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Summary
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Professional Identity of Future Teacher in Cultural and Educational Space of Pedagogical University

The article deals with the problem of formation the professional identity in it’s interaction with cultural and
educational university space, it’s tasks, in modern social and economical conditions. It’s also analyses the
correlation of professional identity process with the creation of organizational identity as emotional contact of
students individuality, teachers and cultural and educational space of pedagogical university.
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The educational potential of Jézef Maria Hoene-Wronski’s philosophy in the context of post-
modernity — contribution to research

The dynamics of socio-cultural phenomena in the globalised postmodern world is the principal
determinant of the education-centered reflection. The transformations of modern families consisting in
the gradual decline/changes of the hierarchic structure result in aberrations of the socialization
paradigm as well as of the inter-generational transmission of cultural content. In addition, the pupil
currently constitutes a separate category; his space of freedom, liberties, rights and the resultant right
to create himself and his own life strategies are all subjects of pedagogical reflection.

Permissivism (and, perhaps, already paidocracy) has replaced the traditional (hierarchical)
upbringing; questioning and doubting the traditional norms and values result in relativism,
arbitrariness of choice, the lack of authority as well as unwillingness to invest a larger effort even in
the process of building relationships with people.

In this barely indicated perspective — the pupil is a «contextualised» individual, and so the entire
educational activity and the process of shaping his personality depend on the willingness/effort of the
pupil himself; I perceive his «curiosity», explorations, and choices as an integral component of
«becoming a human being». It seems regretable that in the case of the majority of the young generation
the curiosity in relation to the world and other people is limited only to the medium of internet. The
traditional view-point of pedagogy which considers upbringing as a process of personality development
— as well as one of inheriting and transmitting the cultural heritage, which is supposed to serve as a
compass in the process of navigating the modern world — currently only serves as the means of
acquiring qualifications/competences. Among the causes of such a situation one can ennumerate the IT
technologies’ development, the influence of Internet, spreading globalization - as well as the
requirements of the society based upon knowledge. The priority of education, (technical/professional)
qualifications are essential in human life; they allow for an efficient professional activity, avoiding
marginalization or professional exclusion.

However, the human nature is in need of something more, an authentic upbringing — which is
evident in the surrounding social reality. The upbringing-related debate continues, especially in the
context of the future elections and formation of a new Cabinet staff. The discourse on the human
nature has been going on for centuries. It appears that in the present — techologically perfect — world
the issues concerning the spiritual part of a person (especially the child) are marginalized or only
analysed at the level of safety- or religion-related aspects. It seems easily forgotten, however, that
those issues have occupied a major place of prominence in the ancient Athens. Combining the spiritual
element with practical skills was promoted by humanism as well. In addition, one should not forget
about Immanuel Kant, after whom Jézef Maria Hoene- Wronski adopted the goal of upbringing.
Sergiusz Hessen (1887 -1950) was another philosopher who could be classified as I. Kant’s intellectual
heir. As he claimed in his concept, upbringing was «a spiritual process in which freedom and necessity,
tradition and creative personality permeate one another». According to Hessen, the spiritual dimension
of upbringing combines educational imperatives with (non)intentional educational actions on the part
of an educator — in the process becoming transcendent for both of those aspects. The spiritual sphere is
perceived by Hessen as one that does not change, and any educational actions without its engagement
were only superficial «training» of norms, the culture of social conventions and knowledge.
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In the output of the Polish pedagogical thought, Jézef Maria Hoene Wronski (1776- 1853), a
philosopher and mathematician, should be able to enjoy his fully deserved (though not sufficiently
recognized) spot. His philosophy of upbringing was connected to the necessity of developing human
spiritual values. He was born in Wolsztyn (Wielkopolskie province), fought in the army of T.
Koéciuszko, and the Russian one; then he emigrated to France. For the Polish pedagogy he was a
figure similar to Herbart and his position in German pedagogy as (just like Herbart) he initiated the
formation of conscious, rational (scientific) foundations of this discipline of knowledge. In his work
«Messianism, the absolute philosophy» he proclaimed the rational dimension of the world and man’s
effort in the field of spiritual «self-creation».

According to Wronski’s philosophy, the world operates in accordance with The Law of Creation
within which three elements need to be differentiated:

eExistence, the essence of which is Necessity (material sphere); the good is existence’s component,

eKnowledge which is based upon Freedom (the sphere of subjectivity); the truth is its component,

sthe element which bridges existence and knowledge, i.e., the neutral element. Religion was the
connecting factor — the author’s conviction ooncerning this matter is conveyed by quoting the words
from the Bible: «In the beginning was the Word» (J. 1,1); «the Word became flesh» (J.1,14).

Every type of existence has its condition (Just like every person has parents), but as it is — it is
passive in nature, or even incapable of transformation. According to Wronski, it can only be
transformed through the human «self» which generates knowledge. Therefore, the human mind, the
thought of which searches for the truth about the surrounding reality, also represents the activity of
conditioning. Hence, the condition of existence is the sum of all conditions classified by Wronski as the
Absolute. His research was supposed to establish the timeless, unquestionable — absolute — truth.

The Absolute, which for itself does not require condition anymore, can be devided into the
existence and the knowledge. The existence can only be changed by knowledge as - due to its subjective
nature — it has a causative and purporseful power in relation to the world. The barely indicated logical
construction is — according to Hoene — Wronski — the Law of Progress which he perceived as a
systematized necessity, i.e. a set of goals. Necessity functions in a deliberate manner here, though also
automatically (resembling the mechanism of clock). The functioning of the Law in the social context
resembles a «road sign» (after prof. Sztobryn) in the upbringing and development of societies.

If we remain with the clock metaphor (the Law of Progress), the activity of winding up a clock
should be connected with the Law of Creation. According to the philosophical concept of Wronski, upon
the Law of Creation the entire reality is based — its counterpart is the systemized freedom.

In the above-mentioned work by Wronski («Messianism, the absolute philosophy»), the Law of
Creation has been described. According to this Law, the entire universe consists of sequences of
«systems»; the detailed result from the general ones. The principal place is occupied by the system of
God’s self-creation to which we can subsequently trace the creation of reality, world, man (and his self-
creation), the absolute religion and the progressive development of mankind.

Man’s (and population’s) development consists in transferring to higher principles and levels of
knowledge as well as abilities to apply it. According to Wronski’s concept, the ability to create was an
essential trait, and the process of man’s self-creation was supposed to lead him to the Absolute — the
author referred to it as «messianistic quality» Wronski himself — on the cover of work titled
«Prolegomena do mesjanizmu» - offers the following interpretation of his beliefs: «The subject of this
work is the final grounding of truth on this earth and thus realisation of the absolute philosophy and
religion, reforming sciences, explaining the history, uncovering the utmost purpose of the states,
establishing the absolute boundaries of man and revealing the fates of nations.»

The transgression of J. M. Hoene — Wronski’s philosophical system onto the field of pedagogy
undoubtedly results from the formula of the absolute goal — the Creation/Self-creation of man and his
creative abilities, as well as the pedagogical potential of both Laws.

The blending of the Law of Creation and the Law of Progress, their usage in the field of
educational actions may result in an authentic interiorisation of the cultural inheritance output, an
opportunity to discover social order, build one’s own identity along with the awareness of one’s place
and causative potential in the process of improving one’s life condition in each and every aspect. The
above-mentioned deliberations suggest the rule of stimulating the pupils in the search of the goals
«surpassing» their potential — which, as it is well-known — is the best method of inspiring motivation
and human mobilisation. Searching for higher goals - «<worthy of the rational nature» (as prof. Sztobryn
wrote) is yet another reason for Wronski’s beliefs’ reception in the postmodern times, the reception
which will allow the man to reach higher levels of knowledge. It implies additional consequences: «the
final vocation of the mankind is crossing to the system of rationality in which the unification of good,
truth, religion and science shall transpire»
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The process of preparation for creative activity requires also the psychological maturity which is
created after the completion of the phase of emotional (passive) self, and the logical self — characteristic
for an adolescent and mature person as one which is understanding, active and cognitive. The last
phase — available only to the chosen ones, like Wroniski himself — was the transcendent self.

The concept of the philosophy of pedagogy by Jézef Hoene-Wronski is not simple. The author
himself is more immediately recognizable in the field of mathematics, philosophy - or as the author of
messianism. His views, however, have an immense pedagogical potential. They attempt to build the
Idea the lack of which is evident even to acclaimed educators.

Relativism, arbitrariness, the popular strategy of «cutting the occasional corner» (the best example
of which can be found in the students’ «copy-and-paste» mentality) — are all common human traits in
the times of post-modernity. Wronski’s «proposition» reminds us of man’s need for spiritual
development, but also of duties of a conscious educator who is concerned with the issues in this area of
upbringing.

Freedom is to be found within each and every human being and the awareness of it has always
been the utmost value. I am afraid, however, that currently the younger generation has degraded its
meaning chiefly to the freedom of choice among various types of pleasure. It is easy to forget that
conscious educational actions would allow for a proper human perspective in this area. What is
essential 1s the Freedom which is essential to surpass individual limitations; the state and area in
which there exists an actual attentionto being good, to the truth/wisdom which condition the remaining
fields of human functioning.

The postmodern upbringing conditioned by the rhythm of commercials (situated, in an evident
way, in the universe of material values), rhymes of primitive songs, stereotypes — result in an atrophy
of the spiritual sphere. The consequence of this superficiality and passivity is laziness, marginalization
and running away from problems and situations that force us to make binding decisions. Thus, it
appears that it is the spiritual sphere that «informs us» whether an individual is properly educated or
immune to the educator’s influence. A separate valid issue seems to be the question of balance between
the spiritual and material side. This ability to find balance is also the question of upbringing — and
subsequently: one of the quality of human life. «Arrangement» of the man’s life in the spiritual
dimension had an additional value as the effects of upbringing (from a perspective of time) formed the
foundations of the future life and allowed to form a clear insight into it. In accordance with the
Author’s assumptions — learning about the past and understanding the mechanisms of social order
allows to form a conclusion that in the future this order shall be automatically accepted. The history of
mankind — according to the Author - formed in accordance with the Law of Creation. He differentiated
three periods:

sthe period of relative goals — the man’s liberation from the dependance on the material sphere
took place,

sthe period of indirect goals — an ability to use freedom; this era shall be completed when the
absolute philosophy is discovered,

sthe period of absolute goals shall happen along with the emergence of the absolute consciousness.

As it is presented in the above classification, the periods are differentiated by «the arrangement of
the material sphere as well as the range of reality explained with the tools of the mind».

The indicated historiosophic concept took into consideration four stages in the history of
philosophy, each of them with its own goals: the eastern period (material goals); Graeco-Roman (moral
goals); the medieveal (religious goals) as well as the mental goals in the modern times. According to
Wronski, in the 19th century two groups enter into a dispute: the conservative one (the goal of which is
good) and the liberal one (with truth as its leading value). Wronski was convinced that the mankind
aspires to the rational system in which truth, good, science and religion will all polyphonically co-exist.
The surrounding reality clearly indicates that this system has not yet come into being — which could be
explained through the lack of proper upbringing aiming at such aspirations.

The pedagogical potential of Wronski’s philosophy — discovered by the philosophers of
upbringing/education — is undoubtedly worthy of attention and promoting. Above all, there is a
permanent necessity of describing/explaining the sense of the world, as well as the man’s place in this
world. It is, after all, a crucial question of each adolescent person in consecutive generations.
Pedagogical inspirations also result from the necessity to follow an unambigously set goal, which —
especially in the changeable postmodern reality — requires personal effort, and especially: the
awakening of the spiritual sphere. The pedagogical antirelativism of the Author of the Law of Creation
also seems noteworthy, as well as the fact that he was ahead of time — setting the foundations for the
philosophy of New Upbringing. The pedagogical contexts of Wronski’s philosophy are evident but it
appears of the utmost importance that they should serve as a pretext for reflection — and not only
among educators.
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@®opmMmyBaHHS €THIYHOI CAMOCBIIOMOCTI CTyIeHTiB y mporeci ¢paxoBoi miaAroroBKu

Y cmammi euceimsneno pesynvmamu aHQIIZY MEOPEMUYHUX NIOX00I8 U000 PO3BUMKY
camoceiooMocmi y cmyo0eHmcoKol Mos00l, POSKPUBAIMbCA OCHOBHI 3AB80AHHA, 3MICI MA MEXAHIZMU
PpopmysarHHA Y MAUOYMHIX nedazoeié I NCuxosao2ié emHiuHol 10eHmUYHOCML AK 8AXNCJUB0L CKIA0080L
emHIYHOL camocsioomocmi Malibymrbo20 Paxieuys.

Knrwuosi cnoea: ocobucmicmsv, ceidomicmby, camoceioomicmb, IHOUBLO, COUIAI3AULL, eMmHIYHA
CaMmoc8l0oMICmb, CMEePeomun, I0eHMUYHICMb, eMHOC, eMHOKYJIbIMYDPHA, HAUIA, 6UX0BAHHA.

Ilocmarnosra npobnemu y 3azanivHomy uesifaol... [HIUBiN cTae 0COOMCTICTIO y IIPOIIecl CoIliaIiaariii,
3aCBOIOIOYM COITIAJBHI HOPMH 1 IIIHHOCTI CYCHUIBCTBA, OO0 SAKOr0 BIH HaJekHuTb., CTaHOBJIEHHS
0COOMCTOCT], PO3BUTOK Ii CBIJOMOCTI Ta CAMOCBIZOMOCTI BiOYBa€TbCS y IIPOIIECl COIAJIBbHOI B3a€MOii.
JlyxoBHa moa3uIlisg 0coOMCTOCTI, B AKIM HA TJITHOMHHOMY pPIBHI IICHXIKH 1HTETPYIOTHCA MEHTAJIBHICTD,
KyJIbTYypa Hallli, HAIlOHAJbHI BapTOCTi, YCBIIOMJIEHHS IIPWUHAJIEKHOCTI 10 IIEBHOTO eTHOCY, HAaIIli,
dopMyerbCcsT MM BIIMBOM IILJIECIIPSIMOBAHOIO BUXOBAHHSI TA4 CAaMOBUXOBaHHsS. KoskHa HAaIis, eTHOC
mpartHe IIepemaTd HACTYIHUM IIOKOJIHHAM 3araJbHOJIIOACHKl BapTOCTI M yce Te, IO CKJIAIae
HEIIOBTOPHICTh HAPOMAY, BHXOBATH IIATPIOTHYHI MOYYTTA TA MOYYTTA TIPOMAISHCHKOTO O0OB SISKY.
M.Bepasies 3asnavae, 10 HAIIOHAJLHICTh € 1HAUBIAyaJbHE OyTTS, 11034 SAKUM HEMOKJIMBE ICHYBAHHS
aogcreay [3,¢.27].

Ilorpebu mHaIIOHAIBHO-KYJIBTYPHOTO BIIPOMKEHHS BHMAaraloTh IIOBEpHEHHS 10 Cc(OpMOBAHOI
VIIPOJOB3K THCSAYOIITh HAITIOHAJIBHO-ICTOPHYHOI MaM'aTi yKpalHCHKOTO HApOdy, HAPOJHHUX IIeaJsiis,
HAITIOHAJIPHUX ITIHHOCTEH, (DOPMYyBaHHS JyXOBHOTO CBITY 0COOMCTOCTI, T CAMOCBITOMOCTI.

Ananiz docsiioncerdv 1 nyonikayii... ClipaBiHe BUXOBAHHS, K CTBepIKye cBiToBa Hayka (Jlx.JIokk,
III.MonTeck’e, I.I'epoapr, d.Komencormii, A.icrepser, I'.Crxosopoma, K.Vmmucwrwuii, I'.Bamenxo,
M.CrensmaxoBuu, B.Kyab, M.Ilipen, I'.Oimimuyk, Ta iH.), 3a CBOEK CYTTIO, 3MICTOM, XapaKTepoOM Ta
ICTOPUYHUM IIOKJMKAHHAM Hallli, eTHocy — IUIMOOKO HallloHaJbHe. I[Ipobsemy ocobmcricHOTO Ta
¢axoBOTO CTAHOBJIEHHS CTyJdeHTa y IIpoileci ¢paxoBOi MHIATOTOBKM JOCTIIKYBAJTH B PI3HUX aclIeKTax
JI.Apremoga, I.Bex, O.I'ypa, A.Kyabeminceruii, H.JIuceuro, 3.Cnenraus, T.IloHiMaHchka Ta 1HIIII.

Dopmyniosarnrna uyineti cmammi... Mera myOmaikamii — aHaIia TEOPETUYHUX MIAXOMIB IIOI0
PO3BUTKY CaMOCBIIOMOCT] y CTYI€HTCHKOI MOJIO1, BU3HAYEHHS OCHOBHUX 3aBIaHb, 3MICTy Ta MeXaHi13MIB
dopmyBarHsa y MafOyTHIX IIeJaroriB 1 IICHXOJIOTIB ETHIYHOI 1JeHTHYHOCTI SIK BAYKJIMBOI CKJIAIO0BOI
€THIYHOI CaMOCB1IOMOCTI.
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