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The article reveals the problem of developing critical thinking skills for future managers in higher
educational establishments. It is emphasized that analyzing the situation, synthesizing or evaluating information,
observation, applying experience, reflection, reasoning and communication are the key competencies for today’s
education. Critical thinking is considered as the process of determining the authenticity, accuracy, or value of
something. It is characterized by the ability to seek reasons and alternatives, perceive the total situation, and
change one’s view based on evidence. The article gave the example of using a case study as an effective technique
for developing critical thinking of management students. The main advantage of case studies is encouraging
future managers to think, analyze, apply, evaluate and take the right decision.
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Introduction. Critical thinking is a highly debated topic today. In the past teachers gave to
pupils or students a certain amount of material which they had to learn at home. We are living in the era
of fast development of the Internet and computer technologies. Students graduate from the university
with knowledge which will not be applicable tomorrow. Therefore, teachers need to focus on
developing students’ critical thinking. They should be able to find solutions, perform certain tasks and
be ready to be involved in non-stop process of developing their critical thinking skills. Such skills are
necessary for analyzing the situation, synthesizing or evaluating information, observation, applying
experience, reflection, reasoning and communication.

Children are not born with critical thinking skills, they need to be taught. It is good if at schools
teachers concentrate on developing critical thinking. When children come to higher educational
establishments, this process must be continued. Critical thinking skills are of utmost importance for
management students as they need to organize work effectively, delegate the tasks and motivate the
staff. The education as well as the market scenario is changing very fast. A decade ago, those managers
who had a brilliant academic record were well hired after by most of the corporate institutions. But today
knowledge is not sufficient enough for work in the corporate world. Employers prefer to hire and promote
those persons who have developed critical thinking skills.

There are many techniques for developing critical thinking skills in the English language
classrooms and a case study is one of them. Becides, it encourages teamwork and accountability, and is
realistic and motivating to adult learners to be engaged in their learning to think about plausible answers
instead of passively receiving the information. We should have a look at how this method works in
reality.

Review of recent sources of research and publications. Critical thinking has been a focus of
research of many educators and scientists (J. Alvino, B. Bloom, R. Ennis, K. Meredith, B. Moore &
R. Parker, W. Paul, J. Steel, Ch. Temple, S. Walter, etc.). In their papers researchers tried to give a
definition to critical thinking, define its characteristics and ways of developing critical thinking skills.

Setting an objective. The objective of the article is to demonstrate how a case study can be used
for developing critical thinking skills of management students.

Presentation of basic material. Many researchers point out to the fact that it is difficult for a
child to develop such a complex ability as critical thinking without any additional aids from the side of a
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teacher. For example, G. Nosich [4] holds that most scholars believe that skills needed to begin to think
about issues and problems do not suddenly appear in our students. Teachers who have attempted to
incorporate higher level questioning in their discussions or have administered test items demanding
some thought rather than just recall from their students are usually dismayed at the preliminary results.
Unless the students have been prepared for the change in expectations, both the students and the teacher
are likely to experience frustration. Therefore, we understand that teachers play a vital role in this
process, particularly in a language classroom where pupils or students get a chance to express
themselves and evaluate the arguments of their group mates.

I.Wright says "when | discovered critical thinking, my teaching changed" [7, p. 9]. He notes that
instead of focusing on questions which had "right" answers, he wanted children to think through
situations where the answer was in doubt. He believes that critical thinking is beneficial in social studies
along with music, in science when dealing with environmental problems, deciding whether animals
should be used in research, or figuring out the best way to test a hypothesis, in literature study during
judging the actions of characters in stories, and in all subject areas when deciding which sources of
information were most reliable or how best to present information.

First of all, it is necessary to discuss the notion of critical thinking in more details. R. Fisher
notes that "Critical thinking describes how something is being thought about" [4, p. 65]. He adds that
learning to think critically means: a) learning how to question, when to question and what questions to
ask, and b) learning how to reason, when to use reasoning and what reasoning methods to use. Finally
he mentions that being a critical thinker one should develop certain attitudes, such as a desire to reason,
willingness to challenge and a passion for truth.

D. Moseley [5] stated that “thinking skills" means expertness, practical ability or facility in the
processes of thinking, such as remembering, forming concepts, planning what to do and say, imaging
situations, reasoning, solving problems, considering opinions, making decisions and judgments, and
generating new perspectives.

J. Alvino, in his "Glossary of Thinking-Skills Terms", offers a set of definitions which are
widely — though not universally — accepted by theorists and program developers. They
include [1, p. 50]:

e BLOOM’S TAXONOMY. Popular instructional model developed by the prominent
educator Benjamin Bloom. It categorizes thinking skills from the concrete to the abstract — knowledge,
comprehension, application, analysis, synthesis, evaluation. The last three are considered HIGHER-
ORDER skills.

e COGNITION. The mental operations involved in thinking; the biological/neurological
processes of the brain that facilitate thought.

e CREATIVE THINKING. A novel way of seeing or doing things that is characterized by
four components — FLUENCY (generating many ideas), FLEXIBILITY (shifting perspective easily),
ORIGINALITY (conceiving of something new), and ELABORATION (building on other ideas).

e CRITICAL THINKING. The process of determining the authenticity, accuracy, or value
of something; characterized by the ability to seek reasons and alternatives, perceive the total situation,
and change one’s view based on evidence. Also called "logical” thinking and "analytical” thinking.

e INFUSION. Integrating thinking skills instruction into the regular curriculum; infused
programs are commonly contrasted to SEPARATE programs, which teach thinking skills as a
curriculum in itself.

e METACOGNITION. The process of planning, assessing, and monitoring one’s own
thinking; the pinnacle of mental functioning.

e THINKING SKILLS. The set of basic and advanced skills and subskills that govern a
person’s mental processes. These skills consist of knowledge, dispositions, and cognitive and
metacognitive operations.

e TRANSFER. The ability to apply thinking skills taught separately to any subject.

It has already been mentioned that critical thinking should be taught at higher educational
establishments. It is a very important issue for management students who are supposed to work in
tourism industry and aviation sphere after graduation.

The curriculum presupposes using Market Leader Course Book (Pre-intermediate and
Intermediate), Practice File, Audio and Test Bank [2; 3]. Each unit in this book focuses on development all
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language skills: listening, speaking, reading and writing. At the end of each unit there is a case study
section which is an ideal option for developing critical thinking for a few reasons. Firstly, working with a
case study management students learn to analyze and synthesize information. Secondly, they should apply
this information to take the right decision. In the process of discussion students listen to their group mates’
point of view, evaluate it and take the information which they agree to. Finishing a case study section,
students are required to come to a conclusion and in a logical form present all the points in a letter or any
other official document. So, as we can see a case study encourages our students to think, find solutions,
give reasoning, and take part in discussions or debates. One more important point here is the fact that only
authentic materials are used in this book, in such a way broadening students’ world outlook and improving
their language competency.

Let’s have a look in more details at the example of a case study. The first unit in Market Leader
Intermediate [2] is called Brands. A case study in the first unit is devoted to Hudson Corporation, a
luxury luggage manufacturer. The problem is that this company is facing increased competition from
cheaper imports. It must decide how to protect its brand and create new markets for its products.

The first step is reading and analyzing background information. A special attention should be
paid to results of market research. Hudson recently set up a series of focus groups to find out how
consumers perceived the company’s brand in the USA.

The second step is listening comprehension. Four of Hudson’s American managers are talking
about the problems they could face in Europe. The students should listen and make notes on the key
points.

Next step is discussing marketing strategies for Europe, such as Reposition the brand, Develop
the Hudson brand, Hire a top designer, Develop a wider product range, Stretch the Hudson brand,
Develop sales using e-commerce. Students are required to work in small groups as directors of the
Hudson Corporation. They need to hold an informal meeting, consider the advantages and
disadvantages of each option listed above. The participants of the meeting should choose two of the
marketing strategies which Hudson should focus on to expand sales in European markets.

After that the students should meet as one group and decide which two marketing strategies they
will use to develop sales in European markets.

The final stage in a case study section is writing. As the CEO of Hudson Corporation students
need to write an e-mail to the head of European Marketing Associates, David Wright, summarizing the
actions they agreed to take at the meeting with their reasons. They are also to suggest a time for a
meeting with David Wright and his associates.

Conclusion. Recently there has been increased emphasis on the development of management
students' critical thinking skills, including problem-solving and analytical skills. Such skills are
enhanced through the adoption of the case study method. English is an ideal choice as the teachers have
a wide range of techniques and materials to do this. The inclusion of case studies in English curriculum
represents ‘real world’ situations and gives students possibility to develop the key competences for
future. It encourages them to think, analyze, apply, evaluate and take the right decision.
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TF'EPACUMEHKO JIwamuina CepriiBHa, KaHAMIAT NEJarorivyHUX HaykK, JOIEHT, JOLEHT Kadeapu
1HO3eMHUX MOB, JIboTHA akagemis HarioHanbpHOTO aBiallifHOTO YHIBEPCUTETY;

MYPABCBKA Cgitnana MukoJiaiBHa, KaHAUIAT MENaroriyHUX Hayk, JOIEHT Kadeapu 1HO3EMHHX
MOB, JIpoTHa akazemis HalioHanpHOro aBiallifHOro YHiBEpCUTETY.

KEWC-CTAJII: IHCTPYMEHT JIJI PO3BUTKY YMIHb KPUTUYHOI'O MUCJEHHS
CTYIAEHTIB-MEHEJ[’KEPIB

Anomauia. Cmamms npuceauena npoonemi po3eumKy YMiHb KPUMUYHO20 MUCIEHHS MAuOymmix
MeHeddicepie y suwux HaguanvHux 3axnadax. Iliokpecaroemuvces, wo aumaniz cumyayii, cunme3 abo oyiHKa
iHhopMmayii, cnocmepedicerts, 3acmocy8ants 00ceidy, peiekcis, 0OTPYHMYBAHHA MA KOMYHIKAYISA € KITHOYOSUMU
KOMnemeHyiamu Oas  oceimu cbo2ooeHus. Kpumuune mucnenns pozenadacmvca AK npoyec GUHAYUEHHS
00CmogipHOCMi, NPasuibHocmi abo YiHHOCMI 4020Cchb. Bono xapaxmepuzyembcsi 30amHicmio WyKamu npuyuHu
ma anbmepHAmuUSU, CRpUUMAamy 3a2aivbHy CUMyayir il 3MIHIO8AMU C8010 NO3UYIIO HA OCHO8I dokazie. Y cmammi
HAaBeOeHO NPUKNAO BUKOPUCMAHHA Kelc-cmadi aK egexmugHo2o Memoody pO3GUMKY KPUIMUUHO20 MUCICHHS
cmyoenmig-menedcepis. 101061010 nepesacor Kelic-cmaoi € 3a0X0UeHH MAUOYMHIX MEHeONHCePI8 00 MUCTEHHS,
aHanizy, 3acmocy8ants Ha NPAKmuyi, OYiHKU ma NPULHAMMs NPAGUILHO20 PIULEHH.

Knrwouogi cnosa: yminna Kpumuunoeo MUCIeHHs, CIyOeHmu meneodcepu, UKIAOAHHs AHeNINICLKOI MO8
07151 KOHKpemHux yinet, Ketic-cmaoi, npogheciiina ocsima.
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