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Abstract. The methodology of self-assessment of English listening competence for future
interpreters is highlighted in the article. Computer exercises, heuristic discussion, listening tips and
self-assessment checklists are offered to improve students’ listening skills and abilities. Various
computer exercises are used to check and evaluate lexical and grammatical skills, language and
semantic anticipation, understanding of a gist, details and specific information of the text. The
following types of computer exercises: multiple choice, multi-select, gap-filling, matching,
crossword and jumbled words are elaborated at pre-listening, while-listening and post-listening
stages. The model of the methodology of self-assessment for improving English listening
competence is developed. The results of the suggested methodology are shown.
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1. INTRODUCTION

Statement of the problem. International cooperation in the spheres of education,
culture, science and technology promotes training efficient translators who are able to hear,
understand and interpret the information into the foreign language and vice versa; adapt to the
English-speaking environment; facilitate the professional communication.

Therefore, while teaching future interpreters, it is necessary to pay special attention to
listening comprehension. Moreover, students can check and assess their listening skills on
their own with the help of a computer, a special software programme and their reflection. It is
evident that even the first-year students have to use their self-assessment abilities or, in other
words, reflection since it is an integrated part of a speech activity. We can easily observe how
reflection works if we deal with the productive speech activities like speaking and writing. A
person is able to control their own speech with the help of their thinking processes, listening
abilities and speech apparatus. While writing a person can also control themselves with the
help of mechanical movements of their hand as well as their sight. Listening comprehension
is an inner process, which is difficult to follow or reflect. Nevertheless, we can adequately
assess whether we understood everything we heard in detail, globally or partially. Therefore,
reflection is the process of tracing one’s own speech activities consciously. Moreover,
students can be taught how to use their reflection skills with the help of self-assessing tools
like computer tests, heuristic discussion, tips for listening and self-assessment checklists [1].

Analysis of recent research and publications. Various aspects of self-assessment and
self-evaluation like elaborating different language portfolios are developed by the European
Center for Modern Languages (ECML) of the Council of Europe, whose aims are to improve
teaching and learning foreign languages. Besides, J. Van Ek and J. Trimm have studied self-
assessment as an integral and essential part of learning [2]. A lot of portfolios for self-
assessment have been worked out like European portfolio for student teachers of languages
(D. Newby, R. Allan, A. Fenner, B. Jones, H. Komorowska, K. Soghikyan) [3]. Listening
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competence has been studied by Ukrainian researchers such as Matsneva O. A., Sivachenko
O. O. and foreign scholars like K. Morrow, J. Morley, D. Nunan, and many others.

The purpose of the article. The goal of the article is to highlight the methodology of
using self-assessment tools like computer test tasks, tips for listening, heuristic discussion and
self-assessment checklists for improving interpreters’ listening competence; to identify the
components of listening competence, which should be taught, checked and evaluated; to
describe thoroughly different types of test tasks for assessing different components of English
listening competence and to show the results of this methodology.

2. THE THEORETICAL BACKGROUNDS

According to L. S. Vyhotskyi’s psychological research about the development of
psychic (mental) functions, the external becomes the internal. It is called the process of
internalization [4]. We can admit that all external abilities become constricted within the
process of learning and after all, they become internal. The same about speech activities: the
speech becomes more fluent, the understanding of a foreign language becomes faster and
more profound because of learning on the one hand and because of the process of
internalization on the other. Self-assessment is a means of reflection. We can teach how to
reflect with the help of self-assessment tools like computer test tasks, self-assessment
checklists, heuristic discussion and tips for listening. Therefore, we can improve students’
listening skills by means of constant practicing and self-assessment.

In our research, we offer computer testing for improving students’ listening skills. We
suppose the computer tests, which we have worked out, will help them understand the main
idea of the text, the details and the specific information (explicit and implicit). The
understanding of the main idea is assessed with the help of global listening (or in other words
listening for gist) and a special set of computer test tasks concerning listening for gist. The
understanding of relevant details is accessed via listening for details and a special set of
computer test tasks. The comprehensive understanding of specific information is checked and
assessed through the learner’s identification of the communicative intention of the text which
is delivered explicitly or implicitly and a special set of computer test tasks referring to
listening for specific information.

For the reason mentioned above, we suggest using computer test tasks, which are
supposed to estimate the learners’ level of English as well as help them improve their
listening skills. The Hot Potatoes software may be used by English teachers to create their
own tests for assessing the learners’ listening skills [5]. Besides, it is not necessary for
language teachers to know the computer programming. The Hot Potatoes suite includes
several applications, enabling teachers to create interactive multiple-choice, multi-select,
jumbled sentences or words, crossword, matching and gap-filling exercises. Hot Potatoes is
freeware, and teachers may use it for any purpose or project they like. While doing these
exercises on a computer students improve their listening skills. They can see their progress
and understand their drawbacks. Moreover, while listening to the text for the second time (the
text is usually listened to twice) they can pay special attention to the details which they were
not able to hear at first.

3. METHODS

We used theoretical research methods such as critical analysis of psychological,
pedagogical and methodological literature on the study, the study of the requirements of the
current curriculum of learning English for universities / institutions [6], the study of the
requirements of the Common European Framework of Reference for Languages (concerning
self-assessment) [7]. We also conducted the empirical research in which we found out the
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level of using self-assessment and reflection methods in studying English by teachers and
students and their attitude toward it before the experiment. Based on the survey conducted in
2010 among 30 teachers of Kiev National Linguistic University we concluded that reflection
is not often used by students at lessons (60 % of students do not use it), a teacher’s and a
student’s evaluations are different (80 % of responders agree with this). Students use their
self-assessment skills mostly in writing (49 % of students) [1].

We also implemented the experimental verification of our methodology and a statistical
analysis of the results of our experimental research at Kyiv National Linguistic University [1].

The methodology of using self-assessment of English listening competence for future
philologists was also tested and approved at Alfred Nobel University, Dnipro (protocol
number 1403 of 25/09/13), Ternopil Volodymyr Hnatyuk National Pedagogical University
(protocol number 1085-33/03 of 09/09/2013), State University "Donbas State Pedagogical
University" Ghorlivka Institute of Foreign Languages (protocol number 623/01 of
05/09/2012).

4. FINDINGS

The methodology of self-assessment of listening competence for future philologists
(interpreters) was thoroughly elaborated and tested. First of all, let us consider English
listening competence in details.

After 1. G. Kolosovska, listening comprehension is an implicit but quite active internal
process which is carried out by the reception and processing of information and ends with the
understanding of the semantic content or lack of its understanding [8, p. 5].

After S. Yu. Nikolayeva, we understand competence as the ability to successfully meet
individual and social needs, act and perform various tasks. Each competence comprises
knowledge, skills, personal attitude, values, emotions, and behavioral components. All of
them can be mobilized for active actions [9, p. 11-12].

According to A. M. Shchukin, competence (from lat. competentis — able) is a set of
knowledge, skills and abilities that are being formed in the process of studying a discipline, as
well as the ability to perform a particular activity on the basis of acquired knowledge, skills
and abilities [10, p. 118].

Based on these definitions, the English listening competence is a set of phonetic,
lexical, grammatical knowledge; the receptive phonetic, lexical and grammatical skills;
abilities to listen for gist, details and specific information, as well as personal attitude,
emotions and behavioral components. Therefore, English listening competence is an
individual's ability to correctly perceive, understand and react to the English native and non-
native speakers’ communication, which is based on a complex and dynamic interaction of
relevant knowledge, skills, communicative abilities [1, p. 6].

Table 1
English listening competence
Knowledge Language skills Communicative skills Personal skills
phonetic phonetic llngu} stie and semantic attention
anticipation
lexical lexical listening for gist imagination
grammatical grammatical listening for details regdmess and .
willingness to listen
background listening for specific
knowledge information
compensatory skills
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For self-assessment of English listening competence, we have chosen test tasks because
we consider they are objective in checking and assessing listening skills and abilities. Besides,
each student can individually check, analyze, assess and evaluate his or her English listening
competence. As far as we know, the evaluation problem may engender a conflict between a
teacher and a student. Therefore, computer testing trains students to check and assess their
listening skills on their own. Moreover, computer testing is interactive. As soon as a student
enters an answer, they will receive an instant replay or points for the test and even comments
like “Sorry. Try again” or “Excellent. Your score is 100”.

Furthermore, while working out computer tests we paid attention to face validity of the
test. Face validity refers to the degree to which an assessment or test subjectively appears to
measure the variable or construct that it is supposed to measure. In other words, face validity
is when an assessment or test appears to do what it claims to do [11].

We have taken into consideration a lot of software programmes. Mainly all of them can
be used to check and assess any knowledge or skills.

Among the variety of software programs, we can highlight CyberTester - a web-based
application that allows teachers to create tests, exams, assignments and assign them to
students to conduct online tests [12].

Online Quiz Creator is a multiple choice test maker, which offers six different multiple-
choice tests including multiple-choice questions with pictures. It is also freeware [13].

We have chosen Hot Potatoes freeware because it contains a variety of tasks: a multiple
choice exercise, a multi select exercise, a jumbled-word exercise, a crossword, a matching
exercise and a gap-filling exercise. Moreover, an access to the Internet is not necessary.
Students can do the tests offline either at university or at home. Any teacher can download the
software from the Internet and then create tests offline [5].

We are going to consider the test tasks in details. The multiple-choice exercise is the
task, which offers four possible answers and learners should choose the correct one. This type
of tests is one of the most common. Such tests are difficult to work out, but the results are
easily estimated. While creating the multiple-choice tests it is essential to avoid questions,
which learners can answer without listening to the text. The disadvantage of this test is that a
learner can simply guess a correct answer. If there are four alternatives, the probability of
guessing the right answer is 25%, if three — 33%. The multiple-choice test tasks must meet the
following requirements: 1) be understandable; 2) relate to one fact, which was mentioned in
the text for listening; 3) we should develop the questions that have only one correct answer
while the other questions are probable but not right. The multiple-choice exercises should be
used to check the comprehensive understanding of the gist, the details and the specific
information. They can also be useful for checking lexical, grammatical and background
knowledge [1, pp. 56-57].

Example 1. You are going to listen to a story about freshers’ week at Great Britain’s
universities. For questions 1-2 decide which of the choices A, B, C or D is the correct answer.

We can also offer the multi-select exercise in which learners should select a few correct
answers out of the list of options, while in the multiple-choice exercise they choose only one.
A multi-select exercise can be used to check the comprehensive understanding of the details
or the specific information.
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Show guestions one by one

1. What month is usually the busiest one in the academic calendar?
A ? September
B ? October

2. The prospect of meeting lots of strangers in big halls can be:

A ? | inspiring

B. ? | frightening

C. ? | nerve-wracking
D. 7 | tremendous

Figure 1. Fragment of a multiple choice exercise used for assessing a student’s understanding
of the gist while listening

Example 2. Listen to the story about first year students’ life at college and select the
right answers. Remember, there should be more than one answer.

3. Here are some top tips from past students on how to survive Freshers” Week:

a. be hospitable
b. be curious. It is the fastest way to find out everything around you.

be =zociable. The more active you are, the mare likely you'll be to meet new people than if you're
someone who never leaves their room

ask the others about their private life

bring a doorstop. Keep your door open when you're in

help others with their homework

blend in. Make sure you are aware of British social etiquette

Check |

Figure 2. Fragment of a multi-select exercise used for assessing a student’s understanding of
the specific information while listening

n

= L =

The matching or ordering exercise is another type of computer exercises, which can be
used for assessing mainly the lexical or grammatical skills as well as the details or the specific
information of the text. These exercises are used to match a word with its synonym, a word
with an opposite one, a definition with a term, a phrase with its translation or image, an object
with a part of the object, a person with his or her action, etc. We also used matching exercises
for assessing linguistic or semantic anticipation.
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Example 3. You are going to listen to the story about London’s Mayor. Based on the
sentences given in the context, match the words with their definitions.

After he had won the election, he became a London’s new mayor.
The Labour Party declared the rights of minorities to be taken care of.
The Conservative Party voted for tax concessions again.

Her self-deprecating humour attracted the rest of the audience.

His reputation for gaffes and blunders annoys everybody.

He’s been a colourful figure in British politics for many years.

She is famous for her energy and charisma.

His opponents were surprised by his narrow victory.

Her remarks have often caused controversy among her colleagues.
This news made the headlines all around the country.

. Bumbling characters are often made fun of.

She has had an ambitious streak since her childhood.

. The Prime Minister suggested the congestion charge to reduce pollution in the
capital.

The Home Secretary promised to be fough on crime after the murder.

WX hE WD =

—
W N = O

p—
o

Check

mayor somebody elected to be head of government in a city |z|
7

Labour when someone speaks in a funny manner that shows they are not too serious

Conservative Party the British political party which opposes sudden social change, high taxation and government involvement in industry
someone who is exciting, amusing and often unpredictable

self-deprecating humour | the political party in Britain that believes in social equality
become the reason for strong disagreement

gaffes and blunders acting as if confused

determination to achieve success, even if it only shows occasionally and contrasts with his other characteristics

somebody elected to be head of government in a cit

charisma mangy that you pay for driving your car in Central London on weekdays

firmly fighting and punishing illegal behaviour

is reported by the media as important

colourful figure

narrow wictary

cause controversy the number of people who voted for him was not much greater than of those who voted for other candidates
clumsy social mistakes or breaches of etiquette, being impolite
make headlines 777 [~
bumbling 777 |Z|
ambitious streak 777 |Z|
congestion charge 777 |z|
tough on crime ?277? lz'
Check

Figure 3. Fragment of a matching exercise used for assessing a student’s linguistic
anticipation before listening

Gap-filling exercise or open gap-filling is another test task, which is used for checking
and assessing the receptive lexical and grammatical skills, understanding of the details or the
specific information of the text and compensatory skills. Students should do such test tasks
while listening to the text. When creating such exercises a teacher may use some tips or
prompts like the initial letter of the necessary word, the synonym, the antonym, the definition
or just the correct variant.

Example 4. Listen to the BBC program about laughter yoga and while listening fill in
the gaps with the words you can hear.
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Fill in all the gaps, then press "Check” to check your answers. Use the "Hint” button to get a free letter if an answer is giving you trouble. You can also click on the "[7]" button to get a clue. Note that you will
lose points if you ask far hints or cluas!

| know from personal experience that you always feel better after a

good laugh - it just gives you Gl
If we have a strong [7] | we are able to fight off
illnesses and remain fit and healthy most of the time. Dr Gore Bredan Getania believes that laughter can M the immune system,
it can act as an ﬂl it's a good exercise, it's a muscle relaxant, it also [7] |. The idea of m i that you laugh deliberately at silly and traal
things.
Our reporter says: "it's amazing, when you have a group of thity or forty other people all looking you in the eye and laughing. And it's incredibly ﬂ Suddenly I'm just
Ulg

ik | b

Figure 4. Fragment of an open gap-filling exercise used for assessing receptive lexical skills
while listening

Another option of a gap-filling exercise is a banked gap-filling one. It means that this
test task has a bank or a list of words out of which a student must choose the correct option
and insert it in the right gap. This test task is used for checking and assessing the receptive
lexical and grammatical skills as well as the understanding of details or specific information.
The banked gap-filling exercise should be done after listening.

Example 5. Listen to the BBC program about laughter yoga and fill in the gaps with the
words from the list after listening to the text.

anatural high  anesthetic  boost  bums off calories  contagious  convulsed in laughter ~ immune system  laughter yoga

I know from personal experience that you always feel better after a

good laugh - it just qives you |2 natural high 1

[fwe have a strang [7] | we are able to fight off

ilnesses and remain fit and healthy most of the time. Dr Gore Bredan Getaria believes that laughter can ﬂl the immune system,

it can act as an ﬂl it's a good exercise, it's a muscle relaxant, it also ﬂl The idea of ﬂl is that you laugh deliberately

at silly and trivial things.

Qur reporter says: "It's amazing, when you have a group of thirty or forty other peogle all looking you in the eye and laughing. And it's incredibly [7] . Suddenly I'm just
"

Check M

Figure 5. Fragment of a banked gap-filling exercise used for assessing a student’s receptive
lexical skills after listening

The other type of exercises that can be used for estimating learners’ listening skills is
the mixed- or jumbled-sentence exercise. We mostly use it to assess grammatical knowledge
as well as grammatical skills. The words in the sentences are jumbled and a listener must put
them into the right order after listening. This type of exercises is also used for ordering the
sentences into the correct chronological sequence according to the text they can hear.
Therefore, we call it a jumble-text. The jumbled-text exercise is relevant for assessing the
comprehensive understanding of the details.
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Example 6. Listen to the story and after listening put the words in the correct order
according to the ideas of the text.

Pt the parts & order b o 3 sentence. VWESn U EhefiE {iecd AnEWel o COFPEC], Chk off Cohack™ b chac s anEwe F o gat Bluck check on BN to Bnd i the neod comect pan

Checkl Undnl Reslartl Hint

ceremony a a beach Pedro in Yak on Professor held Havana

Checkl Undnl Reslartl Hint

earth to the of living al . be is things the source considered

Figure 6. Fragment of a jumbled-sentence exercise used for assessing a student’s
grammatical skills after listening

One more type of a computer exercise is a crossword. It is used for assessing receptive
lexical skills, the understanding of details and specific information. The developer of such an
exercise should write down the definitions of the words, which are supposed to be checked.
Synonyms, antonyms or the Ukrainian equivalents can be used instead of definitions.

Example 7. Listen to the text and after listening fill in the crossword with the words
based on the given definitions.

Acread Dieiaifi’

Figure 7. Fragment of a crossword exercise used for assessing a student’s lexical skills after
listening

Each exercise had a communicative task and was used to check a certain component of
the English listening competence on a particular segment of the experiment and tracked the
dynamics of its development by comparing current results with the previous ones.
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Self-assessment was done by students at three stages of listening during one lesson: pre-
listening, while-listening and post-listening. At pre-listening stage students did a computer
exercise for improving their language anticipation skills and semantic anticipation skills.
Usually, it was a matching exercise. At while-listening stage students did computer exercises
for improving mostly their lexical and grammatical skills and abilities of global listening.
Mainly, it was a gap-filling exercise or a multiple choice or a multi-select exercise, sometimes
a crossword. At post-listening stage students did a computer exercise for improving abilities
of listening for details and specific information. Students did banked gap-filling exercises,
jumbled words or sentences as well as crosswords.

The experimental studying was held at Kyiv National Linguistic University during one
semester of the 2011-2012 academic year for the second-year students whose level of English
was vantage B2.1. 54 sophomores took part who were trained to be translators (Speciality
7.030507 “Translation”). We had four experimental groups (EG): EG1 — 15 students, EG2 —
13 students, EG3 — 15 students, EG4 — 11 students. All four groups were experimental. Two
groups were studying according to variant A. Two other groups were studying according to
variant B.

The model of experiment was based on three cycles of studying during the semester:
preparatory, main and concluding. The aim of these three cycles was to improve students’
self-assessment skills with the help of self-assessing tools like computer exercises, tips for
listening, heuristic discussion and self-assessment checklists. At the end of the experiment
students were supposed to adequately and accurately assess their level of English, see their
progress and drawbacks and analyze both of them especially the latter one. The three cycles
of study were held in the process of learning three topics during the semester according to the
curriculum: Mass Media, Theatre, Health and Medical Care.

Table 2
The Model of Experimental Studying
Topics .
Mass Media Theatre Health zg:ié\/[edlcal
Cycles
Computer exercises,
tips for listening . .
Preparatory created by a teacher / Domg computer Domg computer
7 exercises exercises
or heuristic
discussion
Creating one’s own o S
Main tips for listening by Using tips for listening
created by students
students
Filling checklists for
. assessing one’s own
Concluding level of English
listening competence

The purpose of the experiment was to check the effectiveness of the methodology of
using self-assessment of English listening competence as well as improving English listening
competence itself. In addition, the purpose was to define the more optimal variant of the
methodology.

The hypothesis of the experiment was the following: the effectiveness of the
methodology will be higher if we use self-assessment tools including the heuristic discussion

213



ISSN: 2076-8184. Information Technologies and Learning Tools, 2017, Vol 60, Ne4.

for improving reflection during the preparatory cycle (instead of tips for listening created by a
teacher).

Based on the defined hypothesis there was held basic, natural, vertical-horizontal
experiment. Its vertical character made it possible to conclude about the general effectiveness
of the given methodology of learning with the help of self-assessment tools. Its horizontal
character was the comparison of the effectiveness of the two variants of the methodology. By
contrasting horizontally different ways of using the methodology of organizing self-
assessment, it was also necessary to identify under which conditions the development of
English listening competence was more effective.

The variation of the experiment was a way of preparing students to the realization of
self-assessment during the preparatory cycle while learning the topic “Mass Media”:
individual work with the tips for listening made by a teacher/ heuristic discussion (collective
discussion) what students should do to improve their listening skills.

Variant A (EG-1, EG-2) - was realized through analyzing tips for listening created by a
teacher and doing computer exercises at the preparatory cycle; creating one’s own tips for
listening and doing computer exercises at the main cycle; using one’s own tips for listening,
doing computer exercises and filling checklists for assessing one’s own level of English
listening competence at the concluding cycle.

Variant B (EG-3, EG-4) - was realized through heuristic discussion about the tips that
can facilitate listening and understanding texts as well as doing computer exercises at the
preparatory cycle; creating one’s own tips for listening and doing computer exercises at the
main cycle; using one’s own tips for listening, doing computer exercises and filling checklists
for assessing one’s own level of English listening competence at the concluding cycle.

In order to achieve the goal of the experiment, firstly, we determined the initial level of
English listening competence among students - the average coefficient of training in the four
experimental groups in the pre-experimental section. The level was considered satisfactory if
the obtained indicators were not lower than the coefficient of training 0,7 which was
determined by V.P. Bespalko’s formula [1]:

K=Q (1)

where K - the coefficient of training;
Q- total number of students’ scored points according to all test criteria;

N - the maximum number of points for a test, which in our case is 100.

If we consider the maximum possible number of points for 1 (100%), the lower
boundary of the level of training is 0, 7 (70%), that is, 70 points for a sufficient level of a
student’s English listening competence. Consequently, according to the given formula, 90-
100 points (90-100%) corresponded to the assessment of "excellent", 80-89 points (80-89%),
to the assessment of "good", 70-79 points (70-79%) — to the assessment of "satisfactory", 69
points and below (69% and below) was considered "unsatisfactory”, that is, the inadequate
level of a student’s training. This evaluation system (according to V.P. Bespalko) is generally
related to the European Credit Transfer and Accumulation System (ECTS).

The coefficient of the level of each component of each student’s English listening
competence was determined: language anticipation, lexical skills, grammatical skills, the
ability to general, detailed and selective understanding of the audio text. The obtained data
made it possible to determine the average coefficient of learning in each experimental group:
EG1 - 0,62; EG2 - 0,61; EG3 - 0,57; EG4 - 0,57 (Table 3), which indicated an inadequate
level of English listening competence and became the basis for the experiment.
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Table 3
Average indices of a pre-experimental level of English listening competence,
in points
Components of English Listening Competence
Skills Abilities Total score
Criteria for evaluation
Growp | B 45| v, | w2 | w2E| £ |.ia
S b s | EZ £E8 | EB%E s |®E =
< S 3 =g £ 9 £ 3 g S22
= = =% o0 @ g = o= =
% 80 .= e L &= s = — Q2 =
3 £ S22 | 28 2 | 225 g |ZE S
& = £ - =& | = = S § =
EG1 6,6 6,2 12,7 12,6 11,4 12,6 62,1 0,62
EG2 6,7 6,1 12,3 12,4 11,5 12,2 61,2 0,61
EG3 7,5 5,8 10,3 11,5 10,9 11,2 57,2 0,57
EG4 6,8 6,2 10,4 11,8 10,4 11,5 57,1 0,57
Maximum score
10 | 10 | 20 | 20 [ 20 | 20 | 100 1

The results of pre-experimental assessment proved there should be a special
methodology which consisted of computer exercises as well as special tools like heuristic
discussion, tips for listening and self-assessment checklists to teach students comprehend the
language. The experiment lasted for one semester. The new methodology proved that based
on the heuristic discussion students began to understand what was important to them for
improving their English listening competence. They consciously created such tips for
listening that helped them comprehend the language better during the main cycle. This is an
example of one of a student’s tips for listening whose results were finally much higher than at
the beginning of the experiment (Table 4).

Table 4
Example of tips for pre-listening

Pre-listening tips
Before listening to the text do the matching exercise on your computer that will help you avoid
difficulties while listening.
Read the instruction carefully before you start doing the exercise. Be sure that you have understood it.
Pay special attention to the time given for this exercise.
Read the sentences with the unknown words written in italic.
Do the exercise on your computer: match the words with their definitions.
First, try to match the easier words, which you have understood from the context, and then the more
difficult ones.
When you have matched the words to their definitions, have time to read them carefully again.
Push the “Check” button to get your result and score.
Find out which words were matched incorrectly. Match them in a right way.
Try to remember the new words.

~

SR

~ =0 N

~ O

Get ready for listening: take away the unnecessary things, turn off your mobile phone, get a notebook
and a pen for taking notes.

So, heuristic discussion was an inductive method that facilitated understanding the
language at pre-listening, while-listening and post-listening stages.
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Finally, we conducted an analysis of the results after the experiment. By the already

known formula K = Q we have determined the coefficient of the level of each student’s
n

English listening competence for the six above-mentioned criteria. On the basis of the
obtained data, the average coefficient of learning was determined in four experimental groups:
EG1 - 0.79; EG2 - 0,80; EG3 - 0.86; EG4 - 0.85 (Table 5), which indicates an average
sufficient level of English listening competence.

Table 5
Average indices of a post-experimental level of English listening competence,
in points
Components of English Listening Competence
Skills Abilities Total score
Criteria for evaluation
— @ [
Growp 1 B 45| w, | w2 | w2E| £ |.Za
S b s | EZ £E8 | EB% S |®E =
< S 3 £ £ 9 £ 3 g S22
= = =% o0 @ g = o= =
% 80 .= e L &= s = — Q2 =
3 £ S22 | 28 2 | 225 g |ZE S
& = £ - =& | =8 = S § =
EGI 8,9 7,1 16,2 15,7 15,6 15,3 78,8 0,79
EG2 9,1 7,3 16,5 16,2 15,2 15,4 79,7 0,80
EG3 9,7 8,6 17,7 17,6 16,5 16,2 86,3 0,86
EG4 9,8 8,7 17,8 16,3 16,6 15,9 85,1 0,85
Maximum score
10 [ 10 | 20 | 20 | 20 | 20 | 100 1

In order to confirm the effectiveness of the suggested methodology and determine the
more effective variant of the methodology for self-assessment of English listening
competence, we compared the average indicators of pre- and post-experimental assessments
in both groups (Table 6) and came to the following conclusions:

1) since the average indicator of the English listening competence at six distinct criteria

in all experimental groups exceeded the average coefficient of training (0.7 by
V. P. Bespalko), the suggested variants A and B of self-assessment of English
listening competence for future translators should be considered effective;

2) since the total increase and increase at six different criteria in EG3 and EG4 are
higher than in EG1 and EG2 (EG1-0,79; EG2-0,80; EG3-0,86; EG4-0,85), variant B,
which provided heuristic discussion at the preparatory cycle for self-assessment of
English listening competence should be recognized as the most effective.

Table 6
Comparative table of average indicators of pre- and post-experimental assessments of
English listening competence

Grou The coefficient of training The coefficient of training based
p based on the results of pre- on the results of the post- Increase
number . . . .
experimental section experimental section
EG1 0,62 0,79 0,17
EG2 0,61 0,80 0,19
EG3 0,57 0,86 0,29
EG4 0,57 0,85 0,28

216



ISSN: 2076-8184. Information Technologies and Learning Tools, 2017, Vol 60, Ne4.

5. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

All types of exercises mentioned above can be used for learners’ self-assessment in
class as well as at home. Self-assessment of English listening competence with the help of
computer testing should be conducted at all three stages of listening: pre-listening, while-
listening and post-listening. They correlate with computer exercises for self-assessment. So,
the exercises for checking and assessing the linguistic and semantic anticipation are done at
pre-listening stage. At while-listening stage the exercises for assessing receptive lexical and
grammatical skills should be done. The understanding of the gist, details and specific
information can also be checked with the help of while-listening exercises at while-listening
stage. At post-listening stage we can check and assess the lexical, grammatical skills and
background knowledge with the help of special computer exercises. We can also assess the
understanding of the gist, the details and the specific information at post-listening stage.

For self-assessment of English listening competence we use the selected texts for
listening. It is appropriate to use different types of texts mainly of informative nature
(narrations, announcements, news, reports, and interviews), specialist texts (conversations and
discussions on professional / scientific theme) and colloquial discourse (informal
conversation). Such texts should be authentic on the one hand and meet the interests and
professional needs of students, future translators on the other hand.

It is not necessary to be connected to the Internet while doing these computer tests. You
need to have one of the web browsers on your computer like Internet Explorer, Firefox,
Opera, Mozilla or others. Each computer exercise has an instruction, an example and assesses
only one listening skill or ability. After doing a computer exercise each student can get their
results and score. If the results are poor, one can correct oneself by downloading and doing
the exercise one more time. The advantage of such computer tests is that they are interactive:
students can get instant results.

We can use such a self-assessing tool as computer tests not only for checking English
listening comprehension but also for checking and assessing reading comprehension,
vocabulary and grammar comprehension. We can also use it for checking some writing skills.
Self-assessment with the help of computer tests is a good tool for practicing any language’s
communicative skills and abilities.
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AHoTamiss. Y CTaTTi BUCBITIICHO METOAWKY OpraHi3allii CaMOKOHTPOJIIO PiBHS CHOPMOBAHOCTI
aHTJIOMOBHOT KOMIIETEHTHOCTI B ayJlifOBaHHI Yy MaOyTHIX TepekIaaadiB. 3ampormoHOBaHO AOCBIT
KOMIT IOTEPHOTO TECTyBaHHS, €BPUCTHYHOI Oeciay, mam’sTOK-Topaj, KOHTPOJBHHUX JIUCTIB IS
CaMOOIIIHIOBAHHS U YJOCKOHAJICHHS ayJIWTHBHUX HAaBHYOK i BMiHb CTYACHTIB. Pi3HOMaHiTHI
KOMIT FOTEPHI TECTOBI 3aBJaHHS BHUKOPHUCTOBYIOTHCS JJIS KOHTPOJIFO W OLIHKK JICKCHYHHX 1
rpaMaTHYHUX HABHYOK ay/AiFOBaHHS, MOBHOI Ta CMHUCIOBOI aHTHIUIALII, PO3yMiHHS 3arajibHOTO,
JIETAILHOTO Ta BHOIPKOBOrO 3MICTy ayaioTekcTy. Po3poOieHo Taki THIHM TECTOBUX 3aBJAaHb SIK
MHOXKMHHUH BHOIp, 3allOBHEHHS INPOITYCKiB, BCTaHOBJICHHS BIAINOBITHOCTEH, KpOCBOP,
BIOPSIKYBaHHS CIIB y PEYCHHI JUIi JOTEKCTOBOTO, TEKCTOBOTO Ta MiCISTEKCTOBOTO ETAIliB.
Po3pobneHo Mojaens METONMKH OpTraHi3allii CaMOKOHTPOJIO Il BIOCKOHAJCHHS aHTJIOMOBHOL
KOMIIETEHTHOCTI B ay/ifoBaHHI. HagaHi pe3ybTaTi 3ampornoHOBaHOT METOINKH.
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AHHOTauuMs. B crathe OCBEUIEHO METOAUKY OpraHU3alMd  CAMOKOHTPOJSI  YPOBHS
c(hOPMHUPOBAHHOCTHU AHTJIOA3BIYHOW KOMIICTCHTHOCTH B ayIMPOBAaHUH Y OyIyIIUX MEPEBOIYUKOB.
IIpennokeHO OMBIT KOMITBIOTEPHOTO TECTUPOBAHUS, IBPUCTUIECKOW O€CeNbl, MaMITOK-COBETOB,
KOHTPOJIBHBIX JINCTOB JUISl CAaMOOLIEHKM JIJISI COBEPIICHCTBOBAHHS HABBIKOB W yMEHUH
ayIMPOBaHMS Yy CTYJIEHTOB. Pa3inuHbIe KOMITBIOTEPHBIC TECTOBBIC 3aJaHUS HCIIOJIB3YIOTCS IS
KOHTPOJISI W OICHKH JIGKCHUECKHX M TpaMMaTHYECKUX HABBIKOB ayJaWpOBAHUS, S3BIKOBOH M
CMBICIIOBOW aHTHITUTIAIINK, TIOHUMaHHUSA OOIIEeTo, JETATHPHOTO M BBIOOPOYHOTO COJCpPIKAHUS
aynmuoTekcTa. Pa3paboTaHbl TakWe THIBI TECTOBBIX 3aJaHW KaK MHOXKECTBEHHBIH BBIOOD,
3ar0JHEHHE MPOIYCKOB, YCTAHOBJEHHE COOTBETCTBUH, KpPOCCBOP[, VYIOPSAOYEHHE CJIOB B
NPE/VIOKEHUH Ha JOTCKCTOBOM, TCKCTOBOM M MOCJIETEKCTOBOM 3Tamax. Pa3paboraHa Mojeib
METOIMKH  OpraHu3allMd  CaMOKOHTpOJIA  JJI1  YCOBEPILEHCTBOBAaHUS  AHIJIOS3BIYHOMN
KOMIIETEHTHOCTH B ayAupoBaHuU. [IpeaocTaBieHbl pe3yabTaThl NPEAI0KEHHON METOAUKHY.

KiaroueBble cioBa: CaAMOKOHTPOJIb; TECTOBLIC 3aJaHUsA; KOMICTCHTHOCTb B aHIJIOA3BIYHOM
ayaAnpOBaHUU; peqmexcnﬂ; OBPUCTHUYCCKAA 6606,&3; NaMATKU-COBCTBI  JId ayAUPOBAHUSA;
KOHTPOJIBHBIC aHKCTHI 1JIs1 CAMOOILICHUBAHUA.
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