Bicauk JIHY imeni Tapaca IlleBuenka Ne 2 (340), Y. 11, 2021

IHHOBALII B 3AKJIAJIAX OCBITH
YJIK 341.221.4:378(4-11)
DOI: 10.12958/2227-2844-2021-2(340)-2-260-271

Iryna V. Myhovych,

Doctor of Pedagogical Sciences, Associate Professor,

Professor of Roman and Germanic Philology Department,

Faculty of Foreign Languages,

State Institution «Luhansk Taras Shevchenko National University»,
Starobilsk, Ukraine.

irina.migovich@gmail.com

https://orcid.org/0000-0003-0060-5387

DIGITALIZATION IN HIGHER EDUCATION AS AMEANS TO
ENSURE STUDENT ACCESS AND INCLUSION IN GLOBAL
LEARNING SPACE WITH REGARD TO COVID-19 WORLD CRISIS

The COVID-19 pandemic and subsequent economic slowdown has
extensively affected the economy and prospects of growth for the countries of
Eastern Europe — it has added to their multi-layered development challenges.
Although the pandemic has been felt across different sectors of economy and
social life of the countries, its impact has varied substantially. One of the
highest negative impacts has been observed in the sector of education,
particularly higher education with regard to the provision of educational
services to foreign citizens, which rely on the key actors’ physical mobility.
Thus, tailored policies are necessary as various Eastern European countries
and various types of policy makers have been affected differently.

Within the context of this research it is important to differentiate the
notions of “foreign student” and “mobile student”. According to analytical
studies carried out with the assistance of UNESCO and the OECD, the terms
“mobile student” and “foreign student” have different interpretations (OECD,
1996; UNESCO, 2013; 2014). In our monograph on internationalization of
higher education in the countries of Eastern Europe (Myhovych, 2020) we
define a mobile student as the one who has crossed a national or territorial
border with the aim of study and at the moment of statistical cut he/she is
outside the country of the native origin. A foreign student is defined as a
student who is not a citizen of the country where statistical data are collected.
This definition might be enlarged and might state that a foreign student is a
foreign citizen, who is in the country of study in order to obtain education,
increase one’s level, or perform research at research or educational
institutions. The whole history of physical mobility — that is the history of
foreign students — shows that they not only directly and indirectly transfer
advanced technologies and scientific knowledge from country to country, but
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also promote political, ideological, cultural, etc. views acquired abroad.
Among foreign students the following groups are distinguished: (1) non-
citizen students (NCS) — foreign citizens who have permanent residence
permit in the country, but are not citizens of the state; they have all the rights
and freedoms as citizens of the state while maintaining their own citizenship;
such students have migration documents certifying their foreign citizenship
and not confirming the new citizenship of such a person; (2) non-resident
students (NRS) — foreign citizens who have temporary residence permit in the
country for the purpose of study; in the vast majority of cases, such a permit is
issued by the migration service of the respective country and guarantees the
stay of a foreigner on the territory of a foreign state during the entire period of
his study (Myhovych, 2020).

The existing research works on the topic of provision of educational
services to foreign students in Eastern Europe shows that the vast majority of
papers is aimed at covering the following issues: language acquisition among
foreign students (O. Bilyk, T. Dementieva, O. Zaporozhets, T. Kapitonova,
O. Kovtunenko, O. Lazareva, O. Mitrofanova, K. Motina, M. Sidora, T. Filat,
etc.); psychological adaptation of foreign students to new socio-cultural
conditions (A. Borisova, M. Ivanova, O. Izotova, T. Ulianova; A. Carey,
D. McNamara, R. Harris, R. Rust, L. Ward, O. Klineberg, etc.). The question
of how to teach and how to adapt with regard to foreign citizens has been
analysed in the works of Ph. Altbach who is recognized as one of the leading
experts in the field. Other theoretical explorations and case studies cover
various aspects of adaptation of foreigners, the specifics of the process of
providing / obtaining knowledge when working with foreign citizens, motives
for choosing the country of study and higher education institution, national
migration policies, adaptability of educational content, etc. The works by
V. Andrushchenko, V. Ognevyuk, M. Safonova, T.Shmonina, M. Stepko,
T. Finikov and many other highlight the issues of international student
mobility, aspects of educational migration, conceptual basis for international
cooperation in the field of higher education, etc.

The extensive research in the field of mobility, provision of educational
services to foreigners, global vs international vs intercultural education
demonstrates the common knowledge that higher education institutions (HEIS)
of the millennium function within global competitive environment having
country borders, supporting cultural diversity, and at the same time moving
towards Europeanization (globalization) (Barth et al., 2007). The pressure to
achieve scientific and didactic excellence, while at the same time meeting the
requirements in terms of transparency, flexibility, quality of operation is
increasing year by year, and the year 2020 became no exception. On the
contrary, in 2020 HEIs faced, along with numerous political, legal, economic,
social, and technological challenges, the COVID-19 crisis, which forced
European academic community to reflect on how the 2020 unprecedented
situation could be transformed into an opportunity, especially regarding the
issue of academic mobility and teaching-learning process for foreign citizens.
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The abovementioned determines the aim of the present research — to analyze
the perspectives of digitalization in higher education with regard to the
internationalization process represented by academic mobility and provision of
educational services at HEIs to foreigners. As a consequence, the main key
finding includes that digitalization of higher education is a 21 century higher
education realia-driven intervention for internationalization that gives all HEIs
students opportunities for global learning and engagement.

The methodological basis of the research is represented by data analysis
obtained through examination of scientific works on international higher
education, interculturalism, digitalization in higher education, national and
institutional strategies for incorporation of international education into existing
curricula. The method or scientific literature reviewing has been used to
investigate scientific and pedagogical sources, reference books, information
resources related to the concept of internationalization in higher education
represented by academic mobility and foreign students’ teaching-learning
process. Empirical data are based on systematic content analysis of the
information related to institutional internationalisation process provided by the
official websites of Jagiellonian University (Krakow, the Republic of Poland)
and Comenius University in Bratislava (Slovak Republic); as well as on
analytical papers developed by experts of UNESCO, World Bank, OECD, etc.
The validity of the obtained results is confirmed using various generally
accepted and specific methods: theoretical generalization, abstraction,
dialectical analysis, comparison and systematization, system approach.

Internationalization as a means to ensure student access and inclusion
in global learning space. This part of the research presupposed the analysis of
the internationalization process within higher education from the perspective
of COVID-19 world crisis. As the result, the focus of attention shifted to
“internationalization at home” paradigm, which is defined as “the purposeful
integration of international and intercultural dimensions into formal and
informal curriculum for all students within domestic learning environments”
(Beelen & Jones, 2015, p. 69). Internationalization at home is also described
as a “significant means of internationalizing higher education, looking beyond
the mobility of a minority of students, emphasizing instead the delivery to all
students of an internationally focused curriculum and the embedding of
cultural communication in culturally diverse settings” (Wéchter, 2003, p. 6).
On the positive sides of this process there is possibility to shift international
learning benchmarks from quantitative measurements (mobility) to qualitative
measurements (what is learned). It implies not only accessibility of
internationalized learning but inclusion of internationalized learning in higher
education for all. It gives educators a tool to examine the purpose of higher
education internationalization for student learning beyond market-driven
imperatives ~ (Ackers, 2008; Mudiamu, 2020). Educators see
internationalization at home as a way to link diversity, sustainability and
global citizenship; it is also seen as a way to intentionally integrate
international students’ knowledge and experience in the formal curriculum. In
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terms of the community, internationalization at home engages students with
“cultural others” in their local community and allows them to look at the
effects of globalization, migration and diversity on campus and beyond
(Agnew & Kahn, 2014; Almeida et al., 2019). With regard to the present
research it is important how ensure the realization of iinternationalization of
higher education on the home campus in order to make this process equitable
for students. Thus, digitalization and online practices of HEIs become of
utmost importance.

Digitalization and online presence. Digitalization lies at the centre of
activities aimed at the development and expansion of HEIs in the given sector.
The analytical surveys conducted during 2020 by UNESCO and OECD have
shown, however, rather limited digitalization and a limited online presence of
the most of HEIs in Eastern Europe. Although many have used electronic
budgeting records, the majority does not possess clear-cut foreign language
versions of their websites. Moreover, some have not been interested in online
marketing and online educational activities, however, in many sectors, online
issues have become a vital adaptation strategy. Advertising on social media is
also becoming increasingly popular. Consequently, according to World Bank
and OECD papers, taking into account the global trend of the digitalization of
educational activities and the economic downturn caused by COVID-19, it is
necessary to support HEIs in developing, launching and promoting more
elaborated online platforms. It is also important to train the staff how to create
digital advertisement and run promo campaigns on web and social media.
Online presence is particularly relevant for niche sectors such as mobility and
international research. Given the quarantine restrictions imposed in the
countries and the subsequent suspension of educational exhibition and
networking activities, it is also necessary to use online tools to connect the
disrupted educational ties. This will help create a recognizable University
brand and subsequently tap new markets.

It is as well advisable for HEIs to reflect on the design of online and
blended courses consisting predominantly of the following: (1) focus on key
stakeholders, which should imply selecting readings and assignments in
consultation with employers, experts in field of respective area, and graduates
of educational programme who are working in the field; establishing feedback
loops to collect feedback on online content; (2) flow, which should ensure
removing tasks / readings / assignments that do not add value; removing extra
steps or assignments that are redundant or not current; ensuring that course lay
out is clear and information flows to the student without interruption; (3) pull,
which should imply selecting online class meeting times based on students’
demands; selecting online chat session times based on students’ demands; (4)
Jidoka & Stop and Control Mistakes, which provides immediate feedback to
students so students are able to correct mistakes; provides Just in Time
feedback; (5) Separate human and machine work, which includes machine
graded quizzes and saves time to grade student assignments that require in-
depth understanding of the material; (6) Visual Control, which should include
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visual diagrams for key assignments and a course calendar; (7) Kaizen —
Continuous Improvement, which presupposes collecting feedbacks from
employers, alumni, students and faculty to improve online course delivery, as
well as regular course evaluations (at least 2-3 times during the semester);
(8) Standardized Approach based on creating standardized course template for
online courses to reduce variation (Emiliani, 2004).

Collaborative Online International Learning (COIL). As an up-to-date
manifestation of internationalization process is collaborative online
international learning, also referred to as globally networked learning and
virtual exchange (Faculty Guide for Collaborative Online International
Learning Course Development, 2020). It is a relatively new education
paradigm promoting the development of academic mobility in virtual mode
across campus-based international academic environment, based on Internet
tools, E-pedagogies, and fostering exchanges between academic staff and
students in geographically distant locations and from different linguacultural
backgrounds. With the application of this teaching-and-learning technology
courses are co-equal and team-taught by educators who collaborate to develop
a shared syllabus that emphasizes experiential and collaborative student-
centered learning. COIL technology allows for the creation of English-
language educational offers using the HEIs Open learning system for
international community; creation of English-language educational offers in
cooperation with national and global educational platforms offering mass open
online courses, etc. Thus, such institutional digitalization creates opportunities
for individual learning trajectory through: (1) E-pedagogy techniques with the
involvement of international academic partners; (2) international virtual
exchange and virtual mobility projects; (3) combining virtual and physical
mobility (Univerzita Komenského, 2021).

Among the forms and methods of collaborative online international
learning one can distinguish an interview, round table, debate, application of
dialogic situations, focus lists, structured solution of problem situation,
questionnaires, pair annotation of the article, role play, case method, Jigsaw
method (puzzle), etc. Thus, collaborative online international learning
promotes critical thinking, ensures the formation of the ability to purposefully
generate new ideas and skills for international cooperation, promotes self-
realization and self-improvement, provides new opportunities for the
formation of foreign language professional-oriented communication.
Possessing a sense of global citizenship (World Economic Forum, 2020) is
vital to enhance students’ critical thinking skills — global awareness fosters
accountability towards learning with “the other,” as well as to perform 21°
century work. Therefore, global competency is both skill and attitude which
must be cultivated as part of higher education, and here COIL becomes of
utmost importance. The difference of the COIL course from a traditional
online or distance learning course lies in the following: “A COIL course is
specifically designed to link students who have different cultural and
geophysical perspectives and experiences. A typical online course may include
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students from different parts of the world; however, a COIL course engages
students in learning course content both through their own unique cultural lens
and also by exchanging their cultural and experiential lenses as they move
through the learning material together. By helping students to reflect with each
other, you and your partner instructor will be facilitating a cross-cultural
dialogue that brings a global dimension to your course content” (Faculty
Guide for Collaborative Online International Learning Course Development,
2020).

As inter alia findings of the present research a number of key takeaways
for HEIs and education policy makers can be identified. Digitalization
practices nowadays are university-driven inclusive global learning intervention
for students in a domestic setting. Thus, universities should shift their
internationalization  efforts from  Education Abroad concept to
Internationalization at Home paradigm. Academic staff of the two HEIs
participated in the present research reported a sense of leadership and
innovation in teaching with respect to digitalized methods and principles of E-
pedagogy on their campuses because such methods could benefit all of their
students, irrespective of mobility (Uniwersytet Jagiellonski, 2021; Univerzita
Komenského, 2021). Digitalization in higher education, particularly COIL,
provides the most accessible and inclusive way to deliver global learning for
all students as part of their formal education. As Beelen and Jones (Beelen &
Jones, 2015, p.68) argue, “while mobility can bring additional benefits to the
global few, this should not be at the expense of internationalization for all”.
Academic staff of the universities participated in the research believe that their
international experiences and networks could have a profound impact on
students global learning and intercultural skills development whether or not
those students had experience of studying abroad. It is important to remember
that education abroad was designed to deliver global learning, not to enable
international travel.

Universities need to create sustainable infrastructure and dedicated
support for faculty-led communities of practice around virtual exchange which
also could help drive and inform the internationalization goals of the
university. This shift would involve creating a collaborative support structure
at the university for faculty at all stages of engagement with digitalization.
Universities’ academic staff could be supported to contribute at virtual
exchange conferences and build globally engaged networks. COIL practices
could be used as part of or in addition to a traditional study abroad program,
and several COIL/study abroad hybrids could be piloted to see if this model
increases participation in study abroad. As predicted by some scholars (Rubin
& Guth, 2015), mainstreaming digitalization means disruption of how global
learning is conceived of and delivered at the university.

Academic staff should receive dedicated special training to be
facilitators of global virtual teams in order for students to not only learn more
effectively in teams, but to give students practice in skills they will need for
21% century work. In this research, HEIs’ teachers described this preparation in
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terms of students learning how to work collaboratively and virtually in teams.
A recommendation for practice is to ensure that digital mode of teaching-
learning process, particularly COIL training workshops, for university teachers
include best practices on how to help students work effectively in global
virtual teams.

Students will need to show evidence of greater mastery of these 21°%
century skills, so a fourth recommendation is to create digital badging or
micro-credentials that could be attached to a COIL course. Teachers agree that
in 21% century life, students needed to have evidence of acquired knowledge,
skills and attitudes to advance to the next stage of their learning or career.
Therefore, practitioners should work with university departments to create a
digital badging or micro-credential for students who take a COIL course. This
would allow them to build their resumes through one COIL course or a series
of COIL courses. These badges could identify development of soft skills such
intercultural communication acquisition through working in a global virtual
team. Furthermore, the badges could communicate more formal content
knowledge acquisition such as COIL courses connected to the UN 2030
Sustainable Development Goals. This would help students curate the
knowledge, skills and attitudes they have learned through COIL. The micro-
credentialing or badging would also support university efforts to better prepare
students for professional mobility. It would make showing evidence of
intercultural competence and global learning accessible to all students.

These implications for practice highlight the importance of practitioners
to support faculty agency in making global learning accessible and
demonstrable for all students at the university, thus, substantiating the
feasibility of applying the principles of digital pedagogy for the development
of intercultural professional competencies and digital skills. Providing
infrastructure for digitalization and providing knowledge and skills around
internationalization for academic staff are the best way for practitioners to
support student access and inclusion in global learning and engagement.
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Murosuu 1. B. Iln¢gposizanis y Bumiii ocBiTi sk 3acid 3a0e3ne4yeHHs
JAOCTYNMy Ta iHTErpyBaHHA CTYAEHTIiB /0 TJ00aJbHOr0 OCBITHHOIO
npocTopy B ymoBax cBiToBoi kpusu COVID-19

VY craTTi 3A1MCHEHO aCTMEeKTHUW aHali3 KOHIENTY «IudpoBi3aiisy Ta
oco0nMBOCTEN Horo (YHKIIFOBaHHS Yy cdepl BHIINOI OCBITH SIK TaKOTo, IO
3abe3nevye BCEOIYHHI TOCTYIT A0 TJI00ATBHOTO OCBITHROTO MPOCTOPY IIiJ] Yac
nangeMii COVID-19. OxkpecneHO B3a€MO3B’SI30K TMOHATH «ITU(POBI3AIIisY,
«IHTEepHAIIIOHAJI3AIIN», «MDKHAPOJHE KOJAOOpaTHBHE OHJAWH HaBUYaHHS»;
OCTaHHE CXapaKTEepPU30BAaHO SK HOBITHS OCBITHS Mapagurma, IO CIpUSE
PO3BUTKY MDKKYJIBTYPHOI KOMIIETEHTHOCTI BCIX YYacCHUKIB OCBITHBOTO
MpoOLEeCy Y CHUIBHO CTBOPEHOMY MYJBTUKYJIBTYPHOMY aKaJeMIuHOMY
cepenoBuini. EMmipuyHuii anami3 3iCHEHO 3 ypaXyBaHHIM KOHIICNITYaIbHUX
3acaa TOHATTSA «IHTEpHAIlIOHATI3alllsl BJOMa», IO YTBEPKYE 3B 30K
MDKHapOJAHOTO Ta MDKKYJIBTYPHOTO BUMIpPIB, IHTETPOBAaHHUX 10 (OPMAIILHOTO,
HedopManpHOro Ta iH(GOPMATLHOTO HaBUAHHS 3aBASKHU 3aJyueHHIO [HTepHeT-
IHCTpYMEHTIB Ta MPUHIMITIB JUTITAIBHOT TENarorikku. AHai3 3iIHCHEHO
BITHOCHO MpOIECY IHTepHallioHani3alil y rany3i Bumioi ocBity [lonbcekoi Ta
CrnoBanpkoi PecnyOmik, cnupaioyuch B SKOCTI €MIIPUYHUX Ha JIaHi,
MIpe/ICTaBJICH] y BIAKPUTOMY JOCTYI1 Ha OHJAWH-TIaTdhopMax SreloHCHKOTO
yHiBepcutrery B Kpakosi, Ilonbceka PecmyOmika, Ta VYHIBepcuTeTy
S.A. Komencekoro B bparucnasi, Crnopanpka Pecny6Omika. Takum yuHOM,
JOCTIKEHHS CIIPSIMOBAaHE HA OKPECICHHS TEOPETUYHUX Ta METOJUYHUX 3aCa/l
3aCTOCYBAaHHS OCHOBHUX MPUHIMIIB HU(pOBI3allii y cydacHId BHILIM OCBITI,
aKIEHTYIOUM TpPH [BbOMY pOJi BHKIAJadiB MO0 MPOMOIIi KaMITyCHOTO
MDKHAPOJHOTO aKaJeMIYHOTO CEPeIOBHUIIIA.

Kniouosi  cnosa: undpoBizalisi  OCBITH, MDKKYJIbTYpHa OCBITa,
IHTepHAaIlIOHANI3allisl, IHTepHAI[IOHAI3allil BJAOMa, HaByYalbHAa MpoTpama,
MDKHapOJHe KoJabopaTUBHE OHJIAH HAaBYAHHSL.
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Murosnu U. B. IluppoBuszauusa B BbicIIeM 00pa3oBaHMM KakK
CpeCcTBO o0ecneyeHHsl AOCTYNa M MHTErpaluM CTYJEHTOB B I100a1bHOE
o0pa3zoBaTelbHOe INPOCTPAHCTBO B YCJOBHSIX MHPOBOIO KpH3HCa
COVID-19

B cratbe ocymecTBiieH aclieKTHBIA aHaJIN3 KOHLENTa «IU(POBU3ALINS)
1 0COOEHHOCTEH ero (yHKIIMOHUPOBAaHUS B cepe BBICIIETO 00pa3oBaHUs KaK
TaKOBOTO, YTO O0OECHeuMBaeT BCECTOPOHHHH JIOCTYIl K IJIOOAIBHOMY
o0OpazoBaTenbHOMY MpocTpaHcTBY BO BpeMmst manaemun COVID-19. Ouepuena
B3aUMOCBSI3b  MOHATHM  «UM(pOBU3ALUL»,  «UHTEPHALMOHAIU3ALUIY,
«MEXIYHAapOJHOE  KOJUIADOpaTUBHOE OHJIAHH  OOydeHHe»; IocienHee
O0XapaKTepU30BAaHO KaK HoOBas oOpa3zoBaTenbHas Mapaaurma, KoTopas
CIOCOOCTBYET Pa3BUTHIO MEXKYJIbTYPHOU KOMIETEHTHOCTH BCEX YYACTHHUKOB

00pa30BaTeILHOIO mpouecca B COBMECTHO CO3JJaHHOM MU
MYJIbTUKYJIBTYPHOM  aKaJeMMYECKOM  cpede. OMIHMPHUYECKHM  aHaIU3
OCYILIECTBIIEH C Y4ETOM KOHIENTYaJIbHBIX OCHOB TTOHATHUSA

«MHTEpHALMOHAIU3AIHS I0May, KOTOPOE YTBEPHKIAET CBSA3b MEXKIYHAPOIHOTO
U MEXKYJIbTYpHOTO HM3MEPEHUH, MHTETPUPOBAHHBIX B  (opMalbHOE,
HedopmanbHOe U HHOpMaTbHOE O0OyueHue Onarojaps MPUBICYECHUIO
HNHTEpHET-UHCTPYMEHTOB W NPHUHIMIOB JUTUTAIBHOW IEJAroruku. AHanu3
OCYIIECTBJIEH OTHOCHUTENIBHO IMpoIlecca MHTEPHALMOHAIU3AINA B BBICIIEM
obOpazoBanun Ilombckoit n CroBankoit PecnyOnuk, ommpasch B KayecTBE
SMIIMPUYECKUX HA JaHHbIE, MPEACTABICHHBIE B OTKPBITOM JIOCTYIlE Ha
onnaiH-margopmax Aremronckoro yHuBepcutera B Kpakose, Ilosbckas
Pecniyonuka, n YauBepcuteta . A. Komenckoro B bpartucnase, Croarkas
PecniyOnuka. Takum oOpa3om, HCClieZJOBaHHE HAMpaBICHO Ha OMNpeAeieHHe
TEOPETUYECKUX U METOJMYECKHX OCHOB MPUMEHEHHS] OCHOBHBIX IPUHLHUIIOB
uu(poBU3aUN B COBPEMEHHOM BBICIIEM 00pa30BaHUU, aKIEHTUPYSI IPU STOM
poib  mpenojaBaresed B MPOMOLMM  KaMIIyCHOM  MEXIyHAapOAHOU
aKaJIEMUYECKON Cpeapbl.

Knrouesvie  cnosa:  uudpoBuzauus  o0pa3oBaHus, TJI00albHOE
oOpa3oBaHue, HHTEPHALIMOHAIN3AIIMS, HHTEPHALIMOHANIU3alUs JoMa, yueOHas
MporpaMma, MeXIyHapoIHOE KoJIIabopaTuBHOE OHJIAlH 0Oy4YeHHeE.

Myhovych I. Digitalization in Higher Education as a Means to
Ensure Student Access and Inclusion in Global Learning Space with
Regard to COVID-19 World Crisis

The article provides an aspect analysis of the concept «digitalization»
and the peculiarities of its functioning in higher education as the one that
provides comprehensive access to global educational space during the
COVID-19 pandemic. During the research an attempt has been made to
articulate  the link  between the notions of «digitalization»,
«internationalization», «collaborative online international learning» as a new
educational paradigm enhancing intercultural competence of all actors of
educational process within jointly established multicultural academic
environment. The focus of empirical research is centred on the
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«internationalization-at-home» paradigm, which is viewed as the nexus of
international and intercultural dimensions integrated into formal, non-formal,
and informal learning (learning environment) with the application of digital
teaching formats such as E-pedagogy, international virtual exchange and
virtual mobility projects, etc. The analysis has been conducted with regard to
the internationalisation process at Polish and Slovak higher education based on
the empirical data provided by online open platforms of Jagiellonian
University in Krakow, the Republic of Poland, and Comenius University in
Bratislava, Slovak Republic. As such, the research has been aimed at outlining
theoretical and methodical basis for application of the basic digitalization
process principles in present-day higher education with the emphasis on the
roles of academic staff in promoting campus-based international academic
environment.

Key words: digitalization of education, global education,
internationalization, internationalization at home, curriculum, collaborative
online international learning.
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