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VYHIB 0 yMOB [IOYaTKOBOI LIKOJIU CJIiJ BBXKATU chepy B3aEMUH (CTOCYHKH 3 YUUTEIIMH, CTOCYHKH 3 POBECHUKAMH, CTHIIb
ciMeitHOTO BUXOBaHHSA). JJoBeeHO, MO AiarHOCTYBaHHS O3HAK 00IapOBAaHOCTI Ta IEJaroriYHWX YMHHHKIB afanTamii €
BaYXJIMBOIO YMOBOIO 3aI00iraHHs [e3ananTamnii 00gapoBaHUX y4YHIB i BKa3ye BipHHAN HANPSIMOK Yy MOUTYKY 3ac00iB meaa-
roriqynoi pomomoru ob6aapoBaHiii ocobucrocTi. Biarak, 6yso po3po0JieHO arOPUTM EMIIPUYHOTO IOCIIKEHHS JiTei
MOJIOJIIIOTO MIKUILHOTO BiKy Ha MPEIMET BHUSBIICHHS 00JapOBAaHOCTI Ta MEJAroTiYHAX YHHHUKIB IXHBOI amamnTaiii B
OCBITHBOMY CEpE/IOBHINI MOYaTKOBOI IIKOJM. Ha OCHOBI eMIIpHYHHMX JTaHUX, OTPUMAHUX Yy pe3yJbTaTi ONMUTYBaHHS
0aTbKiB, YUUTEIB Ta MPOOHOI JisTIBHOCTI AiTeil, 32 03HaKaMu 001apoBaHOCTI (Ii3HABaJbHA aKTUBHICTH i HaBYAJIbHA
MOTHBALiSl, KMITJIUBICTh, TBOPYICTh) BUOKPEMIIEHO 001apOBaHUX JiTeil Ta BU3HAYEHO BUAM 001apOBaHOCTI: IHTEIEKTY-
AIbHY, aKaJIeMiuHy (MaTeMaTH4Hy), XyAOKHIO (My3UuHY, 00pa30TBOpUY, MOETHYHY) 1 IICUXOMOTOPHY (TaHIIOBAJIbHY,
cropTuBHY). B 001apoBaHnX ydHIB BHSBJICHO TPH PiBHI afanTalii — aJanToOBaHICTh, HEANANTOBAHICTG, /1€3a1alTOBa-
HICTB. Y BUHUTENIB Ta 0AaTBKIB 00apOBaHUX IITEH, sIKi 3aCTOCOBYBAIHN JEeMOKPATHYHHN CTHIb CHUIKYBAaHHS, 3POCTAIN
aIanTOBaHi JIiTH, TOEAHAHHS TEMOKPATHIHOTO i aBTOPUTAPHOTO CTHIIIB MPU3BEJIO J0 HEaIanTOBAHOCTI JAiTeH, a aBTo-
PUTapHHUN CTHIIb MEIATOTIYHOTO CIJIKYBAaHHS CIPHYMHHB JI€33JalTOBAHICTh 00mapoBaHHX miTed. Pesympratn mocii-
IDKSHHS BKa3yIOTh Ha BOKJIUBICTb ICHXOJIOr0-NIEJarorivHOTO CYNPOBOY 00AapOBaHHUX Y4YHIB y HABYAIEHO-BHXOBHOMY
CepeIOBHILI TOYaTKOBOI IIKOJH, NM03asK eeKTHBHE pO3rOPTaHHS aJanTalifHUX MPOLECIB Y MONOJIIOMY MIKIIEHOMY
Billl Ma€e BaXXJIMBE 3HAYCHHS J1sl popMyBaHHS TBOPUOT 0COOMCTOCTI, 371aTHOT AKTUBHO B3a€MOJIISTH 3 COLIIYMOM.

Knrouosi cnosa: 001apoBaHi IiTH, MIKIJIbHA afanTallis, HeaJanTalis, qe3aanTallis, OCBITHE CepeIOBHUIIIe, TOYaT-
KOBa IIKOJIA.
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ART-THERAPEUTIC TECHNOLOGIES: ARE FUTURE PRIMARY
SCHOOL TEACHERS READY TO USE THEM IN PRACTICE?

The article is dedicated to the analysis of practical aspects of teaching future primary school teachers to use art-
therapeutic technologies. It aims to demonstrate the results of an empirical research focused on the evaluation of future pri-
mary school teachers’ skills of using art-therapeutic technologies. The structure of the future primary school teachers’ skills
of using of art-therapeutic technologies presented by motivational-valuable, contextual, processual and creative components
and, accordingly, motivational, cognitive, operational and creative criteria has been developed. The procedural component of
Suture primary school teachers’ readiness to use the art-therapeutic technologies in educational process is supposed to be the
major. Its content is based on the acquisition of complex of art-therapeutic skills that will optimize the educational process in
primary school. Future primary school teachers can demonstrate the creative, adequate, reproductive, low and initial levels
of the procedural component maturity. Self-evaluation, expert evaluation and analysis of the results of students’ individual
research tasks were used to evaluate the level of characterized component formation. Research results show that most stu-
dents demonstrate elementary, low and reproductive levels of the diagnostic component. Two special courses have been de-
veloped aimed at the improvement of the students’ relevant skills.

Keywords: art-therapeutic technologies, art-therapeutic technologies using; future primary school teachers’ read-
iness; procedural component of readiness; operational readiness criterion.

Introduction

One of the most important areas of pedagogical sci-
ence is the future primary school teachers’ training. Effec-
tively organized educational process in higher educational
establishments has a great influence on the process of
adaptation of future primary school teachers to their first
job conditions.

Primary school teacher is a teacher who has to deal
with the youngest personalities at school so he/she has to
be very attentive, tolerant and patient. Also it is important
to be very creative and use different techniques in work
with primary school students to fulfill their potential. Art
therapy is a technology that helps to use different types of
art techniques in classes for showing feelings and emo-
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tions of children; for developing the individuality of pri-
mary school students through artistic and creative self-
expression, self-knowledge and self-realization; for solv-
ing educational, psychological problems, making creative
atmosphere for perfect learning, communication, group
and family interaction.

Art therapy can be used as an effective preventive
and correctional tool in helping children to adapt to the
new environment; for psychosocial assistance to primary
school students who have difficulties with learning; in the
process of diagnosis and correction of the emotional states
of learners.

Because of wide sphere of using art-therapeutic
technologies in working with children it is very important
for primary school teachers to know how to use them.
That is why higher educational institutions which train
future primary school teachers must apply art-therapeutic
technologies (ATT) in the educational process. We be-
lieve that ATT will help future teachers to organize edu-
cational process at schools more effectively. ATT is an
educational means, which contains a set of actions based
on art-therapeutic diagnosis, design, implementation and
analysis of the art-therapeutic process and provides com-
fortable conditions for students’ development. Art-
therapeutic technologies involve games, sand therapy,
fairy-telling, music-, drama-, dance therapy, photothera-
py, etc.

The concept of students’ readiness for a certain kind
of professional pedagogical activity is analyzed by
Ukrainian and foreign researchers. Thus, the future prima-
ry school teachers’ readiness for vocational and pedagog-
ical communication (students’ vocational and pedagogical
communication skills) has been investigated by
0. Ovsiannikova (Ovsyannikova, 2006), readiness for
professional creativity (professional creativity skills) — by
S. Rodionova (Rodionova, 2010); T. Berezhynska (Be-
rezhynska, 2007) studied the readiness of future teachers
for evaluating the educational achievements of primary
school students (assessment skills); O. Yaroshenko exam-
ined the readiness of secondary school teachers to master
the advanced pedagogical experience (Yaroshenko,
1987); N. Bakhmat (Bakhmat, 2011) focused on the for-
mation of readiness of future primary school teachers for
the pedagogical modeling (pedagogical modeling skills),
etc.

We define readiness of future primary school teach-
ers for using art-therapeutic technologies as an integrative
personality formation consisting of motivational-value,
content, procedural and creative components which is
characterized by the presence of motivation for the im-
plementation of art-therapeutic activities, as well as art-
therapeutic knowledge, skills, personal and professional
qualities, creative potential in order to optimize the educa-
tional process at primary school.

The structural components of readiness for using of
art-therapeutic technologies at primary school have not
been the subject of research of Ukrainian and foreign
scientists. So, we are going to focus on its procedural
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component, since it helps to understand the mechanism of
transforming knowledge into an instrument of practical
action that is based on a complex of art-therapeutic skills
and will help to optimize the educational process at pri-
mary school.

The paper aims to reveal the content of the proce-
dural component of future primary school teachers’ readi-
ness for using ATT and assess the levels of its maturity in
them.

Objectives: 1) to determine structural components of
future primary school teachers’ readiness for using ATT;
2) to characterize the operational criterion, which corre-
sponds to the procedural component of future primary
school teachers’ readiness to use ATT and determine its
indicators; 3) to distinguish and characterize the level of
future primary school teachers’ readiness for using ATT
due to the indicators of the procedural component; 4) to
evaluate the level of maturity of the procedural compo-
nent of future primary school teachers’ readiness for using
ATT; 5) to present the description of specially designed
courses “The Foundations of Art Therapy” and “Art-
therapeutic Technologies at Primary School” for the fu-
ture primary school teachers.

Research methods

Experimental work was constructed according to the
following scheme: firstly, we performed theoretical re-
view of scientific literature on the issue (characterized the
content of the following concepts “art therapy”, “art-
therapeutic technologies”, “future primary school teach-
ers’ readiness to use art-therapeutic technologies”, “art-
therapeutic skills”); then we developed a methodology for
conducting the assessment of the level of future primary
school teachers’ readiness to use ATT due to the selected
components (motivational-value, content, procedural and
creative), criteria (motivational, cognitive, operational,
creative) and indicators (the presence of professional-
pedagogical and special art-therapeutic skills, ability to
use ATT when working with primary school students). In
order to evaluate future primary school teachers’ readi-
ness to use ATT, we applied a specially designed method
of internal diagnostics — self-assessment of professional-
pedagogical and special art-therapeutic skills and the
method of external diagnostics — expert evaluation of the
developed and conducted art-therapeutic classes by the
students. The operational criterion corresponds to the
processual one and involves mastering the art-therapeutic
and professional-pedagogical skills for the effective or-
ganization of art-therapeutic activities with primary
school students.

The operational criterion of future primary school
teachers’ readiness for using ATT is represented by the
following three indicators: professional-pedagogical and
special art-therapeutic skills; skills of using art therapeutic
techniques; the ability to use ATT in working with prima-
ry school students.

The evaluation of every indicator of the procedural
component of future primary school teachers’ readiness
for the ATT using was carried out according to the fol-




lowing levels: creative, sufficient, reproductive, low and
initial. The students with the lack of professional-
pedagogical and special art-therapeutic skills demonstrate
initial level of ATT skills maturity. The students with
elementary vocational pedagogical and special art-
therapeutic skills show a low level of ATT skills maturity.
The students with a reproductive level of readiness have
certain  professional-pedagogical and special art-
therapeutic skills. Future primary school teachers with
sufficient professional-pedagogical and special art-
therapeutic skills demonstrate high level of procedural
component maturity. Students with a creative level of
procedural component maturity demonstrate highly de-
veloped professional-pedagogical and special art-
therapeutic skills.

In order to assess the future primary school teachers’
readiness for using ATT we have designed a method of
internal diagnostics — self-assessment of professional-
pedagogical and special art-therapeutic skills and the
method of external diagnostics — expert assessment of the
development and conduction of art-therapeutic classes.

At the beginning of the experiment, we selected two
groups of students: the first one was control (CG) and
another one was experimental (EG). The EG involved 85
students of the Primary Education Department of the
Institute of Pedagogy and Psychology, Ternopil Vo-
lodymyr Hnatiuk National Pedagogical University; the
CG involved 79 students (39 students of the Pedagogical
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Faculty of Izmail State University of Humanities and 40
students of the Faculty of Psychology and Pedagogy of
Poltava V.G. Korolenko National Pedagogical Universi-
ty).

Professional-pedagogical and special art-therapeutic
skills were assessed using the designed method of self-
evaluation. The students were asked to evaluate a com-
plex of professional-pedagogical and special art-
therapeutic skills according to a 5-point scale (5 — the
skills are mature, 4 — skills are sufficiently mature, 3 —
skills developed at a satisfactory level, 2 — skills are insuf-
ficiently mature, 1 — the skills are immature).

The ability to use ATT was tested with the help of
expert evaluation method. Primary school teachers and
teachers-methodologists acted as experts in the study. The
students had to conduct an art-therapeutic class using one
of the art-therapeutic techniques (flashing, monotyping or
fingering).

The necessity to use ATT in practice with primary
school students was checked by means of the evaluation
of an art-therapeutic class organized for children. Students
had individual tasks: to choose a problem related to pri-
mary school students, and conduct an art-therapeutic class
to solve it.

Research results and their discussion

The results of self-assessment of professional-
pedagogical and special art-therapeutic skills are present-
ed in Tables 1 and 2.

Table 1.
Self-Assessment of Professional and Pedagogical Students’ Skills
Professional-pedagogical skills EG CG
average point | average point
1. Ability to form a democratic system of interrelations in the children's team 3.65 3.89
2. Ability to establish and maintain a friendly relationship with students 4.30 4.37
3. Ability to organize collective creative activity with children 4.12 4.31
4. Ability to organize artistic-creative, theatrical aesthetic, sporting and other
. 4.14 4.16
educational events
5. Ability to develop a creative initiative among students, plan group work,
O - : - A 4 4.07
distribute assignments, train, coordinate and control group activities
6. Ability to predict student personality development: his qualities, feelings and 362 379
behavior ' '
7. Ability to find effective educational technologies in working with junior 344 379
students ' '
8. Ability to study and evaluate the peculiarities of the activities and develop- 357 3.89
ment of students and class ' '
9. Ability to find the optimal diagnostic toolkit 3.30 3.45
10. Ability to use the potential of different educational disciplines 3.36 3.88
11. Ability to find forms and methods of educational work with junior pupils
o 3.87 4.21
due to the situation
12. Ability to develop young learners’ potential 3,51 3.70
13. Ability to develop specific intellectual, volitional, emotional, physical abili-
. - A - 3.63 3.96
ties and qualities of junior schoolchildren
14. Ability to identify causes of school maladaptation in junior pupils and prob-
. 7. 3.29 3.75
lems associated with it

Science and Education, 2017, Issue 10

113




lNedazoeika — Education

Professional-pedagogical skills EG CG
average point | average point

15. Ability to form the trust atmosphere with the child 4.14 4.29
16. Ability to use various forms of psychological and pedagogical therapy ex- 3.4 367
pediently and effectively ' '
17. Ability to organize individual, group and collective preventive measures 3.55 3.92
18. Ability to promote a healthy lifestyle 4.02 4.37
19. Ability to make original decisions using innovative forms and methods of 358 384
work ' '
20. Ability to develop artistic culture and creative abilities of students 3.76 4.27

Almost all CG and EG students, according to self-
evaluation, demonstrates vocational and pedagogical
skills mainly at sufficient and creative levels. We con-
nected this with the fact that most of skills (organization-
al, constructive skills etc.) are formed from the first year

of studying while taking such courses as “Fundamentals
of pedagogy”, “Introduction to a specialty” and fixed
during the practice at school, directly in the work with

primary school students.

Table 2.
Self-assessment of the art-therapeutical students’ skills
Art-therapeutic skills EG - cG -
average point average point
1. Ability to conduct diagnostics of the emotional sphere of primary
. L . 3.15 3.79
school students using projective graphic tests
2. Ability to participate in the creation and discussion of children’s
. 3.64 4.15
drawings
3. Ability to interpret children’s drawings in a proper way 3.21 3.77
4. Ability to develop and test correctional and training art-
. 2.56 3.06
therapeutic programs
5. Ability to conduct individual and group art therapy classes 2.72 3.41
6. Ability to use art therapy in combination with dance therapy,
expressive therapy, game therapy, drama therapy, phototherapy and 2.76 3.34
music therapy

The results of students’ self-assessment showed that
both groups demonstrate mainly low and reproductive
levels of art-therapeutic skills. This result is quite predict-
able because the students do not have profound
knowledge of ATT use, as well as art therapy in general
and its possibilities. We suppose that the students have
overestimated their capabilities. Professional-pedagogical
skills were better assessed by the respondents, which can
be explained by the fact they are primarily formed on the

basis of theoretical disciplines study, though they were a
little bit overestimated as well.

The expert evaluation method helped us to assess
ATT skills according to which low and initial levels pre-
vail in the students of both groups Organized by students
art therapeutic classes for school children allow us to
check the ability to use the ATT in primary school. We
summarized all received results and presented them in
Table 3.

Table 3.

Results of Operational Criterion Maturity of Future Primary School Teachers’ Readiness of Using ATT

Groups |Diagnostic methods Levels of Students’ Readiness for Using ATT
Creative  |Enough Reproductive  |Low Elementary
Abs. | % | Abs. % Abs. % Abs. % Abs. %
Self-assessment of skills 1 |12] 26 32.9 33 41.8 17 21.6 2 2.5
cG Expert evaluation — — 8 10.1 12 15.2 38 48.1 21 26.6
Art therapy lesson - — 8 10.1 12 15.2 38 48.1 21 26.6
Summarized results — — | 14 17.7 19 24.1 31 39.2 15 19
EG Self-assessment of skills - - | 12 14.1 30 35.3 21 24.7 22 25.9
Expert evaluation - — 5 5.9 13 15.3 42 49.4 25 29.4
Science and Education, 2017, Issue 10 114




lNedazoeika — Education

Groups |Diagnostic methods Levels of Students’ Readiness for Using ATT
Creative  |Enough Reproductive Low Elementary
Abs. | % | Abs. % Abs. % Abs. % Abs. %
Aurt therapy lesson - — 5 5.9 12 14.1 40 47.1 28 32.9
Summarized results — — 8 9.4 18 21.2 34 40 25 29.4

In Table 3 we can see that there is a significant dif-
ference between self-esteem, which is clearly overesti-
mated, and expert assessments that describe the real state
of the things. In the process of diagnosing the maturity of
the operational criterion, it was found that 2"%-year stu-
dents have an elementary (EG — 29,4%, CG — 19%), low
(EG — 40%, CG — 39,2%) and reproductive (EG — 21,2 %,
CG - 24,1%) levels of skills. Such an indicator shows the
absence of the art-therapeutic and professional-
pedagogical skills in the students.

To sum up we have to mention that the results of
evaluating the procedural component of the future prima-
ry school teachers’ readiness to use ATT show the neces-
sity of creating special pedagogical conditions in the
process of their professional training involving optimiza-
tion of the educational process through deepening and
systematization of art-therapeutic knowledge. To receive
special art-therapeutic knowledge and form the appropri-
ate skills we propose to implement a special course into
the curricula of future primary school teachers’ training.
According to F. Kigrueva (Kigrueva, 2010), it will pro-
vide students with a fairly wide choice and possibility to
specialize in the light of their own interests. They contrib-
ute to mastering the content of pedagogical education,
which will help to modernize elementary school, support
the culture of the nation and cultivate a high level of citi-
zenship and morality in children.

In addition, we should take into account the opinions
of Abdullina and Slastenin (Abdullina, 1990; Slastenin,
1992), who emphasize the benefits of a special course in
comparison with other forms of organization of the educa-
tional process at higher educational institutions. We dis-
tinguish the following advantages of a special course used
in the educational process:

— the content of the special course can be quickly
updated, which enables future teachers to get acquainted
with the latest achievements of science and practice in a
timely manner;

— the construction of the content of the special
course on an integrated basis enables to establish various
interdisciplinary connections and realize continuity in the
future teachers’ training;

— it allows providing training for professional and
pedagogical orientation. In the procedural standpoint, its
advantage is that students can master the educational,
semi-professional (quasi-professional) and scientific ac-
tivities during their studying, that are complicated bit by
bit and providing the systematization of knowledge, skills
and abilities.

Taking into account the things mentioned above, we
have developed two special courses “The Foundations of
Art Therapy” — IV semester and “Art-Therapeutic Tech-
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nologies at Primary School” — VIII semester. Our special
courses are presented in the Moodle system that allows
each student to get personal access and use the teaching
materials at any convenient time.

The distance courses have the following structural
components: training and work program of the course,
lectures, seminars and practical classes, didactic self-
study support, assessment criteria, glossary, etc. At the
same time, students receive not only a static text in an
electronic format but also multimedia video resources and
services for collective use and communication both on-
line and in offline modes.

The functional load of the lecture course helps to get
art-therapeutic knowledge; seminars form relevant art-
therapeutic skills and abilities; practical lessons contribute
to the application of acquired knowledge, skills and abili-
ties in practice, generalization of experience of ATT using
in work with primary school students.

The program of the special course “The Foundations
of Art Therapy” has 2 credits and 2 content modules:
“Scientific and Methodological Basics of Art Therapy”
and “Practical Aspects of Art Therapy Use”. The purpose
of the special course is aimed at forming a complete un-
derstanding of the art therapy. In accordance with the
curriculum, the content of lectures reveals the following
issues: source art-therapeutic concepts; history of the art
therapy development; functional possibilities of the art
therapy; characterization of forms of art-therapeutic work;
features of art therapy rooms; structure of carrying out
art-therapeutic classes, etc.

The program of the special course “Art-Therapeutic
Technologies at Primary School” has 3 credits and 2 con-
tent modules: “Technologies of Art Therapy for Children”
and “Complex Art-Therapeutic Technologies”. The pur-
pose of the special course is to teach future primary
school teachers to develop and conduct various therapeu-
tic classes. The lecture material of this course is focused
on the following issues: peculiarities of conducting art-
therapeutic classes with children; a description of the
methodology for discussing children’s drawings proposed
by V. Oklender and various art-therapeutic techniques and
technologies such as drama, fairytale, music, theater and
sand therapy. At the same time lectures take less part of
classroom time because their purpose is to get students
familiarized with different ATT and their capabilities.

Conclusion

The structural components of future primary school
teachers’ readiness for using ATT involve motivational-
valuable, contextual, processual, and creative ones. The
motivational, cognitive, operational and creative criteria
have been distinguished. The processual component cor-
responds to the operational criterion, which involves




mastering the art-therapeutic and professional-
pedagogical skills for the effective organization of art-
therapeutic activities with junior students. The indicators
of the operational criterion maturity of future primary
school teachers’ readiness to use ATT are professional-
pedagogical and special art-therapeutic skills and ability
to use them when working with junior students. Accord-
ing to the indicators of the procedural component, five
levels of readiness of future primary school teachers to
use ATT are identified and characterized. They are: crea-
tive, enough, reproductive, low and elementary.
According to the self-assessment method, it has been
found that the professional-pedagogical skills of the stu-
dents of both groups are developed at the sufficient and

REFERENCES

1. Abdullina, O. A. (1990). Obshchepedagog-
icheskaya podgotovka uchitelya v sisteme vysshego peda-
gogicheskogo obrazovaniya [General pedagogical train-
ing of the teacher in the system of higher pedagogical
education: a manual]. Moscow: Prosveshchenie [in Rus-
sian].

2. Bakhmat, N. V. (2011). Formuvannia hotovnosti
maibutnoho vchytelia pochatkovykh klasiv do pedaho-
hichnoho modeliuvannia [Formation of the future primary
school teachers’ readiness for the pedagogical modeling:
author’s abstract: thesis for obtaining the candidate degree
in pedagogical sciences]. Extended abstract of
candidate ’s thesis. Kyiv [in Ukrainian].

3. Berezhynska, T. V. (2007). Formuvannia hotov-
nosti maibutnoho vchytelia do otsiniuvannia navchalnykh
dosiahnen molodshykh shkoliariv [Formation of the fu-
ture teachers’ readiness to evaluate the educational
achievements of junior students: thesis for obtaining the
candidate degree in pedagogical sciences]. Extended
abstract of candidate ’s thesis. Kyiv [in Ukrainian].

4. Kigrueva, F. H. (2010). Podgotovka uchitelya
nachal'nyh klassov v sisteme mnogourovnevogo obra-
zovaniya na osnove kompetentnostnogo i polli-
lingval'nogo podhodov [Primary school teachers’ training
in the system of multilevel education on the basis of com-
petence and pollylingua approaches: thesis for obtaining
the doctor degree in pedagogical sciences]. Doctor’s
thesis. Vladikavkaz [in Russian].

JITEPATYPA

1. Aogymmuna O. A. ObGmenenarornyeckas noaro-
TOBKA YYHTENII B CHCTEME BBICIICTO IIEJarOrH4ecKOro
oOpaszoBanus : yueOHoe mocobue / O. A. AOaymmHa. —
M. : [Tpoceemenne, 1990. — 141 c.

2. Bbaxmar H. B. ®opmyBaHHS TOTOBHOCTI Maii-
OyTHBOTO BUMTEJNS MOYATKOBUX KJIACIB JIO MEJArOTiYHOTO
MOJICITIOBAHHSA : aBTOped. JUC. HA 3400yTTS HAyK. CTyIIe-
HS KaHA. nel. Hayk : crerl. 13.00.04 / Hatamis BanepiiBaa
Baxmar. — K., 2011.-20 ¢ .

3. bepexunceka T. B. ®opmyBaHHS TrOTOBHOCTI
MalOyTHROTO BUYHUTENS JO OI[IHIOBAaHHS HABYAIbHHX JIO-
CATHEHb MOJIOJIIUX IIKOJSPIB : aBTOped. AWC. HA 3J0-

Science and Education, 2017, Issue 10

116

lNedazoeika — Education

creative level; the level of art-therapeutic skills is low and
reproductive. Though the expert evaluation and analysis
of the results of individual research tasks have shown that
in both groups the low and elementary levels prevail,
which means that there should be carried out purposeful
work on the development of the relevant skills. In order to
deepen and systematize art-therapeutic knowledge, two
special courses were developed: “The Foundations of Art
Therapy”, focused on the formation of a holistic view of
art therapy for students, and “Art-Therapeutic Technolo-
gies at Primary School”, aimed at teaching future primary
school teachers to develop and conduct various kinds of
therapeutic exercises.

5. Ovsyannikova, E. A. (2006). Formirovanie
gotovnosti budushchih uchitelej nachal'noj shkoly k pro-
fessional'no-pedagogicheskomu obshcheniyu [Formation
of readiness of future primary school teachers for profes-
sional and pedagogical communication: thesis for obtain-
ing the candidate degree in pedagogical sciences]. Candi-
date’s thesis. Magnitogorsk [in Russian].

6. Platonov, K. K., Golubev, G. G. (1977). Psi-
hologiya [Psychology]. Moscow: Vysshaya shkola [in
Russian].

7. Rodionova, S. A. (2010). Formirovanie gotov-
nosti k professionalnomu tvorchestvu u budushchih
uchitelej nachal'nyh klassov [Formation of readiness for
professional creativity of future primary school teachers:
thesis for obtaining the candidate degree in pedagogical
sciences]. Candidate’s thesis. SHuya [in Russian].

8. Slastenin, V. A., Podymova, L. S. (1992). Peda-
gogika: innovatsionnaya deyatelnost [Pedagogy: an in-
novative activity]. Moscow: lzdatelstvo Magistr [in Rus-
sian].

9. Yaroshenko, O. H. (1987). Formuvannia u vchy-
teliv zahalnoosvitnikh shkil hotovnosti do osvoiennia
peredovoho pedahohichnoho dosvidu [Formation of read-
iness of primary school teachers to develop the advanced
pedagogical experience: thesis for obtaining the candidate
degree in pedagogical sciences]. Extended abstract of
candidate ’s thesis. Kyiv [in Ukrainian].

OyTTs HayK. CTYHEHS KaHJ. mei. Hayk : cuen. 13.00.04 /
Tersina Bacunisaa bepexunceka. — K., 2007. — 20 c.

4. Kurpyesa @. X. IloarotoBka y4uTenss Hadaib-
HBIX KJIACCOB B CHCTEME MHOTOYPOBHEBOTO 00pa30oBaHHUS
Ha OCHOBE KOMIIETEHTHOCTHOTO W TOJUIMIHMHIBAIEHOTO
MOAXOJIOB © JOWC. ... JA-pa men. Hayk : cmem. 13.00.08 /
®arnma XacanoBHa Kupryesa. — Bmagmkaskas, 2010. —
425 c.

5. OsgcsuankoBa E. A. ®opMupoBaHre roTOBHOCTH
Oyaymux yd4uTelled HadalbHOW MIKOJBI K Tpodeccho-
HaJIbHO-TIE/IarOTHYECKOMY OOIIEHHUIO © JIUC... KaH. TeJ.




Hayk : cremn. 13.00.08 / Enena AnekcanapoBHa OBCSHHH-
KoBa. — MarauToropck, 2006. — 167 c.

6. Ilmaronos K. K. ITcuxomorus / K. K. IlimatoHoB,
I'. T. T'omy6eB. — M. : Beiciias mkomna, 1977. — 247 c.

7. Popmonosa C. A. ®opMupoBaHie TOTOBHOCTH K
podeCcCHOHANBEHOMY TBOPYECTBY y OYyAyLIMX yduTeleu
HayaJbHBIX KJIACCOB @ AMC... KaHJ. NeA. HayK @ CIeL.
13.00.08 / Cetnana AnexcanapoBHa Ponnonosa. — lys,

lNedazoeika — Education

8. Cimacrennn B. A. Ilegarormka: MHHOBAI[MOHHAS
nesteasHocth / B. A. Cnacrenun, JI. C. [TonpiMoBa. — M.
: U3matensctBO Marwmcerp, 1992. — 224 c.

9. Spomenko O. I ®opmyBaHHS y BUMTENIB 3a-
raJIbHOOCBITHIX IIKiJ FTOTOBHOCTI JI0 OCBOEHHS MEPEIOBO-
ro MeNaroriyHoro AOCBiLy : aBToped. JIHc. Ha 3700yTTs
HayK. CTyIeHs Kauja. mex. Hayk : cmen. 13.00.01 /
O.T. Spomenko. — K., 1987. — 18 c.

2010.-274 c.

Onvea Bikmopiena Copoka,

O0OKMop neoazo2iuHux Hayk, ooyeHm xagheopu

coyianvHoi nedazoziku i coyianvroi pobomu,
TepHoninbcokutl HAYiOHATLHUL NEOA202TYHULL YHIBEpCUmem
imeni Bonooumupa I'namroxka,

eyn. Bunnuuenka 10, m. Tepnonine, Yrpaina

JIATHOCTHUKA MMPOLECYAJIbBHOIO KOMIIOHEHTA TOTOBHOCTI MAMBYTHIX YYUTEJIIB
MOYATKOBOI HIKOJIU 1O BUKOPUCTAHHS APT-TEPAIEBTUYHUX TEXHOJIOT' T

VY craTTi po3rNIAalThCS aKTYallbHI MPAKTUYHI aCMEKTH MPOOJIEMH MiArOTOBKM MaWOYTHIX yYHTENiB MOYaTKOBOL
IIKOJIM IO BUKOPUCTAHHS apT-TePaleBTHYHUX TEXHOJIOTIH. 3a pe3ysIbTaTaMi HayKOBHUX Mpallb BU3HAUCHO, 10 OAHIEI0 3
YMOB e()eKTHBHOCTI OHOBJICHOI CHCTEMHU OCBITH Ma€ OyTH CTBOPECHHS KOM(OPTHHX YMOB IJIs HaBUaHHS, BUXOBaHHS W
PO3BUTKY MOJOAIMX MKOMsApiB. Came BUMTENb MOYATKOBOI IIKOJIM 3MOXKE JIONOMOITH Y BHpIMICHHI NpoOieM,
MIOB’A3aHMX 3 aaNTALi€l0 MOJOAIINX IIKOJIAPIB O MOYaTKOBOI IIKOJIM, 3aCTOCOBYIOUH Y MPAKTHYHIHA JisTIBHOCTI KOM-
IUIEKC apT-TEPAlleBTHYHUX TEXHOJIOTiH. MeToro HayKoBOi pOOOTH € MpelncTaBlICHHS PEe3yJbTATiB eMIIIPUIHOTO JTOCTi-
IDKSHHS II0J0 TiarHOCTHKU FOTOBHOCTI MalOYTHIX YYUTEINiB HOYATKOBOI IKOJH 10 BUKOPHCTAHHS apT-TePaneBTUIHHX
TEXHOJIOTIH, @ TaKOX OIUC CIELiaIbHO PO3pPOOJIEHNX aBTOPCHKUX CIIEIKYPCIB, COPSIMOBAaHUX Ha PO3BUTOK 'OTOBHOCTI
JI0 3a3Ha4YeHOI JIsUIBHOCTI. ABTOPOM PO3pOOJIEHO CTPYKTYPY FOTOBHOCTI MailOyTHIX yYHTEINiB HOYAaTKOBOI LIKOJH 1O
BHUKOPHCTAHHS apT-TEPAIeBTUYHUX TEXHOJIOT1H, IPE/ICTaBIeHY MOTHBAII{HO-LIIHHICHIM, 3MICTOBHM, IIPOLIECYAILHUM i
KpEeaTMBHUM KOMIIOHEHTAaMH 1 BIIMOBIHO MOTHBALI{HUM, KOTHITUBHHUM, ONEPAI[IfHUM 1 TBOPYMM KpUTEpisMu. Po3k-
PHTO 3MICT MPOLIECYILHOIO KOMIIOHEHTa TOTOBHOCTI, 1110 0a3y€eThCs HAa KOMIUIEKCI apT-TepareBTUYHUX YMiHb 1 HaBH-
YOK, SIKI JIalyTh 3MOTY ONTUMIi3yBaTH HaBYAIbHO-BUXOBHHI IPOLEC MOYATKOBOI KoK, OXapakTepu30BaHO TBOPYHH,
JOCTaTHIH, BIATBOPIOBAILHAUN, HU3BKUH 1 IIOYATKOBHIA PiBHI C()OPMOBAHOCTI MPOIECYaTFHOIO KOMIIOHEHTa TOTOBHOCTI
MaiOyTHIX yYHTENiB MOYATKOBOI IKOJIH 10 BUKOPHUCTAHHS apT-TEPalleBTHYHUX TEXHOJOTIH. JIiarHOCTHKY 03Ha4eHOro
KOMIIOHEHTa FOTOBHOCTI MPOBEACHO 32 JOIMOMOTOK CaMOOLIIHFOBAHHS, EKCIICPTHOI OLIHKY i aHaNi3y pe3yJbTaTiB iHIH-
BiyaIbHHX HAYKOBO-JOCHIIHUIBKUX 3aBJaHb CTYJCHTIB. Pe3ynbTaTn AiarHOCTUKH 3aCBiJUUIA NEPEBaXaHHS Y CTyle-
HTIB II0YaTKOBOTO, HU3BKOTO 1 BiITBOPIOBAIEHOTO PiBHIB YMiHb.

Kntouogi cnosa: apT-TepanieBTHYHI TEXHOJIOTI], TOTOBHICTh MaOYTHIX yYHTENIB MOYATKOBOI IIKOJIH O BUKOPHUC-
TaHHS apT-TePalleBTHYHMUX TEXHOJIOT1H; MpolecyaIbHUIl KOMIIOHEHT TOTOBHOCTI, ONepaliiHii KpUTepii TOTOBHOCTI.
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