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they use a lot of improper words, tautology. The development of lexical competence is considered as a step-by-step
mastering of lexical concepts in the language system, maturity of lexical skills, ability to use them when speaking. The
following methods of teaching lexical units are suggested: explanation, heuristic conversation, language observation,
work with a textbook; as well as interactive, gaming and practical tasks. A fragment of a lesson has been suggested in
the paper using didactic games, for example, “Ukrainian Chaplet”. The experience of working at primary school has
made it possible to emphasize the following lexical and semantic exercises contributing to the formation of children's
national consciousness: listening comprehension of texts about Ukraine, exercise “Enriching one’s vocabulary”, “Speak
oratorically”, working with texts, interactive communicative exercises, etc. A teacher can also use such methods of
enriching children’s vocabulary: interpretation of a lexical meaning of a word by means of a dictionary; finding lexical
and grammatical meaning of a word; making sentences using key words, finding synonyms, antonyms, text revision.
One of the main tasks of a teacher is to prevent lexical mistakes in written and oral language of primary school students.
The teaching methods and exercises will help to form primary school students’ communication skills and contribute to
the development of their speaking.
Keywords: language competence, lexical competence, vocabulary, teaching methods, exercises.
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SOCIALIZATION MODEL OF PRESCHOOLERS WITH
SPECIAL NEEDS IN THE SYSTEM OF SPECIAL EDUCATION

Modern social relations in our country are far from being harmonious. As to educational system, such disharmony
is even stronger because it is expressed in separating of mass and correctional education. Attempts to form inclusive
education have not come to any considerable results, which appears in constant division of children into “normal ma-
jority” and “abnormal minority”. That is why the issue of socialization of preschool children with special needs be-
comes more and more important. The review of some scientific works has shown that the issue of forming mechanisms
of interaction between the teachers of special educational institutions and their students towards improving the efficien-
cy of their socialization is still understudied. The paper is aimed at the formation of interaction model between special
educational institutions teachers and their students towards increasing the efficiency of their socialization. The further
education of children with special needs will be easier if their socialization and social adaptation in the social envi-
ronment begin in the preschool age. Under these conditions their future life and professional activities will be more
socially adapted. The developed model makes it possible to perform such tasks of socialization of children with special
needs: acquisition of abilities and skills needed for normal functioning of these children in the society; forming ade-
quate social behavior, social “self”’; mastering the norms of culture, etc.

Keywords: special education, inclusive education, socialization, children with special needs, psychophysical dis-
turbances, social adaptation, preschool education.

Introduction

Modern social relations in our country are far from
being harmonious. As to educational system, such dis-
harmony is even stronger, because it is expressed in sepa-
rating of mass and correctional education. Attempts to
form inclusive education have not come to any considera-
ble results, which appears in constant division of children
into “normal majority” and “abnormal minority”. That is
why the issue of socialization of preschool children with
special needs is of specific importance.
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In the process of literature review, three groups of
scientists, whose works were of interest in the context of
this study, were distinguished. Firstly, works that concern
socialization as a phenomenon and a process were stu-
died. In this regard, thoughts of G. Andreeva, E. Andrien-
ko, S. Litvinenko, B. Lomov, M. Lukashevych,
V. Moskalenko, S. Savchenko, T. Semygina appeared to
be interesting. Secondly, views of scholars on the pecu-
liarities of socialization of children of preschool age were
considered (A. Mudryk, V. Mukhina, A. Kapska,
T. Kravchenko, I. Rogalska). Thirdly, scholars V. Arbe-




nina, L. Sokuryanska, L. Khyzhnyak investigated the
peculiarities of socialization of children with special
needs.

At the same time, in our opinion, the issues of form-
ing mechanisms of interaction between special education-
al institutions teachers and their students towards increas-
ing of socialization efficiency of these children are still
understudied.

The present paper is aimed at presenting the devel-
oped interaction model between special educational insti-
tutions teachers and their students towards increasing the
efficiency of their socialization.

Regarding the aim, the following objectives of the
research are distinguished:

- considering the notion about the nature of the
category of socialization;

- studying socialization peculiarities of preschool
children;

- investigating the principles of special educational
institutions functioning;

- presenting the model of interaction between
teachers and students of special educational institutions
for their successful socialization.

The following methods of scientific research were
used: analysis, synthesis, generalization, systematization.

Discussion

Before discussing the mechanisms of socialization of
children with special needs, we should consider the es-
sence of the concept “socialization”, because there is no
common view of its definition.

In the most general understanding, socialization is
considered as “the process of mastering social standards
of behavior, values, harmonizing relations with social
environment and active reproduction of social expe-
rience” [1].

According to some scholars (O. Avramenko,
B. Parygin, 1. Kon) socialization is a way to ensure the
entry of an individual into social communities, comforta-
ble coexistence with other parties in them, the socializa-
tion of his/her activities, lifestyles, opinions, encouraging
him/her to achieve common interests. As a result of the
socialization the formation of an individual as a member
of certain social groups and communities is provided.

Moreover, many researchers are focused on the
process of gaining social experience by an individual, re-
cognizing social values and norms [4, p. 344; 5, p. 52; 6,
p.176]. In particular, G. Andreeva considers socialization
as a two-way process: on the one hand, it is the assimilation
of social experience by an individual based on his/her entry
into the social environment with the relevant social rela-
tions, and on the other hand, it is the process of active re-
production of social relations by an individual based on
his/her activities as a member of the society [6, p.176].

It is this interpretation of socialization that can be
considered the most common and acceptable because it
identifies the interaction of the individual and the society.

Ye. Andrienko also understands socialization as one
that is twofold and is the interaction of internal and exter-
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nal content. At that the internal content of socialization is
a process of forming of the holistic personality, and exter-
nal content is a complex of all social impacts on an indi-
vidual [11]. Such dual understanding of the nature of
socialization is found also in the works of B. Lomov [7],
M. Lukashevich and T. Semigina [8].

According to Russian researcher A. Mudryk, sociali-
zation is the process of the individual’s development in
interaction with the environment [5, p. 52]. However, the
author identifies the following types of socialization:
spontaneous (in the process of spontaneous interaction
between an individual and the society), relatively guided
(as a result of the state’s impact on the process of sociali-
zation), relatively controlled (in the process of planned
creating of conditions for the development of a person by
the society and the state), conscious self-transformation of
an individual (to greater or less extent).

We agree with the opinion of A. Kapska that sociali-
zation is a process of consistent entry of an individual into
the social environment, accompanied by assimilation and
reproduction of society’s culture in the process of its inte-
raction with living conditions [9]. Besides, we share the
idea of S. Savchenko that socialization should be consi-
dered as a multi-aspect process of acquiring human quali-
ties which can form behavior in a particular social situation,
provide subject-subjective unity of personality, and also
acquisition and reproduction of social values and norms by
an individual [10, p. 61]. V. Moskalenko states that sociali-
zation is a process in which an individual is a prerequisite
of social development and at the same its result; the process
which expresses the objective-subjective unity of the inter-
nal, natural and social [12, p.194].

Also we agree with the opinion of S. Litvinenko that
a person is as socially successful as he/she is socially
adaptive. Thus, a man becomes the subject of social de-
velopment remaining the subject of self-development [13,
pp. 216-219].

It should be mentioned that as early as in 80s of the
twentieth century the process of socialization was consi-
dered by both researchers in the field of sociology and
psychology. In the 90s, the new paradigm of education
was formed. It was based on humanization and democra-
tization of the educational process, formation of human
values and norms of behavior in the society. These
processes, in turn, are supported by the strengthening of
the role of national education.

According to A. Kapska, the main socio-educational
factor of socialization in the process of implementing
educational objectives is traditional socialization mechan-
ism, which is associated with the assimilation of norms
and standards of behavior by a child, as well as attitudes
and stereotypes specific to his/her family and the closest
environment as they are absorbed in unconscious or sub-
conscious level [9].

A. Mudryk notes that when investigating the socializa-
tion of preschool children one should be focused on the
processes of personality’s formation, as they determine their
development due to specific social conditions [5, p. 50].




V. Mukhina considers socialization of children as
their development based on the dialectical unity of the
internal conditions and the internal position, which results
in their acquisition of the social environment through the
aspiration to fulfill the desire for recognition [14, p.71].

In turn, T. Kravchenko identifies the following main
characteristics of the socialization process of children:
adaptation (adjustment to the social environment of a
child and the partial adaptation of the environment to a
child); social role (behavior pattern that is determined by
the social position of a child in the system of social or
interpersonal relations); social status (regulated behavior
pattern in the society that is supported by respective rights
and obligations); social norms (rules of conducting in the
society); moral norms (moral requirements to behavior);
social instructions (focus on social values); social beha-
vior (regulated by an individual and social consciousness,
by social institutions, legal norms, etc.); values (appre-
ciated by a child); value orientations (conscious social
values that meet the needs of a child); social conscious-
ness (reflection of social reality); social experience (the
result of the previous development of the society); social
relations (between representatives of certain social
groups); factors of socialization (conditions which influ-
ence a child in the process of his/her integrating into the
society); socialization agents (the persons who set certain
parameters to the child’s value orientations); ways of
socialization (specific types of the child’s interactions
with the environment) [15, p. 13]. The author reasonably
substantiated a close relationship between education of a
child and his/her future socialization in the context of
activity and synergistic approaches.

An important contribution to the study of the nature
of the socialization process of preschool children was
made by I. Rohalska, who defines it as a process of the
formation of a child’s personality in his/her interaction
with the social world by entering into the system of social
relations, the assimilation of socio-cultural experience
through subjective knowledge of the surrounding world
and the construction of the image of the social world [16,
p.17].

The specificity of a preschool child’s socialization,
according to the author, involves the continuous chang-
ing of the “social maturation”; ensuring the expansion of
the freedom degree in the process of entering the society;
development of the subjective activity; formation of so-
cial competence; social and emotional development of the
society [16, p. 26].

Considering the socialization of preschool children
with special needs in the light of special (correctional)
education, it should be noted they require a different ap-
proach to this process. Nowadays these children are most-
ly associated with special educational institutions, which
are isolated from the society. The process of the develop-
ment of inclusive education, due to which such children
are able to attend ordinary secondary schools, is very
slow. As for the early childhood (pre-school period) these
children in most cases stay in the specialized educational
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institutions.

As it was noted earlier [17], the positive aspect of in-
tegration of general and special (correctional) education
was the adoption of the Concept of inclusive education. In
a memorandum to the Concept there is the following
statement: “By joining to the major of international trea-
ties on human rights (UN Declaration about Human
Rights, UN Conventions about the Rights of the persons
with disabilities, the rights of the child), Ukraine has
committed itself to respect human rights, in particular, to
ensure the right for education of children with special
educational needs”.

Taking into account the aspects outlined in these
regulations, we have distinguished the following tasks of
special educational institutions (SEI) in Ukraine [17,
pp.49-50]:

1) forming necessary conditions for the development
of an individual using his/her potential;

2) providing essential and methodical sequence at
different stages of studying;

3) providing the development of mental functions,
sensor systems of preservation and strengthening of child-
ren’s health;

4) forming different training variants within pre-
school, primary, basic and secondary schools for children
of different categories depending on their potential educa-
tional capabilities;

5) substantiating the content of public, correctional
and school components of the basic curriculum of differ-
ent types of special educational institutions;

6) determining means of socialization and adaptation
of children, the basic principles of correctional education,
the content of special teaching technologies;

7) forming the institution of the family, providing as-
sistance and support to parents in the upbringing of child-
ren.

The social nature of the specified tasks is that their
implementation contributes to the potential adaptation and
socialization of children with special needs in the sur-
rounding social environment, forms a complex interaction
of the state, education, family and the society in this di-
rection. In particular, we believe that further education of
children with special needs is the least vulnerable if their
socialization and social adaptation in the environment of
healthy children take place at school (for example in the
form of inclusive education). Under such conditions their
student life and further professional activities will also be
more socially adapted. In addition, the study of the beha-
vior of students made by B. Arbienina and L. Sokuranska
proves its greater tolerance compared to other age periods
[18, pp. 402-432].

Moreover, globalization processes occurring today in
the national educational system on the way to European
integration, which was emphasized by L. Khyzhniak, also
promote the socialization and social adaptation of these
children [19].

Thus, the changes which are implemented into the
national standards of special education contribute to over-




coming stereotypes in understanding of socialization of
children with special needs. The basic idea of this educa-
tion is revaluation of compensatory correctional load,
purposeful  development of  psycho-physiological
processes that help to improve the level of acquisition of
knowledge and skills by a child and his/her integration
into the society. Special education acquires a new status
and move to a new stage of the development in general
secondary education in the context of recent educational
standards.

One should not forget that the correction is the basis
of special educational system, which includes compensa-
tion as an internal process of changing the lost functions
and rehabilitation as a process and a result of renovation
of functions and psychophysical development of children
with special needs.

We defined training, education, correction and de-
velopment as the components of special education [20].
However, correction is considered as the basis of educa-
tion in a special school. The effectiveness of training and
education of a child reduces, the process of mastering of
the necessary knowledge, skills, development of his/her
behavior, as well as socialization and integration into the
society are complicated without the purposeful overcom-
ing or weakening of the disadvantages of the child’s de-
velopment.

A key feature of special educational institutions,
compared to traditional ones, is the presence of correc-
tional and developmental aspects that were proved by us
in the earlier works [20]. It is the object of correction (that
needs to be corrected and developed in a child) which the
content of the educational component depends on. The
less correctional influence is required, the more working
plans of the educational process of special educational
institutions are close to the secondary school curriculum.

Thus, the correctional and developmental work is
considered by us as a basis of the educational process in
special educational institutions, which is carried out on
the one hand, by the methods of the traditional education-
al process and on the other hand — the required level of
correctional and supporting efforts in the process of bring-
ing up the abnormal children’s development to the normal
level. In our view, in the process of current development
of special education its social dimension cannot be seen,
namely: organization of a favorable social environment
for the implementation of the main tasks of correctional
education — adaptation and socialization of children with
special needs.

It should be also noted that the result of socialization
is a social type of person with a set of social personality
traits manifested in his/her mind and behavior.

A child with special needs is perceived ambiguously
by different members of the society. Unfortunately, not all
people perceive this child in an adequate way. As a result,
the child’s relations with the community in many cases
develop inadequately; he/she becomes unsociable and
does not want to communicate with others. Even in adult-
hood, such a person will have a lot of complexes and
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obstacles on his/her way to becoming a full member of
the society. Therefore, in this case the effective interac-
tion of an employee and a student of a special educational
institution on the way to overcoming of social and per-
sonal obstacles to complete social adaptation and sociali-
zation is considered to be very important.

Subject-subject relations open up much more oppor-
tunities for getting certain social results of SEI workers,
especially in preschool. Focusing on the child as a subject
with a certain social status makes it possible to observe
his/her interaction with other members of the society both
within the SEI and beyond, more meaningfully evaluate
the possible social result of these professional activities. It
is not for nothing; due to this approach it is possible to
reconsider the formation of “sociality” of the child, name-
ly to regard it as a proactive, responsive and effective
process. The formation of personal qualities of the child is
carried out not in isolation (as a part of his/her develop-
ment) but in the interaction with the social environment.

It is assumed that the use of subjective factors of in-
teraction causes the significant change of the development
and transformation of social processes, including social
interaction. Indeed, the essence of the processes of socia-
lization and social adaptation is manifested through dif-
ferent kinds of relationships. The ability of a person to be
engaged and participate in the process of building differ-
ent relationships with others embodies the subjective
dimension of the socialization process. This is confirmed
by some researchers who believe that the category of a
subject appears where there is a need for study of person’s
interaction with the world, coordination and comparison
of his/her abilities and values with external conditions and
circumstances of the reality [21, p.7; 22, p.26].

Only a subject (as distinct from the object) combines
two planes of reality — individual and social. A person
provides his/her interaction with the reality in various
forms of activities (activity, cognition, communication),
forming situational or prolonged bonds between these
forms; interacts with the world in different dimensions,
through the complex of which follows his/her life path.

Besides, the indicators of so-called social subjectivi-
ty are highlighted in the research studies of L. Sokurians-
ka, including individual psychological readiness for self-
employment, theoretical and practical preparedness for it,
responsibility for the results, willingness to take risks, the
ability to influence other people [23, p.7]. This fact once
again confirms the importance of subject-subject interac-
tion in the implementation of social relations.

Thus, the subjective nature of SEI students’ sociali-
zation is manifested in the moments of coordination of
individual peculiarities of functioning with the external
conditions and factors of social coexistence. Therefore, in
our opinion, the relations of workers and SEI students
have the strongly pronounced subject-subjective nature,
which definitely improves their social interaction: firstly,
the processes of social adaptation and socialization are
manifested more actively and more completely; secondly,
there is a category of social efficiency, which cannot exist




in the subject-object relations (Fig. 1).

Consequently, the subjectivity factor in the interac-
tion of a teacher and SIE students plays an important role
in the improvement of the quality of social adaptation
processes and socialization of these children.

Conclusions

Thus, the essence of socialization of preschool child-
ren with special needs can be defined as the process of
their entering the system of social relations, the result of
their development as the future universal subjects of ac-
tivity through their multileveled interaction with the so-
ciety.

We distinguish the following peculiarities of sociali-
zation of preschoolers with special needs:

- acquiring qualities needed for life and acting in the
society, engaging in social relations, formation of social
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roles, etc;

- forming conditions for the efficient psychical,
physical and mental development of the child, his/her
formation as “a person among people”;

- implementing multifaceted self-governing of social
behavior of a child;

- mastering the elements of human culture, social
norms and laws;

- influencing the child by different means of educa-
tional activities through the formation of social “self”;

- eliminating the undesired socialization results un-
der certain educational conditions (antisocial behavior,
alienation).

Our further research is aimed at comparative study-
ing of the efficiency of socialization of children with
special needs in terms of special and inclusive education.

SOCTAL EFFICIENCY OF PRESHCOOL SPECIAL EDUCATION

Forateacher as a subject: effective feedback,
the increasing of the role of his’her work in the

society relations

For a student as a subject: more effective
social interaction with other subjects of social

Forthe society as a subject: formation of more
socialized subjects of social interaction

F 3

Intemal satisfactign of the
subject with the resflts of the

work —#3 positive
I al “self™;
SUBJECT: SUBJECT: 1:§2Tof;sevcho-
SEI teacher : MOTIVE HL IMPACT SEI student — physical and
mental
development
standard
Internal dissatisfaction negative
of the subject with the

Repeated
MOTIVE

work results

Fig. 1. Model of subject-subject interaction between a teacher and SEI students (the author's approach)
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MOJIEJIb COITAJIIB AL JOIKIIBHUKIB 3 OCOBJIMBUMHA
HOTPEBAMMU B CUCTEMI CIIEI[IAJIBHOI OCBITH
CydJacHi comiaibHi BITHOCHHH y HaIlill KpaiHi JajieKi BiJ TapMOHIMHIX 1 BUMAararoTh icTOTHHX 3MiH. OcoOnmBa yBara

HeoOXiTHa HETIOBHOCTIPABHYM JIITSM, SIKi MTOTPeOYyIOTh BiJl OCBITHIX 3aKJIaJiB SKICHOI OCBITH i gomoMord. Tomy mpoOrema
coliarizanii aiTeit 3 0coOaMBUMH MOTpedaMH 1€ 3 JOUIKUJIFHOTO BIKY BHXOAMTH Ha HOBHH PIBEHb aKTyalbHOCTI. AHai3
ICHYIOUHX HayKOBHX IIpallb T0Ka3aB, 10 HEBUPIIICHIMH 3aIMIIAIOTECS TUTAaHHS ()OPMYBaHHS MEXaHi3My B3aEMO/Iii BIXOBa-
TEJIB CIIeNiajIbHUX 3aKJIa/IiB OCBITH 1 iX BUXOBAHIIIB Y HANIPSAMKY IiIBHUIIECHHS €(EeKTHBHOCTI COIliani3amii OCTaHHIX. MeToro
JIOCIIKEHHS € (OpMYBaHHS MOJEINI B3a€EMO/Iii BUXOBATEIB CHEIIaIbHIX 3aKJIaIiB OCBITH 3 X BUXOBAHIIMH Y HAPSIMKY
I IBUIIIEHHS €()eKTUBHOCTI coltiattizaii aiTel 3 0coOnMBUMU MoTpedaMu. Pe3ynbraTu JOCTiHKEHHSI TIOJSITAI0Th B HACTYII-
HOMY: JIOBEJICHa aKTyaJIbHICTh COIiaizallii AiTeH 3 0COOIMBUMH TOTpeOaMH e Y JOIIKITEHOMY Billi; 3MiHCHEHO KPUTHIHUH
aHaJIi3 HAYKOBHX Tpallb 3 MUTaHb COLialli3allii; BKa3aHO HA BIJICYTHICTh €JUHOI IyMKH y TIyMadeHHI LIbOTO MOHATTS; Yy3a-
TJIbHEHO OCHOBHI HAayKOBI IOTJISIAN 3 IIBOTO TIUTAHHS; c()OPMOBAHO OCHOBHI 3a/adi CIELiaJIbHIX 3aKJIa/iB OCBITH, SIKi J0-
3BOJIATH TIOJHIILIMTH TIPOLIEC comiaizanii iiteld 3 0coOIMBIMH NOTpedaMu; JOBEICHO Cy0’ €KTHO-Cy0 €KTHMI XapakTep B3ae-
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MHH TIpaniBHAKA CTIEHiabHOTO 3aKJIay OCBITH 3 HOTO BUXOBAHIIIMH; IIO0YZOBaHO MOJIEINB TaKoi B3aeMoii. Mo)kHa BBaXka-
TH, III0 TIOAABIINHA OCBITHIH Mpoliec HETOBHOCIIPABHUX AITeH MPOXOIUTH B MEHIII BPA3JIMBOMY BHIJIAI, KO IXHS COIliai-
3aIlisg Ta comiajbHA aJalTallisi B CepeIOBHUIIE 3I0POBHX JiTell BinOyBarOTHCS IIE ITi/T Yac AOUIKUIFHOTO BiKy. 3a TAKUX yMOB
iXHE MaiiOyTHE XUTTS Ta MOAAIIbIIA MPOQeciiiHa JIsUTBHICTh TAKOXK OyAyTh HOCUTH OLTBIN COLIaJIbHO a/IaTOBAaHUH XapakTep.
[obymoBana MOIENb TO3BOJISIE Pealli3yBaTH TaKi HAPSIMHU COLIANI3AIl ITeH 3 0COONMBUMHE MOTpeOaMu: HAOYTTS JTUTHHOIO
SIKOCTEH JUISl KUTTS 1 JISUIBHOCTI B CYCHLUIBCTBI; (JOPMYBaHHS CaMOKEPOBAHOI COLIAJIBHOT MOBEIHKH JTUTHHH, COLIAIbHOTO
«51»; OBOJIOMIHHS €TIEMEHTaMU JIFOJICHKOT KYJIBTYPH, COI[IaAIbHUMHI HOPMAaMHK Ta 3aKOHAMHU; OTPUMAHHS Pe3yJIbTaTiB COIiaTi-
3allil B IEBHUX HaBUaJbHO-BUXOBHUX YMOBaX, sIKi BUKJIIOHAIOTh HeOaXkaHl pe3ysibTaTH (acouiajbHa MOBEIHKA, BiIUy>KSHHS
0COOHCTOCTI BiJT COLliyMY).

Knrouosi cnosa: xopekuiitHa OCBiTa, IHKIIIO3MBHA OCBITa, COMiaNi3alMis, JITH 3 OCOOIMBIMH ITOTpeOaMH, TICHXOCO-
[iaybHi TOPYIIEHHS, COLiabHa alalTallis, TOIIKITbHA OCBITa.
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BUBYEHHS YKPATHCBKOI MOBU B ACITEKTI
OCOBHUCTICHO 30PIEHTOBAHOI TEXHOJIOT'TI HABUAHHSA

Cyuacna mosHa oceima 6 Yxpaini, cnpsimosana Ha oopmysantss MoOGHOI ocobucmocmi, nepedbaiae nouLyx npooyKmue-
HUX OCGIMHIX MEXHON02IH, PO3POOIeHHS eqOeKMUSHUX WISIXI6 OpeaHizayii HaguanbHo2o npoyecy. OcobUCMICHO 30PIEHMOBaNHA
MEXHONO02Is HABYANHSL YKPATHCHKOL MOBU € OOHIEI0 3 NEPCNEKMUBHUX MEXHON02IH, Wo 3a0e3neyye OnmumMatbHi i eqoekmueHi
YMOBU OJisl 2APMOHIUHO20 PO3GUMKY KOMYHIKAMUBHOI KOMNEMEHMHOCMI KOJCHO20 YuHA. Mema odocniodicenns nonseae 6
00IpyHmMYyB8aHHi ocodugocmeti 0COOUCMICHO 30PIEHMOBAHO20 HABUAHHS YKPAIHCLKOT MOBU, XAPAKMePpUCMUYi uWsaxie ynpo-
8A0HCEHHS OCOOUCTICHO 30PIEHMOBAHOI MEXHON02I] HABYAHHS, PO3POOIEHHI MEXHONIOSIUHOI MOOe 0CODUCMICHO 30PIiEHMO-
8AHO20 YPOKY YKPAIHCLKOI MOBU. Y pe3yibmami nposeodeHHsl HAYK0Boi po36iOKU 6ViI0 YMOYHEHO KOHYenyilo i 0coonu8ocmi
0COOUCICHO 30PIEHMOBAHOT MEXHON02I] HABUAHHSL YKPATHCLKOI MOBU, BUSHAYEHO WLISIXU IMIIeMEHmMAayii O3HAYEeHOI MeXHON0-
2ii’ y npakmuxy mosHoeo HasuanHs. Ilpedcmagneno po3podieny mexHono2iuny Mooeib 0COOUCMICHO 30PIEHMOBAHO20 YPOKY
VKPAIHCOKOL MOBU, WO BKIIOUAE OCHOBHI CIMPYKNIYPHI emanu 3aHsmmsi (MOmueayis, YineeusHaueH s, peanizayis, pepuexcis,
KOHMPOJIb, KOPEKYisl HAGYAHHS), NPOAHANIZ308AHO IX NPOYECYanbHi ma 3Micmogi ocodiueocmi. Busnayeno 2onoemi acnexmu
CIMPYKIYpU 0COOUCMICHO 30PIEHMOBAHUX CUMYAyill, OCHOGHI iX Xapakmepucmuku ma euou. /loeedero, ujo po3poonena oco-
buUCmicHO 30pIEHMOBAHA MEXHON02IA YPOKY YKPAIHCLKOI MOBU Cnpusimume po3gumky MOSHOI 0COOUCTNIOCIE KOHCHO20 VUM,
BUPOOIEHHIO BNACHOT KOMYHIKAMUBHOI KOMNEMEHMHOCMI K 30amHOCMi iHOU8IOA YCRIWHO PO38 A3y6amu npaKmuyHi npo-
bnemu, eghekmusHo OISIMU Y PIZHUX HCUMMEBUX CUMYAYISX CRIIKYSAHHSL.

Knrouosi cnosa: ocobucmicno 30picnmosane HABYAHHA, 0COOUCMICHO 30PIEHMOBAHA MEXHOL02IA, MeXHON02IuHA
MOOeNb 0COOUCMICHO 30PIEHMOBAHO20 YPOKY VKPAIHCbKOI MOBU, MOMUBAYIs, YLNesUSHAYeHHs, peanizayis, pegrekcis,
KOHMPOJb, KOPeKYis HABYAHHSA 0COOUCMICHO 30PIEHMOBAHI CUMYayil.

IMocTanoBKka mpodsaemMu. 3MiCT Cyd4acHOi MOBHOI
OCBiTH B YKpaiHi CIpSMOBaHUI Ha CTBOPEHHS ONTHMah-
HUX YMOB [iJABHIICHHA €(QEKTHUBHOCTI HaBYaIbHO-
BHXOBHOT'O TIpoOIiecy 3aJis GOopMyBaHHS OCBIUE€HOI, Kpea-
THBHOI, CaMOJIOCTaTHKOI, JYXOBHO 0aratoi MOBHOI OCO-
OMCTOCTI y4HS, PO3BHTKY HOTO HMPUPOAHUX 3Mi0HOCTEH,
peaizamii BIaCHOTO Mi3HaBaJbHO-TBOPUYOTO ITOTEHIIAIY.
HamionaneHa moKTpMHA pO3BUTKY oOcBiTH, KoHmemmis
MOBHOI OcBiTH B YKpaiHi, JlepxaBHuil cranaapt 6a3oBoi i

TIOBHOI CepelHbOI OCBITH YTBEPIKYIOTh 1/1€10 KOMIIETCH-
THICHO CHPSMOBAHOTO W OCOOHCTICHO 30pi€HTOBAaHOTO
HaBYaHHS, CKEpOBYIOTH OCBITHI Iporpamu Ha (opmy-
BaHHS YCHIIIHOTO Y4HS, KOMYHIKATUBHO KOMIETEHTHOTO
1 3maTHOTO 10 e(peKTHBHUX il y pi3HUX cdepax KUTTS.
Opniero 3 TMEPCNEKTUBHUX TEXHOJIOTIH, IO 3abe3mneuye
e(eKTUBHICTh HAaBYAJILHOTO MPOLECY 3 METOI0 JIOCSTHEH-
HSl O3HAYEHHX IiJIel MOBHOTO HaBYaHHSI, € TEXHOJIOTIS
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