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USING INTERACTIVE TECHNOLOGIES IN SOCIAL CARE TEACHERS
TRAINING IN TERMS OF PREVENTIVE WORK WITH MINOR CHILDREN

The paper aims to substantiate the feasibility of using interactive teaching technologies in the process of future
social care teachers in terms of preventive work with minors. The greatest pedagogical effect in the process of forming
the students’ competence in terms of preventive activities was observed due to the introduction of interactive teaching
technologies that are characterized by the organization of the learning process in which a student cannot but takes part
- in a collective, complementary one, which is based on the interaction of all its participants. The following
technologies of interactive teaching are proved to be the most effective in forming future social care teachers’
competence in preventive activities: gaming technology, problem learning technology, training technology. It was these
technologies that were introduced into the educational process with the experimental group of students within
“Fundamentals of Preventive Work” course and internship and proved their effectiveness in terms of competence in
preventive work with minors.
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Introduction

The study of the issue of social care teachers train-
ing, considering it as one of the main directions of mod-
ern pedagogy is due to the aggravation of crisis phenom-
ena in the Ukrainian society and the need to solve a
number of social and socio-pedagogical problems, as
well as significant changes in the social consciousness
and recognition of professional social and pedagogical
activities as a significant factor in the implementation of
social policy of the state. Therefore, the search for the
ways to optimize professional training of social care
teachers, the formation of the ability of graduates to solve
various professional tasks, including preventive work
with minors, is relevant.

Competence in preventive activity enables a young
social care specialist to adapt to the conditions of modern
life, solve complex professional tasks successfully, ana-
lyze and correct the results of their activities. Therefore,
it is an important prerequisite for achieving a high level
of professionalism.

System analysis of philosophical, sociological, so-
cio-pedagogical, psychological literature on the issue has
revealed that research works primarily deal with philo-
sophical, sociological aspects of the organization of pre-
ventive work with the population; the potential and speci-
ficity of the use of interactive technologies in the educa-
tional process of higher educational institutions; the tech-
nology of the formation of future social care teachers’
competence in rehabilitation work with socially maladap-
ted adolescents; the structure, content and organization of
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professional training of social care teachers at higher
educational institutions in Germany, and the possibilities
of implementing progressive ideas of this experience into
higher educational institutions of Ukraine; etc.

Aim and Tasks

The paper aims to substantiate the feasibility of using
interactive teaching technologies in the process of future
social care teachers training in the field of preventive
work with minors.

To achieve the goal, the following tasks are set: to
determine the essence of interactive teaching technologies
and to select the most effective ones for forming future
social care teachers’ competence in preventive activities;
to describe the specifics of the introduction of interactive
technologies into the educational process with students
majoring in “Social Education”; to assess the effective-
ness of the introduction of interactive learning technolo-
gies into the training of future social care teachers in
terms of preventive work with minors.

Research Methods

The study involved 26 3'-year students majoring in
“Social Education” of the Donbas State Pedagogical Uni-
versity (experimental group) and 24 3™-year students of
the same specialty of Kharkiv Humanitarian and Peda-
gogical Academy (control group). During the “Funda-
mentals of Preventive Work” course and the organization
of social and preventive internship in the experimental
group, a number of interactive teaching technologies
(gaming, training and technology of problem-based learn-
ing) were used. The control group was taught according to




traditional methods.

The following diagnostic methods were used to
check the effectiveness of the implementation of interac-
tive technologies and to evaluate the level of future social
care teachers’ skills in preventive activities with minors:
B. Boyko’s Communicative Tolerance Test to assess the
respondents’ tolerance towards others; a modified ver-
sion of Resilience Test by D. Leontiev to evaluate psy-
chological stability of the respondents, which is neces-
sary for the successful implementation of preventive
work. Also, according to our own methodology, a survey
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was conducted to check the state of the respondents’
competence in preventive work conduction. The ques-
tionnaire contained a series of questions on the basic
concepts related to the relevance, essence, content, forms
of preventive work with minors, methods of using pre-
ventive technologies [3].

We distinguished thee levels of the respondents’
competence in preventive work: low, medium, and high
(Table 1).

The assessment was carried out on a 60-point scale
in accordance with the specified requirements.

Table 1.

Levels of Future Social Care Teachers Competence in Preventive Activities with Minors

Level

Requirements

High level
(40 — 60 scores)

The student has deep and profound knowledge of the basic concepts of preventive activi-
ties; is aware of the need for preventive work; has a significant manifestation of tolerant
attitude to others, is able to apply a preventive approach and methods of critical analysis in
socio-pedagogical work; has a high level of psychological stability, a pronounced social
intelligence, skills of modeling practical activities in accordance with the goal and objec-
tives of preventive education with different groups of clients.

Medium level (21 -
39 scores)

The student has some knowledge of the basic concepts of preventive activities; is aware of
the need for preventive work but does not show any activity in its implementation; has
periodic manifestations of tolerant attitude to others, has an average level of psychological
stability, possesses sufficient skills of using preventive technologies but is not sufficiently
competent in their application.

Low level (0 - 20
scores)

The student has a slight knowledge of the basics of preventive pedagogy, almost does not
have skills of its use, is not interested in identifying causes and factors of deviations in the
behavior of clients, cannot predict possible negative events in the behavior of the client;

has a low level of social intelligence, insufficient psychological stability.

Research Results and Discussion

One of the aspects of our technique for future social
care teachers in terms of preventive work with minors is
the use of interactive forms of work, which involve the
organization of the learning process in which the student
cannot but takes part — in a collective, complementary
process of knowledge acquisition. The advantage of in-
teractive methods is that they involve all students in the
process of learning, providing their continuous active
cooperation in a situation where every student makes a
special individual contribution in the process of exchang-
ing thoughts, ideas, knowledge, ways of activity [4, p. 5].

The study of scientific sources [1-7] and many-years
teaching experience with future social care teachers make
it possible to choose among a great number of interactive
teaching methods, namely games, trainings and technol-
ogy of problem-based learning. Let us describe the spe-
cifics of their implementation.

Work on the formation of future social care teach-
ers’ competence in preventive work with minor children
was focused on the use of gaming technology in the pro-
cess of professional training.

For example, during social and preventive internship
in the experimental group, we conducted a business game
“Consulting a Specialist” aiming to analyze the respond-
ents’ behavior and aggressive behavior of a child. During

Science and Education, 2017, Issue 12

172

the game, the teacher handed out a sheet of paper to eve-
ry participant, where they wrote everything that an ag-
gressive child did.

During the experiment in order to improve the level
of positive thinking and culture of behavior of minors
with future social care teachers during a practical lesson
on the “Fundamentals of Preventive Work™ course (topic:
“Features of the Objects of Preventive Effect”), an exer-
cise-game “Learning when teaching” was conducted. Its
idea was that the participants received a certain amount of
information to exchange it with as many people as possi-
ble. At the same time, by repeating the perceived earlier
information several times a student mastered it better. The
received information was not read, but was transmitted
again and again to those with whom the participant “acci-
dentally” met [1, p. 55].

The process of the formation of students’ compe-
tence in preventive work at Donbas State Pedagogical
University also included the use of the technology of
problem-based learning [4, p.68] during discussions. For
example, “Methods of Educational Work™ discussion was
conducted during the study of the topic “Preventive Work
with Risk Group Children” from the course “Fundamen-
tals of Preventive Work”, whose purpose is to identify the
most effective approaches to preventive work. In the
process of discussions, the students had to identify forms




and methods most suitable for preventive work with risk
group children. It was an active conversation, a dispute
whose participants developed their own approaches,
demonstrated a brief presentation of methods of preven-
tive work with this category of clients. In the development
of problem-based situations, we used the following me-
thodical methods: the identification of different points of
view on the same issue, the creation of contradictions by a
teacher, the motivation to solve them, the organization of
contradictions in the practical activities of students, con-
sideration of any task from different positions, motivation
of students to compare, generalize, make conclusions in a
problem-based situation, comparison of facts; the formu-
lation of specific questions that contribute to generaliza-
tion, substantiation, concretization, logics of reasoning;
nomination of a research task; suggesting a problem-
based situation in a task; creating a problem-based situa-
tion by limiting the time for its solution [7].

As noted above, preventive education covers a com-
plex of important problems of modern social pedagogy,
namely: prevention of offenses among various groups of
clients of social-pedagogical work and social and legal
protection of clients.

Let us consider, in particular, the exercise “Who can
help to protect your rights?” suggested by us at a practi-
cal lesson on the course “Fundamentals of Preventive
Work” (on the topic “Legal Basis of Preventive Work™).
The purpose of this exercise is to explain an adolescent,
where and to whom he/she should address, if there are
problems of violation of his/her rights.

Then a teacher gives a list of organizations, services
to which a child can apply if necessary, handles booklets
with a list of services to the participants. Students get
acquainted with them and make a leaflet-booklet “Who
will help you” choosing a town or a city.

During these classes we sought to achieve the goal of
preventive pedagogy which is achieving a tolerant attitude
to others and raising the level of social intelligence of the
future social care teacher. As a result, students enrich
their knowledge of the rights and responsibilities of mi-
nors, the formation of social and legal culture of the fu-
ture social care teacher.

Experimental work on the formation of competence
in preventive activities of future social care teachers also
provided the use of a game-contest that was applied dur-
ing practical training on the Basics of Preventive Work
(topic: “Preventive Work with HIV-Infected”).

During the game, the participants are divided into
two subgroups. Members of each group are given card-
words and cards defining a number of concepts (for ex-
ample, HIV, AIDS, HIV-infected, immunodeficiency,
etc.). The task of each team is to match the cards-words
with the cards-concept as quickly as possible. Each sub-
group spreads out the cards for discussion by all game
participants. During joint discussion, representatives of
the subgroups exchange experiences about the difficulties
faced by the players in the selection of cards, answer
questions that may arise, etc. At the request of the teacher,
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participants are asked to explain the meaning of all or just
certain words. After that he/she asks each subgroup to
provide a generic definition of every concept.

As practice shows, carrying out such games-
exercises significantly increases the level of students’
awareness about the formation of a healthy lifestyle as
one of the directions of preventive activities, as well as
students’ ideas on physical, mental and spiritual health.

The experience of the implementation of technology
of problem-based education shows it makes students
focused on the development of mental abilities, prediction
of the results of their activities, independence of not only
knowledge, but also the development of their personali-
ties, which corresponds to the directions of preventive
activities.

Our further work on the formation of experimental
group students’ competence in preventive work provided
for the use of training technology. The training “General
Attention” is worth describing [4]. It was held during a
practical lesson on the course “Fundamentals of Preven-
tive Work” (topic: “Preventive Maintenance of Rehabili-
tation Work™”). The purpose of the training is to form
adequate responses in different situations. Every student
was offered to demonstrate uncertain, confident and ag-
gressive types of responses to a minor child as a client of
social and pedagogical work. Situations were proposed as
follows:

- the student distracts you from talking to another,
asking a pointless, in your opinion, question;

- the children in your office interfere you with loud
conversations;

- the student is talking to you, and you are late for
another meeting, and so on.

For every future social teacher only one situation
was used. The group discussed the situation of each par-
ticipant.

We believe that the advantage of this technique is
that learning is more effective in the following cases:

- one’s knowledge and opportunities which form the
basis of new information are appreciated;

- one can share one’s own experience and analyze it
in a comfortable atmosphere;

- there is a possibility to learn on the basis of practi-
cal actions;

- participation in the training is voluntary, so one can
take responsibility for its success.

The essential advantage of the technique is that it
provides a unique opportunity to study complex or emo-
tionally relevant issues in the safe conditions of the train-
ing, and not in real life with its threats and risk.

To verify the effectiveness of the introduction of in-
teractive technologies in the training of future social care
teachers, the results of the control test on “Fundamentals
of Preventive Work™ were analyzed in both groups of the
respondents.

Table 2 presents the dynamics of future social care
teachers’ competence in preventive activities with minors
(Table 2).
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Table 2.
Dynamics of the Development of the Respondents’ Competence in Preventive Work
EG CG

Level of Initial assessment Final assessment Initial assessment Final assessment
competence Number of students, % | Number of students, % | Number of students, % | Number of students, %
low 34.3 17.2 33.7 29.1

medium 54.5 63.0 53.7 56.8

high 11.2 19.8 12.6 14.1

The reassessment of future social care teachers’
competence in preventive work with minors according to
the results of studying the course “Fundamentals of Pre-
ventive Work™ as well as social and preventive internship
has proved the effectiveness of the introduction of interac-
tive teaching technologies in the professional training of
the respondents.

Conclusion

The research task was to provide the greatest effect
of the introduction of interactive technologies on the
formation of students’ competence in preventive work
with minors. To this end, we have applied three most
effective tools: training, games, technologies of problem-
based learning, which were later applied during the teach-
ing of the course “Fundamentals of Preventive Work” and
internship.
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groups of students we can observe positive dynamics of
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the control group there were no significant changes). The
results obtained during the experiment provide grounds
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with the goal and objectives of preventive education with
different groups of minors.
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BUKOPUCTAHHSA IHTEPAKTUBHUX TEXHOJIOT'TH ¥ MIATOTOBII MAMBYTHIX
COIIAJIBHUX NEJATOI'IB 10 MPOPILIAKTUYHOI POBOTH 3 HEITIOBHOJITHIMHU

Mertolo cTaTTi € OOIPYHTYBaHHS JOLIIBHOCTI BUKOPUCTAHHS IHTEPAKTUBHHMX TEXHOJOTIH HaBYaHHS y Mpoleci
MiATOTOBKKM MaMOYTHIX COIMIaJbHUX IEJAroriB 10 MpoQiTaKTUYHOT POOOTH 3 HEMOBHONITHIMH. 3a0Oe3redeHHs
HaAMOLIBIIOTO TeqaroriqyHoro edekry y mporeci (opMyBaHHS TOTOBHOCTI O MPOMITaKTHIHOI OisUTBHOCTI MaiOyTHIX
COLIaNBHMX IeaaroriB nepeabavaiocs 3aBIsSKH BIPOBAKCHHIO 1HTEPAKTHBHHUX TEXHOJOTIH, IO XapaKTepU3yIOThCs
OpraHi3alli€f0 TPOIeCY HAaBYaHHA, B SKOMY YYHIO HEMOXJIMBO HE MpPUAMATH y4acTh — B KOJEKTHBHOMY,
B32€MOJIOTIOBHIOIOUOMY, 3aCHOBAaHOMY Ha B3a€MOJii BCIX HOTO YYaCHHKIB MPOIECi HABYAILHOTO Mi3HaHHA. HaiOimbim
e(peKTHBHUMH y POpPMyBaHHI TOTOBHOCTI MaOYTHIX COMiaJbHUX MEIATOTiB 10 MPOMITaKTHIHOI TisSNTEHOCTI BU3HAYCHO
TaKi TPU TEXHOJIOTIl IHTEPaKTUBHOTO HABYAHHS: irpoBa TEXHOJIOTIS, TEXHOJOTIS MPOOIEMHOTO HaBYaHHSI, TPCHIHTOBA
TexHosoris. Came 11l TeXHOJIOTIT OyJM BOPOBAJKeHI Y HaBUYAIBHHUI MPOLEC 3 €KCIEPUMEHTAIBHOIO IPYIIOI0 CTYCHTIB
i1 Yac BUKJIAaJaHHs iM Kypcy «OCHOBH MPOQIIaKTHYHOT pOOOTH» Ta MPOXOPKEHHSI HUMH COLialbHO-TPO(QTaKTHYHOT
npaktukd. OOIpyHTOBaHO, MI0 €()EKTHBHOI TEXHOJOTIEI MNPOQIIAKTHYHOTO HABYAHHS MAHOYTHIX COIIaIbHHUX
nenaroriB € rpa, sKa BHKOHYe Taki (QYHKIIl: pO3BaKalbHY (3HATTSI IICUXOJOTiYyHOT ¥ (hi3UYHOI HAmpyrn);
KOMYHIKaTHBHY (HaOyTTsl HABUYOK B3a€MO/Ii 3 1HIIMMHU); 1IarHOCTUYHY (BUSIBICHHS BiJXWIEHb BiJl HOPMHU ITOBEIIHKH,
CaMoOIli3HaHHs B TIpOLeci Ipu); KOpeKLii MmiJg 4yac rpu (BHECEHHs IMO3UTUBHMX 3MIH Yy MOBEAIHKY); cowiaizamii
(BKJIFOYEHHS 10 CHCTEMH IPOMAJICBKOTO CTAaHOBIICHHS). YTIPOBaKEHHS TEXHOJOTIT NPOOJIEMHOro HaBYaHHS 3aCBIAYYE,
0 BiIOYBA€ThCA Opi€HTAIlisI CTYACHTIB crieianbHocTi «ColianbHa Tejarorika» Ha PO3BUTOK PO3YMOBHX 3MII0OHOCTEH,
MIPOTHO3YBaHHS Pe3yJIbTaTiB CBOET MisTIBHOCTI, HA CAMOCTIHHICTD HE TIJIbKH MMi3HAHHS, ajie i Ha PO3BHTOK OCOOHCTOCTI
CTyIeHTa, HOrO IHOWBIAyalbHOCTI W HEMOBTOPHOCTI, IIO BiANOBiZa€e HampsMaM MPOQLIAKTUIHOT isSUTEHOCTI.
3acTocyBaHHs IHTEPAKTHBHUX TEXHOJIOTIH y (opMyBaHHI TOTOBHOCTI 1O MPO(MILTAKTHYHOI HisNTBHOCTI MalOyTHIX
COMIaNbHAX TEIaroTiB CHpHUsIe OUIBII IPYHTOBHOMY 3aCBOEHHIO CTYACHTAMHU 3HAHb 3 OCHOB MPOQLIAKTUIHOT POOOTH;
YCBIJJOMIICHHIO HUMH HEOOXiTHOCTI MPEBEHTHBHOI MiSUIbHOCTI 3 HENOBHOITHIMU; MPOSIBaM TOJEPAHTHOT'O CTaBJICHHS
J0 1HIIKMX; (GOpPMYBaHHIO HAaBMYOK JIOTIYHO 3aCTOCOBYBATH NPEBEHTUBHHUN MiAXiJ 1 METOAM KPUTHYHOIO aHaIi3y B
coliabHO-TIeIaroTiuHii poOOTi; OBOJIOJIHHIO BMIHHSMH MOJICIIFOBaHHS NMPOQeCiiHO-TPaKTUYHOI JisJIbHOCTI 3TiJHO 3
METOIO 1 3aBJIAaHHSMH IIPEBEHTHUBHOI OCBITH 3 PI3HUMHM I'PYIIaMU HEMIOBHOJIITHIX.

Kniouoei cnosa: wapyanHs, GOpMyBaHHS, TOTOBHICTb, MPO(INAKTHKA, COLIaNbHUNA NEeIaror, iHTepakKTUBHA TeX-
HOJIOTis1, 'pa, TPEHIHT.
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