A3bIKAM.

Knrouesvle cnoea: npoeKkmusili memoo, uccnedosaHue, memodosnoaus, y4yebHbil
npouecc, OCHOBAHHbIU HA  Npoekme, poeKmMHasa OeAamenbHocmMs,  0bydyeHue,
GhopmuposaHue, KomnemeHyus.

Y cmammi sucsimneHo, NpoaHani308aHO ma iHMeprnpemosaHo NMPOeEKMHuUl memoo y
(hOpPMYBAHHI IHWOMOBHOI KOMYHIKamMUBHOI KoMrnemeHmMHocmi 8 MyabmumeoRiliHomy rnpocmopi,
0nucaHo 0iAnbHIiCMb Ma pe3ysibmamu 3aCMoCcy8aHHA Memooy MPoeKkmie y npoueci BUKNAOAHHSA
iHo3emHoI mosu. Memod npoekmie po32a90aembsbcsa y cmammi K 00UH i3 8aXAUBUX Memodis y
npoueci BUKAAOAHHA I[HO3eMHOI mosu. [lpoeKmHa OifinbHiCMb pPeanizyemoCa HA OCHOB|
OOMPUMAHHA HU3KA 8UMo2 i MaE neeHy nocnaidosHicms Oili. Y cmammi npedcmasneHa
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Kaacugikayida, munu rnpoekmis, oxapaKkmepu3osaHi OCHOBHI sumoau 00 peani3auii npoexkmis,
Kpumepii ma uini, 3a080aHHA (i 3acobu nPOEKMHO20 MemoOdy, 4 mMAKOoX repesaau
BUKOPUCMAHHA [POEKMHO20 MemoOy 8 HOBYAHHI iHO3eMHUX Mo8. BussneHo 3micm,
meopemuyHi  MosoXeHHA, ocobausocmi npoekmis, 8udie 0OiAnbHOCMI mMma ApuHYUNU
30cmocysaHHA Memoody MPOEKMIi8 AK 3acoby hpopmMy8aHHA IHWOMOBHOI KOMYHIKAMUBHOI
KoMnemeHmMHocmi 8 mynasmumeodiliHomy npocmopi. Memoto cmammi € 06rpyHmMy8aHHA
MPOEKMHO20 MemoOdy OPMYyBAHHSA [HUWOMOBHOI KOMYHIKOMUBHOI KomrnemeHmHocmi 8
mynbmumeORiliHomy npocmopi. ¥ xo0i 00CniOHeHHA 8UKOPUCMOBYEMbLCA eMnipu4HUll Memoo;
besnocepedHe, UuinecnpamosaHe CrpuliHAMMmMsA HABYAsIbHO20 MPOYECY, A MAKOH Memoo
crnocmepexceHHs, Wo 003805€ 00cnioncysamu ue asuuje. Memoo y3a2as16HEHHS HEe3aAEHCHUX
XapakmepucmukK nidsuwye ob’ekmusHicme ucHoskie. CymHicmbe memoody 3800umscA 00
06pobKu iHpopmauyii 3 pi3HUX Oxcepesn. TaKUM YUHOM, CYymHiCmb Mmemooy MPOEKMI8 NoaA2A€E 8
20PMOHIlHOMY MOEOHAHHI aKAOeMiYHUX ma MPAKMUYHUX 3HOHb., BukopucmaHHA memoody
MPOEKMi8 MQa€E nepesazu, OCKibKU CMUMYMIOE IHIyiamusy ma 3pOCMAaHHA Mmeopyux
moxcausocmeli yyHis. Memod npoekmis cnid 8i03Ha4umu AK O00UH i3 HalleghekmusHiuiux
mMemoodie pP0o38UMKY KOMYHIKAMUBHUX HABUYOK. Lle cnpuse po3sumxosi KOMYHIKAMUBHOI
KomnemeHmHocmi, aka byde nompibHa He auwe 8 malibymHil npogheciliniti disnbHocmi, a 'y
coyianeHomy wummi. MemoO npoekmis 0038078€ chopMmysamu MOMuUBAyito 00 BUBYEHHS
iHo3emHOI Mosu, @ maKkox 6a3o8i HaBUYKU, HeobxiOHi 0a14 ycniwHoi npogeciliHoi dianbHocmi
¢axisuis. MemoO rnpoekmis cripude po3BUMKOGi Mi3HABAAbHUX rompebd ma meop4yozo
nomeruyiany y4Hie. OmpumaHi pesyabmamu MOXCYymb NOCAYHUMU OCHOB0 018 N00as16W 020
8UBYEHHSA MPOEKMHOI BifiNbHOCMI 8 HABYAILHOMY MPOUECI.

Knwouosi cnoea: npoekmHuli mMemoo, 00CAiO#eHHA, Memoo0osoais, npoyec
HOBYQHHA, 30CHOBAHUU HA MPOEKMI, MPOEKMHA 0ifAnbHICMb, BUKAAOAHHSA, (hOPMYBAHHS,
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®OPMM OPTAHI3ALIT HABYAHHA ANA ®OPMYBAHHA BI3YA/IbHO-
IHOOPMALLIMHOI KY/IbTYPU MAUBYTHIX YYUTENIB MATEMATUKU TA
IHOOPMATUKU

3 02140y Ha 36inblWeHHA 8i3yasnbHOI CKAA0080i 0c8iMHbLOI cpepu ma 36inbuieHHA
iHbopmayiliHoezo KOHMeHmMy, HeobxiOHUMU 0a4 MalibymHb020 84umensa Mmamemamuxku ma
iHbopmamuKu € sucokuli pieeHb cgopmosaHocmi 8i3yasnbHO-iHGHOPMAUiliHOI Kynbmypu.
Memoro cmammi € obrpyHmyeaHHA O0UibHOCMIi BUKOPUCMAHHA Op2aHi3auiliHux ¢opm
HABYAHHA 0718 (hOPMYBAHHA 8i3yasabHO-iIHGOPMAayiliHOI Kynemypu malibymHix yyumenie
mMamemamuKku ma iHpopmamuku, ceped AKUX neKuii-0emoHcmpauii, npobaemHi nexuii,
mpeHy8anbHi ma 3anikosi nabopamopHi pobomu, iHOUBIOyanbHi OOMAWHI 30800HHS,
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