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agmomamamul, Hu BCAKUX MAM RAMPYNeil OnoaYeHus, Komopvle 6 me OHU @ce 60blie NO My CHMOPOHY
peku owusanucs. (nep. B.bownsaka)

Konnonwvt co ceoumu nampynvubiMu Kapamu nepeoucioyuposanucs oaivuie 3a peky, 20e opyooseand
banoa bunnu-6os. (nep. €.Cunenvuyurxosa)

Bowce micayie mpu mu il He winanu, mooic y ybomy pauoui 63aeani OYi0 CNOKIUHO - RAMPYIbHI POl
(yebmo 036pocni nonicmenu) 6 mi Oni mpumanucs suwe no piuyi (nep. O.byyenra)

4) BinTBOpeHHA CTPYKTYPHHUX 0CO0JIMBOCTEH IHINIOMOBHUX OMHHUIb:

When the chassos came along, and then the Chief Chasso, and then the Governor himself, all these cell-
droogs of mine were very shoomny with tales of what I'd done...

Koeoa npuwinu cnepea éepmyxau, nomom Ha4yaibHUK OXpamul, a NOMOM U cam KOMEHOaHum, 6ce Mou KaK
0bl mosapuwiu no Kamepe, nepexpuxusas opye opyed, Opocunucs HanepeOOu pacckasvléams, 4mo U Kax sl
Oenan (nep. B.bownsika)

Oo0un 3a Opyaum 6 Kamepe HaA4anu NOAGNAMbCA HAO3UPAMeny, HOMoM CMApUWULl Ha03upameib, NOMOM
cam I'yoepramop - Hauwanvuux miopomsl. Mou coyuacmuuku nanepeboli pacnucviédnu, Kax s yousanr 3mozo
usepawgenya...(nep. €. Cunenbuyyuxosa)

Konu nputiwnu oxpanmuiki, a 3a HUMU 207106HUL HA2AAOAY [ CAM HAYANLHUK 8'A3HUYI, MOI KeHmu no
Kamepi 3axo0unucs Hasnepedill nepekazysamu, K s npiuin mozo nokuovka...(nep. O.byyenxa)

[TinOuBaroun migcymku, Tpeba MiAKPECIUTH, IO X04a y OUTBIIOCTI CUTYalild TepeKyiafgay Opi€HTy€EThCs
Ha 00paHy HUM CTpaTerilo, ajie B HAMCKIIAIHIMNX BHIMAAKaX (TaKuX SK Mepenada oOpa3sHOCTI Ta CTPYKTYPHHUX
0COOIMBOCTEH OKa3i0HAbHO-aBTOPCHKUX HOBOTBOPIB) BiH MMOBHMHEH 3BEPTATHUCS JO BIACHOTO JIHTBICTUYHOTO
JOCBifly, epyauiii, BiA4yTTs MOBU. B Oyap-sikoMy pasi mpu mepefadi CTHIiCTHYHO-MapKOBaHUX €JICMEHTIB
nepekyagad MOBUHEH OPIEHTYBAaTHCh Ha MOYYTTS CMaky, i HE 3JIOBKHMBAaTH CJICHTI3MaMU Ta ByJbrapu3MaMH
MOBH IepeKIay, 00 1ie MOKE MPUBECTH [0 3HIKECHHS 3arajbHOI €CTETUKU Ta XyI0>KHOCTI TBOPY.

Orxe, BUOIp CIOCOOIB TepeKiaay aBTOPCHKUX HOBOTBOPIB BH3HAYAETHCSA B3aEMOIIOB’SI3aHUMU
(dakTOpaMu: CEMaHTUYHUMH Ta CTPYKTYpPHHMHU OCOOJMBOCTSIMH CIIOBA, NMPHHAICKHICTIO CJIOBa JI0 TIEBHOTO
CTHIIICTUYHOTO PO3PATY Ta Ti€lo QYHKITIEIO, SKY BOHO BUKOHYE B TEKCTI.
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LEADING TO SOURCE TEXT ANALYSIS FOR TRANSLATION

The paper addresses the principles of source text analysis as a component of translation competence. It is focused on the strategies
revealing such components as genre, register, thematic formation, author’s tone and intention, gist and problem identification, social and
cultural evaluative stance.

Key words: text analysis, translation, translation competence, genre, register, thematic formation, author’s tone and intention, gist and
problem identification, social and cultural evaluative stance.

Kuszea H.A. /Io nuTanHs 11010 (JOPMYBAHHS OCHOB AHAJI3y TEKCTY OPHUTiHATY SIK KOMIIOHEHTY MepPeKJIaIanbKoi KOMIeTeHIil.
Y crarTi po3MIINAIOTHCS OCHOBH AHANI3y TEKCTYy OPHTiHAy SK KOMIIOHEHTY IepeKiafalbKoi KOMIETeHII. Y WEeHTpi yBarm Taki
CKJIQJIOBI aHAJI3y TEKCTy SK JKaHp, PEricTp, TeMaTuka TBOPY, AaBTOPCHKUH 3amyM, imeHTHgikamis cyTi Ta HpoOJIeMH TBOpY,
COLIIOKYJIBTYPHUH aCHeKT.

Kniouosi crosa: ananiz mexcmy, nepekiaod, mekcm OpuciHaLy, JCanp, peicmp, memamura meopy, ademopcbkuii 3a0yM, ioenmugixayis
cymi ma npoonemu meopy, CoyioKyIbmypHuLl AcnexKm.

KunsseBa H.A. K BoIpocy o q)OpMPIpOBaHI/Iﬂ OCHOB aHAJ/IN3a TEKCTa OPUIHHAJIA KAK KOMIIOHEHTa nepeBouquKoﬁ KOMIIETCHIIMH.
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B cratbe paccMaTpHBaKOTCS OCHOBBI aHAM3a TEKCTA OPUTHHANIA KAK KOMIIOHEHTA IEPEBOJYECKON KOMIICTCHIMH. B 1leHTpe BHUMaHUSA
HAXO/SITCS TAKME COCTABISIONINE AHAIM3a TEKCTa KaK JKaHp, PEruCTp, TeMAaTHKA [IPOU3BEICHHU, aBTOPCKHUIA 3aMbICel, HICHTU(QUKALHS
CyTH ¥ IPOOJIEMBI IPOM3BEIEHMUS, COIHOKYIIBTYPHBIN aCIEKT.

Knrouegvie cnosa: nepesodueckas KomnemeHyus, nepesoo, MeKcm OPUSUHAILA, JICAHD, PeUCmp, MeMamuKka nPoU36e0eHUs, agmopCKutl
3amvicei, UOeHMUPUKayus cymu u npodIemMvl NPOU3EEOCHUsl, COYUOKYTIbIYPHLIL ACHEK.

Broadly considered, the nature of translation is realized by most translation theorists as a textual thing
belonging to cross-cultural communication, where meaning is not made with a language alone but accomplished
by some kinds of social and cultural presuppositions [Firth 1968, Halliday 1994, Nord 1991, Bassnett 1996]. In
order to make sense of the source text under performance, the translator is interested in the actual processes of
decoding and interpretation of its information content with the purpose to produce the proper target text. Thus,
there has been an increasing acknowledgement of the relevance of the notion of text analysis to translation-
oriented strategies, the basic fundamentals of which are suggested as the subject-matter of the given research. Its
findings are based on the assumption that mere production of the target text is insufficient in isolation from the
adequate comprehension of the source text entailing the translator to be seriously justified from the points of
view of structure, semantics, socio-cultural value and register. In this way, we have approached the problem of
building up translation competence with its initial stage like analysing the source text information.

Being part of translation competence, textual skills make up the central aspect of translation performance,
the importance of which comes from defining translation as the process of rendering/expressing content of
source language units, ultimately texts, in the target language. One of the most important points to consider in
the act of translating is understanding the value of the source text within the framework of the source-language
discourse. In this respect, it should be noted that the text as discourse event arising in a specific social situation
represents a highly combined, coherent and cohesive organization both on its structural and semantic planes.
Identifying the text in this way involves the translator in a reconstruction of context through an analysis of its
content set up by the variables, such as: genre; register; verbally presented events as central or periphery topical
points; the author’s perspective in terms of gist and theme; view-dependent attitudes; social and cultural
evaluative stance; logical links [Swales 1990].

According to V.Dijk, the text is really like an iceberg of information, and it is only the tip which is
actually expressed in words and sentences [Dijk 1997, p. 34]. The rest is supposed to be interpreted by the
reader as a holder of some socio-cultural knowledge. The analysis undertaken must be objective; therefore we
need to be clear about the model we are using, because that has serious implications for how the presented
information is understood and what interpretations are like. So our research methodology shifts the focus from a
mainly literary critical and linguistic analytical perspective to disclosing the contents by adopting an approach,
concepts and tools from the sub-fields of discourse analysis. This leads to the idea that the resources and
strategies (lexis and grammar, genre, register, principles of constructing thematic formations, cohesion chains)
used in producing discourse events are characteristic of the community, and the translator necessarily introduces
his own viewpoint sensitive to the wide context of cultural norms and assumptions, knowledge, beliefs and
values, which may or may not be equally balanced by gender, age, class or ethnic culture. Consequently, the
understanding of grammar and lexicon does not fully constitute comprehension of the text: coherence and the
world view that the author and recipient bring are essential.

Initially, it is important to point out genre and register, which are respectively described in terms of
culture and context of situation and get into the text by influencing the words and structures that text-producers
use. The notion of genre and register provides a means of investigating content from an angle of situational and
cultural factors determining selection of varieties in order to show how the language varies according to the type
of the situation. A genre is assumed to be a text-type specified by identifying a common structure repeated from
text to text and associated with appropriate style [Halliday 1994, p. 65]. Further on, some particular conventions
of content (such as theme or settings) and form (including structure and style) are constituted; they are shared by
the texts covering such as: non-fiction: essays, sermons, biography, autobiography, speeches, travel writing,
journalism, letters; fiction: novels, short stories, poetry, drama. What is more, the definition is closely connected
with the cultural, political, historical and social conditions. Indeed, a genre in any text can be seen as embodying
certain moral values and ideological attitudes. We can suggest that all cultures share the concept of shaping the
text according to some genres, and that the way texts are adjusted in relation to genre may show similarities
across languages. In such approach, genre is defined not only in terms of its language but by features which
could be described as external to the text itself. These include areas such as text purpose, writer\reader
relationships, and the medium of communication (e.g. newspaper article, letter, e-mail message, fictional
writing). These external characteristics naturally have implications for what is called internal features of the
text, covering syntax, lexical choice, organization, layout, etc. The result is that texts within a given genre are
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likely to share common features, though it is also possible for texts to differ considerably in terms of their
structure and language.

Wherever language is used, it varies according to the specific functions it has to fulfill. Functional
varieties range from the use of the language for everyday communication to more specialized spheres such as
science, legal affairs, business transactions, newspaper reporting, TV advertising official announcements,
political topics, cultural events, sports etc. Register is the clustering of semantic features according to situation
type defined as a configuration of semantic resources used by a member of culture. In other words, register, or
context of situation is the set of meanings, semantic patterns that are typically drawn upon under the specific
conditions; it is the kind of abstraction which relates variations of language use to variations of social context, in
which a text is produced [Halliday 1994, p. 111]. Therefore there are two aspects in any situation that have
linguistic consequences: the nature of the social action that is taking place and the participants (their nature,
status and roles). If to sum it up, a register is constituted by the linguistic features which are typically associated
with certain situational conditions, analyzable as being formal or informal, spoken or written, persuasive-
assertive-criticizing-instructive, like that. Above all, register suggests the purpose or the author’s reason for
having written the passage, namely: to inform (state, teach, explain); to persuade (argue, convince, prove); to
narrate (relate a sequence of events, tell a story); to describe (appeal to senses, create a picture or impression); to
entertain (amuse, divert attention from reality). ldentifying the register membership of a text is an essential part
of discourse processing; it involves the translator in a reconstruction of context through an analysis of what has
taken place, who has participated and what medium has been selected for relaying the message. Let’s take a
look at the practical assignment illustrating the outlined points:

Extract 1. New York. If | leave my writing table in the hotel and go to the window I can look down on a
corner of Central park where | was jogging a short while ago. Spring is still some weeks distant and it was cold
out there. Squirrels, not birds, were most evident among the bare trees. The few early morning walkers — mostly
with their dogs — were well-wrapped. The exercise followed by the hot, then cold shower that | returned to so
stimulated my appetite for breakfast that | ate buckwheat pancakes with maple syrup to preface bacon and eggs.
Such enthusiastic self-indulgence is a vice | am more prone to in New York than in any other city in the world.
Although this may owe something to the air, and something to that shedding of inhibitions which is one of the
most evident consequences and rewards of travel, it owes yet more, | think, to a quality which is peculiar to
New York itself.

Extract 2. The popular image of New York conjures up a jungle of muggers, dope addicts, and hustlers
creating an obstacle course for the city’s normal citizens. But the tourist will find that the Big Apple threatens
only his budget. New York’s menacing streets, while not entirely mythical, fortunately do not approach their
notoriety. Common sense and an alert eye should insure the safety of all but the most reckless: steer clear of
run-down neighbourhoods (especially after dark) and keep to the more touristed parts of the city and trouble will
not find you.

(From: Proficiency by Sue O’Connell, p.49)

Read the extracts carefully and consider

a ) where such a piece of writing might be found;

b) what the writer’s purpose is;

c¢) what kind of readers it is aimed at.

Why do you think it was written for

a ) to give facts;

b)) to amuse;

c ) to show affection;

d) to give warnings.

When reading the extracts look out for relevant pieces of writing to work out the style as

a) concerned;

b) light-hearted,;

c) critical;

d) impartial.

Which of the extracts share

a) relish for the city’s particular character;

b) awareness of the city s imperfections,

¢) sense of the city’s startling contrasts;

d) appreciation of the beauty of the city.

With reference to what was said, the creation of a text comes up as a result of the textual function, i.e.
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organization of the thematic content in functional components like presentation of states-of-affairs and covering
processes, activities, relationships, participants, attendant circumstances, ascribed attitudes; the two
complementary principles are used: constituency structure in which a larger meaning unit is directly made up of
smaller units; cohesive structure or “texture”, in which chains of semantic relationships unite units scattered
through the text. Cohesive relationships provide a principal means of creating semantic continuity across
segmental boundaries within a text on the basis of logical cohesion (because of logical consistency: similarity
and contrast, reason and result, condition and effect, process and circumstances of its occurrence, etc.), temporal
cohesion (parts are grouped by when they are processed), communicational cohesion (because parts operate for
the same communicative purpose), sequential cohesion (when the output from one segment is the input to
another), functional cohesion (when parts contribute to a single well-defined purpose. This thematic orientation
involves the reader’s transitions in the development of the text; the system of themes sets up some textual
environment, providing a point of ‘departure’ by reference to which the reader interprets the message.

To do thematic analysis properly the translator needs to be familiar with both the subject matter content of
the text and with the semantics of at least basic lexical and grammatical relations at the level of textual
segments. More commonly, not just individual lexical items but chains of whole thematic formations can
interact discerned through the details of the narration, images and symbols, the narrative tone and stance. The
key topical points must be included into the analysis that will enable the reader to check that they are relevant
and represent a logical natural progression while maintaining overall thematic balance [Nord 1991]. In order to
comprehend the theme, it is required to examine closely what the author is implying, i.e. the meaning beyond
the action. When looking at thematic structure, the translator might look for conflicts, ambiguities, uncertainties,
tensions, key relationships, as these give clear guides to the direction of meanings in the text. Needless to say,
transmission of information can be subtle: authors use a variety of methods to convey the meaning of their
works. The purpose is to bring to light this meaning and devices taken to create it. In the end, the text is fully
understood and appreciated to the extent that the nature and interrelations of its parts are perceived, and that
understanding will take the form of insight into the theme of the work in question. Here comes another
illustrative example:

A prizewinning novel

On the face of it, your average truculent, nonreading pubescent is not going to fall for the parental line:
Now, look here, I’ve got a book you might want to take a look at that’s about destiny, morality, science and that
sort of thing. It’s long and metaphysical and there are some pretty complicated passages, its heroine is a girl and
it’s actually not one book at all, but three.

Fortunately, the books under discussion make up Philip Pullman’s award-winning Dark Materials trilogy
and selling them is merely a question of how. Tell you teen that they are about growing up, loss of innocence
and revolt. Explain that they expose the evils of parent-kind and that their heroine is a dead ringer for Buffy the
Vampire Slayer, with a few daemons thrown in. Pill sugared, parent triumphant, teen sold.

Pullman’s fantasy is dense, stirring and richly intelligent. Entering his world is alternately lulling and
thrilling experience, as hypnotic as being told a story while having you hair brushed, as unsettling as watching
strange shapes in a fire. It is a fiction laid before the reader with a quiet authority that lures you further and
further from your own world. Radical, just, heretical, impassioned, it will appeal to the immutable teenage
daemon that everyone carries with them into adult life.

(From: New Proficiency Reading by Mary Stephens, p.75)

The subject under discussion in this article is

a) teenage problems;

b) teenager’s relationships with parents;

c) impact literature can have on a person;

d) how to make youngsters read books.

The author recognizes the fact that

a ) adolescents seem to be easily provoked to get down to reading;

b) teens can be forced by parents to be absorbed in reading;

c) youngsters are reluctant to read fiction.

Which of the sentences best summarizes what the text is about

a ) teens are likely to be distracted from their priorities under the influence of books;

b) books must be cherished by parents in the way they might change their children;

c) a teen is bound to read a book in case it makes a thought-provoking, stirring and intelligent reading.

Which expressions are essential to your understanding of the theme?

a) lulling and thrilling experience;
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b) lures you further from your own world;

c) immutable teenage daemon.

Obviously, the text, whether written or oral, is a multidimensional structure consisting of grammar,
lexicon, phonology and semantics. Its understanding is highly influenced by coherence and the view that the
author and the recipient bring to the text. Produced by socially situated writers, texts induce meanings, which
come about through the interaction between writers and readers. Sometimes the narrator’s opinion will be made
clear in a direct address to the reader; sometimes it will emerge through the tone of the narrative, its attitude to
the given subject (tone can be viewed as an expression of attitude). To put it differently, things expressed in a
text are seen from a certain perspective, or point of view; it appears to be either told with an objective
omniscient voice or told as lacking in perspective or self-knowledge. In any case, the key items in the making of
tone are the following: who it is who tells the story, from what perspective, with what sense of distance or
closeness, with what possibilities of knowledge, and with what interest. Writers purposefully use tone to express
the message or the point of the excerpt. It suffices to look at the sentence structure (syntax) and word choice
(diction) in order to figure out whether the passage is neutral (objective, explanatory, detached) or opinionated
and emotional (subjective). If the text is clearly subjective, it is possible to decide if the author is positive
(approving, sympathetic) about the subject matter or negative (disapproving) about it. The author’s tone tends to
be biased in many ways; it suggests his intention to influence the reader through emotional appeal created by
highly emotional statements, name-calling, stereotyping or over generalization, faulty assumptions based on
weak or inaccurate information, and contradiction. Hence, the arrangement of the textual segments in the written
text is determined by the author’s intention seen as a specific combination of the writer’s psychological,
linguistic and stylistic potentials, based on a direct rendering or veiled address to the reader. The following
example draws attention to the author’s tone discerned in particular context:

There are certain things that you have to be British or at least older than me, or possibly both, to
appreciate: really milky tea, allotments, the belief that household wiring is an interesting topic of conversation,
thinking that going to choose wallpaper with your mate constitutes a reasonably good day out... There may be
one or two others that don’t occur to me at the moment.

I’m not saying that these things are bad or boring or misguided, merely that their full value and appeal yet
eludes me. Into this category, | would also tentatively insert Oxford. | have the greatest respect for the university
and its eight hundred years of tireless intellectual toil, but [ must confess that I’'m not entirely clear what it’s for,
now that Britain no longer needs colonial administrators who can quip in Latin. | mean to say, you see all these
dons and scholars striding past, absorbed in deep discussions about post-Kantian aesthetics and you think: Most
impressive, but perhaps a tad indulgent in the country with three million unemployed and whose last great
invention was cat’s-eyes? Only the night before there had been an item on News at Ten in which Trevor
McDonald had Joyfully announced that the Samsung Corporation was building a new factory in Tyneside. Now
call me an unreconstructed philistine, but it seems to me — and | offer this observation in a spirit of friendship —
that when a nation’s industrial prowess has plunged so low that it is reliant on Korean firms for its future
economic security, then perhaps it is time to re-address one’s educational priorities and may be give a little
thought to what’s going to put some food on the table in about 2010.

(From: New Proficiency Reading by Mary Stephens, p.47)

Underline the phrases in the text which help you to answer the question:

What is the writer’s opinion of the views expressed in the statements?

a )Oxford University contributes to Britain’s prestige and success.

b)Britain is an important industrial power.

c)Oxford University makes an essential contribution to British life and society.

d)Britain’s leaders have had the best traditional education available.

The writer suggests that academics at Oxford University

a) should have a more practical outlook;

b) are old-fashioned;

¢) should work in industry;

d) are not as intellectual as they were.

The writer implies that

a ) many Oxford graduates will be unemployed;

b) Oxford has not come up with any good inventions;

c) the University does not contribute substantially to the nation’s economy;

d) education is not an answer to the nation’s problem.

Evidently, different types of register condition the meaningful side of the text from the perspective of
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context, and it is the selection of meanings that constitutes the variety to which a text belongs. It is supported by
an organizational pattern, which refers to the way the writer develops his material (details, facts, ideas,
examples) in order to convey a message, and is therefore clearly tied to both main idea and purpose. There are
three main areas: patterns that list (such as simple listing, order of importance, chronological order,
sequence\process, spatial order, summary); patterns that explain (such as example\illustration, clarification,
definition, description); patterns that analyze (such as cause\effect, comparison\contrast, division\classification).
In effect, texts are understood as selected and organized syntactic forms whose content-structure reflects the
ideological organization of a particular area of social life; in other words, a set of statements constituting a
discourse are themselves expressive of a specific ideology, viewed as interpretation frameworks which organize
sets of attitudes about other elements of modern society. Consequently, both the gist of the information and its
understanding by the reader conform to one’s identity, goals, social position, values and resources.

There are many messages communicated through the text, and what we see on the surface is really only
the tip of the iceberg. Grounded on this, the division of the text presupposes the presence of some textual
segments built as combination of a number of semantically connected kernel items structurally equal to textual
segments. A certain sum of them, around one and the same point, form their cohesive correlation to serve the
purpose of disclosing the common idea of narration, i.e. the conception which permits one to speak of the
solidity of the text [Newmark 1993]. Regarding this, such items must be taken into account: consider what is
said, particularly subtleties of the imagery and the ideas expressed; assess how it is said, considering how the
word choice, the ordering of ideas, sentence structure contribute to the meaning of the passage; explain what it
means, tying your analysis of the passage back to the significance of the text as a whole. This orientation
appears to be really helpful in showing how the resources of the text are used to create its meaningfulness. The
revelation of the ideas embedded in the text is basically dependent on the issues behind them, the perspective of
which affects how the world of the narration is seen and how the reader responds to it. Obviously, he is intended
to recognize the problems posed (solved or unsolved); from him, certain qualities of response, taste, experience,
value are called forth so that to do ‘problem solving activities’, aimed at adequate understanding of structure of
values, world-view, ideological assumptions. The next follow up activities will enlarge upon the given above
theoretical remarks:

Rembrandt

Rembrandt painted himself through out his life. He became his own best subject. As long as he painted,
he was always there for himself. Portraiture has a very a special quality. Time spent with a sitter becomes an
important element in the progress of the artist’s perception: attitudes are forever changing according to the
nature of confrontation. What the artist first sees may well disappear as a new persona emerges from behind an
initial mask of unfamiliarity. Photographic realism, and a “likeness”, are not the essence of the portraiture unless
a fleeting revelation is snatched from the contours of a face in transition. The paint itself is also an object in its
own right. It is subject to its own motivation, rules and dynamic which an artist can overcome, ignore or amplify
according to ability and mood.

When | confront a portrait by Rembrandt, | am first conscious of the paint, the actual brushstrokes, and
only then into focus comes the revelations — Rembrandt’s raw ability to transform pigment from brush to canvas
into living flesh, nuance, movement and miraculous presence. If mere likeness were the criterion of a good
portrait then Rembrandt would now be forgotten. When he painted a picture which we know as The Night
Watch , commissioned by the officers of the City Guard, only six of the sixteen figures of “rank and position”
claimed, reluctantly, that their heads resembled them, and yet he was being paid 100/200 guilders per head,
“Then pay me for six,” he replied. ‘I was painting men, soldiers, a company marching out with pride. | was not
painting vain pedants of rank and position, full of themselves, empty and stupid beneath their big hats.’

(From New Proficiency Reading by Mary Stephens, p. 94 )

What comes as a surprise to the writer when he looks at a Rembrandt portrait?

a) How alive the artist makes the picture seem.

b) The artist’s ability to transfer pigment from brush to canvas;

¢) The deftness of the artist’s brushwork;

d) The presence of the artist.

By telling the story of the painting The Night Watch , the writer wants to illustrate that Rembrandt

a) did not approve of the City Guard;

b) could not actually paint exact likeness;

c) painted portraits which go beyond surface realities;

d) was intolerant of criticism.

The article consists of two paragraphs. Read through the first paragraph to look out for its gist. Which of
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the statements best fits your guesses?

a) The essence of true portraiture lies in photographic realism;

b) The essence of true portraiture lies in a fleeting revelation snatched from the contours of the face of a
sitter;

¢) The essence of true portraiture lies in its special quality created by the painter’s ability to amplify the
paint as actual brushstrokes.

Read through the second paragraph to look out for its gist. Which of the statements best fits your guesses?

a) Mere likeness is the criterion of a good portrait;

b) Actual brushstrokes come first in observing Rembrandt’s portraits;

c) Revelations come when paint is transformed into living flesh, movement and the painter’s miraculous
presence.

It is common knowledge that ideas are transmitted across cultures by means of translation; and the act of
translating takes place in the socio-cultural context. Specifically, the focus on the textual structures derives its
framework from the cognitive, social historical, cultural and political contexts. A culture that creates a demand
for a translation supplies a set of references ( ideas, beliefs and values ) which will accompany the subsequent
interpretation of the text [Tomalin 2001]. Textual information is not eternal or timeless, but is situated
historically, socially, intellectually, with particular intents and social, gender, class, ethnic, racial perspectives.
Hence, to study texts entails looking into the social context within which texts are embedded. Such a study
provides ongoing processes, such as the relationship between social change and communicative or linguistic
change, the construction of social identities, or the (re)construction of knowledge and ideology. Comprehension
in this direction is aimed at raising the translator’s awareness of socio-cultural factors encouraged by critical
thinking. Whatever the text, the content is expected to increase one’s knowledge of the culturally-induced
values of English-speaking nations and awareness of one’s own priorities to make sure certain cultural
standpoints can be explained. Readers are motivated to develop the ability to evaluate and refine generalizations
about the source culture in terms of supporting evidence deduced from the text. In this way we automatically
become exposed to the range of socio-cultural items such as: images and symbols; pictures and realia;
conventions and behaviour; customs and traditions; stereotypes and expectations; values, beliefs and attitudes.
Meanwhile, the translator brings with him different dispositions related to socio-cultural conditions. Eventually,
he is enhanced to make culturally induced connections which are likely to prompt effective translation choices.
Through close reading and reflection, we understand the way how important matters in human life are treated in
different cultures. The major goal of that kind of orientation is to increase the reader’s consciousness of cultural
similarities and differences and encourage understanding of the diversity of ideas and practices found across
cultures in general. See the corresponding assignment coming below:

Our visitors told the same stories people always tell. One night, giving me a lesson in storytelling, you
said, “Any life will seem dramatic if you omit mention of most of it.” This, then, for drama: I drove back to that
house not long ago. It was April, and Allen, had died. In spite of all the visitors, Allen, next door, had been the
good friend in bad times. | sat with his wife in their living room, looking out the glass doors to the backyard,
and there was Allen’s pool, still covered with black plastic that had been stretched across it for winter. It had
rained, and as the rain fell, the cover collected more and more water until it finally spilled onto the concrete.
When | left that day, | drove past what had been our house. Three or four crocuses were blooming in the front —
just a few dots of white, no field of snow. I felt embarrassed for them. They couldn’t compete.

This is a story, told the way you say stories should be told: Somebody grew up, fell in love, and spent a
winter with her lover in the country. This, of course, is the barest outline, and futile to discuss. It’s pointless as
throwing birdseeds on the ground while snow still falls fast. Who expects small things to survive when even the
largest get lost? People forget years and remember moments. Seconds and symbols are left to sum things up: the
black shroud over the pool. Love, in its shortest form, becomes a word. What | remember about all that time is
one winter. The snow. Even now, saying “snow”, my lips move so that they kiss the air.

No mention has been made of the snowplow that seemed always to be there, scraping snow off our
narrow road — an artery cleared, though neither of us could have said where the heart was.

(From: Snow by Kate Chopin: in A World of Fiction, p. 23)

What part does memory play in the story? To support your answer, give the evidence to clarify the
following:

a ) what image the black plastic covering Allen’s pool evokes;

b) how this image reflects a theme of the excerpt;

¢) what scrapping of the snow shows.
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Think of the associations you have with the word ‘snow’ as well as particular ways the author uses snow
as metaphor and symbol.

What two elements are compared in the metaphor in the last sentence? Explain it as fully as possible.

Judge for yourself in the answers to the following questions:

a ) Which partner do you think broke up the affair?

b) Does it seem to you that there is any chance of the lovers getting together again?

¢ ) Whom do you relate to more — the man or the woman?

Make socio-cultural connections:

a ) Do you think it is true to say that opposites attract?

b) In your view do people with different outlooks have a better or worse chance of making the
relationship work?

c¢) When people fall in love in your country, how is their courtship conducted?

d) Do men and women have trouble communicating with each other in your culture?

e) Do men and women tend to interpret the same event differently?

With all the findings represented as preparatory phase at the high level of generalization, it is reasonable
to presume that source text analysis being part of translation competence is expected to be comprehensive in
terms of its content peculiarities based on interpreting explicit and implicit information inferred and deduced
from the context; it should consist as well in determining its general purpose, intention, defining the would-be
target readers and expected reaction of them, predicting possible textual realization below and above sentence
levels. It is apparent that these steps precede concrete translation actions with the purpose to find proper
solutions to translation problems and carry them out in accordance with the situation placed both in source and
target culture; it shifts the focus towards reading comprehension skills necessary for evaluating the text critically
for further use in translation process. These theoretical fundamentals should be seen as kind of integration to a
more articulate profound model in translation studies.
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YAK: 811.161.2°272-055.2
KO34PEBUY JI.B.

(Kuiscoxuii HayionanbHutl NiHe8ICMUYHUL YHIGepCUment)

I'EHAEPHA ®ACHUHAILIA Y HEBEPBAJIBHIN KOMYHIKALII
Jlocni/UkeHHs. TPHUCBSYEHO pO3IIsAy HeBepOadbHMX KOMIIOHEHTIB KOMYyHIKamii y TeHaepHoMy acnekti. CHinKyBaHHS Mix
NpeICTaBHUKAMHU TPOTHIICKHOI CTATTi XapaKTePH3YEThCsl PI3HUMHU HeBepOanbHUMH 3ac00aMH, sIKi CIPHSAIOTH (acuuHarlil KOXKHOro i3
MpEeJCTaBHHUKIB TeHIepHOi rpu. HeBepOaibHi KOMIIOHEHTH KOMYHIKAIl € (pacUHATHBHO HABaHTAKCHUMH 1 CYTTEBO BIIPI3HAIOTHECS B
MDKT€HJIEpHOMY CIIUIKyBaHHI. Y I CTaTi BCTAHOBJICHO BiIMIHHOCTI HeBepOaJbHOI IMOBERIHKH YOJOBIKIB 1 XKIHOK SIK yJaCHHKIB
MOBJICHHEBOT B32a€MO/II1 3 ypaxyBaHHAM (heHOMeHY (acuuHaIii, sika 3HaXOIUTh CBOE BiI0OpaXEHHS Y MOBI Ta MOBJICHHI.
Knrwouosi cnosa: HesepbanbHi KOMNOHEHMU KOMYHIKAYTT, NO2NA0, 8UPA3 0OIUYYS, JHCeCmu, NO3U, YCMIWIKA, (acyuHaAyis, KOHMAKM.

Koszsipesnu JI.B. I'eniepnas gacumHanus B HeBepOaabHOl KOMMYHHMKAauuu. VccnenoBaHue MOCBSIIEHO M3YYEHUIO HEBEpOAJIbHBIX
KOMITOHEHTOB KOMMYHHKAIlMK B TeHAEpHOM acmekre. OOIIeHHe MeXIy MpEeICTaBHTEISIMH TPOTHUBOIOIOKHOTO TMOJA XapaKTepU3yeTcs
Pa3HBIMU HEBepOAIBHBIMU CPEJCTBaMHU, KOTOPBIE COACHCTBYIOT (haCIMHALMK KXKIOTO0 M3 y4aCTHHKOB TeHAepHOW urpsl. HeBepOanbHbie
KOMITOHCHTHl KOMMYHHKAIIUH SIBISIOTCS (DaCIIMHATHBHO HArpyXXeHbI U CYIIECTBEHHO OTIMYAIOTCS B MEXIEHIEPHOM oOIeHnu. B manHOM
CTaThe UCCIEAYIOTCS OTIIMYHS HEBEPOAIBHOTO TIOBEICHIST MY)XKIHH ¥ )KCHIIIH KaK YYaCTHHKOB PEYEBOTO B3aHMOCHCTBHS C
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