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PECULIARITIES OF THE DEVELOPMENT OF  

HUMANITIES TEACHERS’ PEDAGOGICAL REFLECTION 

 

The article deals with the approaches to the determination of the essence of reflection in general, as well as the 

peculiarities of pedagogical reflection in particular. The prerequisite of humanities teacher’s professional development 

is his/her ability for reflection which involves self-cognition, self-analysis and activity self-assessment, as well as under-

standing the way he/she is perceived by others as a personality. The post-graduate pedagogical education is of particu-

lar importance in the development teachers’ reflection. Pedagogical reflection is considered as a teacher’s ability for 

self-observation, self-cognition, self-assessment, as well as the ability to compare one’s own opinion and other people 

ones about oneself, to assess one’s own achievements critically, to determine ways of professional and personal devel-

opment. As a result of the carried out survey of humanities teachers taking post-graduate course it has been proved that 

they are faced with the problem of using pedagogical reflection in their work, though they are quite aware of its im-

portance. According to the obtained data there is a necessity of developing pedagogical reflection skills in the teachers 

who have little experience of working at educational institutions. Their characteristic feature is that they are afraid of 

making mistakes because of the ones made in the past. The use of business games, role-playing, exercises and games 

focused on the analysis of different educational situations will contribute to the development of teachers’ reflexive 

skills. The further research studies are planned to involve the design of the methods to develop the humanities teachers’ 

pedagogical reflection in terms of post-graduate education.   
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Introduction 

The modernization of the modern school education 

puts forward the demands to teachers’ work, which de-

termines the necessity of their constant professional de-

velopment, self-perfection for creative self-fulfillment in 

their profession. Reflection is considered to be the pre-

requisite of humanities teachers’ professional develop-

ment, which involves self-cognition, self-analysis and 

self-assessment. It is associated with the fact that a mod-

ern teacher has to be able to use inner resources when 

dealing with his/her colleagues, students and their parents, 

especially in problematic situations when searching for 

the ways to solve them.  

According to some scientists (O. Bondarchuk,                 

V. Maslov, V. Oliinyk, Ye. Chernyshova) the system of 

post-graduate pedagogical education plays a unique role 

in the development of teachers’ reflection, as it is aimed 

at their professional development [11]. In the system of 

post-graduate pedagogical education, the maintaining of 

teachers’ qualification, as well as the development of their 

professional qualities, including pedagogical reflection, 

has a strong impact on the improvement of the quality of 

schooling, forming spiritually rich school students’ per-

sonalities. 

It should be noted that the issue of pedagogical re-

flection in not new in the modern psycho-pedagogical 

science. Its certain aspects have been studied by M. Ale-

kseiev, K. Verbova, I. Zymnia, A. Ksrpov, B. Kovaliov, 

S. Kondratieva and others. These scientists emphasize the 

necessity of teachers’ reflexive skills formation, as well as 

their development in the process of teaching, because the 

comprehension of prerequisites, regularities and mecha-

nisms of one’s own life and professional experience, self-

analysis and assessment of one’s own actions and deeds, 

self-cognition and self-predicting contribute to the for-

mation of an individual path, professional style and are 

considered as a source of self-development [9]. 

The paper aims to consider the peculiarities of hu-

manities teachers’ pedagogical reflection in terms of 

school education modernization.  

Discussion 

In scientific literature on the issue, the term “reflec-

tion” is interpreted as a form of “theoretical” activity of a 

“socially developed” person, which is aimed at compre-

hension of all his/her acts and laws; as the activity fo-

cused on self-cognition which reveals the specificity of 

human spiritual work, as comprehension of something by 

means of learning and comparing [17, p. 579]. It is not 

just the understanding by a person of herself/himself, but 

also finding out what others think about him/her, his/her 

personal traits, features, emotional reactions and cognitive 

ideas [14, p. 631]. It is also regarded as a process of dual 
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mutual “mirroring” of each other, the essence of which is 

presentation of each other’s peculiarities [12, p. 609]. 

According to O. Myroshnyk, the concept of reflec-

tion in its narrow sense is used to determine the acts of 

self-consciousness, self-cognition, self-analysis, the pres-

ence of mechanisms and norms of conscious control over 

the process of development and functioning of one’s 

knowledge. Reflection is one of the mechanisms of self-

determination and the condition of existence in “cause 

sui” status [8, p. 164]. 

D. Levites considers reflection as the person’s under-

standing of his/her own emotional reactions, states, 

thoughts, and experiences. He believes that with the help 

of reflection the correlation between person’s conscious-

ness, values, thoughts and other people’s, society’s ones 

is achieved. The most important function of reflection is 

its ability to manage one’s activity according to one’s 

own values, form and turn to the new mechanisms due to 

the changes in the conditions, aims and tasks of activity 

[5, p. 14]. 

In the works of M. Mirimanova, reflection is consid-

ered as a mechanism of the development of self-

organizing systems. It is a way to look at oneself from the 

outside, and the models of such a “look” can be diverse: 

one can focus one’s imagined look on oneself and try to 

observe oneself as a certain object. Reflection can be a 

way of understanding oneself through the others (social 

reflection). Trying to comprehend another person through 

his/her attitude towards us, through his/her deeds and 

behavior, we design his/her way of seeing us in our con-

sciousness. Every new model in a certain sense is the 

“mirror” in which we can see our “reflection”, get infor-

mation about oneself and one’s own relations with the 

world in a form of the models reflected in our conscious-

ness [7].  

Thus, in its conceptual meaning, reflection is a form 

of praxis of certain contents of individual consciousness, 

activity, communication, and in a general sense it is hu-

man ability for self-analysis, understanding and reinter-

pretation of one’s social relations with the environment 

and is a component of the developed intelligence [4].    

V. Lukashevych distinguished the following three 

forms of reflection: 1) primary reflection, aimed at the 

analysis of everyday deeds and knowledge associated 

with them, which helps to specify its essence and frames; 

2) philosophic reflection as the comprehension of ultimate 

grounds of being and thinking, human culture in general 

as a way of the society’s existence; 3) theoretical reflec-

tion as a critical analysis of prerequisites, forms, methods 

and results of human activity in any sphere which is based 

on the principles of consistency, determinism, logical 

sequence and adopted in science [6, p. 51].   

Teacher’s ability for pedagogical reflection is signif-

icant in his/her work as it helps to create the individual 

professional style, to achieve the adequate self-esteem of 

his/her professional skills, analyze and predict results of 

work; also it encourages self-development. This phenom-

enon is interpreted in the following ways: 

- as a process of self-identification of the educa-

tional interaction subject with an educational situation and 

its “components”: students, teacher, conditions of the 

educational process participants’ development, environ-

ment, teaching technologies (N. Suvorova) [15]; 

- as teacher’s attitude towards himself/herself as a 

subject of work, prediction of his/her acts in an educa-

tional situation; the ability to compare his/her vision of 

himself/herself with the opinions of the interaction partic-

ipants, which helps a teacher to understand in what way 

he/she is perceived and assessed by other people (I. Kara) 

[3]; 

- teacher’s recognition of himself/herself as a sub-

ject of activity: his/her peculiarities, abilities, the attitude 

of students, parents, colleagues, administration towards 

him/her; understanding aims and structure of activity, 

means of its optimization (R. Tur), [16]; 

- as a teacher’s ability to assess his/her behavior 

and deeds, understand the way children and colleagues 

conceive him/her; in a general sense it is considered as 

thinking, self-observation, ability to see and reconsider 

oneself and one’s own work (Z. Ostasiuk), [10].  

- as an integral personality trait manifested in re-

flexive behavior based on reflexive knowledge, attitude 

towards reflexive skills and activity. Professional reflec-

tion develops when a teacher finds a new sense of his/her 

activity through comprehension of his/her position in a 

problematic situation (H. Yermakova), [2]; 

- as a teacher’s ability for the analysis, compre-

hension and building of the value basis for his/her work, 

grounded on self-imaging as a subject of activity, person-

ality in the system of social relations, which is manifested 

in the analysis of the grounds of his/her social relations 

with students, his/her professional development (A. Bi-

ziaieva), [1]. 

Emphasizing the significance of reflection in future 

teachers’ professional self-fulfillment L. Rybalko summa-

rizes the essence of this phenomenon as follows: it is an 

ability to think (understanding the necessity and the re-

sults of professional self-fulfillment); it is a conscious 

process having positive impact on the understanding of 

the necessity of full self-fulfillment in the process of 

studying; it is self-observation (as a method of profes-

sional self-fulfillment); it is an ability to refer to one’s 

own “self”, analyze the knowledge about it, which accel-

erates the process of professional self-fulfillment; it is a 

self-creating process as it creates new knowledge about 

one’s own abilities in professional self-fulfillment [12, p. 

265-266]. 

Based on the abovementioned, we consider pedagog-

ical reflection as a teacher’s ability for self-observation, 

self-cognition, self-analysis, the ability to compare other 

people’s opinion about oneself with one’s own one, to 

assess one’s own professional achievements critically, as 

well as to determine the ways of professional develop-

ment.  

Discussion 

In order to find out the level of teachers’ awareness 
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of the essence of pedagogical reflection we have conduct-

ed a research involving 56 humanities teachers taking 

post-graduate education in Odessa Institute for Post-

graduate Studies, who have filled in the questionnaire 

developed by us.  

According to the research outcomes, most of the sur-

veyed consider reflection as “the analysis of one’s own 

activity”, “the ability to look at oneself from the outside”.  

Most of the respondents work on the formation of 

their students’ reflexive skills. At this, they admit that the 

specificity of their work involves the development of 

analytical skills of school students. It is associated with 

the fact that in the process of reading literary works with 

students, the teacher’s task is to teach them to analyze 

them, trying to understand what the author wanted to tell 

us, analyze the characters’ deeds, and to form their own 

opinions about the events described in the work. Besides, 

the surveyed emphasized that being homeroom teachers, 

they faced the necessity to solve different problems aris-

ing in school environment, helping and encouraging their 

students to dwell upon their deeds and their consequenc-

es.  

The teachers were met with some difficulties when 

trying to answer the question about the essence of peda-

gogical reflection and its difference from reflection in 

general. Most of them admitted that it is “the analysis of 

one’s own work” (which corresponds to their answers to 

the first question), though their could not explain the 

difference. Some of the teachers noted that pedagogical 

reflection provides the ability for self-cognition, realiza-

tion of the mistakes made in the process of interacting 

with students, which caused a conflict situation with them 

or their relatives; the ability to solve it, make respective 

conclusions to avoid the similar mistakes in the future.  

Besides, according to the respondents’ answers, they 

perform pedagogical reflection in the process of analyzing 

the lesson or event conducted, or if students do not under-

stand the new learning material.  Only a few of them 

noted that they try to analyze themselves in every situa-

tion, to “put themselves in their students’ shoes”, under-

stand how to increase students’ interest in the subject, etc.  

To sum up, it is worth noting that in general the re-

spondents are quite aware of the essence of pedagogical 

reflection, though they do not always apply it in their 

work which indicates that there is a problem of the devel-

opment of humanities teachers’ pedagogical reflection. It 

means that it is necessary to find the ways to contribute to 

its development in terms of post-graduate education.  

In order to assess the level of humanities teachers’ 

skills of analyzing, generalizing and estimating their own 

work, the ability to assess their capabilities, make respec-

tive conclusions leading to self-development, we used the 

Method of Ontogenetic Reflection by N. Fetiskin.  

The research outcomes have shown that 20.1% of the 

respondents have the low level of reflexive skills (this 

group predominantly involved the “beginners”, i.e. the 

teachers who have little teaching experience). Their char-

acteristic feature is that they are afraid of making mis-

takes because of the ones made in the past. These teachers 

are very careful, though it is not a guarantee of their suc-

cess. Their critical way of thinking prevents them to do 

what they really want to, they have no reflection of the 

experience. They tend to complicate everything in their 

lives. The decisions made by them satisfy neither them-

selves, nor other people. In every situation, they need 

recommendations and help of more experienced teachers. 

These qualities indicate their undeveloped level of peda-

gogical reflection.  

The satisfactory level of pedagogical reflection was 

found in 47.4% of the respondents. These teachers have 

the skills of analyzing their mistakes, but sometimes they 

do not make the respective conclusions, and as a result, 

they make the same mistakes again and again. They have 

the skills of planning their work, through cannot correct it 

in a proper way. In order to solve this problem it is neces-

sary to find the ways to develop pedagogical reflection of 

humanities teachers in the system of post-graduate educa-

tion.  

32.5% of the teachers have the high level of peda-

gogical reflection. It is worth noting that these are the 

pedagogues having great experience in teaching, they are 

characterized with the ability to analyze and assess their 

experience and make right conclusions. They can be 

called the creators of their life journeys as they have the 

skills of planning their future.  

Conclusions 

The results obtained show the necessity of dealing 

with the challenge of the development of humanities 

teachers’ pedagogical reflection skills in the system of 

post-graduate education. In our opinion, the use of differ-

ent business games, role-playing, exercises and games 

focused on the analysis of educational situations will 

contribute to the development of teachers’ reflexive skills. 

Summing up, it should be noted that pedagogical re-

flection is a significant source of teachers’ self-

development, considering the fact that it results in the 

reassessment of the level of their pedagogical mastery, 

realization and understanding of educational problems, 

their analysis and ways to solve them, determination of 

the ways of their professional development.  

Taking into account that the humanities teachers are 

faced with the problem of the lack of pedagogical reflec-

tion skills, our further research studies are planned to 

involve the design of the methods to develop the peda-

gogical reflection in terms of post-graduate education.   
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ПРОБЛЕМАТИКА РОЗВИТКУ ПЕДАГОГІЧНОЇ РЕФЛЕКСІЇ ВЧИТЕЛІВ  

ГУМАНІТАРНИХ СПЕЦІАЛЬНОСТЕЙ НА СУЧАСНОМУ ЕТАПІ 

Модернізація сучасної шкільної освіти висуває підвищені вимоги до роботи вчителів, у тому числі й учителів 

гуманітарних спеціальностей, що зумовлює необхідність постійного саморозвитку, самовдосконалення задля творчої 

й активної самореалізації в професійній діяльності, досягнення професіоналізму. Неодмінною умовою професійного 

самовдосконалення вчителя гуманітарних дисциплін є його розвинена здатність до рефлексії, що передбачає самопі-

знання, самоаналіз й самооцінку власної діяльності, самого себе як її суб’єкта, розуміння того, як інші сприймають 

його особистість. Особливе місце в розвитку рефлексії вчителів-практиків належить системі післядипломної педаго-

гічної освіти, що за своїм призначенням орієнтована на їхнє професійне вдосконалення. Підтримка професійної ква-

ліфікації вчителів, розвиток їхніх професійних якостей, у тому числі й педагогічної рефлексії, в системі післядипло-

мної педагогічної освіти впливатиме на підвищення якості шкільної освіти, забезпечуючи формування цілісної, ду-

ховно багатої особистості школярів. Мета дослідження полягає в теоретичному розгляді проблематики розвитку 

педагогічної рефлексії вчителів гуманітарних спеціальностей в умовах модернізації сучасної шкільної освіти. Для 

досягнення поставленої мети використано загальнонаукові методи теоретичного рівня: аналіз наукової психолого-

педагогічної літератури, узагальнення одержаної інформації, а також методи емпіричного рівня: анкетування, діаг-

ностування, спостереження, бесіди тощо. У своєму теоретичному, концептуальному розумінні рефлексія є формою 

активного переосмислення людиною тих чи тих змістів індивідуальної свідомості, діяльності, спілкування, а в широ-

кому практичному сенсі – це здатність людини до самоаналізу, осмислення й переосмислення своїх предметно-

соціальних відносин із довкіллям і є складовою частиною розвиненого інтелекту. У професійній діяльності вчителя 

важливою є його здатність до педагогічної рефлексії, що допомагає йому виробити індивідуальний стиль діяльнос-

ті, дозволяє досягти адекватної самооцінки власної діяльності, прогнозувати й аналізувати її результати, спонукає до 

самовдосконалення. Педагогічна рефлексія розглядається як здатність учителя до самоспостереження, самопізнання, 

самоаналізу власної діяльності, вміння зіставляти оцінки особистісних особливостей довколишніми людьми із влас-

ним баченням себе, критично оцінювати власні досягнення в професійній діяльності, визначати шляхи професійно-

особистісного розвитку. Подано дані анкетування вчителів гуманітарних дисциплін щодо обізнаності із сутністю 

педагогічної рефлексії, результати діагностування рівнів сформованості рефлексивних умінь учителів гуманітарних 

спеціальностей. Одержані результати свідчать про необхідність вирішення проблематики розвитку педагогічної 

рефлексії учителів гуманітарних дисциплін у системі післядипломної освіти, чому сприятиме використання під час 

підвищення кваліфікації різноманітних ділових і рольових ігор дискусій, аналізу педагогічних ситуацій, спрямованих 

на вдосконалення рефлексивних умінь. Перспективою подальших досліджень є розробка методики розвитку педаго-

гічної рефлексії учителів гуманітарних дисциплін у системі післядипломної освіти.  

Ключові слова: рефлексія, педагогічна рефлексія, вчителі гуманітарних дисциплін, система післядиплом-

ної освіти. 
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