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MiKXMOBHE 3iCTaBIECHHS IMEHHUKIB Ha TIO3HAYEHHS LIHHOCTEW B CYYacHHX YKpaiHCBKIM,
AHIMHCHKIA Ta (paHIy3bKiii MOBax SBIIsiE cCOOOIO 3ICTAaBICHHS MAaTpHIb, YTBOPEHHUX B PE3YJbTaTi
BHBYCHHS aKCIOHOMEHHOI CEMaHTHKH B KOXKHIHM JISKCUYHIN CHCTEMI JOCIIHKYBAHUX MOB 3a CTYTICHEM
roJticeMii BUIIJIEHUX CIIB Ta XapaKTepOM IXHBOTO CEMHOTO CKIIaay. YKazaHa METOIUKA TOCIiHKEHHS
MOEAHYETHCSI 3 OMUCOBUM, 3ICTABHMM Ta THUIOJOTIYHMM METOJaMM, KOMIOHEHTHHM aHaji30M,
MPOLIEAYPOIO CTYIIHYACTOI 1IeHTH]IKAIl, CTATUCTHYHIMH MiJpaxyHKaMy. Pi3HOMaHITHICT METO/IB
JTAHOTO JIOCIHIKeHHS 00yMOBJIEHa CKJIQIHICTIO Ta 0araToacHeKTHICTIO aKCIOHOMEHHOTO (pparmeHTa
JIEKCUKO-CEMAaHTUYHOT CUCTEMH BiAJAJICHOCHOPITHEHUX Ta HECHOPIIHEHHX MOB — YKpaiHCHKOI,
aHrmicekoi Ta (paHIy3bKOi, IO BUMAarajgo po3poOKH CHeUialbHOI METOAMKM IX KOMOIHOBaHOTO
IPE/ICTaBICHHS.

BucHoBku pociaimkennsi. B pesymbraTi 3acTOCYBaHHS MAaTpHUYHOTO METOLY KapTHHA
(dopmarnizoBaHOi CTPYKTYpPH AKCIOJEKCHKH 3HAYHO YCKJIAJHIOETHCS, PO3KPUBAIOTHCS BHYTPIlIHI
MEXaHI3MH W JIWHaAMiKa 3MICTOBHX B3a€MOJMIN AaKCIOHOMEHIB MiJ BIUIMBOM E€KCTpaJiHTBAIIHLHUX
¢dakropi. lle mae 3mory cdopmynroBaTH BIACTHBOCTI U BiAHOIICHHS, NPUTAMaHHI CyYacHUM
yKpaiHCBbKill, aHrmiiichkili Ta ¢paHIy3pKiii MoBaMm 3arajioMm, a BiATaK — BU3HAYUTH CEMaHTHUYHI
3aKOHOMIPHOCTI ()OPMYBaHHS aKC10JIEKCUKHM B KOXKHIH 13 TOCTIDKYBaHUX MOBHHUX CUCTEM 30KpeMa.

IlepcnekTHBU MOAAABIIMX PO3BiTOK MU BOa4aeMO B MOTVIMOJIEHOMY BHWBUYEHHI MIHHICHUX
napaurM YKpaiHChKOTO, aHTJIHCBKOro Ta (paHIy3bKOTO MOBHHX COIIYMIB, JOCHIDKYIOUH
0araTo3HayHy Ta MOHOCEMIUHY CTPYKTYPY aKCIOHOMEHIB.
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THE SILENT WAY IN TEACHING FOREIGN LANGUAGES:
REWIEVING THE PRINCIPLES

Cmamms npucesiuena po3ensidy NPUHYUNIE 00HO20 3 Memooie HasyaHHsa iHOo3emHuUxX Mmos Silent Way,
po3pobrenoco ezunemcvkum eyenum Kanebo I'ammeeno. Memoo niOkpecnioe HesanedcHicms cmyoenmad, wo 0ae
tiomy ModcIugicmy 8idiepasamu aKmMueHy poib Y BUGUEHHI MOBU, POb GUUMENS NONASAE 8 CHOCMEPENCEeHHI 3d
3YCUNNAMU YUHAL.

Knwouogi cnosa: camosupasyicenhss, He3anelCHICMb, THMEPAKYIsL CIYOeHM-8UUmenb, THMepaKyisl cnmyoeHm-
cmyoenm.

Cmamus noceswena paccmompenuio npuryunos memooa Silent Way, paspabomannozo ecunemckum yuenvim
Kanebo I'ammeeno. Memoo nodqepkueaem He3asucumocmsy ydawecocs, 4mo oaem eM)y B03MOIHCHOCMb Ucpaniv
AKMUBHYI0 pOJjlb 6 U3YYEHUU A3bIKA. Ponv ydumerii 3aKkuodyaemcs 6 HaO00eHuU 3a YCcuauimu cmydeﬁma.

Knrouesvre cnosa: CamoesblpadicCenue, He3aeUuCUMocntb, UHMepaKyus cmy()eHm-yqumerb, UHRmMepaxkyus
cmyoeHm- cmyoeHm.

The article deals withthe principles of The Silent Wayas a language-teaching method created by Egyptian
scientist Caleb Gattegno. The method emphasises the autonomy of the learner; the teacher's role is to monitor the
students' efforts, and the students are encouraged tohave an active role in learning the language. Students should be
able to use the language for self-expression — to express their thoughts, perceptions, and feelings. In order to do this,
they need to develop independence from the teacher, to develop their own inner criteria for correctness. Students
become independent by relying on themselves. For much of the student-teacher interaction, the teacher is silent. He is
still very active, however — setting up situations to ‘force awareness’, listening attentively to students’ speech, and
silently working with them on their production through the use of nonverbal gestures and the tools he has available.
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Student-student verbal interaction is desirable (students can learn from one another) and is therefore encouraged. The
teacher’s silence is one way to do this.
Since the sounds are basic to any language, pronunciation is worked on from the beginning. It is important that
students acquire the melody of the language. Vocabulary is somewhat restricted at first. All four skills are worked on
from the beginning of the course.

Key words: self-expression, independence, student-teacher interaction, student-student interaction.

Do you believe teaching should be subordinated to learning? Do you think students can learn
from one another? Should a teacher look for progress not perfection? We try to answer these questions
with the help of the Silent Way method. The Silent Way originated in the early 1970s and was the
brainchild of Caleb Gattegno who is best known for his innovative approaches to teaching and
learning mathematics, foreign languages (The Silent Way) and reading (Words in color). The Silent
Way belongs to the tradition, which views learning as a problem-solving, creative, discovering
activity, in which the learner is a principal actor rather than a listener. Gattegno concluded that
learning is a process which we initiate by ourselves by mobilizing our inner resources (our perception,
awareness, cognition, imagination, intuition, creativity, etc.) to meet the challenge at hand. In the
course of our learning, we integrate into ourselves whatever ‘new’ that we create, and use it as a
stepping stone for further learning [2, p. 289-292].

Since the Silent Way may not be familiar to many of you, let us review in detail our
observations and examine its principles.

1. The teacher should start with something the students already know and build from that to the
unknown. Languages share a number of features, sounds being the most basic.

2. Language is not learned by repeating after a model. Students need to develop their own
‘inner criteria’ for correctness — to trust and to be responsible for their own production in the target
language.

3. Students’ actions can tell the teacher whether or not they have learned.

4. Students should learn to rely on each other and themselves.

5. The teacher works with the students while the students work on the language.

6. The teacher makes use of what students already know. The more the teacher does for the
students what they can do for themselves, the less they will do for themselves.

7. Learning involves transferring what one knows to new contexts.

8. Reading is worked on from the beginning but follows from what students have learned to
say.

9. Silence is a tool.. It also removes the teacher from the center of attention so he can listen to
and work with students. The teacher speaks, but only when necessary.

10. Meaning is made clear by focusing students’ perception, not through translation.

11. Students can learn from one another. The teacher’s silence encourages group cooperation.

12. If the teacher praises (or criticizes) students, they will be less self-reliant.

13. Errors are important and necessary to learning. They show the teacher where things are
unclear.

14. If students are simply given answers, rather than being allowed to self-correct, they will not
retain them.

15. Students need to learn to listen to themselves.

16. At the beginning, the teacher needs to look for progress, not perfection. Learning takes place
in time. Students learn at difference rates.

17. A teacher’s silence frees the teacher to closely observe the students’ behavior.

18. Students learn they must give the teacher their attention in order not to miss what he says.
Student attention is a key to learning.

19. Students should engage in a great deal of meaningful practice without repetition.

20. The elements of the language are introduced logically, expanding upon what students
already know.

21. Students gain autonomy in the language by exploring it and by making choices.

22. Language is for self-expression.

23. Some learning takes place naturally as we sleep. Students will naturally work on the day’s
lesson then.

24. The structures of the syllabus are not arranged in a linear fashion, but rather are constantly
being recycled.

25. The skills of speaking, reading, and writing reinforce one another.
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So we try to make some conclusions on the base of mentioned above principles.

1 What are the goals of teachers who use the Silent Way? Students should be able to use the
language for self-expression — to express their thoughts, perceptions, and feelings. In order to do this,
they need to develop independence from the teacher, to develop their own inner criteria for
correctness. Students become independent by relying on themselves. 2 What is the role of the teacher?
What is the role of the students? The teacher is a technician or engineer. “Only the learner can do the
learning”, but the teacher, relying on what his students already know, can give what help is necessary,
focus the students’ perceptions, ‘force their awareness’, and ‘provide exercises to insure their facility’
with the language. The teacher should respect the autonomy of the learners in their attempts at relating
and interacting with the new challenges [1, p. 55-59]. The role of the students is to make use of what
they know, to free themselves of any obstacles that would interfere with giving their utmost attention
to the learning task, and to actively engage in exploring the language. No one can learn for you,
Gattegno would say; to learn is our personal responsibility. As Gattegno says, “The teacher works
with the student; the student works on the language” [1, p. 14].

3 What are some characteristics of the teaching/learning process? Students begin their study of
the language through its basic building blocks, its sounds. These are introduced through a language-
specific sound-color chart. Relying on what sounds students already know from their knowledge of
their native language, teachers lead their students to associate the sounds of the target language with
particular colors. Later, these same colors are used to help students learn the spelling that correspond
to the sounds (through the color-coded Fidel Charts) and how to read and pronounce words properly
(through the color-coded words charts). The teacher sets up situations that focus student attention on
the structures of the language. The situations sometimes call for the use of rods and sometimes do not;
they typically involve only one structure at a time. With minimal spoken cues, the students are guided
to produce the structure. The students receive a great deal of practice with a given target language
structure without repetition for its own sake. They gain autonomy in the language by exploring it and
making choices.

4 What is the nature of student-teacher interaction? What is the nature of student-student
interaction? For much of the student-teacher interaction, the teacher is silent. He is still very active,
however — setting up situations to ‘force awareness’, listening attentively to students’ speech, and
silently working with them on their production through the use of nonverbal gestures and the tools he
has available. Student-student verbal interaction is desirable (students can learn from one another) and
is therefore encouraged. The teacher’s silence is one way to do this.

5 How are the feelings of the students dealt with? The teacher constantly observes the students.
Also, through feedback sessions at the end of lessons, students have an opportunity to express how
they feel. The teacher takes what they say into consideration and works with the students to help them
overcome negative feelings which might otherwise interfere with their learning.

6 How is the language viewed? How is culture viewed? Each language also has its own unique
reality, or spirit, since it is the expression of a particular group of people. Their culture, as reflected in
their own unique world view, is inseparable from their language.

7 What areas of language are emphasized? What language skills are emphasized? Since the
sounds are basic to any language, pronunciation is worked on from the beginning. It is important that
students acquire the melody of the language. Vocabulary is somewhat restricted at first. All four skills
are worked on from the beginning of the course.

8 What is the role of the students’ native language? Meaning is made clear by focusing the
students’ perceptions, not by translation. The students’ native language can, however, be used to give
instructions when necessary, to help a student improve his or her pronunciation, for instance.

9 How is evaluation accomplished? Although the teacher may never give a formal test, he
assesses student learning all the time. Since ‘teaching is subordinated to learning’, the teacher must be
responsive to immediate learning needs. The teacher does not praise or criticize student behavior since
this would interfere with students’ developing their own inner criteria. The teacher looks for steady
progress, not perfection.

10 How does the teacher respond to student errors? Student errors are seen as a natural,
indispensable part of the learning process. Errors are inevitable since the students are encouraged to
explore the language. The teacher uses student errors as a basic for deciding where further work is
necessary. The teacher works with the students in getting them to self-correct.

Although this method should be used in small groups of students and it is questionable how
successfully it might be used at more advanced levels it has many advantages.
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THE COMMUNICATIVE STYLE
OF THE U. S. AMBASSADOR TO UKRAINE G. PYATT

Cmammsa npucesiuena idei, npo me wo MOBHA OIATbHICMb OUNIOMAMA MOXce GHIAUBAMU HA CYCHiIbHe
cnputiHamms, I, wo6 oOocsemu Memu, OUNIOMAMU HAMALAIOMbCA  SNAUBAMU HA  ayoumopioi. Y cmammi
BUCBIMIIOIOMbCSL 0CODIUBOCE CIMUTIG CHIIKY8AHHS 6 OUNIOMAMUYHOMY OUCKYPCL. ABMOp aHANi3ye OCHOGHI CMUIL
CRIKYy8anHHs: ma nioxoou 0o ix euguenns. Ocobausa ysaza NpuOIEMbCs MUNAM 6ePOAILHUX CIMUIG CHLIKY6AHHS 8
CYHACHOMY AHRTTICLKOMY OUNIOMAMUYHOMY OUCKYPCL. ABMOp po32180a€ OesiKi MOBHI 0COONUBOCT MOBU OUNTOMAMA K
THCMPYMEHmMY MONICTUBUX MAHINYAYILL SPOMAICLKOI0 OYMKOW. [[OCTiodcenHsi NPOBOOUTOCS HA OCHOBI MeKCmid
nYOIYHUX BUCIYNIB Ma THMEPE'to, Wo cmocylomvcs noditi 6 Ykpaini ¢ 2013 i 2014 pp., i nanescamv nocny CLLIA 6
Ypaini [ne. Tatiemmy. Ycemanoeneno, wo maxi munu KOMYHIKAMUGHUX GePOQIbHUX CIMUIIG, SIK NPAMUL, MOYHUL,
ocobucmutl ma IHCMpyMeHmMAatbHULL € HAUNOWUPEHIUUMU 8 OUCKYDCE OUNIOMAMIB.

Kntouoéi cnosa: sepOanvrutli KOMYHIKAMUSHUL CUTb, OUNIOMAMUYHUL OUCKYDC, OUNIOMAMUYHULL OUCKY]C,
6epbabHi 3ac00U BNIUBY.

Cmambs nocésuena uoee 0 mom, 4mo A3bIKO8As. AKMUBHOCTb OUNTIOMAMA MOXCEM GIUANb HA 0OUWECMEeHHoe
socnpuamue, u, 4modbl 0ocmuub yenu, OUNIOMamyvl NeIMAIOMCcs GIUAMb Ha ayoumopuro. B cmamvee oceewaromest
ocobeHHOCmU cmuiell 00WeHUsl 8 OUNIOMATUYECKOU pedu. A8mop ananuzupyem OCHO8Hble CIuil 00UjeHUs U HOOX0ObL
K ux usyuenuro. Ocoboe sHUManue yOenaemcs Mmunam ClO8ECHbIX CMuell OOWeHUs 8 COBPEMEHHOM AHIIULICKOM
ounnomamuueckom Ouckypce. Aemop paccmampueaem HeKOmMopble A3bIKOSble O0CODEHHOCIU peyu OUNIoOMAma 6
Kauecmee UHCIPYMEHMA 803MONCHBIX MAHUNYIAYUL 00WecmeeHHbIM MieHueM. Hccredosatue nposoounocs Ha ocHoge
MeKCmos8 NyONUUHbIX GbICMYWICHU U UHmMepsblo, Kacaiowuecss cobvimuil ¢ Ykpaune ¢ 2013 u 2014 2o u
npunaonexcawum nocny CILLIA 6 Vkpaune /Joc. Ilatiemmy. Aemop ycmarnosun, umo makue munvl KOMMYHUKAMUGHBIX
8epOANbHBIX CrUIel, KaK NPSAMOL, MOYHbIL, TUYHbIL U UHCIPYMEHMATbHDIIL AGTAIOMCA Hauboiee pacnpoCmpaHerHbIMU
68 OUCKypce Ouniomama.

Knrouesvie cnosa: sepOanvhbvlii KOMMYHUKATUBHBILL CIUIL, OUNIOMAMUYECKULl OUCKYPC, OUNIOMAMUYECKds
peub, CL08eCHble CNOCOObL B030ELICMBUSL.

The article focuses on the idea that language activity of a diplomat involves influence on public consciousness,
and to achieve the goal diplomats try to affect the audience verbally. The article highlights the features of verbal
communication styles in diplomatic speech. The author analyzes basic verbal communication styles and approaches to
their study. A special attention is paid to the varieties of verbal communication styles in modern English diplomatic
discourse. The author views certain linguistic features of the speeches given by the diplomat as a tool of possible
manipulation with public opinion. The investigation was carried out on the basis of transcripts of the U.S. Ambassador to
Ukraine G.Pyatt’s public speeches and interviews concerning the events in Ukraine in 2013 and 2014. The author has
established that such communicative verbal styles as direct, exacting, personal and instrumental are the most common for
diplomatic discourse.

Key words: verbal communicative style, diplomatic discourse, diplomatic speech, verbal means of influence.

Introduction. Diplomatic discourse cannot be imagined without language. Language forms its
basis and is a tie between society and representatives of diplomacy. Various linguistic means help
achieve the main purpose of the diplomatic discourse. which is persuasion, influence and motivation
of the recipient to act in the interests of the speaker. Communicative style of the speaker is one of the
above mentioned means.

The concept of "communication style"”, or "communicative style" has recently been very popular
due to the expansion of a range of linguistic studies. The basis of the diplomatic speech is a thoughtful
use of specific communication styles to persuade the recipient. Nowadays, a research of the
communication styles use in diplomatic discourse is a very important issue that needs a thorough
study, especially before a military conflict. That is because the modern diplomatic speeches may
influence somehow audience and contain some verbal means which can help achieve an intended
effect and influence the audience.
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