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PSYCHOLOGICAL PECULIARITIES OF TEACHING PROFESSION

The paper deals with the analysis of the results of the summative stage of the experiment aimed at examining the
peculiarities of teaching profession. The study involved 205 teachers of different educational institutions of Kremen-
chuh, Poltava region, Ukraine. For studying the peculiarities of teaching profession and revealing the essence of its
procedural component according to the parameters associated with professional competence and efficient work there
was used Teacher’s Psychological Profile Method by H. Rezapkina and Z. Rezapkina. Besides, Personality Socio-
Communication Competence Inventory was applied for studying the peculiarities of teaching profession more profound-
ly according to the operational (activity) criterion. In order to examine the efficiency of the operational (activity) com-
ponent of teaching activities and to reveal individual differences in teaching activities regulation by teachers there was
applied The Teaching Style Efficiency Scale by M. Aminov and N. Shelikhova. Mann-Whitney U test for independent
samples was utilized in order to study the gender- and experience-related peculiarities of teachers. According to the
research outcomes, there have been distinguished the following psychological peculiarities of teaching profession: a)
the motivational component, which implies that teachers’ desire to avoid failures and events which cause negative emo-
tions are not their leading motives, most of the pedagogues reflect the level of professional success in terms of satisfac-
tion with work and its conditions, manifest interest in the process and results of professional activities, are satisfied
with their own skills, personal qualities and their social role; b) the emotional and axiological component: most teach-
ers face emotional overloads which are manifested in the instability of their emotional states; c) the operational (activi-
ty) component: most of the respondents possess highly developed communication skills, they are able to cope with prob-
lems and challenges, as a rule use democratic teaching style; gender characteristics and work experience determine the

change in teachers’ didactic communication.

Keywords: teaching profession, teaching methods, structure of teaching, components of teaching, levels of devel-
opment, characteristics of didactic communication, gender peculiarities.

Introduction

In modern educational processes the phenomena of
uncertainty of the future and informational chaos require a
teacher to understand their unstructured essence, inward
nature of a human being in general, and a child in particu-
lar. Modern teaching involves the nonlinear development
of children which also covers possible changes. Concern-
ing the issues of the mechanisms of social transformations
not only in the educational system of Ukraine, but also in
the society in general, we emphasize a new determination
of the educational process under unpredictable, changing,
chaotic conditions. Besides, this process depends on the
“3d coordinate system”: uncertainty, variety and com-
plexity, which requires a teacher understand the necessity
of the educational process organization focused not only
on ready knowledge and algorithms of tasks solution but
on the formation of every student’s independency by
means of managing his/her independently gained experi-
ence.

The teaching profession involves a lot of questions
such as how do the teachers manage break their own
stereotypes concerning their own responsibility for their
students’ academic performance? Will be the retreat from
the global responsibility considered as a pedagogical
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mistake if a student fails the expectations? In this regard,
life traditions, gained by previous generations are ruined
and the psychology of teaching profession does not allow
a teacher live according to strict rules.

Peculiarities of teaching profession are one of the
most relevant issues both in pedagogy and psychology.
Many scientists believe (N. Aminov [1], N. Kuzmina [6],
A. Markova [7], V. Semytchenko [12]) that teaching
activities are a tool of manifestation of sociocultural expe-
rience for the future generations aimed at preparing them
for life according to the society’s rules.

The characteristics of teaching activities structure in
the light of different approaches indicate the content,
form, means of teaching profession, conditions and op-
portunities of its realization, and are associated with dy-
namic parameters and its specificity [3]. There are several
approaches to the understanding of the structure of teach-
ing activities: system approach (N. Kuzmina [6]), reflex-
ive (l. Ziaziun [10]), technological (projective) approach
(H. Shchedrovetskyi [13]), activity (A. Markova [7]),
synergetic (Vozniuk [2]), etc.

The paper aims to explore psychological peculiari-
ties of teaching profession, namely to analyze the results
of the carried out empirical research on the psychological
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characteristics and specificity of teaching profession in
terms of a developed theoretical model of exploring the
features of teaching activities.

Research Methods

The study involved 205 teachers of different educa-
tional institutions of Kremenchuh, Poltava region.

In terms of the carried out theoretical research we
have distinguished the following components of teaching
activities: motivational, emotional and axiological, as well
as operational (activity).

Let us reveal the essence of the components of teach-
ing activities in terms of the developed structural and
dynamic model of the impact of pedagogical stereotypes
on teachers’ work.

The motivational component is based on personal
needs which are realized in the work, providing its effi-
ciency, positive attitude towards it, desire for self-
realization and is closely connected with the level of sub-
jective control.

The emotional and axiological component involves
value orientations towards oneself and the environment,
humanistic focus, and is characterized by the impact of
emotions and feelings on the teaching process, is mani-
fested in a form of stable emotional and regulative reac-
tions.

The operational (activity) component involves the
development of communication skills, the sum of teach-
er’s knowledge, its manifestation in different ways and
styles, as well as teaching methods.

According to this structure we are going to reveal the
procedural character and psychological peculiarities of
teaching profession.

It is a common knowledge that the level of spir-
itual well-being of a highly-competitive teacher depends
on the following factors: satisfaction with work, psycho-
logical climate in a team, conditions of work and profes-
sional success. It is in the educational process where the
unity of the following significant professional qualities
works: motivation to work, values, psycho-emotional
state, self-esteem, teaching style [10].

In order to study the peculiarities of teaching profes-
sion and reveal the essence of its procedural component
according to the parameters associated with professional
competence and efficient work we used Teacher’s Psy-
chological Profile Method by H. Rezapkina and Z. Re-
zapkina [10], which according to the methodical map of
our empirical research correspond to the motivational,
emotional and axiological, as well as operational (activi-
ty) components.

We also used Personality Socio-Communication
Competence Inventory for studying the peculiarities of
teaching profession more profoundly according to the
operational (activity) criterion.

In order to examine the efficiency of the operational
(activity) component of teaching activities and to reveal
individual differences in teaching activities regulation by
teachers we applied The Teaching Style Efficiency Scale
by M. Aminov and N. Shelikhova.
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In order to study the gender- and experience-related
peculiarities we applied Mann-Whitney U test for inde-
pendent samples.

Research Results

The research outcomes show that most of the teach-
ers (65.9%) have highly developed motivational resource,
they are satisfied with the working conditions and are
interested in their occupation. We have revealed that 21%
of the respondents are not quite motivated to work (ac-
cording to the scale “insufficient satisfaction with work™),
and 23% of the teachers have problems with professional
adaptation (according to the scale “dissatisfaction with
work”). Due to the fact they not get feedback they are full
of internal conflicts. According to Teacher’s Psychologi-
cal Profile Method [10], there is positive correlation be-
tween the level of teacher’s subjective control and the
level of satisfaction with work. It should be noted that the
indicators of the respondents with the low level of subjec-
tive control is 13.7%. Such teachers are prone to emotion-
al burnout, they avoid responsibility, as distinct from
those whose subjective control is developed in a proper
way (the indicators according to the scales “high/medium
levels of subjective control” are 40% and 46.3% respec-
tively).

Based on analysis we can admit that 59.5% of the re-
spondents have democratic relations with their students,
they are focused on collaboration. The authoritarian style,
proneness to moralize is peculiar for 23.4% of the re-
spondents. 9.5% and 10.2% of the respondents have liber-
al and mixed teaching styles respectively. The teachers
with liberal style stimulate their students’, parents’ and
colleagues’ initiative. The pedagogues with the mixed
style show their unique teaching pattern. It should be
noted that any style can be adequate under certain condi-
tions, and the same can be assumed concerning their effi-
ciency.

47.3% of the respondents consider themselves to be
highly-qualified professionals and have positive self-
esteem. Unstable self-esteem which can be changed de-
pending on a situation is peculiar for 30.2% of the re-
spondents. It should be marked that 21.5% of the teachers
have mixed type of teaching style, and their self-esteem is
considered to be spontaneous, which is indicative of its
parceling.

Most of the respondents (33.7%) are focused on
themselves, their own interests and needs (according to
“self-concentration” scale); 25.9% are positively focused
on other people (according to “humanistic focus” scale);
and 16.6% are dependent on the relations with their col-
leagues. Besides, 24% of the teachers do not have clear
value orientations in their occupation.

It is not surprising that under conditions of social in-
stability, emotional stress teachers’ psycho-emotional
characteristics are negatively affected; and 56% of the
respondents have unfavorable emotional state.

Only 27.3% of the teachers possess emotional stabil-
ity and are self-confident; 16.6% have contradictions in
emotional sphere.
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It is clear that the core of teaching activities is di-
dactic communication (operational (activity) component)
as a systemic management of communication in the teach-
ing process. A teacher copes with a lot of constantly aris-
ing communication tasks, regulates the communication
process, manages students’ participation in it. The di-
dactic structure of the lesson should be full of emotional
communication characteristics [5, p. 37], which correlated
with social peculiarities of a personality [1], is a main
aspect of teacher’s work as it includes the ability to make
adequate decisions in any social situations and understand
other people’s emotional states; it involves the identifica-
tion, empathy, social reflection skills.

In order to examine the teaching profession more
profoundly through the operational (activity) criterion we
used Personality Socio-Communication Competence
Inventory [9].

In general, most of the respondents have the high po-
tential of communication skills (according to “communi-
cation clumsiness” scale 77% of the teachers have the low
indicators). 77% of the surveyed are able to confront
different difficulties and negative factors, can adequately
perceive other people’s behavior (as they have low indica-
tors according to “frustration intolerance” scale). Though
31.7% of the respondents according to “excessive desire
for conformity” scale have troubles with forming their
own ideas and thoughts, they are dependent on other
people. These teachers feel anxious if their opinion does
not correspond with other’s ideas as they consider other
people’s thoughts to be correct and decisive.
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23.9% of the teachers have low intolerance to uncer-
tainty. This phenomenon is based on the idea that uncer-
tainty and unpredictability of events are considered as a
pathology which can be cured.

17.6% of the respondents are concerned about their
social status and the desire to avoid failures; and emotion-
ally negative events are not the main motives for 75.1%
of the pedagogues.

Summarizing it should be emphasized that most of
the respondents have the high potential of communication
skills which are a significant criterion of operational (ac-
tivity component) of professional activity in general.
Almost one third of the teachers are characterized by the
feeling of emotional comfort due to the decisive team idea
which is a basis of pedagogical stereotypes formation, it
affects the alternatives of personal self-development.

That is why in order to study the efficiency of the
operational (activity) component of teaching activities and
to determine individual differences in teaching activities
regulation by pedagogues we used The Teaching Style
Efficiency Scale by M. Aminov and N. Shelikhova. Using
normal law of distribution [2; 6] for the “asymmetry
scale” (which shows the advantages of inefficient meth-
ods of stimulation (control) over the efficient ones (devel-
opment) and is a criterion of pedagogical excellence; and
acts like a level of balance between the style of stimulat-
ing students by their teachers by means of didactic com-
munication) we have determined the number of the re-
spondents with the low, medium and high levels which
according to the didactic components are focused on the
result or the development (table 1).

Table 1.
Correspondence of test scores to the levels of the teachers’ development levels
according to The Teaching Style Efficiency Scale by M. Aminov and N. Shelikhova
Scale Levels
Low Medium High
(n=37) (n=124) (n=44)
Criterion of pedagogical excellence (-2,83) — (- 0,23) (-0,22)-0,78 0,79 -2,25

The respondents with the low level of pedagogical
excellence are characterized by negative asymmetry of
the advantage of inefficient methods of stimulation (con-
trol) over the efficient ones, the tendencies of controlling
communication style focused on the result.

On the contrary, the primacy of the efficient methods
of didactic stimulation over the inefficient ones, which is
manifested in the tendency to “supportive communication
style” focused on the development, is peculiar for the
group with the high level of pedagogical excellence (facil-
itation).

The author of the technique M. Aminov [1] notes
that the instrumental abilities are of crucial importance in
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the teaching style focused on the development, as they are
based on the special emotional resource of preventing
emotional burnout at the level of the nervous system. The
successful teaching activities focused on the result are
provided by terminal abilities. They affect the profession-
al style, act as a criterion of not only specialization, but
also pedagogical excellence [1, p. 26-28].

Thus, we distinguish the following groups of teach-
ers: the first one (the high level) — the group of facilitating
style — is focused on the development; the second one (the
medium level) — the differentiation-focused group (they
have no clear focus), and the third one — the controlling
group — is focused on the result (Table 2).
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Table 2.

Qualitative and quantitative allocation of the respondents
according to the level and focused of the operational (activity) component

Name of the group Number of the Characteristics of teachers
respondents
(n) (%)
Facilitative 44 21,5 | The structure of psychological professional skills involves instrumen-
(high level) tal abilities; the teachers possess supportive style of pedagogical
communication; are focused on the development
Differentiation-focused 124 60,5 General and special abilities are dominant in the structure of psycho-
(medium level) logical professional skills; the teachers are situation-focused
Controlling 37 18 The structure of psychological professional skills is based on terminal
(low level) abilities, the controlling style of pedagogical communication is pre-
dominant; the teachers are focused on the result

According to Table 2, there are 18% of the respond-
ents with the low level of pedagogical mastery, 60.5% -
with the medium level, and 21% - with the high level.
Most of the teachers have differential profiles. General
and special (terminal and instrumental) abilities are pre-
dominant in them. In our opinion, such pedagogues are
situation-focused and it provides the effectiveness of their
work.

The further research work presupposes the compari-
son analysis of internal ties in the structure of teaching
profession of different groups of teachers: facilitative
which corresponds to the high level of teaching style
balance; differentiation-focused — medium, and control-
ling — low. We use T-criterion of independent samples for
the analysis.

Thus, the group of the teachers with facilitating style
is characterized by expressed humanistic focus
(3.95>3.27; p=0.039) and greater satisfaction with work
(6.82>5.86; p=0.011) as compared with the differentia-
tion-focused teachers.

Compared to facilitators, the respondents of the dif-
ferentiation-focused group are more dependent on other
people’s opinion and evaluation (“focus of colleagues”
scale 2.53>1.95; p=0.032) and manifest lower interest in
their work, have attributes of demotivation, complicated
professional self-realization (“dissatisfaction with work”
scale 0.73>0.41; p=0.017). These people often have liber-
al attitude towards their students (“liberal style” scale
1.88>1.30; p=0.002), express greater discontent with
working conditions (“dissatisfaction with work” scale
0.73>0.35; p=0.001) as compared to the controlling type.

Significant differences in the characteristics of self-
image of the teachers belonging to the group of facilita-
tive and controlling types (according to “positive self-
perception” scale) “facilitators” have the highest indica-
tors: 5.07>4.16; p=0.030). The teachers belonging to the
group of controlling style are more dependent on their
colleagues’ opinions (average scores according to “focus
on the colleagues” scale: 2.59>1.95; p=0.023) as com-
pared to those who direct didactic communication in the
sphere of the development (the group of facilitative style),
they more often express their discontent with work
(3.68>2.77; p=0.045).
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Therefore, the relations of teachers of facilitative
style with their students are based on humanistic grounds,
which is manifested in the high level of their spiritual
well-being and satisfaction with work.

The teachers belonging to the differentiation-focused
group more often manifest liberal characteristics towards
their students, they have problems of emotional and moti-
vation spheres, as well as attributes of complicated pro-
fessional self-fulfillment.

The teachers of the controlling style are dependent
on their colleagues’ opinions and have insufficient profes-
sional motivation.

In order to study the gender- and experience-related
peculiarities we applied Mann-Whitney U test for inde-
pendent samples.

Considering the fact that only 23 young teachers par-
ticipated in our survey, using random sampling method
we distinguished 3 groups of the respondents including 23
persons each: the 1% group — having working experience
up to 5 years, the 2" one — from 5 to 15 years, the 3"
group — more than 15 years. The representatives of the 1%
subgroup have less ability for supporting communication
style and focus on the development (19.22 < 27.78;
p=0.030) as compared to the 3" group. We have not
found any significant differences in the styles of didactic
communication between the teachers of the 1% and 2"
groups, as well as between the 2™ and 3™ ones.

Gender differences in the characteristics of ineffi-
cient style (16.90 < 26.10; p=0.015) indicate higher ma-
turity of the facilitative style in female teachers as com-
pared to the controlling one, which is more expressive in
male pedagogues.

Conclusion

Thus, according to the research outcomes, we distin-
guish the following psychological peculiarities of teach-
ing profession: a) motivational component: the desire to
avoid failures and events which cause negative emotions
is not the leading motive of the teachers; most of the ped-
agogues reflect the level of professional success in terms
of satisfaction with work and its conditions, manifest
interest in the process and results of professional activi-
ties, are satisfied with their own skills, personal qualities
and place in the society; b) emotional and axiological
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component: most teachers face emotional overloads
which are manifested in the instability of their emotional
states; c) operational (activity) component: most of the
respondents possess highly developed communication
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NPAKMUYHULL NCUXONI02 8UWOT Kame2opii,
Kpemenuyyvruii niyeii inghopmayitinux mexrnonoziti Ne-30 im. H. M. Illesuenko,
eyn. Oneza Kowosoeo, 3, m. Kpemenuyx, Vrpaina

MCAXOJIOTTYHI OCOBJIUBOCTI MMPOPECIMHOI MEJATOTTYHOIL AISAJIbHOCTI BUMTEJISA

VY cTaTTi BHCBITJICHO pPE3y/IbTaTH EMIIPUYHOTO JOCITIIKEHHS KOHCTaTyBaJbHOIO €Taly MOCHIIDKCHHS IICHXO-
JIOTIYHUX OCOOJIMBOCTEH BILIMBY IMENAroridyHMX CTEPEOTHUIIB Ha MpodeciiiHy neaaroriyHy AisUIbHICTh YUuTens. Y Mexax
MOPIBHAJILHOTO aHANI3y 3a JOMOMOIrOK METOIIB MATEMAaTHYHOI CTATHCTHKH: |-KPHTEpil0 Ta HemapamerpudHoro U-
Kputepito MaHHa-YiTHI U1l HE3aJIS)KHUX BUOIPOK BUPIIIYIOTHCS eMITIPHYHI MUTAHHS 3MICTY Ta PO3BHHEHOCTI IPOIIECY-
AIIbHOT CKJIAJZI0BOI MPOQeCciiiHOT MeaaroriyHol AisUTbHOCTI BUUTENs. PO3rIsIIa€ThCs 3MICT CTPYKTYPHUX KOMIIOHEHTIB MPO-
(eciitHo-TIe1arorivyHol IisUTbHOCTI B PO3pi3i CTPYKTYPHO-IMHAMIYHOI MOJIENi BIUIMBY IEIArOTTYHUX CTEPEOTHINB HA MPO-
(eciliHy TisUTBHICTh YIUTEN, SKi BKITIOYAIOTH BiIMOBIAHI KPHUTEpil Ta X MOKa3HUKH. PO3KpUTO mpoliecyanbHUI XapaKkTep
npodeciitHoi menaroriyHol AisUTHbHOCTI BUMTEIS Ta MIPOAHATIZ0BAHO BiAMIHHOCTI B ITapaMeTpax mpodeciiiHoi KOMITeTeHT-
HOCTi BUHTEINIB, IO MOB’s3aHi 3 e()eKTUBHUM ii 3 ICHCHHAM Ta KOMYHIKaTUBHO-TUIAKTHIHAM TOTCHIAJIOM Y 3aJex-
HOCTI BiJ] Pi3HHUX TMENArOTiYHUX TAKTHK, CIPSAMOBAaHMAX BUHUTENEM Ha e(EKTHBHY MIATPUMKY IUAAKTHYHOI KOMYHIKalii B
CHTYaIlisIX HaBYAIbHOI B3aeMoJii. PosrisimaeTses cTpykTypa mpodeciiiHoi meqaroriqoi HisiIbHOCTI B Pi3HOCTIPSIMOBAHUX
Tpymax YIuTeNiB 3a AUAAKTUYHOIO CIPSIMOBAHICTIO ((achmiTaTUBHIN, AuepeHIiHHO-OpiEHTOBaHIN Ta KOHTPOIOKOiii) B
3aJIE)KHOCTI BiJ TCHACPHUX XapaKTEPUCTUK Ta CTaxy mepeOyBaHHs Ha mocani. OTpuMaHi pe3ynbTaTu 103BOIHIH chop-
MyBaTH BUCHOBKH MpPO T€, IO y OUIBIIOCTI IMEAAroriB BHSIBICHO CTYIiHb mpodeciiiHoro Omaromoiaydds. Ydurteni
OnposBIISIIOTH IHTEPEC JI0 MPOLIECy, Pe3yJIbTATIB CBOET AISUILHOCTI Ta 3310BOJIEHI COOO00 i CBOTMH MOXKJIMBOCTSIMH, IIPO-
(eciiiHUMHU SKOCTSIMU 1 MiclIeM cepe]] IHIIMX Jrojei. s npaiforounx nejaroriB y 1IKoJi XapakTepHi eMOLiiHI nepe-
BaHTKEHHS, 110 MPOSBIISIIOTECS B HECTAOLILHOCTI NICUXOEMOLIIMHKUX cTaHiB. [IpoTe, B yuuTeniB BUCOKO PO3BUHEHHH KO-
MYHIKaTHBHHUI MOTEHIlia)], 3aTHICTh €(pEKTHBHO MPOTUCTOSATH PI3HOMAHITHUM TPYAHOIIAM y CKIAJHUX IeJaroriyHux
cuTyalisX. ICHYIOTh CTaTHCTHYHO 3HAYYIIi 3B’S3KM B MMapaMmeTpax MpodeciiiHol meaaroriyHoi MisUIbHOCTI BYHUTEINIB
PI3HOPIBHEBHX TPYII 32 TUIAKTHIHOKO CIIPSIMOBAHICTIO. [ eHIEpHI XapaKTepUCTHKH Ta CTaX MepeOyBaHHs Ha 1mocaii 00y-
MOBIIFOIOTH 3MiHH B XapaKTEPUCTHKAX AUIAKTHYHOT KOMYHiKaLil eAaroris.

Knrouosi cnosa: nipodeciitHa megaroriaaa JisUTbHICTb, MIX0AN 10 MpodeciiHOl meaaroriqyHoi JisITbHOCTI, CTPYK-
Typa TpodeciiHOi mearorivHol MisUTbHOCTI, KOMIIOHEHTH MpoQeciiHOi MearoriyHol MisUTbHOCTI, piBHI PO3BHUTKY 10-
CJIJKYBaHHUX BIACTHBOCTEH, XapaKTEPUCTUKH AUIAKTUIHOT KOMYyHiKalii, pO3BUTOK, FeHAEPHI XapaKTePUCTHUKH.
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