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Abstract. The article under consideration is devoted to studying the effectiveness of
intercultural communication of Ukrainian students at higher educational establishments. The
question of using social and pedagogical, methodological and linguistic means in the process of
intercultural communication is observed through studying a foreign language.

The author stresses that the content of intercultural communication is based on raising
students’ positive attitude to the country whose linguistic culture is studied, a high level of studying
informative process value, providing conditions for authentic communication at the intercultural
level, assessing and analyzing events which give an opportunity for a future specialist to be
integrated in the open intercultural space. The aim of the article is to analyze theoretical and
methodological preconditions of using creative technologies while studying English in the process
of intercultural communication in a specific way. The author also focuses on defining and
describing the main constituent parts of the strategies how to implement intercultural
communication through studying languages.

Taking the results of the done theoretical analysis into account, the author recommends the
set of special linguistic exercises, designed according to the main creative approaches to studying
a foreign language in the process of intercultural communication.

Key words: intercultural communication; creativity; linguistic culture; studying
technologies; information values.

Setting the problem. Over the past two decades, the term “intercultural
communication" has become a truly widespread, universally recognized and
interdisciplinary scientific definition. It is considered from various points of view in
the scientific works of prominent national and foreign philosophers, psychologists,
sociologists, linguists, and other representatives of a scientific world. Quite
naturally, modern pedagogical science is not an exception in this disciplinary series.
The problems of intercultural communication in the process of educational and
professional work are the subject of social pedagogy as a branch of a pedagogical
science and modern scientific discipline. The use of innovative learning technologies
in the process of intercultural communication, in particular creative learning
technologies is under particular observation.

The analysis of recent research and publications. Before considering the
main problems of intercultural communication, its specificity and its use in the process
of studying foreign languages, a special attention should be paid to the socio-
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pedagogical and general scientific features of the content laid down in this scientific
definition. Thus, A. L. Sventsytskyi, considering culture as an interdisciplinary,
general scientific phenomenon, namely, “... as a set of material and spiritual values
inherent in various communities, social groups in relation to specific historical periods
..., shifts the emphasis in the direction of the spiritual activity of representatives of
certain communities and ethnic groups arguing that culture should be considered as
“... a phenomenon that is related to the sphere of spiritual activity of people, as a set of
spiritual values and norms inherent in certain social communities” [4, p. 202].

As it is noted by the vast majority of foreign researchers, intercultural
communication as a scientific definition and discipline begins to appear in the 20th
century, when a well-known scientific monograph “Culture as Communication” by
E. Hall and D. Trager appears. Later, in his own work E. Hall develops the idea of
multicultural communication as a special field of human relationships where the close
link between culture and communication is directly realized [6, pp. 7 — 10].

Speaking about intercultural communication, it is always contrasted with the
diverse cultural formations of its participants, so as a sign of intercultural
communication R. Porter in his scientific monograph “Intercultural Communication”
notes in particular the following: ... intercultural communication takes place only
when the producer of a particular message is a representative of one culture, and the
recipient of the message is a representative of a different one” [7, p. 15]. The main
difficulties in solving the problems of intercultural communication in scientific
research are, firstly, the interdisciplinary nature of this field of knowledge (intercultural
communication and its related phenomena and laws simultaneously serve as subjects
of research in psychology, pedagogy, linguistics, sociology, culturology, etc.) and,
secondly, the vagueness of the definition of intercultural communication phenomenon.

According to I. Ivanova, who devotes her article “Forming the informational
background of intercultural communication” to the necessity of creating a
professionally oriented textbook in the process of future specialist training.
Implementing the cultural approach in a professionally directed textbook primarily
involves the following aspects: educating the students with a positive attitude towards
the country, the linguistic culture of which is being studied; the high level of
informational value, especially in the array of lexical units; providing the conditions
for authentic communication at the intercultural level; selecting the cultural content of
the textbook illustrating the functions of certain phenomena according the background
of a broad social context; comparing the cultures relating to the native language and
culture; assessing and analyzing the phenomena that will enable the future specialist to
be oriented in normative and non-normative situations of intercultural communication;
taking the professional needs of the learner into account; observing the experience of
students, which they possess at a certain stage of mastering a new linguistic culture [1].

As T. Kopetchuk remarks in his programmed article “Socio-cultural tasks as a
means to replenish the general cultural competence of the future foreign language
teacher”, the quality of the professional training of the future foreign language teacher
mainly depends on the level of his or her general cultural, socio-cultural and
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communicative competencies. Having mastered the sociocultural competence as an
important component of professional competence while being a student, the future
teacher will significantly increase his own general cultural competence and will not
have any difficulty in developing his students’ socio-cultural competence [2].

As O. Pershukova notes in her publication “On the Way to Intercultural
Consciousness”, studying the main stages of the development of the socio-cultural
component of the content of teaching foreign languages, perfect mastering a foreign
language in the modern society implies profound knowledge of the socio-cultural
component of the country of its origin. In today’s conditions of European integration
and internationalization of many aspects of life, the problem of communicating using
a foreign language with everyone who speaks this language becomes of particular
importance. Therefore, the modern approach to structuring the socio-cultural
component of the content of education is characterized by the fullness of elements of
the intercultural dimension, which means the development of intercultural
consciousness among students and involves the possession of intercultural skills [3].

According to M. Sidun’s point of view expressed in the programme article
“Forming the professional competence of a foreign language teacher”, the whole
speech development of the future teacher of a foreign language is determined by the
qualitative level of his speech activity, in the process of his self-realization as the form
of self-development, the achievement of a separate goal, comprehension the essence of
professional activity. The social component, according to the author, is the teacher’s
understanding the essence of social problems, public maturity and civil responsibility,
etc. [5].

Setting up the tasks. The purpose of our work is to analyze the main theoretical
and methodological prerequisites for studying the specificity of using creative
technologies of teaching English in the process of intercultural communication. In
accordance with the goal of the study, the following tasks were identified: 1) to
determine the modern scientific and theoretical preconditions for the study of
intercultural communication in the process of educational activity; 2) identify and
describe the main components of the strategy of implementing the intercultural
communicative space in the process of learning foreign languages; 3) using creative
learning technologies of foreign languages, developing and offering a set of special
exercises that can be used in the process of intercultural communication while learning
English.

The main material presentation. Creative ways to teach English both deliver
outstanding results and require every day inspiration and innovative and specific
approaches for this kind of lessons. Teaching through the arts manages to maintain
high expectations from teachers while preparing and giving lessons. In this article some
techniques to challenge creative teaching will be considered and shared.

The first activity to be observed is immersion activity which is perfect in creating
positive environment in teaching English in the process of intercultural
communication. So students’ access stories, poems and other texts in their minds, their
imagination should be fully involved in a range of creative activities before reading the
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text. Through painting the main characters of the piece for reading, listening to music
composition, creating the mood of the whole story, making sculptures, playing little
roles in dramas, describing the events in an imaginative way students become fully
prepared and excited about the reading journey ahead of them. Besides, in this creative
process students can have a chance to share the vocabulary connected with the text
ahead, express ideas, analyze concepts, make a prediction about the plot or the end of
the story which gives their reading fresh meaning and purpose. The reading itself stops
being a separated piece of the text from the book, an exercise “to read, translate and
comprehend” but becomes the continuation of their imaginative work.

Let us give an example of a short scenario of the lesson “International Day” for
a group of Ukrainian students.

Stepl. Start the lesson in an unexpected way for students with a music piece or
a little video to attract students attention and deep them into the atmosphere of the
“International Day”.

Step 2. Turn the students of the class into international guests imagining their
names, personal characteristics, surrounding, habitual actions, costumes. The work of
this type gives you a good chance for revising the vocabulary on the “topics “Personal
Details”, “Emotions”, “Customs and Traditions”, “Everyday Routine” and so on.

Step 3. Involve students in the creative work the teacher is talented at. It can be
painting comics of one day from the international students’ day, presenting national
dances in the style, making drafts of national costumes and telling their life story,
singing international songs.

Step 4. Read the text or poem which is a focus of your lesson. Do comprehensive
exercises trying to correlate the tasks with the grammar and vocabulary discussed
earlier at the lesson.

Step 5. Do productive activity. Let students write or act their international
guests’ profiles and present the results of their work for the other student groups.

Another approach to track fantastic English results is to provide students with a
clear purpose to all reading and writing tasks. The aims to do a piece of writing can
include an invitation to teachers or lectures to visit a student meeting, an email to the
author of the article in the magazine or an essay for a university newspaper competition.
In this case students know why the quality of their writing matters because there will
be a real reader for their published work. Assessing their writing can be done
individually or in front of the class to demonstrate the importance of the work they
have done.

One more effective way of making students work significant as well as providing
a real incentive is to publish their writing in a range of different ways.

University bookmaking project can exemplify this. Following a university
advertisement competition on book publishing, every group presents their own shared
book: one example can be an anthology of short real life stories composed by first year
students. Their stories could be mounted on handmade paper in the form of a diary,
accompanied with student photographs to make them look more attractive to read. The
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effort pupils put into their work is immense, and the results are stunning to be presented
for other students.

The pride in the work done by students is usually clear to see. The published
books can be used as reading materials during the classes. They can be presented by
the author themselves in the form of an interview or a lesson where the students who
write the text can play different roles.

Where possible, learning interactive and communicative skills in English is
linked with other subjects to create a closed circle the idea of which is to present
different notions as one-picture sight where English is regarded as an instrument for
basic discussion, in the process of intercultural communication. Two ranges of
subjects, presented lower, can be regarded as the illustration of this integration process.
The first set of notions: Nature, Seasons, Art, Sport, Music, Surrounding world. The
next set of notions can be composed as the following one: Ukrainian folklore, Music
phonics, Art colour symbols, History factsheets, Making up lyrics, Psychology,
Mentality description.

Teaching reading is a very complicated process. As students fluency in reading
increases, it's hard to know what reading skills need to be taught. In everyday life,
students tend to do much more extensive reading which is fluent, faster reading without
careful attention to the details for pleasure, entertainment, specific purposes or gist. As
a result, specific reading strategies are formed explicitly to the class that makes them a
little bit chaotic, spontaneous, based on intuition rather than clear understanding
reading strategies. These could include scanning a text, skimming a text, predicting the
end, mapping the story or creating a mental image. A teacher can use “think aloud”
method of reading the text which can exemplify to students how these strategies work.

Creative ideas to interpret or model reading strategies could include:

— skip in at the middle and reading one page, predict what happened before,
who the people are, where they are;

— allow students to improvise to see how the book character would behave
in a totally different surrounding or time period,;

— map out the relationships between characters or events sequence, map the
story itself and accompany it with lines showing different characters™ actions;

— keeping a diary as if you are the main character of the story;

— interview students in the roles of the author of the book or different
characters for a chat-show on TV;

— draw the picture of the scene or a series of pictures. After finishing,
compare and discuss their differences and similarities;

— choose the passage of the book and blank out some words or exchange
them. Ask students to guess what is going to happen by trying to complete the text with
the missing words;

— redesign the cover of the book, write the “blurb” on the back cover in
another way to make it more attractive for a special group of target readers;
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— put on an act of meeting of the board of directors for a film company,
decide if the story is suitable for making a movie, what kind of changes are necessary
to be done.

Using drama to motive, inspire and engage students in a creative learning process
is also a powerful tool. Using a range of drama techniques expand the students’
Imagination and provide them with the ideas they need to make their writing and
speaking presentation sparkle with humour and imagination. Drama techniques include
the following types of classroom activities: role-playing, simulating, playing drama
games, acting play scripts, preparing improvised drama and acting play scripts. All of
these are good ways to expand students’ vocabulary, provide a lot of useful speaking
practice, open the potential of the shyest students freeing them from the constraints of
expected behavior.

Here are some short examples of drama games:

— prepare a set of cards for your students including famous character names
(Barak Obama, Angelina Jolie, Michael Jackson, Shakespeare) and different
complaints they have being poorly serviced (“the cream source in the fish dish has gone
off”, “the perfume they bought is smelly”, “the room in the hotel doesn’t have a toilet
room”). Give them a few minutes to work out their story. Instruct them to meet each
other and have a short conversation aimed at explaining their problem, getting some
advice or recommendation how it can be solved. Give them a signal to move on to a
new place where they meet another person. Afterwards, ask students to sound
unexpected solutions to the problems or just retell funny dialogue they had.

— “freeze” the picture by making students show the scene of a farm life or
Black Friday. Students take different positions becoming customer, staff, check-in-
clerks.

Unfreeze the picture and bring it to life for short improvised dialogues. You can
play them separately or simultaneously.

— turn the classroom into the scene by describing the night forest with
rustling trees, glooming light of the moon, hair-raising screams of the owl. Get students
become people in the landscape. Let the story unfold in any way it can by improvising
together with the group of students. The teacher runs this story moving by finding a
balance between a live improvisation and the necessity of keeping it under control to
ensure that it avoids silly jokes or pointless ideas. To achieve this make your
interventions subtle by hinting to some of the participants rather than by interrupting
the whole story and offering your way of sequencing events.

Learning the grammar cannot be taught as a special activity in what learning a
language is involved. Students need to have exposure to the language, notice and
understand items being used, try using language at first repeatedly after the model,
more independently in “safe” practical ways being corrected by the teacher or peers
and, finally, spontaneously in a speech stream. This is the best way to remember and
implement things they have learnt.
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Learning which takes place by exploring shared texts to have grammar concepts,
punctuation rules and techniques drawn from and embedding them creatively has more
positive impact on using language competently, fluently and accurately than studying
and memorizing rules from a grammar book.

There are some possible hints how to teach grammar creatively. Try to keep the
atmosphere in the class humorous to involve everybody in practice but a teacher is on
the group wave, he could personalize some elements of teaching grammar to make it
more appealing accompanied with mine, board pictures, silly postures and personal
photos. Make all the practical exercises short but enough to elicit, explore or exemplify
grammar content. Communicative values or meaningfulness are not so important in
this case to pay a lot of attention. The thing which is more important is drilling a
realistic piece of real-world language. Keeping the challenge high, make sure students
get practice, not the teacher does.

Write out some sentences using conditionals cut them in half, and put them in
two socks or pin them around the class. Let students finish sentences by finding the
half by themselves. It can be a random choice that gives both additional excitement to
the exercise and opportunity for creativity how to finish the sentence or the matching
half among the other students.

1. If you steal the show, it'll be unfair. (you'll be bitten by a wasp)

2. If he breaks the house down, he’ll be excited (the roof will be damaged)
3. If you go out with my boyfriend, I'll be furious (I'll bite your nose)

4. If the thunder strikes your house, you'll be afraid (you'll get a prize)

Picture dictation could also be one of the methods how to teach grammar
creatively. One student describes a picture to work on the present progressive tense
while other students, who haven't seen it, try to draw their own pictures following the
description. After that pictures are compared defining differences and similarities and
clarifying some details by asking the questions.

Get ready with a set of magazine pictures or real-life photos. In groups students
look at the pictures and match the verbs to the pictures of their choice.

Groups swap their sets of picture/verb matches. Now their task is to complete
full sentences and attempt to invent the other details to make a story. They do the task
orally and present it to the rest of the class.

Stern a story by saying one sentence in the past simple tense, then present a script
sheet. As the first stage it could be used for Total Physical Response to make sure the
meaning of the verbs are clear for the students in the class.

Script sheet for making up a story

e Disco info e Put on your best clothes
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Look at the mirror Put it in your jeans pocket
Nice you are! Come back home

Meet you friends Fall asleep

Loud music See her in dreams

Smoke machine works! Morning

Froze to the floor — you see her!
How beautiful she is!

Not confident enough

Love at first sight!

At last — start conversation
Hurry! You have her number

No jeans in sight

Oh no! Mom was in your room.
Washing mashie sounds

Rush downstairs

Too late!

Nothing but pieces of wet paper

At the first stage of learning English, phonics is streamed, so all students can
benefit following different kinds of activities, making maximum progress as a result.
These activities should be fun and multi-sensory to make classroom work enjoyable
and useful.

Conclusions. Summarizing the above, we note that:

1) effective intercultural communication is the involvement of participants in a
communicative act by the following knowledge systems: knowledge of a symbolic
system in the terms of which communication takes place; knowledge of the basic
principles of the system of the world, consisting of the personal individual experience;
basic fundamental knowledge of the world that exists in all people; other knowledge
that personality has, due to belonging to a certain ethnic group, culture, religion, etc;

2) the implementation of intercultural communicative space in the process of
studying foreign languages implies the education of students with a positive attitude
towards the country, whose linguistic culture is studied; high level of informational
value, especially in the array of lexical units; providing the conditions for authentic
communication at the intercultural level; comparing cultures in reliance on native
language and culture; assessment and analysis of phenomena that will enable the future
specialist to be oriented in normative and non-normative situations of intercultural
communication; taking into account the professional needs and the experience of
students, which they possess at a certain stage of mastering a new linguistic culture;

3) based on the results of the theoretical analysis, a number of special exercises
are proposed that are based on the main approaches of creative technologies of teaching
English in the process of intercultural communication.
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Anortanisa. CrtaTTs npuUCBSUYEHA BHUBUEHHIO €(EKTUBHOCTI MIKKYJIBTYPHOI KOMYHiKalii
YKpaiHCBKHUX CTYACHTIB. PO3riisigaeTscss MUTaHHS COLIaJbHO-NIEAArorigHOr0, METOIUYHOTO Ta
JIHTBICTUYHOrO 3a0€3MeYeHHsI LbOro MpOLECy 1 BHUBUEHHS HOro e(eKTUBHOCTI 4yepe3 BUBUCHHS
iHo3emHoi MoBM y BH3 Vkpainu. ABTOp CTarTi MiAKPECIIOE, IO B OCHOBI MIXKYJIBTYPHOI
KOMYHIKallil JI&KUTh BUXOBAHHS Y CTYJCHTIB MO3UTUBHOI'O CTAaBJIEHHS 10 KpaiHU, JIHTBOKYIBTYPI,
10 BUBYAETHCS, BUCOKUN piBeHb iH(POPMAIIHOI IIIHHOCTI HAaBYAIBHOTO IpPOILECy, 3a0e3MmedeHHs
YMOBHOI1 I aBTEHTUYHOTO CIIJIKYBaHHS Ha MDKKYJIbTYPHOMY piBHI, OI[IHKA Ta aHai3 SBUII, SKi
JAa0Th MOYJIMBICTh MalOYTHHOMY CIIELIANICTY IHTETPYBaTHCA Yy BIAKPUTHH MIKKYJIbTYPHUH
npoctip. [pyHTyIOUHCh Ha pe3yibTaTax TEOPETHYHOTO aHali3y, aBTOp CTATTi MPOMOHYE Ppsjl
CHellaJIbHUX JIHTBICTUYHUX BIIpaB, MOOY/I0BaHUX HAa OCHOBHHUX MIIXOJaX KPEaTHUBHUX TEXHOJOTIN
BHUBYEHHS aHIJIMCbKOT MOBH B MPOLIECi MIKKYJIBTYPHOI KOMYHIKaIIii.

Kuro4oBi cioBa: MiKKYJIbTYpHA KOMYHIKallisl; KPEaTUBHICTD; JIIHIBOKYJIbTYpA; TEXHOJIOTIL
HaBYaHHS; iHGOpMaIliiHI IIIHHOCTI.

NCHOJIb30OBAHUE KPEATUBHbIX TEXHOJIOTUH B ObYYEHHUH
AHI'VTIMUCKOMY A3BIKY B ITPOIECCE MEXKYJIBTYPHOU
KOMMYHHUKAILINN.
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AunHoTanus. [lanHas cTaThs TOCBAIIEHA H3Y4YCHHIO J(PGEKTHBHOCTH MEXKKYIbTYPHOU
KOMMyHI/IKaLII/II/I YKpaI/IHCKI/IX CTy,[IeHTOB. PaCCManI/IBaeTCSI BOHpOC COMAJIBHO-TICAAr OTHYCCKOTI' O,
METOAUYECCKOI0O U JIMHI'BUCTHUYCCKOI'O 06ecnequH${ JAaHHOT'O HpOHGCC& 158 H3y‘IeHI/I${ €ro
3¢ (}HEeKTHBHOCTH Yepe3 HU3yueHHWE HHOCTpPaHHOTO s3bika B BVY3ax VYkpaunbel. ABTOp CTaThu
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MOAYCPKUBACT, YTO B OCHOBC MC)KKy.HBTypHOﬁ KOMMYHUKAIIUU JIC)KKUT BOCIIUTAHUC Yy CTYJICHTOB
HO3UTHBHOTO OTHOLICHUS K CTpPaHe, JIMHIBOKYJBTYpa KOTOPOW H3y4aeTcsi, BBICOKHI YPOBEHb
MH(POPMALIMOHHON IIEHHOCTH Y4eOHOTo mpolecca, OOECIeYeHHe YCIOBUH Ml ayTeHTHYHOTO
OOLICHNST Ha MEKKYJIbTYPHOM YpPOBHE, OLICHKA WM aHaJH3 SIBJICHUIl, KOTOpBIC JAIOT BO3MOXXHOCTB
OyaylieMy CHEIHATUCTy HWHTETPUPOBATHCS B  OTKPBITOC MEXKKYIBTYpHOE MPOCTPAHCTBO.
OcHOBBIBasiCh Ha pe3yjbTaTaX TEOPETHYECCKOrO AaHalW3a, aBTOP CTaTbU MpEAJaraet ps
CIICHUAJIBHBIX JTUMHIBUCTHYCCKHUX YHpa)KHCHHfI, MOCTPOCHHBIX HAa OCHOBHBIX IIOAX0AaX KPCAaTUBHBIX
TEXHOJIOTHI 00y4YEHHs aHTJIHHCKOMY SI3BIKY B IIPOLIECCE MEKKYIBTYPHOH KOMMYHHUKAIIHH.

Kniwouesvie cnoea: MexKylbTypHass KOMMYHUKAIMS, KpPEaTUBHOCTH, JIMHTBOKYJbTYPA;
TEXHOJIOTHU 00y4YeHHst; MH)OPMAIIHOHHBIE ICHHOCTH.
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