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CRITERIAL APPROACH TO EVALUATION OF
ART-IMAGE MEMORY OF FUTURE MUSIC ART TEACHERS

The article is aimed at determining the criteria and indicators of evaluating art-image memory of future music
teachers according to the structure of this phenomenon. The concept of “art-image memory” is clarified; the relevance
of this phenomenon in the professional formation of future specialists is explained. The problem of pedagogical diag-
nosing of this kind of memory formation level is considered. The information on the application of the criterial appara-
tus in evaluating art cognitive processes is represented. The following criteria are suggested: the criterion of the degree
of future music teachers’ motivation maturity in music educational activity is used for evaluating motivational and axio-
logical component, the criterion of piano students’ artistic knowledge maturity is used for evaluating rational and coQ-
nitive component; the criterion of the degree of manifestation of emotional responds to art music images is used for as-
sessing emotional and empathic component; the level of the capacity for performing interpretations of musical images

is used for creative and praxeological component.
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Problem statement. The development of art-image
memory is an important part of professional formation of
a future music teacher. This is especially relevant for the
process of learning to play a musical instrument, singing,
choral conducting, i.e. for musical performing activity and
practice of teaching students to play piano. Every execu-
tant knows that when he/she performs music from memo-
ry, he/she feels it different from when he/she uses notes.
This is due to the fact that a pianist should imagine and
revive the spirit of the work in memory both in general
and in significant details before the performance. Other-
wise, all proportions, expressed in the performance, will
become random.

Meanwhile, pianists in China argue about the appro-
priateness of performing music from memory, dwell upon
whether it is expedient to spend efforts to study the com-
position by heart? Why such requirements of performing
are generally accepted? These and other issues are rele-
vant today in the context of improving pianists’ training
in China with traditional and innovative technologies.

However, performance by heart is gradually becom-
ing a requirement in musical education of students in
Chinese universities. This requires special techniques for
development of such type of memory. This important step
includes diagnosing the level of formation of art-image
memory, because this type of memory differs from a
purely musical memory, has subjective differences and
professional orientation at the same time.

Criterial approach is used to diagnose problems of
pedagogical phenomena, formation of certain qualities,
skills, abilities, etc. in scientific research practice. How-
ever, any criteria and evaluation parameters of art-image
memory have not been developed. Thus, the development
of criteria for evaluating such type of memory system,
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followed by a choice of means of development, is the ur-
gent problem of musical pedagogy.

Review of recent researches and publications. A
review of scientific literature shows particular attention
given to the problem of forming musical image sphere of
personality in general and both musical image memory
and imagination. Various aspects of this issue are reflect-
ed in philosophy, culture studies, pedagogy, general and
music psychology, psychology of art, musicology and pe-
dagogy of art education. Peculiarities of human memory,
thinking and concepts related to human knowledge of the
world are considered in the works of H. Bergson, V. Vol-
kov, E. lvanov, S. Rapoport, D. Yum. Meanwhile, the
vast majority of studies are oriented at musical memory,
its essence and structure (O. Alekseev, M. Biletska,
V. Petrushyn, A. Shchapov); specificity of memorization
process of musical material (I. Hofman, N. Holubovska,
Ye. Liberman, L. Mackinnon, etc.). Recently in Ukraine
the number of studies on methods of forming memory as
a musical professional ability and relevant skills has in-
creased (V. Husak, T. Yunyk, etc.). Meanwhile, these
studies are devoted to the problems of remembering the
text and its performance, which is the issue of musical
memory. Instead, the phenomenon of art-image memory
remained unnoticed by scholars.

Since the phenomenon of pianist” art-image memory
is closely related to the category of thought, we also re-
viewed dissertations by O. Burska, N. Mozhalova,
O. Spilioti, O. Shcherbinina, in which the criterial struc-
ture of future music teachers’ mental activity was deter-
mined.

The aim of the article is to define criteria and eval-
uation parameters of art-image memory of future music
teachers.




The major content. Acting as a “measure”, “norm”,
“objective signs”, etc., criterion serves as some ideal
model, standard, expressing the highest and the most ad-
vanced level of the studied phenomenon. Comparing it
with real phenomena, one can set the degree of com-
pliance, closer to the norm and the ideal. But these criteria
should be expanded sufficiently and contain specific
components of measurement. The review of modern
scientific and educational literature has shown that some
scientists (O. Oleksyuk [2], V. Orlov [3], O. Rebrova [4]
and others) proved that the most effective way of building
a system of criteria is organized from general to partial
criteria determined in accordance with the content of
component structure of the phenomenon. Considering art-
image memory as a required quality of professional pian-
ist, ensuring its ability to play music images based on a
combination of memorized emotional reactions of musical
perception, individual artistic experience in dealing with
art and performing skills, we believe that this complex
phenomenon synthesizes various types of memory (sen-
sory, emotional, eidetic, verbal-logical, musical, im-
agery), which is the basis of artistic activity. In our study
the art-image memory [2] is determined as the phenome-
non that has a complex structure including the following
components: motivational and value component, which
characterizes the value orientation of piano students un-
derlying meaningfulness of artistic and imaginative ma-
terial; rational and cognitive, which determines the
amount of students’ music and art knowledge, connec-
tion of emotional and rational in comprehension and ex-
perience of the image; emotional and empathic, empha-
sizing the importance of emotional reactions and subjec-
tive experience while reproducing a musical image; crea-
tive and praxeological, reflecting the inherent human cre-
ative perception of reality and his/her relation to music,
including performing activity on the basis of experience
and requiring the creation of new images. The mentioned
and highlighted parameters of component structure of pi-
ano students’ art-image memory became the basis for de-
termining the following criteria:

e The degree of motivation maturity in music educa-
tional activity of future music teachers (motivational val-
ue component);

¢ The degree of artistic knowledge of piano students
(rational and cognitive component);

e The degree of emotional reactions on art music
images (empathy-emotional component);

e The measure of the capacity for performing inter-
pretations of musical images (creative-praxeological
component).

The criterion of the degree of motivation maturity in
music educational activity and expression of interest pro-
vides expression of future teachers’ interest in perfor-
mance and professional orientation of educational activity
motives; the desire to learn the art of music as deeply as
possible; the desire to acquire performance skills, aspira-
tions for self-improvement in the upcoming musical and
educational activities.
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Allocation of this criterion is caused by the opinion
of some psychologists (M. Vary, L. Vekker, S. Harybian,
V. Druzhynin, I. Hoffman, S. Rubinstein, etc.), who think,
that person’s activity is provided by primarily persuasive
force of motivational sphere. The conscious need to regu-
late human activity directly is defined as a motive. It is
considered as the internal psychological activity, which
organizes activities and behavior, as well as the force that
directs personality towards satisfying his/her needs. Mo-
tive directs power of a human towards satisfying his/her
needs and can be implemented in a number of psycholog-
ical variables: interests, aspirations, beliefs and attitudes.

A student, who is sincerely interested in his/her fu-
ture profession of a music teacher, feels the need to study
music as deeply as possible, seeks to know the laws of art,
trying to improve his/her ability to play music images,
gains performing activity experience and others. The stu-
dent works hard, making efforts to achieve the results of
his/her musical and educational activities, which signifi-
cantly enhances the effect of remembering, maintaining in
the form of experience and performing a real musical
sound information and musical images.

Thus, the indicators of the criterion of motivational
maturity in music educational activity are defined as:

e The interest in future music and teaching activity;

e The efforts to acquire and develop musical and
performing skills;

e The professional self-development attitude.

The criterion of artistic knowledge of piano students
focuses on determining the degree of awareness of future
teachers in arts, particularly in music. It provides aware-
ness of future teachers in artistic trends, styles and genres
of art; knowledge of the laws of building art-image musi-
cal drama, characteristic features of the images in the re-
production of musical performance, understanding the
importance of performing techniques and means of for-
mation.

In the general sense “erudition” is considered as a
“versatile deep knowledge in a particular field of science
or in many fields of science and life; knowledge, intelli-
gence, experience” [6: 650]. A prerequisite for the forma-
tion of the erudition is an active cognitive activity of a
student. The cognitive experience in education, according
to O. P. Rudnytska, is the main system of knowledge cov-
ering and providing formation in the mind of the subject
of the educational process, the overall world view, the ho-
listic worldview, helping to find rational approaches to
the methods of practice [5: 19]. It is cognitive activity
which forms students’ background, which is an important
factor in the development of memory, including art-image
memory.

The criterion of artistic erudition includes the follow-
ing indicators:

e The knowledge of the national composers’
schools, ideological and aesthetic views of the world
famous composers;

e The understanding of the stylistic features of dif-
ferent eras and genres;




e The understanding of the reproduction means of
music expressive content and ways of acquiring perform-
ing experience.

The criterion of the expressiveness of emotional re-
sponds to art music images considers piano students’ per-
sonal experiences experienced when perceiving musical
images, subjective attitude towards the performed music
content, open artistic temperament and feelings in his/her
own performing activities.

Relying on affective sphere of personality in musical
activities is particularly important for the development of
art-image memory. This area, including feelings, emo-
tions, human experiences, reflects the inner world of an
individual and his/her attitude towards the world.

Exactly the “inclusion” of personal functions in music
and performing process, in our opinion, is an important fac-
tor in the development of art-image memory, and therefore
an important criterion of the studied phenomenon.

We consider that the indicators of the level of expres-
siveness of emotional reactions to art music images are:

¢ personal attitude to the artistic content of music;

¢ adequacy of the emotional experience images;

e artistry of musical images performance.

The criterion of capacity for performing interpreta-
tion of musical images focuses on determining the degree
of expressiveness of an important parameter of pianists’
art-image memory, which is practical use of performing
skills to create artistic images in real-sounding music.

Teaching students to play the piano involves not only
the accumulation of knowledge, but enrichment of their
experience of “interaction” with music, which covers sen-
sory perception, emotional response, deep thinking and
creative individual interpretation of music compositions,
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and thus an important function of art-image memory is
keeping and creative using art-image music means.

Educators, researchers of piano teaching organiza-
tion process (N. Huralnyk, N. Lysina, Sun Jing, Ke Hou
Xin, Li Shi, Shi Chun-Bo, etc.) have repeatedly stated that
it is necessary to associate obtaining performing skills and
competences with creating artistic images. Comparisons
and analogies of using performing techniques when learn-
ing different music compositions provide tracing connec-
tions of technical means of performance in the reproduc-
tion of artistic and expressive content of music, formation
of students’ skills of creating their own interpretation of a
music composition.

The criterion of capacity for performing interpreta-
tion of musical images includes the following indicators:

e maturity of students’ performing skills and compe-
tences;

¢ adequacy in technical performing means usage in the
reproduction of artistic and expressive content of music;

o ability of creating artistic music images as well as
improvisation.

Conclusions. Thus, the criterial approach for diag-
nosing the development of Chinese piano students’ art-
image memory was chosen according to the parameters of
the content of a component structure of the studied phe-
nomenon, namely the degree of future music teachers’
maturity of motivation in music educational activity (mo-
tivational value component); the degree of artistic know-
ledge of piano students (rational and cognitive compo-
nent); the degree of emotional responds to art music im-
ages (empathy and emotional component); the level of the
capacity for performing interpretations of musical images
(creative and praxeological component).
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KAHOUOam neoazocivHux HayK, sukiaoay Kkageopu gopmeniato,
Tatiwancoxuil ynisepcumem,

M. Tattwmans, Kumai

KPUTEPIAJIBHUI MIIXI 10 OLIHIOBAHHS XY 10KHBO-OBPA3HOI
HAM’SITI MAUBYTHIX YYUTEJIIB MY3UYHOIO MUCTEIL[TBA

Mera cTaTTi mossirac y BU3Hau€HHI KPUTEPIiB 1 MOKa3HUKIB OLIHIOBAHHS XyJOXHBO-00pa3HOi mam’aTi MaiOyTHIX
YUYHTEINIB My3HKH Y BIATIOBITHOCTI 31 CTPYKTYpPOIO 3a3HayeHOro (eHoMeHa. Y CTaTTi akTyaii3oBaHa mpobiema Gpopmy-
BaHHS IaM’sSITi MalOYTHIX yYUTENIB MY3WKH B KOHTEKCTi iX mpodeciiiHoi miarotoBku. OmmcaHO ABa BHUOM TaKOi
maM’ATi: My3U4Ha Ta XyJI0XKHB0-00pa3Ha. Y TOUHIOETHCS MOHATTS «XYIO0KHBO-00pa3Ha mam’sITh», MOSICHIOETHCS aKTya-
JMBHICTH 3a3Ha4YeHOro (heHOMeHa y mpodeciiHOMY CTaHOBJICHHI MalOyTHIX (axiBIiB. POKPUTTA CYTHOCTI XyIOKHBO-
00pa3Hoi maM’sTi sIK mpodeciiHO HeoOXiTHOT SKOCTI MiaHicTa 3a0e3medye HOoro 34aTHICTh IO BiATBOPCHHS XYHOXKHIX
00pa3iB My3WKH Ha OCHOBI IO€HAHHS 30epEKEHIX EMOLIHHIX peakliii My3HdHOTO CIIPHHHATTS, XyJ0KHBOTO JOCBILY
0COOHCTOCTI B CIUJIKYBaHHI 3 MUCTELTBOM 1 BHKOHABCHKIX YMIiHB JO3BOJIMIO KOHCTATyBaTH, IO IeH CKIaTHMUHA (eHO-
MEH CHHTE3Y€ PI3HOBUIM MaM’sTi (CEHCOPHOI, eMOLIHOT, eAeTHYHOI, CIOBECHO-JIOTTYHOT, My3U4HOI, 00pa3Hoil), sKi i
CKJIaZIal0Th OCHOBY XYyJOKHBO-TBOPYOI MiSUIBHOCTI My3MKaHTa-BUKOHABLS. Y 3B’SI3KYy 3 IHAWBIAyaJbHUMH BIaCTHBOC-
TSAMH 1 TBOPYHM XapaKTEPOM XYA0KHBO-00pa3HOI maM’sITi aKTyali3yeThCs podieMa MeIaroriyHoil JiarHOCTUKHU PiBHS
copmoBaHoOCTI Takoro Buny mnam’sari. [IpexcraBieHo iHopMalilo MO0 BUKOPUCTaHHS KPHUTEPIAbHOTO MiIXOLy B
OLIIHIOBAaHHI XyJI0)KHBO-PO3YMOBHX IIPOLECIB 1 IarHOCTUKU MY3UYHOI'O Ta XYZ0XXHBOI'O MHUCIEHHS. 3pOOJICHO BHCHO-
BOK, IO JJIsl A1arHOCTYBaHHS PO3BUTKY XYA0KHBO-00pa3HOI Mam’aTi MaiOyTHIX YUHUTENIB My3UKH B mpoleci Gpoprermi-
aHHOTO HABYAHHS 3 ypaxXyBaHHSAM HOro mpodeciiiHOi CIIpSIMOBAaHOCTI AOIIFHO 3aCTOCYBAaHHS KPITEpPalIbHOTO IMiIXOIy
Y BiIOBiHOCTI 31 3MICTOBHUMH IIapaMeTpaMi KOMITIOHEHTHOI CTPYKTYPH JOCHTIHDKYBaHOTO (pEeHOMEHY: CTYIIiHb cop-
MOBAHOCTI MOTHUBAIil My3UYHO-HABYAJIBHOI ISUTBHOCTI MaOyTHROT'O BUHTENSI MY3UKH (MOTHBALIHHO-IIIHHICHAN KOM-
MTOHEHT); CTYIIHb XYA0KHBOI epyIUIlii CTYACHTIB-TiaHICTIB (panioHAEHO-KOTHITHBHUNA KOMIIOHEHT); CTYIIHb BUpPaXKe-
HOCTI EMOMLIHHUX PEeaKIliif Ha XyI0KHI 00pa3u My3HKH (€MOLIHHO-eMIATHIHAN KOMIIOHEHT); Mipa 3JaTHOCTI IO BUKO-
HABCHKOI iHTepIpeTalii My3H4HIX 00pa3iB (TBOPUO-TIPAKCEONOTIYHAN KOMITOHEHT). [IpOTIOHYIOThCSI HACTYITHI KpUTEPIl:
JUIS OIIIHKM MOTHBAI[IHHO-I[IHHICHOTO KOMIIOHCHTAa — KpUTEpidi cTymeHs cGhOPMOBAHOCTI MOTHBAIIl MYy3HUYHO-
HaBYAJILHOT ISUILHOCTI Maif0yTHHOTO BYMTEIISI MY3UKH; JUIS OLIHKY PalliOHAIbHO-KOTHITHBHOTO KOMIIOHEHTA — CTYIIIHb
¢(hOpPMOBAHOCTI XYA0KHBOT Py ULl CTYACHTIB-TIIaHICTIB; IS OLIHKH MOIIHHO-eMIATUYHOIO KOMIIOHEHTA — CTYIiHb
BUPAKEHOCTI EMOIIIMHUX peakiliid Ha XyI0xKHi 00pa3u My3HKH; JJIsl TBOPUO-TIPAKCEOIOTIYHOTO KOMIIOHEHTa — Mipa 3/1a-
THOCTI 10 BUKOHABChKOI IHTEpIpeTaIii My3u4HUX 00pa3is.

Knrouosi cnoea: xputepiiiHuiA MiIXix, My3UYHA [IaM’ATh, XYI0KHb0-00pa3Ha maM’ ATk, MaHOyTHI BUMTEINI My3Ud-
HOT'O MHCTELTBa, HABYAHHS I'PH Ha (opTemniaHo.

Hue lOanow,

KaHOUOam neoazocuieckux HayK, npenooagamens Kageopwl hopmenuaro,
Tatiwanckuii ynugepcumenm,

2. Tatiwmans, Kumaii

KPUTEPUAJBHUN MOAXO0/I K OIIEHKE XYJIOXKECTBEHHO-OEPA3HOM
HAMSATH BYJIYIIAX YYUTEJEA MY3bIKAJIBHOT'O HCKYCCTBA
B cratse paccmarpuBaetrcs mpobiemMa GOpMHUPOBAHHS MAMATH OYAYIIMX yIUTeNeil My3bIKH B KOHTEKCTE HX IIPO-
(eccroHanpHOI MoAroTOBKK. OMHCAaHBI 1Ba BUIAa TAKOW MaMATH: My3BIKaJbHAS M XYI0KECTBEHHO-00pa3Has. Y TOUHS-
€TCsl IOHATHE «XYyJ0XXECTBEHHO-00pa3Has MaMsITh», OOBICHACTCSl aKTyalbHOCTh YKa3aHHOTO ()eHOMEHa B MpodeccrHo-
HaJIbHOM CTaHOBJICHMM OYAYIIMX CIIELHAJIMCTOB. PacKpbITHE CYIIHOCTH XYA0)KECTBEHHO-OOpa3HOW MaMsATH Kak Ipo-
(beccHoHaIBHO HEOOXOAMMOT0 KauecTBa IIMAHKUCTA, 00ECIIEYMBAIOIIETO €r0 CIOCOOHOCTH K BOCIIPOU3BEACHHIO XYA0XKe-
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CTBEHHBIX 00pa30B MY3bIKM Ha OCHOBE COYETAHUSI COXPAHUBIIUXCSI SMONMOHAIBHBIX PEAKIIMH MY3bIKaJIBHOTO BOCIIPH-
SITUSI, XyI0’KECTBEHHOTO OIIBITA JINYHOCTH B OOIIEHUU C HCKYCCTBOM M HCTIOJIHUTEIBCKUX YMEHHH, TO3BOJIMIO KOHCTA-
THPOBATh, YTO STOT CIOKHBINA ()eHOMEH CHHTE3UPYET Pa3HOBHIHOCTH MaMATH (CEHCOPHOH, IMOIIMOHAIBHOH, SfiAeTHY e-
CKOM, CIIOBECHO-JIOTHYECKOH, MY3bIKQIbHOM, 00pa3HOi), KOTOPbIE M COCTABJIAIOT OCHOBY XYZ0)KECTBEHHO-TBOPUECKON
JIeSITEIbHOCTU MY3BbIKaHTa-HCIOJIHUTENA. B CBS3M ¢ MHAMBUIYa bHBIMH CBOWCTBaMH MAMSTH M TBOPYECKUM XapakTe-
POM XyJ0KECTBEHHO-00pa3HOM MaMATH aKTyaJIH3UpyeTcsl MpodiemMa Meaarorn4eckoi AUarHoCTUKH YpOBHS copmu-
POBaHHOCTH Takoro Buia mamsrtu. [IpeactaBineHa MHGOpMaILUs OTHOCUTENBEHO UCIIONb30BAHHS KPUTEPHAIBHOTO TI0-
X0/1a B OLICHUBAHUH XYI0KECTBEHHO-MBICIUTEIBHBIX MIPOLIECCOB M IMArHOCTHKH MY3BIKAJILHOTO U XYJ0)KECTBEHHOTO
MblIIeHUH. Llenb craThy 3aKiiodaeTcss B ONPENSNICHHMH KPUTEPUEB M IIOKa3aTesieil OLlEHMBAaHHS XyJOXKECTBEHHO-
00pa3Hoi mamsTH Oy IyImHX y9uTenel My3bIKH B COOTBETCTBUH CO CTPYKTYpO# ykazaHHOTO (heHOMeHa. ChenaH BBIBOJ,
YTO Ui AWATHOCTHPOBAHUS PA3BUTHA XyJOXECTBEHHO-00pa3HOI mamsTth Oynymux yduTenedl My3bIKH B IIpoliecce
(dopTenmaHHOTO O0YYCHHSI € YIETOM ero mpodecCHOHATRHOM HAIIPaBICHHOCTH [Eeeco00pa3Ho MpUMEHEHHE KpUTepa-
WIBHOTO MOJXO0Ja B COOTBETCTBHHU C COJICPKATEIbHBIMH NTapaMeTpaMH KOMIOHEHTHOH CTPYKTYpbI ncciegyemoro de-
HOMCHA: CTENeHb C(HOPMUPOBAHHOCTH MOTHBALMH MY3BIKAIbHO-YIEOHOH NESATENBHOCTH OyIyIIEro y4uTeNns MY3BIKH
(MOTHMBaIMOHHO-IIEHHOCTHBIN KOMIIOHEHT); CTENIEHb XYyJO0KECTBEHHOH 3pYAMIMH CTYICHTOB-TIMAHUCTOB (palMOHANIb-
HO-KOTHUTHBHBI KOMIIOHEHT); CTENIEHb BBHIPAKEHHOCTH SYMOLMOHAIBHBIX PEaKLUi Ha Xy J0KECTBEHHbIE 00pa3bl My3bl-
Kd (3MOLIMOHAILHO-IMIIATHYECKUI KOMIIOHEHT); Mepa CIIOCOOHOCTH K MCHOJHUTENBCKOW MHTEPIIPETalui MY3bIKab-
HBIX 00pa30B (TBOPUYECKO-NIPAKCEOIOTHIECKUI KOMIIOHEHT). [IpeiaraioTces cieayromnme KpUTepuu: U OLIEHKH MOTH-
BAaI[IOHHO-IICHHOCTHOTO KOMIIOHEHTa — KPUTEpHUH CTeTeHH C(HOPMHUPOBAHHOCTH MOTHBAIMH MY3BIKAJIBHO-Y4EeOHON
JIESITEIIFHOCTH OyIyIIEro yIUTEINs My3bIKH; AJISl OLIEHKH PAIllMOHAIBHO-KOTHUTUBHOTO KOMIIOHEHTA — CTEIICHb ChopMu-
POBAHHOCTH Xy}IO)KeCTBeHHOI‘/II Spyauuu CTYACHTOB-ITMAHUCTOB; MJIsI OHEHKHW 3MOIHOHAJIBbHO-OMIIATUYECKOTI0 KOMIIO-
HEHTa — CTEIEHb BBIPAKCHHOCTH 3MOIMOHAIBHBIX PEaKIMil Ha XyHO’KECTBEHHBIE 00pa3bl MY3BIKH; IJISI TBOPUECKO-
MIPAKCEOJIOTHYECKOTO KOMIIOHEHTa — Mepa CHOCOOHOCTH K MCIIOJIHUTEIbCKOM HHTEPIPETALNH MY3bIKaIbHBIX 00pa30B.

Kniouegvie cnosa: xpurepuanbHbIil 0JX0], My3bIKaJbHAs MaMsTh, XyJI0KECTBEHHO-00pa3Has MamsTh, OyayIIHe
YUYHTEIsl My3bIKJIbHOTO HCKYCCTBa, 00y4eHne urpe Ha (hopTenraHo.

Reviewer: Doctor of Pedagogy, professor Olena Rebrova
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