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Introduction. pedagogic innovation as an 
advanced educational experience in a certain sense 
is a synonymous optimally organized educational 
activity that gives the highest possible training and 
educational results for time management. familiarity 
with the advanced pedagogical experience stimulates 
teachers’ creativity to optimize the educational process, 
contributes to the development of their teaching 
abilities. the integration of stimulating, educational, 
edifying and developmental functions determines the 
particular importance of the advanced pedagogical 
experience for the improving educational activities. 

the experience of the innovative pedagogical work 
has quite a significant impact on the development of 
pedagogy. the summary of the advanced educational 
experience is an important component of the 
process of scientific research of pedagogical issues. 
the awareness of it allows primarily to specify the 
research hypothesis, which has to come out not only 
with theoretical predictions, but also to assess the 
possibilities of teaching practice. the advanced 
educational experience seems to execute the natural 
pedagogical experiment in a particular field of science; 
it prevents the phenomenon of the hyperbolizing 
pedagogical recommendations on a particular 
issue. thus, the advanced educational experience 
has important functions in terms of development 
of pedagogical sciences: hypothesis specification, 
prognostic and optimization of scientific and practical 
recommendations. it also poses some challenges for 
teaching science: pedagogy aims to explain the causes 
of high efficiency of some new approaches, to create 
new concepts of the educational process, taking into 
consideration the qualitatively new phenomena in the 
practical activities of the school.

Understanding of the phenomenon of “pe-
dagogical innovation” nowadays requires analysis of a 
number of interrelated concepts: “innovator”, “teacher-
innovator”, “innovation”, “pedagogical inno vation”, 
“innovative pedagogical activity”, “author’s school”, 
“advanced pedagogical experience”, “exemplary 
pedagogical experience”, “implementation of advanced 
educational experience”. 

“Explanatory dictionary of ukrainian language 
(k., 2012) offers a definition of “innovator” as a person 
who “makes and implements new innovative ideas in 
any field of activity” (dictionary of the ukrainian 
language, 2012, р. 256). by “modern dictionary of 
foreign words” (l.i. nechvolod, kharkov, 2009) 
“innovation” – is the introduction of something new, 
modernized” (nechvolod l.i., 2009, р.261). Short 
encyclopedic dictionary “political philosophy”  
(k., 2002) interprets “the innovation as both 
purposeful introduction into the current practice of a 
particular innovation, through which positive changes 
and desired effect are achieved” (political philoso-
phy: a brief Encyclopedic dictionary political phi-
losophy, 2002, р.255). by “innovation” in teaching 
interpretation i.v. Zaychenko implies innovation 
in educational system, improving, perfection of the 
pedagogical process and outcome. (in this case, the 
term “educational system” is considered by him as 
a particular set of interrelated tools, methods and 
processes required to create an organized, focused 
and controlled pedagogical influence on the identity 
formation with some predictable qualities) (Zajchenko 
i.v., 2006, p. 77). in this regard n.p.dichek said:  
“if interpreted a pedagogical innovation as a process 
of an innovation implementation into educational 
practice, then the pedagogical innovation is the process 
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of the emergence, development, and most significant, 
broad introduction into the education sector some 
pedagogical innovations and novelty.” “the teacher – 
innovator “in her interpretation is “an author of new 
pedagogical systems, developer and implementer of 
educational innovations and novelty” (dichek n.p., 5, 
p.64). by v.f. palamarchuk “pedagogical innovations 
are the result of original creativity, innovative solutions 
of various educational problems” (palamarchuk v.f., 
8, p.59). n.v.bordovska and a.o.rean consider 
the main indicator of “pedagogical innovation” the 
progressive principle in the development of the school 
or institution of higher education, compared with 
tradition and widespread practice. under their vision, 
innovations in education are related with amendments 
into: the purpose, methods and technologies, forms of 
organization and management system; the styles of 
teaching activities and the organization of teaching 
and learning process; the system for monitoring and 
evaluation of the educational level; the system of 
financing; training and methodological providing; the 
system of educative work; curriculum and educational 
programs; in teaching and students’ practices (bordo-
vskaja n.v., 2007, p. 123).

we treat “innovative teaching activities” as a 
kind of pedagogical activities aimed at designing, 
creating, testing, implementation or distribution of 
the achievements of pedagogical science, technology, 
exemplary experience. innovative activity may have 
theoretical and practical significance, educational 
and didactic character. “pedagogical activities” is a 
generic term in relation to the concept of “innovate 
activity” that species as a means of improvement and 
successful implementation in current conditions. the 
“pedagogical innovation” refers to us in the narrow 
and broad sense. in the narrow sense, these are some 
achievements of the pedagogical science, didactics and 
educational technologies, advanced experience which 
respond the needs of the practice. broad view of this 
phenomenon allows considering it as the science of 
innovation in pedagogical knowledge. in this sense, 
innovations are the result of educational achievement 
(science or practice), system, process, technology, 
methodology, training and education facilities, etc. 
(boiko a.m., 2011, p.26, 29).

let us refer to the current teaching science 
classifications, typologization of some innovations. 
a.o. rean, for example, cites four main classifications 
of types of innovations in secondary school and 
high school. the first classification is based on the 
correlation of something new with the teaching process 
of a particular type of educational establishment. 
accordingly, there are such types of innovations: 
into the purpose and content of education; methods, 
means, techniques, technology of teaching process; 
forms and methods of training and education; 
administrative management, teachers and students 
activities. the second classification of innovations in 
the education system is based on the scale use of signs 

(volume). it includes the following transformations: 
local and isolated, unrelated; complex, interrelated; 
all system covering the entire school or institution 
of higher education. the third classification is made 
on the basis of innovation capabilities. in this case 
in can be distinguished: the modifications of the 
known and acceptable, associated with improvement, 
rationalization, variation (educational programs, 
curriculum and structure); combinatorial innovations; 
eradicative transformations. the fourth classification 
of innovations is based on grouping attributes in 
relation to its predecessor. this approach to innovation 
includes some that replace, cancel, open or to some 
previous input. Sources of ideas of updating school 
or institution of higher education may be: the needs 
of the country, region, city or district as a social 
order; implementation of the social order in the laws, 
directives and regulations of the nationwide, regional 
or municipal significance; achievement of complex 
human sciences; advanced teaching experience; 
intuition and creativity of managers and teachers as a 
way of trial and error; experimental work; international 
experience. according to n.v. bordovskoyi in the 
development of the educational system should be 
considered: absolute novelty (no analogues and 
prototypes), the relative newness and novelty pseudo 
or so-called inventive stuff (bordovskaja n.v., 2007, 
p.124). І.v. Zaychenko identifies three main levels of 
modern process of innovations: low, which includes 
innovations, offering changes in some unfamiliar names 
and formulations; medium involves changing forms, but 
not the merits; high, which resulted in changing of the 
whole system or its components. the most important 
changes in the areas of innovative pedagogical system 
he considers: 1) the pedagogical system as a whole;  
2) educational establishments; 3) the pedagogical 
theory; 4) a teacher; 5) learners; 6) pedagogical 
technology; 7) educational content; 8) forms, methods, 
tools, 9) management; 10 ) the purpose, objectives and 
results (6, p.80).

thus, the concept of “pedagogical innovation” 
is used for the definition of “teachers’ and educators’ 
activities aimed to improving the process of education 
and upbringing and its rationalization. this activity 
may be related to changes in the objectives, methods 
and techniques of teaching, as well as changes in the 
forms of organization of the process of learning and 
education. it appears in the work of experimental, 
pilot and author’s schools”(honcharenko S., 1997, p. 
233-234).

analyzing the historicism of phenomenon of 
“authors’ school” as “the advanced pedagogical 
experience” or “pedagogical innovation”, we note 
that its appearance in our country belongs to the 
innovative educational practices of the late 1920s. 
by definition, it is an experimental educational 
institution, activity of which is based on the leading 
psycho-educational and (or) the organizational and 
management concepts developed by the individual 
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author or authors. the term “author’s school” is used 
deliberately since the late 1980s. the emergence 
and development of author’s schools are associated 
with decentralization of education management, 
overcoming the monotony of educational institutions 
and proclamation the principle of their autonomy. the 
concept and practice of independent schools usually 
significantly differ from traditional school practices 
and are often built on the opposition to this practice, 
its criticism and the evidence of benefits of new 
approaches to known. many scientists consider the 
creation of such schools on the basis of predesigned 
original (therefrom is the author’s school) conceptual 
project as a special feature of authors’ schools. as a 
creator of the author’s school act scientists as well 
as and practitioners. author’s schools, as a rule, are 
known by the names of their creators. according to 
the definition of o.y. Savchenko “author’s school” is 
the teaching and educational establishment, where a 
new educational system developed by a teacher or 
creative teaching staff is realized. author’s schools arise 
mainly as a response to the urgent need for improving 
educational practices and social relevance of certain 
ideas concerning training, education and development 
of children (Savchenko o.ja., 2008, p.8). in the history 
of foreign and national pedagogy (especially early 
twentieth century) are known such author’s schools 
“free school community”, (h. litts, p. heheyebom 
(germany), these are boarding schools, the life 
organization in which was built on the principles of 
free child development and the cooperation of citizens 
of a small company, where the education was based 
on the basis of compulsory labor and choice of classes; 
labor school” (h. kershenshteynera (germany), 
the school by de roche (france), koloniya (a special 
school for unattended children) by f.E. dzerzhynsky, 
and gorky commune led by a.S. makarenko, 
schools by S.t. Shatskoho, p.p. bolonskoho that 
provided professional training of schoolchildren, 
considering work as self-worth, relying on the student 
independence and organization of self-management; 
school of “free education” in leipzig, yasnaya polyana 
school by l.m. tolstohoy, which was considered 
inappropriate to teach a student a hole subject or craft, 
the interest in student development was decisive, the 
communication of teacher and student was not limited; 
“school for life, through life” (o. dekroli, belgium) – 
proposing training and education in close contact with 
nature, reliance on the activity and freedom of the child 
(center of interests), close contact with the families 
of students; “school of action” (d. dyuyi, the uSa) 
tried to bring learning to life and children experience, 
encouraging their natural development. Тhe training 
takes into account the basic impulses of the natural 
growth of a child: social (the desire to communicate), 
constructive (the desire for motion in a play), 
research (thirst for knowledge and understanding), 
expressive (the desire for self-expression). the 
communication with children of all ages occurred 

mainly in extra-curricular activities. from these school 
grew: “laboratory school” (d. dyuyi), “play school” 
(k. pratt), based on the principle of using the method 
of playing and dramatization in the learning process; 
“children’s school” (m. naumberh ) that guided 
the motto “only by living we learn” and preferred 
individual classes; “organic school” (m. dzhonson) 
that oriented classes in groups. the above-mentioned 
u.S. schools were characterized by the desire to find 
new methods of learning, attention to the interests 
of children, the study of individual characteristics 
of students, the development of their activities, as 
well as a trend towards practicality and utilitarian 
training and education. waldorf School in germany 
(educational system by r. Shtayner) was based on the 
anthropological understanding of the process of child 
development as an integrated interaction between 
physical and spiritual factors that solved the problem 
of the full development of the child through an intense 
spiritual activity. the school of m. montessori in 
italy prevised the activities of children in a specially 
created environment where were the processes of self-
discovery and exploration of the world in the different 
age groups. the School of technologies by S.frene 
in france. the school is organized in accordance 
with the “project method” (u. kilpatrik, the uSa, 
b. rassel, the uk), where the curriculum was seen as 
a set of related experiments, and students were given 
the complete freedom of classes choice. Schools that 
have worked for the “dalton plan” (E. parkherest, the 
uSa) and guided by the principles of freedom of the 
child (individual learning rhythm), its interaction with 
a group of children (communication in different ages 
group), the distribution of the study time (monthly 
tasks). the “open schools” are known from the second 
half of the twentieth century (introduced in the 
uk in the early 1970s, implemented in a number of 
experiments, in particular, “the city as a school”, berlin, 
St. petersburg, 1990s, “snow”, “sea” classes, france, 
“school without walls”, the uk, the uSa), where the 
individual character of studies has been asserted, there 
was not a traditional schedule, school-lesson form and 
evaluation control system were abolished. instead, 
it was used the so-called “integrated day” when the 
student and teacher jointly planed themes and the 
realization of various activities. the main learning 
method was defined as the way of discoveries. the free 
mode facilitated the process of child understanding 
of the world and their own expressing. the children 
with an age difference of 2 years were combined in 
the groups. “Snowy classes,” for examples, predicted 
children familiarity with nature, life and people life in 
the mountains (during the holidays, led by teacher). 
“marine classes” solved the same tasks of training 
and education during the marine travel. “year-round 
school” (the uSa) was built according to the original 
system of classes organization: every 45 days, students 
had the two-week vacations. thus, the students were at 
classes as many days as in the regular school. another 
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type of schools is “not graduated schools” (the uSa), 
where there was not the annual division in classes. 
the each cycle studying made it possible to learn the 
classes material in the individually rhythm (bordo-
vskaja n.v., 2007, p. 125-127). the practice, which in 
the comparison to the overall gave a higher efficiency 
and quality of the solution of educational problems 
and tended to have in its content new pedagogical 
idea, was named as advanced pedagogical, new or 
exemplary experience (a.m. boyko), which in current 
conditions often is replaced by the term “technology”, 
because innovative teaching ideas and technologies 
are often born and formed in such experience. if the 
mass teaching experience so as traditional technology, 
reveals characteristics of teaching practice and is 
available today, the advanced educational experience 
clearly shows what can be achieved in practice, by 
what means and conditions. based on ideas derived 
from experience, there is usually an innovative  
pedagogical technology.

advanced teaching experience and pedagogical 
technologies can purposefully be constructed under 
the supervision of researchers and teaching staff 
to the new or restored pedagogical ideas. teaching 
experience describes as the focused teacher outlet 
for student, during which there is training and 
education, feasibility of content, methods, techniques 
and tools of learning and education are reviewed, 
the necessary relationships, dependencies, quality 
are established, and perhaps the laws of practical 
teaching activities take place positive personal student 
change. thus, the “advanced teaching experience” 
can be identified with the concept of “innovative 
technology” and can be incorporated into a broader 
category of “teaching practice” (boiko a.m., 2011, 
p.27-28). as i.f. prokopenko and v.i. yevdokymov 
point out, today in theory and practice, there are lots 
of options in the learning process. Each author and 
performer brings something different, individual, 
and therefore are grounds to copyright technology 
of education. Тhese can be called a well-known 
technology by Sh.o. amonashvili, l. Zankova, 
p.y. halperina, a.k. dusavitsky, v.f. Shatalova 
and so on. hence, “educational technology – not 
mechanical, once and for all given process with the 
same output, but an organizational and semantic 
structure that determines the direction of interaction 
between a teacher and students in an infinite variety 
of approaches and attitudes” or “strictly scientific 
and accurate reproduction of pedagogical ideas that 
guarantee success” (boiko a.m., 2011, p.8, 10, 15). 
this approach is attested by other definitions of 
educational technology. for S.u. honcharenkom it is 
“a system of procedures that updates the professional 
work of teachers and ensures the final result scheduled” 
(honcharenko S., 1997, p.45). v.p. bezpalko considers 
educational technology as “project of the new 
educational system, which is practically implemented” 
(bespalko v.p. 1989, p.11). v. Serikov has an 

interpretation of this concept as “law determined 
educational activities that implements science-based 
project of didactic process and has a more high degree 
of efficiency, reliability and security of results than 
traditional learning” (boiko a.m., 2011, p.8).

of particular importance is the issue of “the 
introduction of science teaching and advanced expe-
rience in regular school practice”, which is a component 
of educational activities, which directly affected 
the continuity of post professional development of 
teachers, and thus – the effectiveness and quality of 
educational activities of any educational institution. 
the “introduction” is an activity to improve the educa-
tional process based on some innovations (new science 
achievements, educational technology, proven and 
justified advanced experience) aimed at raising its 
effectiveness. practice can be successful and meets the 
needs of modern society to the extent that teachers 
using the experience already gained in the past, each 
time by implementing it bring it into the line with the 
new advances in science (boiko a.m., 2011, p. 27, 28, 32).

justification of something new or innovations needs 
primarily to correlate it with current trends in social 
and educational development. true innovation cannot 
be only for new chronology. in historical terms the 
scale (size) of the new is always relative. the novelty 
has a concrete historical term, so it can occur before “its 
time” gradually becomes the norm or to be outdated. 
the main thing is not the time but how innovation 
deals with the practice, improving the quality of 
education or training, social objectives and values. new 
reinvents the past and often serves as a development 
of well-known and traditional, well-grounded at a 
new level of science, in the new social and educational 
realities and opportunities. thus, the revival of 
productive scientific ideas, their development based on 
the latest achievements of science, practice, enrichment 
and tests them on a higher level of generalizations, is 
the innovation, and it takes a lot of creative effort 
(boiko a.m., 2011, p. 29).

an important issue in the implementation of 
innovation into practice is to identify the criteria 
for evaluation and selection. we think that to select 
new results of scientific and educational research, 
achievements of advanced educational experience for 
implementation in practice it is advisable to use the 
following performance criteria for their evaluation. 
we followed the logic of selection of innovation in 
the ratio of its pedagogical practice to justify and 
reorder the criteria. 1) relevance – the importance, 
the significance of something to further improve the 
practice of educational work; 2) compliance with the 
time – the criteria used to determine the new most 
important and meaningful for the present; 3) humanity, 
and 4) focus on the child’s personality- these criteria 
are developed on base of the principles of humane 
pedagogics, they serve to disclose the conditions of 
formation of humanistic values, the performance of the 
educational and cultural mission, the real conditions 
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for the exercise of creative skills and assertiveness of 
each student; 5) innovation readiness to implement 
and 6) methodological teacher preparedness for 
implementation – according to these criteria the 
result of pedagogical research, technology or science 
generalized advanced educational practices should 
be materialized in the form of complex conceptually 
unified teaching materials, other materials, 
thus achieving “transformation” of generalized 
research results or experience in a form suitable for 
implementation in those that meet the professional 
capabilities of the consumer. research results should 
be fully implemented in different kinds of practical 
research by creating teaching manuals (programs, 
books, plans, teaching writing, advice, instructional 
materials, articles, etc.). 7) continuity of previously 
achieved experience and 8) compliance with the 
general tendency of the national education system. the 
application of these criteria in the presence of complete 
continuity with practices will enable to select that 
“fit” in the system of work of this particular school or 
teacher, help to get rid of enthusiasm “fashion” pursuit 
of pseudo innovations. this criterion ensures keeping 
in touch with the past, everything valuable that has 
been accumulated before. progressive development and 
improvement of the practice of training and education 
is achieved by the reliance on the past transition to the 
next level and preparation for the future. 9) integrality 
– the definition and use of the named criteria is 
due to the fact that during the selection process for 
the introduction of innovation into practice is very 
important to combine the dialectic of whole and part. 
the presence of this criterion does not preclude the 
application of the new creative, but integrity should be 
maximized. 10) harmonization – criterion aims, where 
possible, to the full development of the personality. it 
allows to specify the work to implement in accordance 
with the professional and personal qualities of each 
teacher, provide the main areas in which to conduct 
methodological work at school, such as improving 
teacher competence that logistics set up to achieve 
maximum impact. 11) the effectiveness in current 
conditions and 12) real expectant results. these 
criteria require the understanding of the nature of the 
new concrete based on the analysis of the educational 
work and the level of students’ bringing up, taken for 
the innovation implementation and help to understand 
whether the application of the scientific development 
or expertise serves to provide the highest quality of 
education and training, higher form of educational 
work in compared with the already existing ones. 
often the outer bright idea does not bring the desired 
result, while the original and estimated is required 
more complicated at first. the last criterion allows 
to specify the work to implement in accordance with 
the professional and personal qualities of each teacher 
to predict where the major aspects to develop further 
methodological work, how to improve the existing 
physical infrastructure and overall working conditions 

at school in order to maximize practical effectiveness 
in the future provided for the implementation of 
ideas. it is important to understand the meaning and 
place of innovation in the holistic functioning of the 
educational process, mindful of the current dialectical 
contradiction between old and new, and not to 
hyperbolize it, find its best place in the educational 
work of school or teacher (boiko a.m., 2011, 
p.160-170).

based on the analysis of scientific approaches 
(m.m. Skatkin, o. nilson, n.v. kuharyev, n.l. kolo-
mynskyy, v.i. chepelyev, v.i. myhaylova, r.h. amo-
sova, m. krasovitsky) us (a.m. boyko) it was 
inferred the stages of the process of implementation 
of innovative teaching experience: 1) basic research,  
2) applied research, 3) developments, 4) setting up 
stage (problem), 5) the selection and evaluation of 
some new, 6) psychological, theoretical and practical 
training of teachers, 7) information of the results of 
the study, 8) the development of teaching materials, 
ensuring them among teachers, 9) an explanation and 
demonstration of new tasks specimens, 10) giving 
of some knowledge and skills, 11) the creation of 
exemplary practices 12) monitoring of implementation, 
13) identify and encourage practices, 14) operational, 
generalizing stage 15) final, summering stage 16) the 
mass introduction (boiko a.m., 2011, p.179).

the successful introduction of innovation into 
practice is based on the following conditions: 1) socio-
educational (high competence of teachers, social 
orientation, responsibility and clear understanding of 
teacher’s professional features, life-long education); 
2) the theoretical and practical (a combination of 
teachers-innovators, fair labor with innovative ideas 
of scientists which they offer to school, collaboration 
of scientists and practitioners, development a 
system of improving theoretical basement of 
members in accordance to the introduction object of 
implementation); 3) scientific methodology (supplying 
of all participants of introduction the complex of 
instructional and teaching materials, compliance of 
teaching materials to certain teachers’ staff and teacher, 
systematically organized aid for implementation by 
departments, departments of education and teaching 
bodies); 4) moral psychology (focus educators 
and practitioners on the child’s personality, the 
development of a sense of new, creative initiative, 
creativity, moral support and participate in teacher 
search, reasonable combination in the process the 
demanding with the countenance, the achievement of 
“self-movement” and just making a child) (boiko a.m., 
2011, p.201 -202).

Conclusion. generalization and implementation of 
innovative pedagogical experience is not simple and 
non-conflict process, there always has to identify and 
overcome the natural conflict between new and old, to 
quest the best ways to introduction of new approaches 
to the solution of educational problems. this updates 
the comprehensive approach – informing teachers 
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about the findings and achievements in all areas of 
the educational process of the modern school aiming 
to improve it by taking into account local conditions 
and needs. to begin, it should be much earlier, because 
the teacher has to be ready to accept innovation.  
a special mission is given to teacher training 

institutions that have not only to acquaint future 
specialist with examples of pedagogical innovation, 
the activities of author’s schools, but also to shape 
students’ ability to analyze, synthesize, select the 
leading teaching experience, prepare to system 
implementation in practice of the modern school.

література
Беспалько В.П. Слагаемые педагогической технологии / В.П.Беспалько. – М.: Педагогика, 1989. 
Бойко А.М. Упровадження педагогічної інноватики в практику виховання: монографія / А.М.Бойко; 

Полт. нац. пед. ун-т імені В.Г.Короленка. – Полтава: ПНПУ імені В.Г.Короленка, 2011. 
Бордовская Н.В. Педагогика: учебное пособие / Н.В. Бордовская, А.А. Реан. – СПб.: Питер, 2007. 
Гончаренко С. Український педагогічний словник / С.У. Гончаренко. – К.: Либідь, 1997. 
Дічек Н.П. Поняттєво-термінологічні особливості вивчення педагогічного новаторства / Н.П.Дічек // 

Освітологія: Пльсько-український / українсько-польський журнал; за ред. В.Огнев’юка, Т.Левовицького, 
С.Сисоєвої. – Варшава-Київ: Київський університет імені Бориса Грінченка, м. Київ, Україна; Вища 
педагогічна школа Спілки польських учителів, м. Варшава, Республіка Польща, 2012. – Вип. 1. – С. 62 – 68. 

Зайченко І.В. Педагогіка: навчальний посібник для студентів вищих педагогічних навчальних закладів 
/ І.В. Зайченко. – К.: “Освіта України”, 2006. 

Нечволод Л.І. Сучасний словник іншомовних слів / Л.І.Нечволод. – Харків: ТОРСІНГ ПЛЮС, 2009. 
Паламарчук В.Ф. Інноваційні процеси в педагогіці: першооснови педагогічної інноватики / 

В.Ф.Паламарчук. – К.: Освіта України, 2005.
Педагогический энциклопедический словарь / Гл. ред. Б.М.Бим-Бад; Редкол.: М.М.Безруких, В.А. Бо-

лотов, Л.С. Глебов и др. – М.: Большая Российская энциклопедия, 2003. 
Прокопенко І.Ф. Педагогічні технології: Навч. посібник / І.Ф.Прокопенко, В.І.Євдокимов. – Харків: 

Колегіум, 2006. 
Савченко О.Я. Авторська школа / О.Я.Савченко // Енциклопедія освіти / Акад. пед. наук України; 

головний ред. В.Г.Кремень. – К.: Юрінком Інтер, 2008. 
Тлумачний словник української мови: Близько 10 тисяч слів / Уклали Л.О.Ващенко та ін. – К.:  

Довіра, 2012. 
Філософія політики: Короткий енциклопедичний словник / Авт.-упоряд.: Андрущенко В.П. та ін. – К.: 

Знання України, 2002. 

References
Bespalko V.P. (1989). components of pedagogical technology. moskva: pedagogika [in russian]. 
Boiko A.M. (2011). implementation of pedagogical innovations in the practice of education: poltava: pnpu 

imeni v.g.korolenka [in ukrainian]. 
Bordovskaja N.V. (2007). pedagogy: Study guide. Spb.: piter [in russian]. 
Honcharenko S. (1997). ukrainian pedagogical vocabulary.Кyiv: lybid [in ukrainian]. 
Dichek N.P. (2012). conceptual and terminological peculiarities of pedagogical innovation and learning. 

osvitologiya: pol’s’ko-ukrayins’ky’j / ukrayins’ko-pol’s’ky’j zhurnal; za red. v.ognev’yuka, t.levovy’cz’kogo, 
S.Sy’soyevoyi. – varshava-ky’yiv: ky’yivs’ky’j universy’tet imeni bory’sa grinchenka, m. ky’yiv, ukrayina; 
vy’shha pedagogichna shkola Spilky’ pol’s’ky’x uchy’teliv, m. varshava, respublika pol’shha, 2012. – vy’p. 1. – S. 
62 – 68. [in ukrainian]. 

Zajchenko I.V. (2006). pedagogy: a textbook for students of higher educational institutions. Кyiv: “osvita 
ukrajiny” [in ukrainian].

Nechvolod L.I. (2009). a modern dictionary of foreign words. kharkiv: torSingh pljuS [in ukrainian].
Palamarchuk V.F. (2005). nnovative processes in pedagogy: pedagogical innovation primordial. Кyiv: osvita 

ukrajiny [in ukrainian].
Pedagogical Encyclopedic dictionary (2003). / gl. red. b.m.bim-bad; redkol.: m.m.bezrukih, v.a.bolotov, 

l.S.glebov i dr. – m.: bol’shaja rossijskaja jenciklopedija [in russian] 
Prokopenko I.F. (2011). teaching technology. kharkiv: koleghium [in ukrainian].
Savchenko O.Ja. (2008). the author’s school. Кyiv: jurіnkom Іnter [in ukrainian]. 
Dictionary of the Ukrainian Language (2012). Кyiv: dovira. [in ukrainian] 
Political Philosophy: A Brief Encyclopedic Dictionary Political Philosophy. (2002) Кyiv: Znannja ukrajiny. 

[in ukrainian] 



37ТЕОРЕТИКО-МЕТОДОЛОГІЧНІ ПРОБЛЕМИ НЕПЕРЕРВНОЇ ПРОФЕСІЙНОЇ ОСВІТИЧастина III

Наталия Демьяненко
ПЕДАгОгИЧЕСКАЯ ИННОВАТИКА: ОТ ТЕРМИНОлОгИЧЕСКОгО ОБОСНОВАНИЯ  

ДО КРИТЕРИЕВ ВНЕДРЕНИЯ
Обоснованы понятия “передовой, образцовый, новаторский опыт”, “педагогическая инноватика/иннова-

ция”. Раскрыта взаимосвязь дефиниций “авторская школа” и “инновационная педагогическая технология”. 
Обозначены критерии оценивания и отбора педагогической инноватики, социально-педагогические, теоре-
тико-практические, научно-методические, морально-психологические условия успешного внедрения передо-
вого педагогического опыта в практику учебных заведений. Выявлены основные этапы этого процесса.

Ключевые слова: педагогическая инноватика; образцовый педагогический опыт; педагог-новатор; ав-
торская школа; инновационная технология; внедрение; критерии; условия внедрения; педагогическая наука; 
образовательная практика.

Наталія Дем’яненко 
ПЕДАгОгІЧНА ІННОВАТИКА: ВІД ТЕРМІНОлОгІЧНОгО ОБҐРУНТУВАННЯ  

ДО КРИТЕРІїВ УПРОВАДЖЕННЯ
Обґрунтовано поняття “передовий, взірцевий, новаторський педагогічний досвід”, “педагогічна 

інноватика/інновація”. Розкрито взаємозв’язок дефініцій “авторська школа” та “інноваційна педагогічна 
технологія”. Означено критерії оцінювання й відбору педагогічної інноватики, умови та етапи впровадження 
передового педагогічного досвіду в практику навчальних закладів. 

 “Педагогічна інноватика” розуміється у вузькому і широкому значенні. У першому – як окремі досягнення 
педагогічної науки, дидактичні й виховні технології, передовий досвід, що відповідають на потреби практики. 
Широкий погляд на феномен дозволяє розглядати його як науку про нововведення в галузі педагогічних знань. 
У цьому сенсі нововведення виступають результатом педагогічних досягнень (науки чи практики), систе-
мою, процесом, технологією, методикою, засобами навчання і виховання тощо. 

Серед етапів процесу впровадження інноваційного педагогічного досвіду виділено: 1) фундаментальні 
дослідження, 2) прикладні дослідження, 3) розробки, 4) констатувальний етап (постановка проблеми), 5) 
відбір і оцінювання нового, 6) психологічна, теоретична і практична підготовка педагогів, 7) інформація 
про результати дослідження, 8) розроблення методичних матеріалів, забезпечення ними педагогів, 9) 
роз’яснення нових задач і демонстрація зразків, 10) озброєння знаннями і вміннями, 11) створення взірцевого 
досвіду, 12) контроль за впровадженням, 13) виявлення і заохочення досвіду, 14) оперативний, узагальню-
вальний етап, 15) підсумковий, узагальнювальний етап, 16) масове впровадження. 

Передбачено умови успішного впровадження інноватики в освітню практику: 1) соціально-педагогічні (ви-
сока компетентність діяльності педагога, соціальна спрямованість, відповідальність і виразне усвідомлення 
ним своїх професійних функцій, освіта впродовж життя); 2) теоретико-практичні (поєднання діяльності 
педагогів-новаторів з інноваційними ідеями вчених, співробітництво учених і практиків, розроблення си-
стеми підвищення теоретичного рівня учасників упровадження відповідно до об’єкта впровадження); 3) 
науково-методичні (забезпеченість суб’єктів упровадження комплексом інструктивно-методичних 
матеріалів, відповідність методичних розробок можливостям певного педколективу і окремого педагога, 
планомірно організована допомога суб’єктам упровадження з боку управлінь, відділів освіти та методичних 
органів); 4) морально-психологічні (спрямованість педагогів-практиків на особистість, розвиток почуття 
нового, творчої ініціативи, креативності, моральна підтримка й участь у педагогічному пошуку, розум-
не поєднання в процесі впровадження вимогливості із заохоченням, досягнення “саморуху” і самотворення 
особистості). 

Особлива увага звертається на формування готовності майбутнього педагога до сприйняття інновацій, 
де головна місія відводиться педагогічним навчальним закладам, які мають не лише знайомити майбутньо-
го фахівця зі зразками педагогічної інноватики, діяльністю авторських шкіл, але й формувати в студента 
уміння аналізувати, узагальнювати, відбирати провідний педагогічний досвід, готувати до його системного 
впровадження в практику сучасних закладів освіти.

Ключові слова: педагогічна інноватика; взірцевий педагогічний досвід; педагог-новатор; авторська шко-
ла; інноваційна технологія; критерії, умови впровадження; педагогічна наука; освітня практика. 
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NATIONAL QUALIFICATIONS FRAMEWORKS:  
THE CURRENT STATE OF PLAY

This paper presents the current state of higher education in the European Union, namely the process of development 
and implementation of European Qualifications Frameworks with the National Qualifications Framework in member 
countries of the European Union. It introduses the analysis of data in all member states mostly based on the reports of 
the European organizations. This paper also shows that different countries have different strategies and they are on 
different stages of this process. 
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Introduction. many countries have been imple-
menting national qualifications frameworks (nqf) 
since the bologna framework was first adopted in 
bergen in 2005. it now involves 46 countries. the 
overview from 2012 shows rapid progress towards 
establishing and implementing nqfs and linking 
national qualifications to Eqf levels. twenty-
eight countries have developed or are developing 
comprehensive nqfs covering all types and levels of 
qualification. but different countries have different 
strategies and are on a different stages of this process. 

Statement of the Problem. thus it’s intresting to 
analyse the contemporary state of play of implementing 
nqfs in Europenian union. our analysis is based 
mostly on the gathering data in all member states (mS) 
by means of researching the study of directorate gen-
eral for international policies (2012), the servey of the 
European centre for the development of vocational 
training (2012) and the acts on the nqf prepared by 
mS. this article provides an assessment of the contem-
porary state of play of the implementation of the Eqf 
where we’re trying to understand how nqfs are being 
implemented around the world.

Review of the Literature and Researh. S.allais 
in his paper writes about “the popularity of nqfs 
has grown dramatically in the last five years. over 
100 countries are now implementing, developing, 
or considering nqfs, or involved in regional qualifi-
cations frameworks. qualifications frameworks have 
been widely endorsed by influential international 
organisations and bilateral agencies, often supported 
by aid money and even loans.” but he evidences not 
only about the impacts and strengths of nqfs, but it’s 
“weaknesses, particularly for developing countries”.  
he also highlights the ‘mismatch’ between education 
and training systems and labour markets. (allais S., 
2011, p.10)

Michael F.D. Young also thinks that “all countries 
implementing nqf have faced problems. this failure 
may be expressed in a lack of political support or 
adequate resources for the agency or authority with 
specific responsibility for the nqf.” in his research 
he distinguishes between political, administrative and 
what he shall refer to as ‘technical’ or professional 
difficulties. (Michael F.D. Young, 2011, p. 1).

in the mentiond above reports they are also 
agreed that “in theory the European qualifications 
framework (Eqf) and the qualifications framework 
for the European higher Education area (qf EhEa) 
are aligned” but “it needs to be assessed whether in 
practice the existence of two frameworks does not lead 
to confusion.” (development of national qualifications 
frameworks in Europe, 2011, p. 6)

Presentation of the Work. What is the differ-
ence between QF EHEA, EQF and NQFs? the qf 
EhEa was adopted in the context of the bologna 
process in 2005 (47 European ministers agreed to 
participate in the bologna process). it consists of three 
cycles: bachelor, master and doctorate. Each cycle 
is described in terms of learning outcomes as defined 
according to the so-called “dublin descriptors”. the 
descriptors for the three cycles within the qf EhEa 
are comparable to the level descriptors of level 6, 7 and 
8 of the Eqf. there is a close cooperation between the 
organisations responsible for the implementation of the 
two frameworks (council of Europe for the qf EhEa 
and the European commission for the Eqf).

the Eqf for lifelong learning is an instrument, 
established within the context of the European 
cooperation in the field of Education and training, 
aimed at promoting workers’ and learners’ mobility and 
lifelong learning. the recommendation of the European 
parliament and of the council of 23 april 2008 (2008/
c111/01) on the establishment of the European 
qualifications framework for lifelong learning invites 
mS to implement the Eqf and to reference their nqf 
or systems to the appropriate Eqf level by 2011-
2012. (State of play of the European qualifications 
framework implementation, 2012, p. 24)

diagrammatically, the relationship between the 
bologna framework and the Eqf may be illustrated as 
follows:

EQF Bologna Framework
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