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The article highlights the components of individual work of students studying at higher educational institutions.
The structure of individual work should be considered as a composition of special learning forms and should not be
identified with the structure of teaching that can often be observed in didactics. Moreover, students’ self-study organi-
zation is much wider, as it includes along with classwork also a combination of homework, out-of-class-work and gen-
eral work on different directions of future professionals’ training. Due to these factors students’ individual work in
terms of studying at a higher educational institution is considered to be that the least studied but at the same time the
most interesting from the prospective of the psychological analysis of educational activities.
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Introduction

In the 20" century, the issue of individualism in edu-
cation as well as in the students’ self-study organization
and performance received academic vision and, accord-
ingly, became widely studied. The preparation of younger
generation for self-study and the necessity to develop
skills and abilities of individual knowledge mastery
comes to the foreground. One of the prioritized ways of
solving this task was the development of strategies for
preparing children for self-study within the school period.
But this pedagogical direction was quite limited by the
development of issues regarding schoolchildren’s self-
study at school and home (works of B. Esipov, E. Golant,
N. Borozdinov, etc.) since the phenomenon of self-study
was not studied profoundly enough at that time.

Starting with the latter half of the 20" century lead-
ing educationalists started defining the unpreparedness of
school leavers for individual knowledge mastery as one of
key problems of regular schools. Some scientists (N.
Diary, V. Kraevskyi, I. Lerner, M. Skatkin, V. Slastionin,
et al.) investigated the organizational aspect of school-
children’s individual work at regular schools.

Some research studies have confirmed that frequent
and proper implementation of individual work develops
children’s voluntary attention, ability to contemplate,
prevents formal attitude towards knowledge mastery and
fosters the general formation of individualism as a charac-
ter trait (O. Savchenko [12, p. 222]). This determines the
introduction of compulsory and different kinds of indi-
vidual work into school practice.

Moreover, students’ self-study organization is much
broader, along with classwork it involves a combination
of homework, out-of-class-work and general work on
different directions. Due to these factors students’ indi-
vidual work in terms of higher educational institutions is
considered to be that the least studied but at the same time
the most interesting from the prospective of the psycho-
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logical analysis of educational activities.

In this regard students’ individual work becomes of
even greater importance. We believe it is one of the major
organizational forms of philology students’ educational
activities. For rather considerable period of time this issue
has been the subject of research in education and psy-
chology, methods of teaching disciplines. There students’
time budget, ways of efficient organization and intellectu-
al work culture within the context of different scope of
disciplines at higher educational institutions are studied.
The organization of in-class and out-of-class individual
work within the process of studying at a higher educa-
tional institution, the formation of educational work skills
are the basis for post-graduate education and further pro-
fessional training. Therefore, university students have to
get prepared for future self-education, and individual
work is a tool which would help to achieve this goal.

Thus, individual work is one of the most important
and widely discussed issues in the field of education at
secondary schools and higher educational institutions
from the prospective of modern pedagogical science and
social requirements.

The aim of the article is to highlight the compo-
nents of university students’ self-study structure.

Research methods

The following methods were used in the study: his-
torical and pedagogical, retrospective, comparative, sys-
tem analysis; classification and generalization; pedagogi-
cal observation (in the course of training sessions, consul-
tations, methodological workshops of departments), stud-
ying documentation.

Discussion

Speaking of individual work, most scientists consider
it as the variety of kinds of activities (individual and com-
posite) of students at class or out-of-class studies or at
home in accordance with certain tasks and under condi-
tions of teachers’/lecturers’ “non-interference”.
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The notion of “individual work™ is versatile and that
is why it is quite natural that it has not received a single
rendering in pedagogical literature. In different works
dedicated to students’ individual work at secondary
schools (Y. Babanski, V. Buriak, L. Viatkin, V. Diary,
B. Esipov, L. Zharova, P. Pidkasystyi, O. Savchenko,
T. Shamova, etc.) this notion is regarded as follows:

e asa form of organization;

e asa method,;

e asatraining medium;

e asakind of educational activities.

The definition offered by L. Viatkin seems to be the
most accurate, the one which covers all aspects of indi-
vidual work: “a kind of student’s activities, where educa-
tional tasks are fulfilled under condition of systematic
decrease of a teacher’s direct assistance, fostering con-
scious and consistent knowledge mastery, skills and ca-
pacities of cognitive individualism formation as a trait of
a student’s personality” [3, p. 29].

A profound analysis of scientific approaches dedi-
cated to the issue of individual work training at secondary
educational institutions makes it possible to designate the
following provisions which are directly related to this
pedagogical phenomenon and remain meaningful for
higher educational institutions as well:

e most researchers define individual work as a va-
riety of cognitive activities performed by students at class
and at home; it is carried out in accordance with teachers’
tasks but without their direct participation;

e individual work fosters the formation of such
important personal qualities as individualism, cognitive
activeness, creative attitude to work, etc.;

e individual work presupposes the presence of
conscious aim of each task, which means that in order to
fulfill an individual task a student rely upon his/her own
knowledge, relevant abilities, experience in studying a
certain discipline and his/her abilities to use different
training tools;

e individual work requires students to have certain
general training skills which support its efficient organi-
zation: ability to plan this kind of work, set the system of
tasks clearly and define the major ones, choose the ways
of the quickest and most economic ways of tasks fulfill-
ment, perform intelligent operative control of tasks ful-
fillment, make corrections of individual work, analyze
general work results, compare these results to what has
been defined in the beginning, determine the reasons of
deviations and sketch the ways of their overcoming in
future work [1, p. 26].

The researchers studying this issue in the context of
higher educational institutions (S. Arhangelski, V. Buriak,
M. Garunov, E. Golant, B. loganzen, S. Zinoviev,
O. Molibog, R. Nizamov, M. Nikandrov, P. Pidkasystyi,
etc.) also consider the phenomenon of individual work from
different points of view. Thus, the term is defined as follows:

e as individual search of necessary information,
knowledge mastering, using this knowledge for resolving
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educational, scientific and professional tasks (S. Arkhan-
heksyi) [2]);

e as activity which consists of multiple elements:
creative perception and realization of educational material
during a lecture, preparation for classes, exams, credits,
writing theses, etc. (O. Molibog [9]);

e as different kinds of students’ individual and
team cognitive activities in class or out of class without
any direct management, but under the supervision of a
lecturer (R. Nizamov [10]);

e as a system of measures aimed at the develop-
ment of activeness and individualism as personal features,
at gaining skills and abilities of efficient receiving useful
information (B. loganzen [8]);

e as a system of pedagogical conditions organiza-
tion which provide the educational activities management,
which is performed without a lecturer [5];

e asself-study (S. Zinoviev [7]).

As it is clearly seen from the abovementioned defini-
tions and interpretations, individual work is on the one
hand regarded as a type of activities which stimulates
activeness, individualism, cognitive interest and as a self-
study basis, an impulse for further professional develop-
ment, and on the other hand — as a system of measures or
pedagogical conditions which provide the management of
students’ self-study.

Individual work performs cognitive, educational and
instructional functions, and as a training method — the
assessment function, thus making the previously mastered
knowledge more profound, contributes to the formation of
skills and abilities for literature studying, cultivates indi-
vidualism, creativity, confidence.

It seems important to concentrate upon the defini-
tions of the “individual work” notion, offered by P.
Pidkasystyi and M. Harunov, since their rendering of this
concept almost corresponds with our understanding of
students’ individual work and self-study organization.

P. Pidkasystyi believes that “individual work at
higher educational institutions is a specific pedagogical
tool for self-study organization and management of” [11].
On the one hand, according to P. Pidkasystyi, individual
work is an educational task or an object of student’s activ-
ity, offered by a lecturer or envisaged by a textbook, and
on the other hand, it is a form of a certain kind of activi-
ties, aimed at fulfillment of an educational task, namely a
way of human activity either for gaining something com-
pletely new, previously undiscovered knowledge, or for
systematization and extension of the existing one.

M. Harunov interprets the phenomenon of individual
work as “fulfillment of different tasks of educational,
productive, research and self-educational nature which
serve as a tool for professional knowledge acquisition,
means of cognitive and professional activities, formation
of abilities and skills of creative activity and professional
excellence” [4].

M. Harunov together with P. Pidkasystyi distinguish
the following characteristics of students’ individual work:

- throughout the entire way from ignorance to
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knowledge it forms students’ necessary scope and level of
knowledge, skills and abilities for resolving cognitive
tasks;

- it develops students’ psychological attitude for sys-
tematic increase of knowledge and development of skills
for proper orientation in the flow of scientific infor-
mation;

- it is the most important condition for students’ self-
organization in mastering the methods of professional
activities, cognition and behavior;

- it is a tool of pedagogical guiding and management
of individual cognitive and scientific activities of students
in the process of studying and professional self-
identification [4].

Therefore, the researchers dealing with the issue of
students’ individual work regard it in different ways.

Thus, individual work can be considered as a kind of
cognitive activities aimed at general and special training
of students and managed by a lecturer. This aspect of
studying individual work at a higher educational institu-
tion is caused by large amounts of scientific information
which has lately considerably increased and tends to fur-
ther increasing for the professional development of a
future expert in a certain area under the modern competi-
tive conditions.

As considered by O. Milobog, pedagogically balanced
organization and management of students’ individual work is
the basis of scientific work organization, harmonization of
forms and methods of educational work with the require-
ments of a higher educational institution [9].

The organization of individual work as a component
of scientific work organization at a higher educational
institution is regulated by concrete principles and its suc-
cess relies upon certain factors influencing the education-
al process. O. Milobog defines the following organiza-
tional principles:

e regulation of all individual tasks by volume and
time;

e creating conditions for students’ individual work;

e management of this work.

It is necessary to consider the efficiency factors of
individual work organization. A factor is the reason, driv-
ing force of any process or phenomenon which deter-
mines its character or certain features. There are two
groups of factors responsible for the efficiency of stu-
dents’ individual work: organizational and methodical.
The factors distinguished by O. Milobog are united into
larger versatile groups that cover different aspects of
students’ individual work organization [9]:

e agroup of organizational factors, which includes
the time budget, educational literature, academic and
laboratory facilities;

e methodical factors: planning, teaching methods
and management of students’ individual work;

e psycho-pedagogical factor implies accounting
for psychological qualities which are necessary for the
efficient fulfillment of individual work with professional
literature and cultivation of social qualities of a personali-
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ty which are necessary for this kind of work. The latter
includes the acquired ability for self-improvement by
means of the clearly determined selection, proceeding and
mastering of information. This type of subjects’ activities
requires some respective qualities. The most important
one is cognitive individualism, i.e. wish and capacity to
master new knowledge and abilities and apply it in prac-
tice along with intellectual work, which is the need to
know as much as possible about one’s future profession.
Positively motivated and organized individual work fos-
ters the cultivation of person’s volitional qualities, devel-
ops cogitation, memory, attention, skills, etc.

The listed groups of factors simultaneously and inte-
grally influence the organization of individual work in
particular and self-study in general, and thus have to be
taken into account in the process of university students’
self-study organization.

Individual work has to be fulfilled by students as
cognitive activities, contributing to the formation of such
personal qualities as individualism, activeness, as well as
creative attitude towards perceived information.

The major component of the educational process at a
higher educational institution is students’ active, purpose-
ful and individual cognitive activities, i.e. independent
mastering of each discipline: notions, theoretical provi-
sions, methods of typical tasks resolution, methods of
estimation of authenticity and accuracy of decisions
made, as well as mastering of the technique of this
knowledge application. At the same time, students’ edu-
cational activities cannot be efficient if they are not
properly ensured, managed and controlled by a lecturer.
Therefore, the educational process at a higher education-
al institution can be regarded as multi-aspect and interde-
pendent activities of students and lecturers aiming at:

e selection, systematization and presentation of
educational information by a lecturer;

e perception, realization, procession and mastering
of this information by students;

e lecturers’ organization of students’ efficient self-
study focused on educational information mastering and
application [1].

Therefore, we distinguish the following five method-
ological provisions serving as the basis of the manage-
ment system of students’ cognitive activities:

1. Knowledge as information, work methods and
evaluation criteria is not transmitted from a lecturer to a
student in its final form but is perceived by every student
as a result of active, staged work focused on achieving
one or several determined aims.

2. Activity (including the cognitive one) is always
purposeful and in order to provide its efficiency a person
should have prognostic ideas about its results.

3. The quality of the acquired knowledge and the
efficiency of skills formation determine the teaching
methods and the complex of educational and methodical
resources — systems of textbooks, methodical recommen-
dations on every topic accounting for the curriculum and
the number of hours necessary to cover the whole course
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and every topic.

4. The educational process is composed as a system
of interaction between a lecturer and a student and also
includes the following aspects:

e lecturer’s self-management when he/she under-
stands his/her didactic system (i.e. the system of material
presentation, ways and methods of motivation, planning,
organization and assessment of students’ achievements);

e operational management of students’ educational
activities on the basis of the didactic system developed by
the lecturer;

e students’ self-management and self-control sys-
tem in the process of their educational activities.

5. Individual work is a way of students’ cognitive
activities organization. Individual active and goal-oriented
mastering of educational material organized by a lecturer
is the key form of students’ cognitive activities and the
lecturer’s work has to be focused on it.

Individual work as a didactic form of education is a
system of pedagogical conditions organization that pro-
vide students’ educational activities management, con-
ducted without lecturers’ direct participation and assis-
tance. In the process of individual work, lecturer’s support
is provided indirectly, by means of organizing the educa-
tional process in terms of self-study. This is the didactic
essence of individual work and its difference from any
form of in-class work which presupposes lecturer’s direct
participation and assistance.

Therefore, the structure of individual work has to be
considered as the structure of a special educational form
and not to be homologated with the structure of teaching
which can be often observed in didactics.

Individual work is a special system of educational
conditions organized by lecturers and therefore is an as-
pect of their work. And at this point we must emphasize
the nonidentity of the notions “individual work™ and
“self-study”. We shall stress that individual work is just a
component of self-study, its major form.

Individual work is a subsystem of the educational
system in which through certain means and under specific
circumstances it is possible to resolve tasks similarly to
the entire system of cognitive activities or in the subsys-
tem of non-individual work. Due to this the structure of
individual work in its general form can be considered as
identical to the structure of any pedagogical system. This
means that the structure of individual work includes
goals, content and process of education (perception of
material, processing material, assessment of academic
achievements).

Let us consider the specifics of the listed components
of individual work subsystem and some principles of its
organization.

Obijectives development. Out of the totality of educa-
tional aims in the form of actions which have to be mas-
tered within the educational course we can distinguish
those which have to be mastered individually if the corre-
lation between individual and non-individual work is
performed properly.
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Another principle sets the correlation between indi-
vidual and in-class work when the latter includes all ac-
tions which are supposed to be mastered, but the individ-
ual work includes such tasks as processing actions after
their basic procedures have already been learned during
classes. In this case the educational objectives of individ-
ual work correspond to the educational objectives of the
whole course.

In the same way one can deal with the issue of the
content of education, necessary for reaching the respec-
tive objectives of individual work.

Apart from distinguishing actions which have to be
mastered in the process of individual work it may be also
necessary to set the level of knowledge which has to be
achieved.

From the point of didactic objectives, we can distin-
guish the following four #ypes of students’ individual
work [1]:

e The first type involves the formation of students’
abilities to define what they should achieve on the basis of
a provided algorithm of actions set in the conditions of a
task. In this case students’ cognitive activities lie in dif-
ferentiation of objects of a certain sphere of knowledge in
repeated perception of information about them or actions
related to them. Here different kinds of home tasks are
most often used as a type of individual work: work with a
textbook, synopsis of a lection, etc. A common feature is
that all the data contained in a task as well as the ways of
its fulfillment have to be presented explicitly.

e The second type is aimed at the formation of
knowledge-copies and the knowledge necessary to resolve
typical tasks. In this case students’ cognitive activities lie
in reproduction and partial change of structure and con-
tents of previously perceived information. This type of
individual work includes certain stages of laboratory work
and practical studies, typical course projects and specially
prepared home tasks in accordance with an explanatory
note of algorithm type. A specific feature of this kind of
students’ individual work is that the task has to contain
the idea, the method of resolving or the idea and a way
which may be applied under these conditions.

e The third type involves the formation of
knowledge which will serve the basis for resolving non-
typical tasks. Here students’ cognitive activities lie in
accumulating and demonstrating new types of activities
on the basis of previously acquired and formalized expe-
rience of actions according to the already known algo-
rithm by transmitting knowledge, abilities and skills. This
kind of tasks presupposes search, formation and imple-
mentation of a resolution idea. Individual work of this
type has to set requirements concerning the analysis of
unknown situations and generating new information. It
includes course and graduation (qualification) papers,
simulation (practical) games, etc.

e The fourth type creates preconditions for creative
work. When fulfilling these tasks, students’ cognitive
activities involve profound exposure into the essence of
the object studied, setting new connections and relations
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which are necessary to identify previously unknown prin-
ciples, ideas, generating new information at a higher cog-
nition level. This kind of students’ individual work is
realized by means of fulfilling scientific research work,
course and graduation (qualification) papers, research
work at different students’ study groups and communities,
as well as involves students’ participation in the develop-
ment of scientific and research topics of university’s aca-
demic departments, etc. [1].

The creation of an efficient system of students’ indi-
vidual work at a higher educational institution requires
observance of certain conditions, the key ones of them are
as follows:

e integrity of objectives of all kinds of academic
work;

e organizational, methodical, logistical support of
students’ individual work;

e pedagogical and practical orientation of students’
individual work, realistic character of tasks;

e variability and creative nature of tasks for indi-
vidual performance accounting for students’ individual
peculiarities;

e students’ individual work management with
staged assessment of results, attracting students to the
management process.

When choosing teaching forms and methods, types
of students’ individual work it is necessary to consider the
specifics of education. It lies in the integrative character
of training and first of all in the combination and mutual
enrichment of special (topical) and psycho-pedagogical
knowledge. Due to this the organization of in-class and
individual work for all disciplines has to be organized in
such a way so that they together with the formation of
vocational knowledge could serve as an example of mod-
ern teaching methods and would be a kind of school of
pedagogical mastery for students. As it has already been
emphasized, to teach how to learn is one of the major
tasks of lecturers dealing with junior university students.
To teach how to learn means to teach every student the
methods of perception and processing information, read-
ing techniques, records maintenance at lections, self-
organization principles, applying knowledge for analyzing
new information, self-control and self-assessment of the
knowledge mastered, etc.; to create the proper psycholog-
ical mood, aimed at learning, willing for constant increase
and enhancement of knowledge in the process of individ-
ual work. That is why lecturers’ participation in students’
academic work at the initial stage of their individual work
organization as the major form of their self-study is of
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CTPYKTYPHO-®YHKIIOHAJIbBHI CKJIAAOBI ITIPOLIECY
CAMOCTIAHOI OCBITHBOI JISIJIBHOCTI CTYJIEHTIB
VY cTaTTi BUCBITICHO CKJIAJIOBI CAMOCTIHHOT OCBITHBOT AISITBHOCTI CTY/ICHTIB BUIUX HAaBYAJIBHUX 3aKiaaiB. CTpyK-
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Typa caMOCTiifHOi poOOTH TIOBHHHA OYTH PO3TIIAHYTa SK CKJIAA OCOONMBOI ()OPMH HABYAHHS W HE OTOTOXKHIOBATHUCS 3
OpraHi3amli€ro AiTIFHOCTI YUiHHS, 0 YaCTO MOKHA CITOCTEPIraT B AUJAKTHII. Yce OUTbIIoro 3HaUYeHHs HaOyBae caMo-
cTiiiHa po0oTa CTYICHTIB, IKY BH3HAYa€MO SK OCHOBHY OpTraHi3aliifHy ¢popMy 3miiiCHEHHS CaMOCTIHHOI OCBITHBOI [is-
JILHOCTI CTYZIEHTIB (LIONIOTIYHMX crienianbHocTed. Llil mpobiemi mpoTaroM JOCHTh TPHBAJIOTO MEPIOy Yacy MpUmiss-
€THCS yBara B JITEpaTypi 3 NMeJaroriky, ICUXOJIOTI] H METOMKH BUKJIAAaHH OKPEMUX JUCIHILTIH, BUBYAETHCS OI0KET
Yacy CTYJIeHTIB, CIOCOOM pallioHaJIbHOT OpraHi3auii i KyJbTypH pO3yMOBOI Ipalli B 3aCTOCYBaHHI J10 AUCIMIUIIH BHIINAX
HaBYAJILHHUX 3aKJaliB pizHoro npodinto. OpraHizauis ayAUTOpHOI i M03aayANTOPHOI caMOCTiiiHOT poOOTH B mpoleci
HABYAHHS y BUIIIHA MIKOJI, GOpPMYyBaHHS BMiHb HABYAJILHOI MpPaIli € OCHOBOO JIJISl MiCIISIUTUIOMHOT OCBITH i MOJIANIBIIO-
ro minBumeHHs kBamigikamii ¢axiBuiB. TakuM YWHOM, y BUIIIH IIKOJI CTYJICHTH MOBHHHI OTPHUMATH MiATOTOBKY /O
MTOJTANTBIIIO] CAMOOCBITH, a 3aCO00M JIOCSITHEHHSI IIepepaxoBaHUX IIiNiel i BUCTymae camocTiitHa poboTa. OTxe, camoc-
TiliHa poOOTa MpEACTaBIsIE COO0I0 OAHY 3 HAMBAXIIMBIMINX 1 ITUPOKO OOTOBOPIOBAHUX MPOOJIEM HaBUAHHS B CEpeIHii
IKOJI ¥ y BHIIMX 3aKiIafaX OCBITH 3 IO3HUIM BUMOT CYYacHOi IeJaroriyHol HAyKW W CYCHINILCTBa B Lidomy. Bona
MTOBMHHA 3[iI{CHIOBATUCH CTYICHTaMH SK Ti3HaBaJIbHA NisUTbHICTH, IIEPETBOPUTHUCH Ha 3acid (hopMyBaHHS TaKHX 0cOOU-
CTICHHX SIKOCTEH SIK CaMOCTIHHICTh, aKTHBHICTh, TBOpYE CTaBJICHHS IO iH(poOpMamii, sKa CIpuiMaeThCsA. | 0JOBHUM
KOMIOHEHTOM HAaBYAJIBFHOTO IIPOLIECY Y BUIOMY HaBYAIFHOMY 3aKJIaJi € aKTUBHA LJIECHIPsIMOBaHa caMOCTiliHa Mmi3Ha-
BaJIbHA JIISUTBHICTB CTYJIeHTa, TOOTO CaMOCTii{HE BUBUCHHS 3MICTY KOXHOI OKPEMOi JMCIHILTIHU: MOHSTh, TEOPETUYHUX
T0JI0’KEHb, METO/IIB PO3B’SI3aHHS THIIOBHX 3a/1a4, METOJIIB OILIHIOBaHHS JOCTOBIPHOCTI i TOYHOCTI pillieHb, a TaKOX
OBOJIOJIIHHS TEXHIKOIO 3aCTOCYBaHHS TakuX 3HaHb. CaMmocTiiiHa po0oTa SIK JuIakTu4Ha opMa HaBYAHHS € CHCTEMOIO
oprasizauii ejarorivHuX yMoB, 110 3a0€3MeUyI0Th YIPaBIiHHS HABYAIBHOIO AISUIBHICTIO THX, XTO HABYAETHCS, BiIOY-
Ba€ThCS 3a BIZICYTHOCTI BUKJamada i Oe3 iioro OesmocepenHboi ydacti it qomomoru. I1iq yac BUKOHAHHS CaMOCTIHHOT
pOOOTH MiATPHMKA BHKIAIa4a peati3yeThcsl OMOCEPEIKOBAHO Yepe3 OpraHi3allilo CHCTEMH HaBYaHHS B YMOBaX caMo-
MATOTOBKHU. Y IIbOMY MOJISTa€E TUAAKTUIHA CYTHICTh CAMOCTIIHOT po0OoTH 1 11 BimMiHHICTE Bif Gpopm ayauTopHOi pobo-
TH, sIKa TIependadae 0e3MoCcepeTHI0 Y9acTh 1 JOOMOry 3 OOKY BUKJIafaya.

Knrouosi cnosa: camocrtiiiHa OCBITHS IisUTBHICTD, CKIIAZOBI CAaMOCTIHHOI OCBITHBOI JisUTBHOCTI, CAaMOCTiifHa po0o-
Ta, CTPYKTypa caMOCTiiHOT poOOTH, BUIINIT HABYAIEHHI 3aKiIal.
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