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PRINCIPLES OF RELEVANCE OF FOREIGN LANGUAGE
TRAINING AT HIGHER EDUCATION INSTITUTIONS
OF UKRAINE TO CONTENT VOLUME OF COMPETENCES:
HISTORICAL CONTEXT

This paper focuses on the aspect of correspondence of language/foreign language training methods to
content capacity of one or another competence. It is stated that in a competitive environment between coun-
tries and civilizations the process of linguistic competence formation becomes of particular importance. The
connection between communicative approach and competence-centered strategy of language training is
established. The prospects for development of the idea of competence-based education are outlined.
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The intensive development of scientific and
theoretical resource of competence-centered
model at higher education institutions of
Ukraine is gathering pace that is shown by the
example of development of language education.
Since the end of 1980’s and the beginning of
1990’s, in Ukrainian language pedagogy some
methodological experiments of unprecedented
scale were conducted in order to discover the
optimal didactic strategy. Then the most wide-
spread approaches came into view: activity,
learner-centered, communicative ones, etc. As
noted by N. Galskova, since the end of XX century
the integrated application of several methods
and approaches deemed to be optimal - the au-
dio-lingual, oral-aural, audiovisual, suggestope-
dic, activity ones, etc. [1, 94]. Looking back at
this stage in domestic language education,
N. Osipchuk notes the multifaceted nature of
teaching and scientific discourse: «This period is
characterized by release of authors’ textbooks,
study guides and methods of teaching foreign
languages based on cooperation, project, infor-
mative and hypertext methods of teaching» [6].

As a result the view of reasonability of
nonlinear and large-scale use of the potential of
all pedagogically efficient paradigms within hy-
perparadigm educational space emerged and it
was defined as «competence-based approach».
In this case the nonlinearity concept means the
principle absence of a didactic center when one
of the paradigms serves as an ideological domi-

nant, and the others serve as a periphery sub-
dominant to it. At the same time, any unit of the
polyparadigm whole determines the formation
process of competences that organically corre-
spond to it and becomes a local center in this
sense. That is why it would be reasonable to char-
acterize the competence-based approach not only
as the polymorphic/polyparadigm whole, but also
as polycentric educational strategy. Such denota-
tion is quite reasonable as it does not contradict at
all the growing trend and fundamental insights
that represent the information society in post-
modern epoch: ideological and mental «fluidity»,
«accelerated time», multipolarity.

In this civilizational context the focus on
forming socially significant competences gains
crucial importance; according to one of the theo-
rists of postmodern society ].-F. Lyotard, higher
education institutions become one of the subsys-
tems of the social system, and its functioning is
justified by competition on international mar-
kets and social cohesion [3]. In order to solve
socially significant tasks it is necessary, as the
French researcher believes, to determine the
precise content parameters of competences and
to develop the criteria of efficiency of forming
one or another competence [3]. This point of
view opens new prospects of socially responsi-
ble and effective development of language edu-
cation in Ukraine.

Both Ukrainian and foreign researches
successfully dealt with the issue of effective

362 HAykoBuUIl BICHUK MHY IMEHI B. O. CYXOMJIMHCLKOIO. IIEITATOTTYHI HAVKM



LADA LICHMAN - Principles of relevance of foreign language
training at higher education institutions of Ukraine to content volume of competences: historical context

application of methodological battery for the
purpose of forming linguistic competences:
0. Aloshyna, O. Artemieva, V. Baidenko,
N. Galskova, [. Gryshyna. O. Leontovych,
R. Milrud, B. Mitina, O. Musykhina, 0. My-
roliubov, S. Nikolaeva, N. Osipchuk, Ye. Passov,
S. Savington, O. Samoilenko, H. Stern, O. Tar-
nopolskyi, D. Hymes, M. Halliday, T. Shepelenko
and others. However, the analysis of scientific-
pedagogical sources reveals the insufficient at-
tention to the aspect of relevance of teaching
methods to the nature and content of separate
ones, probably, sometimes exclusive types of
competences.

In this regard the aim of this study is to
cover the issue of establishing the criteria of
relevance of teaching methods to the content
capacity of competences.

Certain difficulties arise and contradictions
of terminological nature are revealed in imple-
mentation of the objectives to be achieved. Leav-
ing aside the fact of precariousness of the com-
petence terminological system, we state that
some discrepancies are revealed at defining such
concepts as didactics, method, approach, organi-
zation and pedagogical form, way and technique.
For example, in the modern sense the subjects of
methodology and didactics, firstly, are knowl-
edge intensive and, secondly, differ by their con-
tent. The similar point of view is expressed by
A. Mikhailenko who invests the methodology
with all features of a scientific discipline:
«methodology as a pedagogical science which
has, on the one hand, characteristics intrinsic to
any science in general» [5, 171]. It should be
noted that such conceptualization has been
shared not always and not by everyone.

Let us say the prominent linguist and educa-
tor L. Shcherba assumed that both didactics and
methods are not quite fully-fledged in their sci-
entific content and that is why they can hardly
be eligible for the status of a scientific discipline;
the scientist believed that the methodology is a
technical side of didactics, maybe even an identi-
cal one to it. In his unfinished work «Teaching
foreign languages at secondary school. General
issues of methodology» we can read: «The issue
how to act in order to achieve one or another
certain result is a leading issue in methodology.
That is why each teaching methodology has of
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course to be considered as a practical or techni-
cal discipline, and if technical disciplines are not
considered to be sciences then methodology is of
course not a science» [8, 6]. And further the scien-
tist specifies that «generally speaking there is no
teaching methodology as a special discipline: this
is the didactics which is applied specially to one or
another material. Indeed, it is impossible to imag-
ine any special task for methodology that would
not go entirely into didactics. It is possible to talk
only about general didactics and specific didactics,
and every teaching methodology is basically only
a division of specific didactics» [8, 9]. We must
admit that this point of view definitely contrasts
with modern views of the subject of methodol-
ogy/didactics scientific character.

It should be noted that according to the
number of researchers, scientific and pedagogi-
cal beliefs of L. Shcherba are close to the compe-
tence approach in linguistics and language edu-
cation, among others at determination of nature
of such concepts as language and speech or lan-
guage communicative competence.

On the one hand, the specified terminologi-
cal, scientific uncertainty in some way compli-
cates determination of the efficiency criteria for
methods and the competences corresponding to
them, but, on the other hand, it stimulates the
development of theoretical potential of language
education for the purpose of bringing it towards
relatively full format of knowledge-intensive dis-
ciplines.

As it is known the fundamental understand-
ing of foreign language teaching methodology
structure is built on the unity of teaching princi-
ples (particularly didactic and methodological),
methods, techniques and tools. The number and
content of principles, methods, techniques and
tools as a whole is changeable due to diversity of
interpretations and approaches. However, in
general, the following classification can serve as
an illustrative, but not the only example:

«The didactic principles include the princi-
ples of visibility, feasibility, strength, conscious-
ness, scientific character, activity, education, in-
dividualization, availability, systematic character
and consistency, collectiveness, problematicity,
developmental teaching [4, 48] (...).

The methodological principles include the
principles of communicativeness, dominating
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role of exercises, interconnected teaching of
types of speech activity, taking into account the
native language [4, 51] (...).

The teaching techniques are connected
with certain actions of a teacher and students.
These are elementary methodological deeds
(actions) intended to perform a certain task on a
certain lesson stage [4, 55] (...).

The teaching aids are an important integral
component of foreign language teaching process
at secondary education institutions.

The determination of teaching aids is an an-
swer to the question “What should be used to
teach?” Hence the teaching aids can be various
material objects which help a teacher to organize
efficient teaching of a foreign language, and the
students to acquire it successfully» [4, 55].

In general, if we systematize the quite com-
mon phenomenon about four-level (in different
content and terminological interpretations)
model of language training - didactic principles;
methodological principles; techniques; teaching
tools - on the one hand, a certain harmony in its
building, and on the other hand, certain incom-
pleteness should be noted.

In our opinion, in the proposed approach of
language education the element of formality is
important: no logically or pedagogically convinc-
ing relations and links are established between
two kinds of principles or separate principles
and various techniques or principles, techniques
and tools. In this structure no internal interde-
pendent dynamics of the specified determinants
is observed, in other words it is not shown, for
example, what didactic potential contains the
principle of «strength» in its relation to the prin-
ciple of «dominant role of exercises» and how
this potential determines the methodological
strategy and stipulates the choice of tools. Of
course, detecting internal interconnections and
building didactically optimal, coordinated con-
figurations in many respects is determined by
the structure of formed language competences
and in general appears to be a complicated task.

We believe that it is rightfully to be guided
first of all by the principles of general logic at
implementation of this task because the logical
laws potentially «remove» certain contradictions
and outline the prospects of scientific and peda-
gogical search. In this regard it is reasonable to

turn attention to the following triad of logical
principles:

— principal coordination (it is postulated that
there is an inextricable link, dependence
between things, phenomena, subject and
object);

— extensionality (one of the key postulates
about equivalence of views having different
in their content and equal semantic vol-
ume);

— involution (the concept that «for each prop-
erty there is a set consisting of all things
which have this property» is established)
[2,478].

Within the context of the presented triad,
some solutions are possible which are con-
nected, firstly, with the coordination of the prin-
ciples - methods - tools of language teaching
and, secondly, with convergence of terminologi-
cal/conceptual construct in language education
as one of the most pressing issues in competence
-oriented pedagogy.

As for the methods/approaches (there is
also a disagreement in defining these categories)
of forming foreign language competence, their
quite large-scale array has to be previously di-
vided into two constituents: central ones that are
understood by us as educational approaches,
and peripheral ones that are interpreted as
methods the part of which are the techniques
provided with corresponding organizational and
pedagogical tools. To the central, ideologically
significant approaches the researchers recon
mostly activity, learner-centered and communi-
cative ones which incorporated the two previous
ones to a great extent. The aggregate of these
approaches has made polyparadigm competence-
centered educational space. The method of prior-
ity foreign language development or intensive
teaching has to be considered to be accompany-
ing (peripheral) but quite original ideologemes,
theories and partly practices: G. Lozanov’s sug-
gestopedic method, 1. Shekhter’s emotional and
semantic method, G. Kitaygorodskaya’s method
of activation of person’s and collective’s spare
capacity (to a large extent derivative from
Lozanov’'s method), G. Petrusinskiy’s suggestocy-
bernetic method, school for dialogue between
cultures as an element of sociocultural paradig-
matics, L. Gegechkori’s method, etc. The methods
of the following researchers were also widely
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demanded and proved themselves in pedagogy:
W. Ratke, A. Palmer, M. West, Ch. Fries, R. Lado.
And in addition - the direct, natural, analytical
(also known as lexical translated), audiovisual
and other methods. The so-called alternative
methods include the Total Physical Response,
group, suggestive, dramatic pedagogical ones. In
such methodological context the techniques
have been used extensively and they were
named projects, problem circumstances, game
situations (business games), scenario, simula-
tion, carousel, group puzzle, by stations, «case-
study» and many others.

The variety and unity of principles, methods,
techniques and tools of foreign language teach-
ing stipulates the need to detect adequate corre-
spondence between methods and language com-
petences formed with them.

Such statement of the issue stays within the
concept of the communicative approach. Accord-
ing to Ye. Passov, the communicative approach is
appropriate for differentiating methods of form-
ing specific competences. Talking about the ad-
vantages of communicative approach, it is not a
coincidence that the scientist distinguishes uni-
versal peculiarities and advantages: 1. Differen-
tiation is an aggregate of methodological guide-
lines, techniques and tools which is organic to a
certain purpose; 2. Initial establishing of learn-
ing strategy that determines the learning tactics
which meets various requirements; 3. The diver-
sity that presupposes the coverage of all types of
speech activity [7]. According to Ye. Passov, the
communicative method has to be considered as a
synergy of principles of speech directionality,
individual and functional approaches, situation-
ality and novelty [7, 40].

In our opinion, in such interpretation of
communicative approach the specific elements
of competence strategy of education are visible.
Such principles as universalism, differentiation
and functionality in conjunction with activity-
based and individual and personal orientation
can be considered as a sort of ideological matrix
of language training, in particular, methodologi-
cal component. The main thing that brings to-
gether the communicative approach and compe-
tence-oriented teaching model is, in our opinion,
technological/methodological polycentrism that
means the absence of paradigm center in them in
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relation to which the previously used methods
move to the periphery of teaching process.

Herewith the main difference between the
communicative approach and competence-
oriented strategy is as follows: firstly, the com-
munication-oriented teaching process is com-
paratively in a less degree determined by the
necessity to form both competence system and
specific competence. In this respect the commu-
nicative approach is only relatively - by the for-
mula of free/creative organization - is deter-
mined by the field of competences, that, how-
ever, does not disprove its practice orientation;
secondly, as opposed to the competence-
centered teaching strategy, the communicative
approach is built into the system of social orders
and requirements less discretely. Social and eco-
nomic systems of different countries are struc-
tured in detail and in a consistent manner ac-
cording to the types of competences that corre-
spond to certain qualifications and specializa-
tions. Thus, depending on its interests a country
constructs its own puzzle of the required and
perspectively necessary competences and im-
poses the duty to form corresponding compe-
tences on the education subsystem. That is the
meaning of emerging of competence-oriented
education; that is why, thirdly, the competence-
centered model is much more global than the
boundaries of educational space in contrast to
the communicative approach. The phenomenon
of competence forming can be rather designated
as social and political ideology/philosophy that
determines and controls the strategy of social
system development.

In such contrastive interpretation the com-
municative approach can be interpreted as tools
which are natural for the competence ideology,
as a technological model of implementation of
the strategy of competence development. In
other words, within the framework of classical
tradition it is possible to talk about the unity of
form (competence stratagem) and content
(communicative approach).

In this unity first of all several parameters
have to be determined by which one can judge
about the quality of formedness of competences:
a) the criteria of the concept «competence» both
in the general expression and in special purpose
one; b) the criteria of efficiency of competence
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forming; c) criteria for the assessment of corre-
spondence of learning outcomes to required
qualities.

Within this context certain principles should
be developed that would serve as a fundamental
basis for developing these criteria. From our
point of view, such principles have to be as fol-
lows:

1. The conformance of education strategy to
social-technical and economic parameters put
forward by a certain social system. For example,
within the area of foreign language training -
taking into account the tendency to globalization
of cultures and manufacturing facilities - it is
reasonable: first, to specify the algorithm and
structure of language pedagogy where the quali-
fication modules of the required competences
would be revealed in their respect to teaching
methods that correspond to these modules; sec-
ondly, to clarify the semantic volume of the con-
cept competency/competence; thirdly, to sub-
stantiate and prove the appropriateness of im-
plementation of competence-based strategy into
scientific-theoretical and empirical activity, and
also to analyze the quality of its legal and regula-
tory support.

2. The conformance of competence-centered
strategy of language training to ontological and
existential demands of a person formed in cer-
tain cultural, religious, civilizational and social
circumstances.

Let us say, in order to improve language
competences, the dedicated forming of language
competence based on individual’s ethnocultural
characteristics is crucial because these very eth-
nical and religious philosophic markers are a
stimulus in language dynamics. Cases are known
when emigrants from Middle Eastern countries
or Central Asia states found themselves in for-
eign language non-native environment and did
not have an internal need to study language/
languages of the country of residence. It demon-
strates major deficiencies and at the same time
great opportunities at solving the issue of satis-
faction of anthropological, ontological and exis-
tential needs of a person;

3. The conformance of transformation of
mechanisms of competence-centered educa-
tional (bilingual) stratagem to constantly chang-
ing «time spirit» and social requirements to edu-

cation as a component of a social system con-
stantly determined by it.

In this case it suggests that the competence
teaching strategy is continually open educational
subsystem of a social system. This entails that in
this strategy the development and improvement
of mobility and modality mechanisms is espe-
cially important. For example, one or another
geopolitical situation in one or another way de-
termines the amount segment amount of teach-
ing and use of foreign languages: teaching/using
English, German or Chinese depends largely on
extra-educational trends and prospects.

These principles establish the fundamental
basis for developing the relevance criteria of
methods of language pedagogy to the structure
and content of language competences within one
or another professional training.

It is obvious that in the longer term the proc-
ess of forming language competence will organi-
cally move closer to the processes of social de-
velopment and trends to globalization or disinte-
gration of states and peoples, as well as with the
logics of invincible obstacles and contingencies.
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AHXEJIIKA ITOITIOBUY
HaBuasibHO-MeTOANYHe 3a6e3MeYeHHsI CTUIICTUKY YKpaiHcbkoi MoBH (20-30-Ti poku XX cTostiTTA)

JAJA IIYMAH
M. Kuis
NPUHIUIIU PEJEBAHTHOCTI METO/AIB IHIIOMOBHOI NIATOTOBKHU

Y BH3 YKPAIHU 3MICTOBHOMY OBCATY KOMIETEHTHOCTEW:
ICTOPUYHHUU KOHTEKCT

Y pobomi docaidacyemuvcst achekm gidnogidHocmi memodie MO8HOI / iIHUIOMOBHOT nid2omoeku 3MicmoeHill
eMHocmi miei wu THWoi KomMnemeHmHocmi. Bio3Hauaembcs, wo 8 ymosax KOHKypeHMHoi 60pombbu Mixc Kpai-
Hamu i yusiaizayissmu npoyec popMy8aHHs MOBHOI KOMnemeHmHocmi Habysae 0cob.1Uu8020 3Ha4eHHs. Bcma-
HOB/IHEMBCS 38 130K MINC KOMYHIKAMUBHUM NIOX000M I KOMNEMEHMHICHO-YeHMPUYHOI0 CMpamezi€io Mo8Ho-
20 HasyaHHs. Hamivatombcs nepcnekmuau po3sumky idei kKomnemeHmHiCHO-0piEHMOBaHOI 0c8imu.

Kawuoei caoea: iHWOMOBHA / MOBHA KOMNEMeEHMHICmb, pele8aHMHICMb, KOMYHIKamueHutl hioxio,
coyianbHa cucmema, icmopu4Huli KOHmMexkcm.

JAJA THYMAH
r. Kues

MPUHIUIBI PEJTEBAHTHOCTU METO/10B UHOA3bIYHOM NNOATOTOBKH
B BY3 YKPAUHbBI COAEPKATE/IbHOMY OB BEMY KOMIIETEHTHOCTEM:
UCTOPUYECKHUU KOHTEKCT

B pabome uccaedyemcsi acnekm coomeemcmaust Memodos8 53blK080U/UHOA3bIYHOU N0020MOo8KU Co-
depacameibHOl emMkocmu motl uau UHoli komnemeHmuocmu. Ommevaemcsi, Ymo 8 yC/A08UsIX KOHKYPeHM-
HOUl 60pb0Obl MedHcdy cCmpaHaMu U YUSUAUIAYUSIMU NPOYEcC hopMUPOBAHUS 3bIKOGOU KOMNEMeHMHOCMU
obpemaem 0co6yt0 3HAYUMOCMb. YcmaHaeu8aemcsi c8s13b Mexicdy KOMMYHUKAMUBHbIM NOOX000M U KOM-
nemeHmMHOCMHOYeHMpu4YHol cmpamezuetl 3b61k08020 06yyeHusl. Hameuaromes nepcnekmussl passumusi
udeu kKomMnemeHmMHOCMHO-0PUEHMUPOBAHHO20 06PA308AHUSI.

Kawuegble c/1080a: UHOS3bIYHASA / S3bIKOBAS KOMNEMEHMHOCMb, pe/1e8aHMHOCTb, KOMMYHUKAMUG-
Hblll N00X00, COYUAIbHAA CUCMeMa, UCMOopU4ecKull KOHmekcm.
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HABYAJ/IbHO-METOAWYHE 3ABE3IIEYEHHA
CTHJICTUKH YKPAIHCbKOI MOBHU
(20-30-Ti POKHU XX CTOJIITTA)

Y cmammi npoanasizoeaHo HagYa1bHO-MemoduvHe 3a6e3neveHHs: CMuJgiCMUKU YKpaiHCbKoi Mo8uU sIK 8u-
wiecvkoi ducyunainu y 20-30-ux pokax XX cmoaimmsi. Ynpodos ybozo nepiody 3axki1adanucst 0CHO8U HABYA-
J/IbHO-Memodu4H020 3a6e3neyeHHss CMmuaicmuku yKpaiHCbkoi Mo8U 8 HAOPYKOBAHUX cheyianbHUX npaysix
(B. I. lombposcukutl, b. /. Tkauenko, 0. M. Mameierko, H. A. Kazanosuy, I1. I1. [L1ow), 8 okpemux po3dinax 3i
cmusicmuku (/1. A. Byaaxoecbkuil) ma y 3a2a/1b6HOM0803HABYUX PO38I0KAX 4epe3 aHA/i3 OOMUYHUX NUMAHb
(B. 1. Cimosuy, O. b. Kypusao, M. @. Cyauma, M. /]. I'nadkudi, O. H. Cunsiscokutl, C. C. CMepeduHcbKull).

Kawuoei csaoea: Hag4a/1bHO-MemoduyuHe 3ab6e3neveHHs QUCYUNAIHU, CMUAICMUKa yKpaiHcbKoi Mo-
8U, emanu CMaHoB8./1eHHs HA8YA 1bHO-MemodUYHO20 3a6e3neveHHs, 2a/1y3i MOBO3HABCMEA, BUWA WKOA.

HaByasbHO-MeTOAUYHE 3a0€3MeYEeHHST €

Ta BiAHAWTH ULJISAXU BAOCKOHAJIEHHSI CyYacCHHUX

Ba)KJIMBUM [IJi1 BUBYEHHSI OY/b-1KOI AU CIUILI-
HU Y BUILLM LIKOJIi. AHa/i3 iCTOPUYHOTO AOCBiAY
B LJapMHIi YKpalHCbKOI'0 MiJJpYYHUKOTBOPEHHA 31
CTWIICTUKU YKPaiHCBbKOI MOBM [JOIIOMOXeE 3pOo-
3yMITH 3yMOBJIEHICTb 3aC00iB HaBYaHHS CyCIHi-
JIbHUMHU U COLlia/IbHO-KY/JIbTYPHUMU YUHHUKAMU
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HaB4Ya/IbHUX BU/|aHb.

MeToM4YHI acleKTH PO3BUTKY BULIIBCBKOI
CTUJIICTUKU YKPaiHCBbKOI MOBU YacCTKOBO IIpPO-
aHaJsi3oBaHi y npaugax C. 1. beBsenka, I. K. bisio-
niga, O. T. 'op6aua, C. fI. Epmosienko, 3. T. ®paH-
ko, . T. YepegHuuyeHka Ta iHIIUX.
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