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The article deals with the organization of pedagogical practice in theological Orthodox
seminaries, diocesan schools for women, women's schools of the clerical department, church-
teacher and second-class parochial schools. Its main forms are revealed mostly on the basis of the
analysis of archival materials, documents placed in the spiritual periodical of the late nineteenth
and early twentieth centuries. The attention was focused on women's schools of the Orthodox
Church as educational institutions, which constantly improved the organization of pedagogical
practice.
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Formulation of the problem. Today, the importance of pedagogical practice for a future
specialist is recognized at the state level. In particular, "The Concept of Pedagogical Education
Development™ (2018) requires the expansion and improvement of the practical training of students
of pedagogical educational institutions, emphasizes the dual form of education. It is necessary to
implement the development of modern Ukrainian scholars, to take into account foreign and national
pedagogical heritage in order to improve the organization of pedagogical practice. In particular, the
experience of organizing pedagogical practice in secondary and primary educational institutions of
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the Orthodox Church at the end of the nineteenth century - the beginning of the twentieth century
deserves to be actualized.

Analysis of recent research. The issues of organization of pedagogical practice are
indirectly reflected in works on the history of pedagogical education by Sh. Ganelin, O. Gluzman,
N. Demianenko, S. Zolotukhina, M. Kushkov, M. Levchenko, M. Eskin, G. Yakovenko,
M. Yarmachenko. I. Kyrychok, O. Lavrynenko, O. Lukianchenko and others devoted their
retrospective explorations directly to the development of pedagogical practice in different types of
secular educational institutions. The analysis of scientific development of the problem suggests that
the issue of organizing pedagogical practice in secondary and primary educational institutions of the
Orthodox Church at the end of the nineteenth century — at the beginning of the twentieth century
has not been sufficiently studied.

The purpose of the paper is to characterize the development of pedagogical practice in the
secondary and primary educational institutions of the Orthodox Church in the investigated period,
to identify and disclose the forms used.

The main research material. In 1896, the process of forming a system of pedagogical
education in the educational institutions of the Orthodox Church had been completed in the
Ukrainian dioceses of the Russian Empire. Its completion is associated with the organization of
second-class parochial schools. The decision on their creation was taken at the state level as far
back as 1895, but funding was allocated from next year. The resolution of the State Economy
Department of the State Council "On Appropriation from the State Treasury of 3.279.445 rubles a
year for the maintenance of church parochial schools and schools of literacy, as well as for
inspection at these schools" was approved on the 5™ of June, 1895. According to it, from the 1% of
January, 1896, 1,629,000 rubles were allocated annually to the arrangement and maintenance of
second-class parochial schools with teacher courses for the preparation of teachers of schools of
literacy [1, p. 15]. From 1895, the system of pedagogical education at the educational institutions of
the Orthodox Church included the training of teachers for theological seminaries in the theological
academies, the training of teachers for theological schools, parish schools, teachers of the subject
"God’s Law" for primary and secondary educational institutions in theological seminaries. In
addition, pedagogical education in secondary and higher theological schools was aimed at ensuring
the readiness of their graduates for the moral and religious upbringing of the flock. Also, this
system included training teachers which provided elementary education with children in women's
educational institutions of the Orthodox Church, church-teacher schools and second-class parochial
schools. Pedagogical practice was organized only in secondary (Orthodox theological seminaries,
diocesan schools for women, women's schools of the clerical department) and primary (church-
teacher schools, second-class parochial schools) educational institutions of the Orthodox Church.

At the beginning of the period under research, the conditions were created in theological
seminaries so that the didactic knowledge of the seminary students was necessarily combined with
the pedagogical skills they acquired during the practice. If in the first decade after the introduction
of the Statute of the Orthodox theological seminaries the process of organizing daily exemplary
elementary schools continued, where students of grades 5 and 6 practiced, at the end of the
nineteenth century — at the beginning of the twentieth century these schools had already been
established and functioned stably. Students of secondary theological institutions were mainly
engaged in pedagogical observations and conducted trial lessons. The latter were paid a lot of
attention and they were conducted on arithmetic, Russian language and God’s Law. Before each
such lesson, a seminary student had to develop a detailed plan or summary that was examined by a
teacher of didactics. After the lesson, the seminary students and their instructor analyzed and
determined the mark, which was put down in a separate column of the class register [11, p. 589],
[15, arc 95].

Innovation of the stage was the involvement of students of individual seminaries into
educational work in exemplary elementary schools. For example, students of the 6th grade of the
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Kyiv Theological Seminary during the 1916-1917 academic year organized 8 readings with fuzzy
pictures for pupils in an exemplary school [16, ark. 14].

In general, comparing theoretical training on didactics and pedagogical practice, the latter
was given greater importance. Measures aimed at increasing the role of practice, which the Holy
Synod carried out in the second half of the 80s of the nineteenth century — the first half of the 90s of
the nineteenth century, yielded. We can understand how important pedagogical practice in
seminaries was by analyzing the "Class Register of the 6" Grade of the Kharkiv Theological
Seminary for the 1910-1911 academic year". It states that Z. Honcharevskyi and D. Seredin
received only "three" during the academic year, but they got "four” for the year. In parentheses,
along with annual grade, the teacher made a note explaining that the grade of seminary students was
increased taking into account their achievements in practical classes [5, ark. 34—36].

Along with theological seminaries, such secondary schools as diocesan schools for women
and women's schools of the clerical department also provided the formation of the pedagogical
skills of their students. Traditionally, practice in parochial schools at women secondary educational
institutions of the Orthodox Church began with observations. Study of archival materials [4, ark. 7]
and primary sources placed on the pages of ecclesiastical periodicals [8, p. 136], [12, p. 102] lets
stating about a gradual reduction of the time allowed for conducting observations in the first year of
practice. Students of grades 5 and 6 mainly watched for conducting classes by teachers and senior
students. They could go to school for the purpose of observation in different ways: the whole class
to attend 1-2 lessons or small groups of 2-3 trainees to attend all classes during the school day.

As in the previous stage, such forms of organization of pedagogical practice in grades 5 and
6 as duty at school and assistance to teacher in the classroom were widespread [7, p. 1667]. They
were often combined in the secondary women's educational institutions of the Orthodox Church. In
particular, this is noted in Mariupol and Kharkiv diocesan schools for women. In the last one,
student assistance at the lessons from 1900-1901 academic year was replaced by duty at an
elementary school, which also included assisting the teacher in classes. The head of the school
made instructions, which were approved by the Board of the school for students on duty. All the
duties of the students on duty were written out in detail there.

During the period under research, fewer and fewer students from grades 5 and 6 were
involved in conducting rehearsals of lessons. In some diocesan schools this was done by practice
teachers (called pepinierkas). In particular, their functions included in conducting rehearsals with
those schoolgirls who did not get on well, night duties, substituting educators who fell ill in Volyn
diocesan school for women. Practice teachers got the opportunity of free accomodation and food
from the school and a fee for a rehearsal from the parents of children [17, p. 931-932].

The reduction of time for conducting pedagogical observations, the gradual removal of
rehearsals from the list of forms of of pedagogical practice organization of students of the 5th and
6th grades were caused by the increasing involvement of these students into conducting lessons.
The teacher of didactics and pedagogy watched over every trainee to get experience in conducting
lessons from all the subjects of one-grade parochial school. There was widespread situation, which
was marked in the Second Kyiv Women's Schools of the Clerical Department, when the fifth-
graders worked only with one group at the lesson, and the sixth-graders conducted classes
simultaneously in several groups [4, ark. 7]. Teaching staff of exemplary schools and schools
provided significant assistance in preparing trainees for conducting lessons. As in the second half of
the 80s — the first half of the 90s of the nineteenth century, a teacher and teacher of didactics
advised school students when making up a plan or notes of a lesson, checked it, gave
methodological advice. Basically, they were present at conducting classes. After the lesson, it was
analyzed involving a teacher of didactics and pedagogy, classmates of the trainee and sometimes a
teacher of elementary school at this school. In some secondary women's educational institutions of
the Clerical Department, students of the 5th and 6th grade wrote reports after conducting a lesson.

Conducting lessons in every women school of the Orthodox Church had its own
peculiarities, various types of lessons organized by trainees were common. Thus, at the Kharkiv
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diocesan school for women during the period studied, two types of lessons conducted by students of
the 5th and 6th grades can be distinguished: by independence degree of trainees — ordinary (the
teacher assisted in conducting) and trial (conducted solely by a future teacher); by value for school
students — current and examination lessons. The examination lesson appeared among the forms of
organization of pedagogical practice in the 1900-1901 academic year and was conducted by
students of the grade 6 at the end of the academic year in the presence of a special commission. He
was awarded a separate mark, which was equated to the mark for the final exam. The notes of these
lessons were kept at the educational institution and after the trainee graduation. If we take such a
criterion as the degree of coverage of children in school, then we can distinguish the lessons that a
trainee taught schoolchildren of one department and classes where she worked at once with several
departments.

In the second half of the 90s of the nineteenth century — at the beginning of the twentieth
century, involving students in conducting pedagogical diaries became innovation for the majority of
diocesan schools for women and women's schools of the Clerical Department. Trainees wrote there
their observations at the lessons taught at school by the teacher and classmates, the impression of
duty, summaries and analyzes of the lessons conducted, characteristics of pupils, thoughts on
pedagogical literature read and so on. This diary was an important document, which was kept in
some educational institutions for many years after the trainee graduation a [8, p. 137], [13, p. 306].

Pedagogical consultations should be called as innovation of the studied period. This form of
organization of pedagogical practice did not become mass and was practiced only in certain years.
In the Kharkiv Diocesan School, students had to attend pedagogical consultations in the period from
1900-1901 academic year and till 1907-1908 academic year. Such consultations took place due to
the enthusiasm of the head of the school, who conducted them for the sixth-graders.

Educational work with schoolchildren was a new form of organization of pedagogical
practice. It was stipulated by "Provision on the Seventh Additional Pedagogical Grade at Diocesan
Schools for Women". The document stated that on Sunday and official holidays, if local conditions
were favourable, students conducted reading accompanied by "light pictures™ for children in
exemplary school [9, p. 6]. Although the formation of skills to organize extracurricular educational
activities was provided for students of the 7" grade, the sixth-graders were also involved in
conducting educational work at the primary educational institution. It should be noted that their
educational activity was not limited to the organization of readings with so-called "light™ or “fog"
pictures. These readings were the most widespread of course, but at the same time students of the
7™ and 6™ grades arranged conversations, literature and vocal evenings and mornings for children.
Also, trainees helped organize excursions for schoolchildren [14, p. 69].

It is clear that the pedagogical practice of the seventh-graders could not be exhausted by
conducting educational work in elementary school. "Provision on the Seventh Additional
Pedagogical Grade at Diocesan Schools for Women" determined the minimum of forms of its
organization. In addition to the arrangement of educational activities, it included pedagogical
observations, conducting lessons and duty [9, p. 6]. It is worth emphasizing that according to the
normative act students of the 7" one-year pedagogical grade class had to have practice in second-
class parochial schools, but only individual schools for women of the Orthodox Church could
reorganize their elementary schools. In most of these schools, the seventh-graders also underwent
pedagogical practical training in one-class primary educational institutions.

Analysis of primary sources [7, p. 1668], [12, p. 103] and source literature [13, p. 306] made
it possible to establish that the list of forms of organization of pedagogical practice of the seventh-
graders given in the "Provision" was expanded in many schools. Trainees conducted pedagogical
diaries, made psychological and pedagogical characteristics of pupils and prepared written analysis
of the lessons conducted. Nonetheless, the main focus was on conducting lessons. Moreover, if in
the 5" and 6" grade students of the school conducted them mainly for one department of the school,
then in the 7™ grade they did it for several departments to a greater extent. Unlike the 5™ and 6"
grades, where elementary school teachers and / or teachers of didactics and pedagogy attended
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lessons of trainees, the seventh-graders mainly conducted classes in the presence of a teacher who
taught the subject in the school. Mostly, students of the 7" grade were involved in teaching the
God’s Law, Church Slavonic and Russian languages, arithmetic, and church singing.

A great importance was given to the practice of the seventh-graders, in some secondary
women educational institutions of the Orthodox Church even more than to theoretical classes.
Attention was drawn to the fact that theory and practice had to complement each other. Conducting
lessons and observation on them was carried out in parallel and in the continuation of theoretical
class of the 7" grade students. Often Teachers of the methodology had often the right to replace
theoretical lessons with practical ones, and vice versa in case of need. This happened with the
condition that the total number of lessons devoted to practice was not less than the number of
classes where the theory was studied.

Studying in the 8" pedagogical grade (during the second year of studying in the 7™ grade),
students of the secondary women's educational institutions of the Orthodox Church were involved
in somewhat unusual for them practice. They attended three junior grades of the school classes on
subjects that they specially studied and observed techniques and methods of teaching them; they
conducted trial lessons of the subjects on which they specialized in the junior grades of the school
"under proper guidance”. Also, the girls in turn served as assistant teachers in the three junior
grades of the school [9, p. 8]. Such a difference in pedagogical practice in the 8" pedagogical grade
(during the second year of study in the 7" grade) and the practice stated in the previous years of
studying was due to the fact that they already had a certain level of pedagogical education. In
addition, trainees prepared here to teach not in parochial schools, but in junior grades of diocesan
schools for women and church-teacher schools.

As in the secondary women educational institutions of the Orthodox Church, the formation
of pedagogical skills of students of church-teacher schools was due to undergoing of pedagogical
practical training. It was intended for students of the second and third grade, which were to undergo
practice in exemplary second-class parochial schools. It was established that the trainees "on the
one hand, should be present at the exemplary standard lessons of teacher school, on the other hand -
to observe the course of classes of teachers of the exemplary school when they were on duty in it,
and to give trial lessons under the supervision and guidance of teachers of the teacher school” [6, p.
453-454]. In most church-teacher schools, students were also obliged to keep diaries of pedagogical
observations.

Second-class schools also organized the pedagogical practice of students. However, there
were no own exemplary one-class primary schools in some of these educational institutions, mainly
at the beginning of the period studied. Practice had to be undergone in local parish schools.
Enacting in 1902 of the "Provision on Church Schools of the Department of the Orthodox
Denomination” contributed to the organization of special educational institutions for pedagogical
practical training undergoing at each second-class school [10, p. 289]. The analysis of primary
sources [2, ark. 2-2; 3, ark. 40] indicates that exemplary schools were financed from the sums
allocated by the Holy Synod and the local eparchial clergy. These funds did not suffice for timely
repairs, completion, and rental of premises. There were cases when exemplary schools suffered
from overcrowding, because they were located in the premises of a second-class school or in
buildings not really suitable for the study of children. As in most of educational institutions of the
Orthodox Church of the period under research, the main form of organization of pedagogical
practice of students of second-class parish schools was conducting lessons. It is known that
practical classes of the students of the Maidan-Trepivsk second-class school were largely confined
by conducting classes in exemplary school. This same form of organization of pedagogical practice
prevailed in Tomakovka second-class school of Katerinoslav eparchy [3, ark. 97]. It was established
that conducting lessons by trainees was combined with their observations on the classes of the
teacher at the exemplary school, duty during the school day in all second-class schools of Poltava
eparchy. A summary for every trial lesson was prepared beforehand; such a lesson was analyzed
after the completion. Each student gave 5-6 trial lessons during the academic year. In Kharkiv
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eparchy, students of second-class parochial schools were mostly involved in observing the course of
classes and independent conducting classes.

Conclusions. Thus, pedagogical practice was an important component of pedagogical
training of the students of the Orthodox theological seminaries, women's schools of the Orthodox
Church, church-teacher and second-class parish schools. In most of the educational institutions
mentioned, more importance was given to practical training than the theoretical one. Unlike the
second half of the 80s — the first half of the 90s of the nineteenth century, when pedagogical
practice was carried out only on the basis of one-class primary schools, they also practiced in
second-class schools and in three junior grades of schools for women in the period under research.
The organization of pedagogical practice was constantly improved, especially in women's schools
of the Orthodox Church. Its traditional forms (pedagogical observations, conducting lessons, duty in
school, assisting the teacher at the lesson, rehearsals of lessons, writing pedagogical characteristics
of the pupils) were supplemented by new ones (organization of educational activities, keeping
pedagogical diaries, pedagogical consultations of the head of the school, the duties of the assistants
of the educators). Prospects for further research are the studying the peculiarities of training for the
moral and religious education of pupils of Orthodox theological educational institutions (the end of
the nineteenth century — the beginning of the twentieth century).
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Teepaoxaido T. C., Ckpunauk H. C. Opranizanis neaaroriyHoi NpakTMKHM Y4YHIB
cepeJHiX i M0YaTKOBUX HABYAJILHMX 3aKJIajJiB MpaBocaaBHOI HepkBH (KiHeub XIX cromiTTs —
no4aTok XX CcToJiTTs)

VY crarTi poO3rISIHYTO OpraHi3aililo MeAaroridHOl MPAKTUKH B TyXOBHUX MPaBOCIABHUX
CEeMIHApIAX, €MapXiaJbHUX JKIHOYMX YYWINIIAX, JKIHOYMX YYHIIUIIAX JYXOBHOTO BiJJOMCTBA,
[IEPKOBHO-YYUTEIBCHKHUX 1 JIPYTOKIACHUX IIEPKOBHO-TIPUXOACHKUX IIKOJAX, M0 (YHKIIOHYBAJIU B
yKpaiHcbKkux ryoepHisx Pociiicekoi imnepii B kiHil XIX — Ha movyarky XX cromirts. [lepeBaxHo Ha
OCHOBI1 aHaJli3y apXIBHUX MaTepiajiB, JOKYMEHTIB, PO3MIIIEHUX Y XypHanax "Bepa u pasym",
"ExarepunocnaBckue enapxuanbHbie BemoMoctu', "llonTaBckue emnmapxuaibHble BEIOMOCTH',
"[IpaBocnaBHas [logomus", "XepcoHckue enapxuaabHble BEIOMOCTH", PO3KPHUTO ii OCHOBHI (POPMH.
AKIIEHTOBAaHO Ha JKIHOYMX YYWJIMILIAX MPABOCIABHOI IIEPKBU SK 3aKjIaJax OCBITH, IO MOCTIIHO
BJIOCKOHAJIIOBAJIM OPraHI3allil0 MeJaroriyHoi NpakTHKW, 30aradyBaiucsi HOBUMHU ¢dopMamu il
npoBesieHHs. OKpeMo CXapaKTepu30BaHO OCOOIMBOCTI IPOBEIEHHS MEAAroriyHOl MPAaKTUKH Y 5-My
1 6-My KJacax O3HAYCHHWX YYWIIHII, a TAaKOX y 7/-My 1 8-My memarorivHux Kiacax TaKUX CEepeHiX
KIHOYMX HaBYAJBHUX 3aKJIaJ(iB. 3BEPHEHO yBary Ha CKJIaJHI YMOBHU (PYHKIIIOHYBaHHS 3Pa3KOBUX
OJIHOKJIACHUX LEPKOBHO-MIPUXOJCHKUX ULIKUI NpH JAPYroKIACHUX IIKoJaX. JloBeaeHo, 1o B
OUTBIIOCTI CEepeNHIX 1 MOYaTKOBMX HABYAIBHMX 3aKJaJiB IPaBOCIaBHOI LIEPKBU MpaKTUYHA
neJaroriyHa MmiiroToBKa BBaXKajiacs BaXKJIUBIIIOO 32 TEOPETUYHY.

Knrouogi cnosa:. nyxoBHa TpaBOCIIaBHAa CeMIHapis, APYrokiacHa LEPKOBHO-TPUXOJIChKA
IIKOJIa, JKIHOYE YYMJIMIIE IPAaBOCIABHOI LEPKBH, 3pa3KoBa ILIEPKOBHO-NPUXOJChKA MIKOJIA,
Ne/laroriyHa npakTHKa, LIEpKOBHO-YUUTENbChKA IIKOJIA.

Teepaoxiaed T. C., Ckppimauk H. C. Opranusanusi mnegaroru4yecKod NPaKTHKHU
yYalUXxcsli CpeIHMX M HAYaJdbHbIX Y4YeOHbIX 3aBeJeHUll NMPAaBOCJABHOW HEePKBH (KOHeN
XIX Beka — Haua0 XX Beka)

B cratee paccmoTpeHa opraHuzanus IEeIaroru4eckod MPaKTHUKH B JYXOBHBIX
MIPABOCJIABHBIX CEMHHAPUSX, CHAPXUAITBHBIX )KCHCKUX YUMIMIAX, KEHCKUX YUMIHILAX TyXOBHOTO
BEJIOMCTBA, LIEPKOBHO-YYUTEIbCKUX U BTOPOKJIACCHBIX HEPKOBHO-MPHUXOJACKHUX IIKOJAX, KOTOPHIE
(GYHKIIMOHUPOBAIM B YKPaWMHCKUX TryoOepHusx Pocuiickoli wmmnepun koHma XIX — Hadana
XX croneruil. [IpeumyliecTBEHHO Ha OCHOBE aHAJIM3a apPXUBHBIX MaTepUaoB, JOKYMEHTOB,
pa3MelIeHHbIX B AyXOBHOU nepuoauke koHna XIX — nagana XX BEKOB, PacKpbIThl €€ OCHOBHBIE
(dbopMbl. AKIIEHTUPOBAHO BHUMAaHHUE HA KEHCKUX YUMJIMINAX MPABOCIABHOM IIEPKBU KaK yd4eOHBIX
3aBe/ICHUSX, KOTOPbIE MOCTOSIHHO COBEPIICHCTBOBAIM OPraHU3allMIO MeJarornuecKoil MPaKkTUKH.

Knrouesvie cnoea. nyxoBHas TpaBOCIaBHAs CEMHUHApHUs, BTOPOKIACCHAs LEPKOBHO-
MIPUXO/ICKAs IIKOJIA, )KEHCKOE YYMIIHIIE MTPABOCIaBHON LIEPKBU, 00pa3ioBasi IEPKOBHO-ITPUXOJICKAs
IIKOJIa, IeIaroru4ecKast MpakTUKa, ePKOBHO-YUUTENbCKas MIKOJIA.
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