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The article surveys Sweden’s experience in developing pupils’ oral proficiency in the process of
vocational training. The didactic and psycholinguistic principles of the communicative approach lie in
the basis of methodology of vocational foreign language learning (equal development of pupils’ skills
in all kinds of communication: listening, reading, writing and speaking, thematic and situational
organization of the study process). The content of communicative competence and oral proficiency as
its constituent is defined. National syllabi for foreign languages are composed on the principles of the
communicative approach, The Common European Framework of Reference for languages: teaching,
learning and assessment, with priority of English. Foreign language teaching comprises 7 stages, which
provide detailed goal description and expected results. The priority of English in the content of
education results in achieving a much higher level of communicative competence and oral proficiency
of vocational pupils when compared with other foreign languages. The stress is put on the practical
English language use for professional activity and further education. Various forms, methods and
approaches to the development of pupils’ oral proficiency in English and other foreign languages are
applied. Amongst them joint projects, discussions, presentations, problem-based learning, teaching
vocational subjects by means of English (content-and language integrated learning). This method
promotes pupils’ motivation to learning English and productive ways of communicative activity,
developing oral proficiency.

The ways of certain improvements in the system of vocational language learning of Ukraine are
defined: implementation of teaching vocational subject content through the medium of English;
optimization of teachers’ training; creating artificial close to natural English language environment
through translation of English films and programs in the original.

The upcoming

education of Ukraine are aimed at conformity

reforms in vocational and others). For instance the concept of

communicative ~ competence  was  first

of its organization and structure with those of
the advanced European countries. The integrity
of the content of education implies developing
vocationally oriented communicative
competence in foreign languages (FL) of school
leavers and students. In this context, the study
of the progressive international experience
plays the major role showing Ukraine possible
adequate ways to follow. Sweden is considered
to be among the leading countries in Europe
providing high level of educational quality and
ranks the second among in Europe regarding
the level of communicative competence in
English among its citizens.

The aim of the study is to consider the
Swedish experience of developing oral
proficiency of students through vocational
English language learning in Sweden.

Theoretical framework and research
methods. The Council of Europe put forward
the idea of developing a communicative
competence in foreign languages at all stages of
education including vocational to meet the
demands of the international labour market.
Therefore this issue has been tackled and
scrutinized in numerous scientific works (J.
Van Ekk, D. Hymes, J. Trimm, B. Spolsky, T.
Lindblad, P. Malmberg, J. Svartvik, D. Taylor

introduced by D. Hymes and developed by
B. Spolsky, R. Quirk, J. Richards, J. Svartvik
and others. Oral proficiency in foreign
languages was considered by E. Shohamy, A.
Stenstrom, S. Sundh, R. Wardhaugh and others.

In the article we will speak about
vocationally oriented foreign language learning
(VOLL) which is provided at upper secondary
school (gymnasieskola), on the stage of
professional/vocational education and training
at vocational colleges and higher educational
establishments.

Results. During the last decades,
scientific research has been made in the concept
of communicative competence. This concept
first appeared in the1980s as the ultimate goal
of foreign language learning and teaching FLL.
The Common European Framework of
References: teaching, learning and assessment
(CEFR) differentiates the following types of
communicative competence: lexical,
grammatical,  semantic, pragmatic  and
functional [45, p. 13]. To our mind, the concept
of  communicative = competenceis  more
implicated into the outcome of FLL, since
linked to emotional attitude towards the world
through mastering and communicating in a FL.
Oral communication is the most important type
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of communication as it enacts all
communicative strategies: cooperative, non-
verbal, linguistic. In other words, oral
proficiency in a FL is the complex of linguistic
and extra-linguistic knowledge, skills and
abilities to interact to understand or make
oneself understood when producing an oral
utterance or speech [1, p. 48].

The domineering concept of FLL in
Sweden is the communicative approach. Since
1950, the Swedish education has undergone a
chain of reforms aimed at internationalization
of education. This system with slight changes
exists up to now. The 9-year compulsory
schooling was introduced with English as an
obligatory basic subject. Upper-secondary
schools named gymnasieskola (voluntary
schooling) encompass vocational and academic
education and training. In the flow of these
reforms utmost attention was paid to the role of
FL in the content of education and the role of
English was prioritizedaccording to the
multilingual ~ policy of the  country
predetermined by ahuge influx of immigrants
from other countries. Thus, Swedish is the
official language of the country, English is the
obligatory foreign language at all stages of
education, the national minorities can obtain
education in a mother tongue and Swedish
istaught as the second language. It produced a
great impact of the content of VOLL as through
mastering of FL and especially English Sweden
intended to occupy the leading positions at the
global market. It was explained by the low use
of Swedish in the world and the necessity to be
active in all societal, economic and political
domains and offer its citizens better chances for
employment all over the world [3, p. 75].

The educational reforms were aimed at
the improvement of the quality of education,
raising the learners’ proficiency and
competitiveness at the international labour
market. The reform of 1994 introduced English
course A general for all 17 national vocational
and academic programs and more specific
course B for those who intend to enter
universities and a more advanced course C
offered for those who will major in the subject
of English or other FL at the university [3].

The syllabus for English at upper
secondary school (gymnasieskola)differentiates
between the aim of the subject (the minimum of
necessary knowledge and skills) and the goals
to strive towards[5] which imply motivating
pupils to achieve higher results.

The goals of learning English differ from
the goals of learning other FL. In the syllabus
for the subject of English for the compulsory
school it is said that “the school in its teaching
English should ensure that pupils

— develop their ability to use English to
communicate in speech and writing,

— deepen their understanding of spoken
English in different situations and contexts,

— develop their ability to actively take part
in discussions and written communication,
express their own thoughts in English, as well
as understand the views and experiences of
others,

— develop their ability to use English orally
in different contexts in order to relate, describe
and explain, as well as give reasons for their
views” [3, p. 94 - 95].

The peculiar feature of FLL in Sweden is
the absence of lexical and grammatical minima
for the pupils to master, which we consider as a
drawback. However, the development of oral
proficiency is achieved through interaction of
integrated speakingskills according to real
communicative situations, development of
situational thinking which results in forming
discursive, strategic, pragmatic and intercultural
competencies.

Following the integrity of education at its
all levels the goals and objectives of
vocationally oriented English learning (VOEL)
at upper secondary school imply deepening and
developing knowledge, skills and abilities
already obtained at the compulsory stage. Thus,
“The Goals to Strive Towards” feature the
ultimate objective of forming oral proficiency
in English for all levels (A, B i C):

— develop the skills and abilities to
communicate in orally and in writing;

— deepen the knowledge and develop skills
of understanding different variants of English
speech;

— take part in conversations, discussions
and negotiations, and express the thoughts with
high level of accuracy;

— use correct grammar, words and
phonetics in relevant and adequate to the
subject of communication situations.

— develop the ability in cooperation with
other pupils or a teacher and alone to plan and
perform the tasks and assess the communication
skills [5].

Our research shows that Swedish national
syllabi for English for upper secondary school
are oriented at the CEFR [2], but the
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requirements to the command of English in
Sweden are higher than those proposed by
CEFR, which testifies to the importance and
wide use of this language in Sweden. With the
respect to English in Sweden is regarded to be
bilingual due to high presence of this language
in all social domains, its profound learning
especially at upper-secondary school and
colleges or universities.

table 1). The first 4 stages are meant for the
compulsory 9-year schooling and stages 5, 6, 7
are meant for grades 10, 11 and 12 respectively.
They differ not only by the depth of theoretical
knowledge but by vocational orientation of the
content. As we see from the goals of VOEL at
upper secondary school, they focus mostly on
oral proficiency in English, as school must
prepare pupils for further education or work

In Sweden there is a 7-stage of FLL (see

abroad.
Table 1

Requirements to the proficiency in English at upper secondary school in Sweden

Grade

Requirements

5

10™form

This stage includes the elements of vocationally oriented FL. Pupils raise the
variability of oral and written speech. They must adjust their language to different
purposes of communication, situations and audience, possess such linguistic and
speech tools which would enable them to study their professional sphere by means of
a FL more in depth, as well as to read for professional purposes, search for
professional information etc.

11th form

The pupils shouldraisetheirlexical,
widentheirlanguageknowledge; improvetheirskillsinreading,
speakingandwritingonthevocationallyorientedmaterials. This course
analytic orientation.

grammaticalandphoneticcompetency,
listening,
has more

12" form

Upper-secondary school

Thecoursepreparesthepupilstoprofessionalactivity both in Sweden and
abroadorfurtheruniversity education. Vocationally oriented foreign language oral
communication is performed on the professional materials in the chosen specialty.
ThepupilsmustdeveloptheskillsandabilitiesofbusinesscommunicationinaFLbothorally
andinwriting during project work in cooperation with specialists: be able to set the
goals of the project and tasks, explain the choice of forms and methods, compose the
working program, discuss, explain, criticize and argue some statements and produce

presentations.

Another  problem  arising  from
everything mentioned above is assessing pupils’
oral proficiency in English taking into account
practical goals of teaching.

R. Phillipson differentiates 6 factors of
oral proficiency in English:

1) fluency (building sentences into larger
and more complex units),

2) accuracy (using grammar and vocabulary
correctly),

3) variety (extending the range and the use
of idioms),

4) intelligibility (using intonation with more
expressiveness),

5) pronunciation
American English),

6) speed (talking with ease and confidence)
[8, p. 74].

These six criteria were used to create
the national system of certification of
professional foreign language competence [9, p.
33].C. Alderson proposed a classification of
tasks of ascending difficulty [4]. The easiest
tasks include the static tasks like descriptions of

(standard  British  or

pictures, diagrams; more difficult are dynamic
tasks like telling a story, an episode. The
abstract tasks are considered the most difficult
ones as they include giving one’s own opinion
[9, p. 39]. Developing oral proficiency of pupils
is a very complex task as it encompasses all
aspects of  speaker’s communicative
competence: listening comprehension,
speaking, pronunciation, intonation, grammar
and vocabulary [9].

C. Weir proposed the most useful tasks
for developing and checking oral proficiency in
a FL. To them refer the following:

1) verbal essay (student is asked to speak on
one or more specified or general topics);

2) oral presentation when a student gives a
talk on prepared by him presentation;

3) the free unprepared interview (no
procedures are done beforehand);

4) the controlled interview (a conversation
with determined procedures and prepared
questions);

5) information transfer (questions on a
single picture about its content, the thoughts

122




Larysa Movchan. The swedish experience of developing students’ oral proficiency in
vocationally oriented english

and attitude, future developments);

6) interaction with information gap between
two students and a specialist in a professional
sphere or a teacher, completion of missing
information in a diagram, a set of notes;

7) role play between two students or a
student and a teacher[10, p. 74 - 80].

These oral interactions are possible at
later stages of FLL as they call for both high
level of lexical skills complicated grammar
andprogram specific knowledge. All these
activities are part of professional interaction and
pupils must be prepared for them already at
school.

The Education Agency of Sweden
issued numerous publications of teachers on
applying content-and-language intergrated (in
Swedish  abbreviation = SPRINT  (Sprék-
ochinnehellsintegreradinldrningochundervisnin
g).Thiswasgreatly influenced by the Canadian
immersion programs of teaching and learning
non-language subjects by means of a FL. In
Sweden SPRINT is widely practiced at upper-
secondary schools, although compulsory
schools are increasingly implementing this
method as well. According to M. Falk,
SPRINTin Sweden is an umbrella term that
encompasses immersion learning, bilingual
education and teaching non-language subjects
by means of a FL [6, p. 3]. Unlike the Canadian
immersion programs, the launch of SPRINT in
Sweden was not aimed at achieving a high level
of language proficiency close to that of a native
speaker, but mastering the FL at a high
functional level, i.e., achieving a high level of
communicative  competence. It  meant
developing pupils’ abilities to apply various
language strategies and styles according to the
situation [6, p.6]. Another reason of launching
SPRINT was the optimization of FLL, a shift
from traditional methods and raising pupils’
motivation to master a FL [6, p. 11].

SPRINT proved to be effective in
developing pupils’ oral proficiency in a FL, as
they have to communicate at lessons of natural
science, social science, business and
administration, medicine etc. in English. It
implies work over various projects, searching
for the information in English, discussing the
goals and strategies, probable outcome,
negotiating various options, giving
argumentations, expressing and supporting
opinions.According to the analysis conducted
by J. Nixon, the most frequently SPRINT-
affected vocational subjects are history, maths,

social science, psychology, economics.A closer
analysis of some of the subjects being offered is
possible by looking at the coursesaffected by
SPRINT within the different subjects. The core
course, Social Science A, is mentioned 28 times
in the source material, while SocialScience B
and C are only mentioned 19 times each.Certain
core courses are more likely to be affected by
SPRINT than other courses in the samesubjects.
In particular, the Natural Science A is more
than twice as commonlyaffected by SPRINT
than Natural Science B. This probably reflects
the fact thatNatural Science A is offered in both
Social science and Natural Science programs,
but Natural Science B is only available to
Social Science students [ 7, p. 26].In most
cases, the Aand B courses are studied as part of
the economics specialisation on Social science
Program [7, p. 27].

Before the reforms in upper secondary
system mathematics was considered to be the
most adaptable and easy to teaching through
English, and even some compulsory schools
started SPRINT. Mathematics has arelatively
small technical vocabulary and it was fairly
simple to find foreign teaching materialwhich
could be adapted to the requirements of the
Swedish curriculum. Following thereforms,
however, it became much more difficult to
adapt textbooks designed for
foreigncurriculums to the requirements of the 5
Swedish courses. In particular, the C course in
math’s, was felt most problematic [8, p. 29].

Despite the increasing use of SPRINT
and apparently greater exposition of pupils to
English, teachers admit that they do not speak
English all the time during lessons, for there are
some concepts or problems that seem difficult
to clarify by means of a FL. Still, upper-
schoolpupils are eager to speak English during
the lesson because they are more motivated
with the prospect of future employment and
current demands. SPRINT implies involvement
of all types of oral communication: listening (to
explanations) and speaking (monologues and
dialogues). Pupils are fully engaged in the
process of perception of the subject content
through the medium of English, whereas
English becomes a tool of knowledge
acquisition. Pupils are supposed to take part in
discussions, ask questions, support their
opinions and give arguments, make speeches
and presentations, oral essays, descriptions etc.
It means their total involvement into
communicative interaction, applying various
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language tools with reference to the situation
and in various contexts determined by the
subject content.

Among the reasons upper-secondary
school pupils get more and more exposed in
SPRINT are the overall process of
internationalization, a higher level of oral
proficiency in a FL, better chances for
employment and education abroad, students’
demand and appreciation, local demand, better
course material available in English than in
Swedish, a higher challenge and ambition
[7, p. 41].

Here we would point out the restricted
use of FL by vocational students while
searching for professional or educational
information on foreign sites and apply the
world’s informational stock to enrich their
knowledge. In Ukraine, mainly teachers of FL
use FL Internet sites to prepare teaching
materials. In most cases it is explained by
teachers’ low proficiency in English and lack of
motivation. Therefore, proper teachers’ training
for teaching subject content through a medium
of a FL is of the major importance. As we
know, vocational education is both an ultimate
and an intermediate stage of education, as it
trains future junior specialists who can either
start work or continue their education at
universities. It is at this stage that pupils acquire
the initial professional knowledge. If they are
restricted only to the sites in their mother
tongue, there is little possibility that their
knowledge is sufficient enough to be
competitive at the global labor market.
Moreover, they are deprived of using the most
updated information from foreign sources,
being unable to perform in conformity to the
international standards. In this respect great
responsibility lies on teachers who should
introduce them to these sources, get them to use
them in their preparation for the lessons. Like
anywhere else teachers are required to have a
good command in both subject content and a
foreign language. As we know students’
exchange programs like Tempus, Erasmus
Mundus and others offer a wide range of
opportunities  for improving FL  skills,
especially in oral communication [3].

The peculiar feature of Sweden’s
educational system is a multidisciplinary
teachers’ training, which enables them to teach
several subjects. This is mainly practiced in
compulsory schools up to the grade 7.
Thematerialinupper-secondary school becoming

more complicated, it is necessary for a teacher
to have a rather good command of the subject
content. Therefore, syllabi for teachers’ training
combine close disciplines in the following way:

1) arts, English and French (270 credits);

2) household and technologies, English and
French (270 credits);

3) law, English
credits);

4) Swedish, English and Swedish as the
second language (270 credits);

5) Spanish, math’s and Swedish as a FL
(270 credits) [3, p. 118].

To develop pupils’ oral proficiency in
English the method of problem-based teaching
is used. It implies solving by students various
offered by a teacher or in a textbook through
the medium of English. First, every problem
presents a different situation and a context,
which calls for using various verbal and non-
verbal means, intonation, pronunciation,
improves pupils’ pragmatic, discursive and
intercultural competence. The  problems
proposed mostly tackle professional sphere and
require the use of subject specific professional
terminology, thus develop pupils’ professional
communicative ~ competence. To  other
interactive types of developing students’ oral
proficiency in vocationally oriented English we
can refer group and project work, seminars,
lectures and oral exams. These forms are very
effective at this stage as pupils have already
acquired some knowledge and skills in this
language and can interact with one other,
noticing mistakes of their interlocutors,
possibly correcting them.

According to J. Nixon, SPRINTproved

to have both positive and negative aspects. On
the one hand, pupils, studying by SPRINT are
more motivated, show better concentration and
involvement as they are more exposed to
English, which is in such a setting is both the
tool of knowledge acquisition and the content
of the subject. On the other hand, they don’t
acquire the material to such extent as they could
do in their mother tongue, they comprehend and
master the FL better [7, p. 27-30].
Moreover, Sweden in all ways prioritizes the
role of English. It exists in all societal domains:
business, science, technologies, education and
entertainment. There are a lot of English and
American films, TV and Radio programs
broadcast in the original.

Conclusions. VOEL is inseparable part
of professional education and oral proficiency

and geography (270
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in English is part of professional
communicative competence of a future
specialist. Sweden prioritizes English in the
content of education giving its citizens better
employment chances in Sweden and abroad and
thus, increasing its competitiveness in the
global world. Oral proficiency in English is
emphasized in all national syllabi for English
and other FL for compulsory and upper-
secondary schools. It is achieved through

various strategies including class work, content-
and language-integrated learning, problem-
based teaching, teachers’ training in English
and 1-2 vocational subjects, exchange programs
for students and teachers, close to natural
English language environment. This experience
in our opinion should be considered in Ukraine.
English in vocational education should be used
as the means of obtaining and developing
professional knowledge.
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Hoceix IIBenii y po3BUTKY B CTYJAEHTIB aHIJIiiicbKOro npopiibHO
OPi€HTOBAHOI0 YCHOT0 MOBJIEHHS

Jlapuca MoBuaH,
KaHouoam neoazoziuHux Hayk, 0oyeHm,

Binnuybkuti HaguanbHO-HAYKOGUU IHCIMUMYM eKOHOMIKU
TepHoninbCbKk020 HAYIOHATLHO20 EKOHOMIYHO20 YHIBEPCUMEMY

KJIIOYOBI CJIOBA:
YCHE MOBJICHHS,
npodiipHa MIKOJIA,
riMHa3ii, KOMyHIKaTUBHA
KOMITETEHTHICTb,
KOHTEKCTHO-MOBHE
IHTeTpOBaHEe HABYAHHS

V¥ crarTi posrismaerbes mocsin LlIBenii y po3BHTKY yCHOTO MOBJIEHHS MiJ 4ac gompodeciiiHoi Ta
npodeciiiHoi  MIATOTOBKM  Y4HIB. METONONOriYHYy OCHOBY HAaBUYaHHS IHO3€MHHX MOB Yy
3araJIbHOOCBITHIX HAaBYAJBHHMX 3aknajgax llIBemil ckiIajgaroTh AWJAKTHYHI Ta ICHXONIHTBICTHYHI
TOJIOXKEHHsS. KOMYHIKaTHBHOTO MeTOJy (piBHONpaBHE (OPMyBaHHsS yMiHb i HaBHYOK B YCiX BHJAX
MOBJICHHEBOI AiSUIBHOCTI, TEMaTHKO-CHTyaTHBHA OpTaHi3allisi HaBYaJbHOTO MaTepiaiy). 3’sCOBaHO
3MICT iHIIOMOBHOI KOMYHIKaTHBHOI KOMIIETGHTHOCTI Ta  YCHOTO MOBJIEHHsA SK 1i CKJIaJO0BOi.
HaBuaneHi mporpamm 3 iHO3€MHMX MOB YKJIAJeHi 3 ypaxyBaHHAM KOMYHIKaTHBHOTO ITiJIXOJY,
BHKJIaIeHOTO y 3MicTi 3€P, Ta 3 03Ha4YEHHSM MPIOPUTETHOCTI iHO3eMHHUX MOB. HaBuaHHS npenmera
3IHCHIOETHCS 32 7-CTYIICHEBOIO CHUCTEMOIO, sIka 3a0e3redye OLTpII JeTanbHe BH3HAYSHHS ITeH i
3aBJIaHb HaBYaHHS JULI KOKHOTO CTYIEHS i, BIAIIOBIIHO, OYiKyBaHUX pe3ysbTaTiB. HaBuanbHi mianu
MIPIOPUTU3YIOTh AHIIIIHCEKY MOBY CE€peJl 1HIIMX iHO3EMHHUX MOB, HaroJjoOIIyIOTh Ha Il MPaKTHYHOMY
BUKOPUCTAaHHI Yy mpodeciifHiii IisubHOCTI Ta moOAanbIIid OcBiTi. Y IIBEICBKMX TiMHAa3ifx
3aCTOCOBYIOTECS Pi3HI ()OPMH, METOAM Ta IiJIXOJH PO3BUTKY HABHUOK YCHOTO MOBJICHHS yuHiB. J{o
HUX HaJeXKaTh. CHUIBHI MPOEKTH, AWCIIYTH, MpPE3eHTalii, NpoOJIEeMHO-OpIEHTOBAaHE HABYaHHS,
KOHTEKCTHO-MOBHE iHTerpoBaHe HapuyaHHs. Cepej] HUX HAWIIOMITHININM € KOHTEKCTHO-MOBHE
iHTErpOBaHE HABYAHHs, TOOTO HABYaHHS HEMOBHHX IIPEAMETIB NPOQIILHOr0 NHUKIY 3acobaMu
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1HO3eMHOI MOBH. 3aBJISIKH LIl METOMUIL y4IHI OiJbII BMOTHBOBAHI 10 BUBYCHHS aHIIIIICHKOI MOBH Ta
MOKa3yIOTh BN PiBEHb PO3BUTKY HABHYIOK YCHOTO MOBJICHHSI.

BusiBiieHO NUISIXM 37IIHCHEHHS MEBHUX MMEPETBOPEHD Y CHCTEMI MPOGITBHOIO HABYAHHS 1HO3EMHHUX
MOB B VYKpaiHi: 3alpOBa/KEHHS KOHTEKCTHO-MOBHOIO IHTErPOBAHOIO HABYAHHS; ONTHUMi3allis
CIEMiaNbHOI TIENAroriYHOl MiJATOTOBKH; CTBOPEHHs IITYYHOTO IHIIOMOBHOTO CEPENOBHINA B
CYCIIUIBCTBI 3aBISAKH PETYIApHill TpaHCIANIl OpUTiHAIBHUX iHIIOMOBHUX (iIBMIB Ta TeNeBi3iHHUX
nepezay.

Pedepar
OmnpiT IIIBenuu 10 pa3BUTHIO y CTYICHTOB aHIJIMICKOH NPOPUIBLHO
OPHEHTHPOBAHHOI YCTHOH peun
Jlapuca MoBuaH,
KaHouoam neoazocuieckux Hayk, OoyeHm,
Bunnuyxuii yuebno-nayynwii UHCIMUmMym 3KOHOMUKU
TepHononbcko2o HAYUOHANLHO20 IKOHOMUYECKO20 YHUBEPCUTNEMA

B cratbe paccMmarpuBaercst onbIT IlIBenuy Mo pa3BUTHIO YCTHOH pedd B Ipolecce JONpo(UIbHON U
npoGHIbHOH MOATOTOBKH. METOIONOrHYEeCKOil OCHOBOH OOY4YeHHs WHOCTPAHHBIM SI3bIKaM B

KJIOUYEBBIE 06m€06pa30BaTCHBHHX y‘{eﬁmﬂx 3aBCJICHUAX SABJIAIOTCA JUIAKTHYCCKHUEC U TICUXOJIMHTBUCTHYCCKHUEC
CJIOBA: ycrHas peus, TIOMOKEHHAS KOMMYHHKATHBHOTO METOAA (paBHONpaBHOE (POPMHUPOBAHKE YMEHHI U HABBIKOB YICHHUKOB
npotbnanaﬂ HIKOJIa, BO BCEX BHAX peueBon JACATCIIbHOCTH, TEMATUKO-CUTYaTHBHAas OpraHu3anus y‘{CGHOFO
TMMHA3HH, nporiecca). YTOYHEHO COZIepKaHHe HHOS3BIYHOW KOMMYHHKATHBHOI KOMIIETEHTHOCTH M YCTHOW pedd
KOMMYHHKATHBHAs Kak €€ COCTaBJ’I}IIOI.LIeﬁ. VYuebHbie nporpaMmbl JJIs1 MHOCTPAHHBIX SA3BIKOB COCTAaBJIEHBI C YYETOM
KOMIIETEHTHOCTS, KOMMYHHMKAaTHUBHOIO Mojxozaa, OOlIeeBpOoNelCKUX pPEeKOMEHJIAlUili MO SA3bIKOBOMY OOpa30BaHHUIO,
T C T SHTOEDE MIPUOPUTH3ALMK AHITIMHCKOrO s3bika. OOydeHHe mpenMera OCYLIECTBISETCS MO 7 CTyNEeH4aToi
MHTErPUPOBAHHOE cucTeme, KOTOpas 06ecne!ﬂmBaeT JIeTalbHOE M3JIOKEHWE Ieneil ¥  OXHAAeMBIX Ppe3ylbTaToB.
oGyuenne [IpuopuTeTHOE MECTO AHITIMKHCKOrO SI3bIKA B COJEPIKaHUM 00pa30BaHUs BbIpaXKaeTcsi B 00jiee BHICOKOM
YPOBHE KOMMYHMKATHBHOW KOMIIETEHTHOCTH YYEHUKOB, B OCOOCHHOCTH YCTHOW peuH, B CPAaBHEHHUU C
APYruMHU HHOCTPAHHBIMH s3bIKaMH. y):[apeHI/Ie CTaBUTCA Ha IPAKTHYICCKOM HCIIOJIB30BaHUU I3TOTO
SI3bIKa B MPO(MECCHOHATBHON AEITEILHOCTH U MOCIEAYIOIeM 00pa30BaHUH. B MIBEICKHX THMMHA3USIX
UCTIONB3YIOTCS Pa3uYHbIe POPMBI, METOIBI M MOAXObI K PA3BHTHIO HABBIKOB YCTHOW PEYH YICHUKOB.
Cpear HHX COBMECTHBIC MPOCKTHI, JMCIYThI, IMPE3CHTALMU, NPOOJeMHOEe OOyueHue, OOydeHHe
npOoGHIBGHBIX  HESI3BIKOBBIX  MPEIMETOB  MOCPEACTBOM AHIIIMHCKOrO sI3bIKa. OTa METOAMKA
CHOCO6CTB}/€T TMOBBIIICHUIO MOTUBALIMN YYCHUKOB K U3Y4YCHHIO AQHIJIMKHCKOTO SI3bIKA K TPOAYKTUBHBIM

BUIaM pequofz’l ACATCIIBHOCTH, PAa3BUTHIO yCTHOﬁ pean.
BbIsBICHO IyTH OCYIIECTBJIEHHS HEKOTOPBIX YJIYYLIEHHH B cHCTeMe NMpOQuIbHOro oOpa3oBaHUs B
VYkpauHe: BHeApeHHe OOy4yeHUs NpO(WIBHBIX IPEIMETOB CPEACTBAMH AHIVIMICKOrO  SI3bIKA;
OINITUMHU3 AU HeHaFOFH‘{eCKOﬁ TIOATOTOBKH,; CO3JIaHHUEC HCKyCCTBeHHOﬁ AHTJIOS3BITHOMN Cpeabl MyTEM

TPAHCISIIUK OPUTHHATBHBIX (DHIBMOB M TIPOTPAMM.
References

1. Zahal'noyevropeys'ki rekomendatsiyi z 6. Falk M. SPRINT - Hot eller
movnoyi osvity: vyvchennya, vykladannya, mojlighet? / M.Falk. — Stockholm: Liber, 2001. —

otsinyuvannya.— K.: Lenvit, 2003 — 261 s.

2. Zernetskaya A. A.  Struktura
ponyatyya «kommunykatyvnaya
kompetentsyya» / A.A. Zernetskaya // Russkyy
yazwik za

rubezhom. — 2005. —#1-2.-S. 48 - 51.

3. Movchan L.H. Rozvytok zmistu
shkil'noyi inshomovnoyi osvity v Korolivstvi
Shvetsiya: dys. k. ped. nauk: 13.00.01 /
Larysa Hryhorivna Movchan. — Kyyiv, 2012. —
224 s.

4. Alderson C.J. Language  test
construction and evaluation / C.J. Alderson,
C. Clapham, D. Wall. — Cambridge: Cambridge
university Press, 1995.

5. Syllabus for the subject of English,
upper secondary school [Enexrponnuii pecypc]

Swedish National Agency for Education,
Stockholm:  Skolverket, 2007. — Pexum
JOCTYIY: http://wwwa3.skolverket.se/
kiO3/front.aspx?sprak=EN&ar=0708&infotyp=
8&skolform=21&id=EN&extrald.

6s.

7. Nixon J. SPRINT (Sprak - och
innehelsintegrerad inlarning och undervisning):
Content and Language Integrated Learning and
Teaching in Sweden / J.Nixon// A report for the
National Agency of Education. — Stockholm:
Skolverket, 1999. — 58 p.

8. Phillipson R. Diagnostic testing of
spoken English / R. Phillipson // Papers on
English language testing in Scandinavia [ed. by
A. Zettersten]. — Copenhagen: Department of
English, University of Copenhagen, 1977. —
P.67—78.

9. Sundh S. Swedish school leavers’ oral
proficiency in English: grading of production
and analysis of performance / S. Sundh. —
Uppsala: Uppsala University, 2003. — 324 p.

10. Weir S. Communicative language
testing / S. Weir // Exeter linguistic studies. —
Exeter: University of Exeter, 1988. — Nr. 11.

126



