
 
 

SUMMARY 
The reformation of higher education in Ukraine, the implementation of the Bologna process ideas and recom-

mendations of the Council of Europe in learning and teaching of modern languages require orientation training of uni-
versity students in the development of active creative individual expert who is fluent in foreign-language writing and 
prepared to perform their professional functions. 

Unfortunately, practice shows that even graduates of the university faculties experience significant difficulties 
associated with the transfer of semantic information in the written text, with its structural and compositional design and 
coherent exposition of ideas. Their skills to check and adjust the text are insufficiently developed. 

The reason for this unfavorable situation, in the opinion of O. B, Tarnopolsky, is that for a long time in the 
methodology of the Soviet times writing has been treated more as an additional device rather than a central tool in 
teaching other types of speech activity. The integrative role of writing in learning foreign languages has been ignored.  
The interactive teaching writing provides the integration of writing with other types of speech activity and is based on 
the integrated development of the skills of writing the text and its analysis, editing and correction. Mastering the tech-
nique of writing and editing with desired characteristics is in the process of mutual control, group discussion and intro-
spection of the written text. 

The initial stage of teaching foreign languages in higher schools (lasting from 1 to 1.5 years) presupposes de-
veloping fundamental writing skills based on a limited and carefully selected language data and speech acts. Interactive 
speech exercises fall into exercises with a rigid, partial and minimum control, with or without prompts, receptive – 
reproductive (sometimes productive), with or without a  role-playing component.  Pair, group and class forms of 
training activities prevail. Interactive writing exercises on the topic "Travelling" include: 

I. Exercises that develop the ability to manage and organize information and to choose the sequence of 
presentation of thoughts: 

Sentence expansion exercises. Classroom procedures: Group work T S1 …Sn. 
Scrambled phrases (phrases in random order). Classroom procedures: Group work T S1 … Sn 
Selection from a list. Class procedure: T  Cl, St.1  St.2 
Composition from key words. Classroom procedures: Pair work St.1 St.2 
Dialogue completion with or no situational limitations. Classroom procedures: Group work. Pair work 
St.1 St.2 (one-sided dialogues, guided dialogues) 

II. Exercises that develop the ability to consider the communicative context of the written notice 
Writing (Formal and Informal Letters). Class procedure: The class splits into 2 groups. Each group is given a 
letter. 

III. Exercises that develop the ability to write a coherent text content and structure 
Short Story Competition 
Forming a consensus in a group. Writing an essay «Cons and Pros of Travelling». Classroom procedures: 
T S1 …Sn; S1 S2. 

The proposed system of exercises teaches students to treat writing as a kind of verbal activity and evaluate the 
product of this activity in terms of successful communication. 
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Sensory lexics is an important component of linguistic picture of the world, as on the basis of perceptible in-
formation about world the conceptualization of the reality within the same language is fulfilled.  

Sensory lexics is verbal actualization of the conceptual sphere «sense perception», where all information about 
outer world is coded. Studying of sensory lexics is carried out in different aspects and on the material of many lan-
guages. Sensory concepts are isomorphous units, verbalization of which, as a rule, is carried out according to ethnic 
paradigmatic principles, which can cause some difficulties while translation.  

Sensory lexics is one of the main means of representation of author’s linguistic picture of the world. The greatest 
frequency of usage of sensory units is in structure of poetic texts as beauty of poetical word is discovered in high 
concentration of sensor images. Because of universality of conceptual sphere of sense perception, sensory lexics in the 
poetical text serves as the semantic denominator, to which all pictures of the world, which authors of the original and 
special texts personify, can be reduced. That will help to specify divergent and convergent features of the languages, 
which are important in translation and to specify means to reach correspondence while reproduction of sensor layer of 
lexics in structure of a special text.  
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