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Summary. The main goal of this scientific research is to
highlight the role of applying innovative teaching technolo-
gies to the educational process. The article has given a brief
overview of the problem of implementation and adaptation of
innovative educational technologies as an important profes-
sional competence of each teacher or educator. We have placed
particular emphasis on the expediency of using different terms
to analyse transformations, innovations in education as well as
the role of innovative teaching in the process of foreign lan-
guage learning.
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Statement of the problem. In the modern educational process
the problem of innovative teaching methods is sure to be among
the most important problems in the field of pedagogical and re-
search activity. One of the key factors of innovative development
of any country is the adoption of innovative technologies into the
system of education. The Law of Ukraine “On Higher Education”
stipulates along with other basic tasks of higher education institu-
tions “ensuring the organic combination of educational, scientific
and innovative activity in educational process” [18]. Educational
innovations are characterized by novelty in the field of pedagogical,
socio-economic and scientific researches aimed at the qualitative
improvement of the educational process that comprises also edu-
cational technologies, scientific and methodological developments,
etc. There is no doubt that the use of modern innovative technol-
ogies in higher education contributes to personal development,
provides adaptation of the innovative techniques to the European
educational standards.

The aim of the article is to investigate the application of in-
novative educational technologies to the process of teaching and
learning; to analyze innovative technologies as a new set of forms,
methods and tools which bring substantial changes in the outcome
of the pedagogical process.

Background to the research problem. The research problem
of applying innovative approaches to teaching and learning has
been an object of many scientific papers: G. Baranova, L. Danylen-
ko, I. Dychkivska, V. Kumarin, O. Kuznetsova, M. Lyakhovytskyi,
L. Pidlasyi, O. Savchenko, G. Selevko, O. Tarnopilskyi, J. Edge,
S. Mann, and others. The peculiarities of introducing pedagogical
innovations to vocational-pedagogical education are studied by
A. Dubasenyuk, V. Gribanov, R. Gurevych, L. Horuzha, V. Khymy-
nets, O. Shapran, S. Vitvytska and others.

Educational innovation spans the areas of learning, teaching,
curriculum and time and space configurations. The use of innova-
tive technologies is the opportunity to work and learn collaborative-
ly, explore, analyze, engage in discussion, and otherwise learn in
new and innovative ways. We share the standpoint of scientists that

“updating is a law of educational development” where “develop-
ment is an attribute of the innovative university system of education
which is characterized by flexibility, variability, and dynamism”
[10, p. 166].

Discussion. The organization of innovative searches is aimed,
in our view, at seeking the actual scientific and pedagogical theme,
the clear formulation of the purpose and tasks of the creative activ-
ity of each teacher. A teacher has to concentrate attention first of all
on the pedagogical innovations directed towards updating content,
principles and teaching methods. In our experience, the priority
pedagogical methods are: a) person-oriented learning; b) devel-
opmental training; c¢) development of critical thinking; d) differ-
entiated instruction; e) integrated training; f) interactive learning;
g) modular training; h) informative training [17].

Innovation (from Latin word “innovation” — novelty, change,
renovation) is the efforts to create, to develop, to use and to spread
something new with the stable task-oriented change that brings new
elements into environment and entails changes of the system from
one condition to another. Innovative technologies in education are
the production (invention) of a new component for the system of ed-
ucation. Researchers insist on a clear distinction between the terms
“novation” and “innovation” paying attention to the fact that in or-
der to denote the replacement of something new there is the norma-
tive English word “novation”. Innovation, meanwhile, implies such
a novelty, which is carried out in the system at the expense of its
own (“in” — inside) resources, reserves. Analysing transformations,
innovations in education, scientists advise to determine whether
these transformations are made at the expense of internal, not yet
used reserves of the pedagogical system, and whether these novel-
ties are innovations in the full sense of the word [16, c. 3]?

Modern native and non-native scholars and educators consider
educational innovations as “the process of creating, widening and
using new tools to solve those pedagogical problems that have been
still solved in a different way (O. Savchenko)” [6]; “the process
of updating or improving the theory and practice of education that
optimizes the achievement of its goal” [4]; “complex, purpose-
ful process of creating, distributing and using novations” [19];
“current, significant and systemic novations that arise on the ba-
sis of various initiatives, and innovations that are becoming per-
spective for the evolution of education and have a positive effect
on its development” [7, p. 21]. Innovation is “an object or practice
perceived as new by an individual or individuals, which seeks to
introduce improvements in relation to the desired goals, and that is
planned and deliberate” [15, p. 13].

We hold the same position that “the basis of the innovative
teaching model is common activity of both a student and a teacher
in the form of a dialogue, interpersonal interactions and intensive
immersion in the subject” [11, p. 116]. In particular, innovative
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teaching of a foreign language focuses on creating conditions for
students to take an active part and initiative position in educational
activities, the rejection of reproductive methods of learning, and the
transition to modelling real life situations, the introduction of in-
teractive activities, etc. [10] Productive learning contributes to the
formation of students’ critical thinking and the ability to apply the
knowledge gained in specific situations.

However, in many cases “the learning mode tends to be passive
and the learners play little part in their learning process” [14]. It has
been found in most universities by many teachers and students that
the conventional lecture approach in classroom is of limited effec-
tiveness in both teaching and learning. In such a lecture students
assume a purely passive role and their concentration fades off after
15-20 minutes. Some limitations which may prevail in traditional
teaching method are:

¢ Teaching in classroom using chalk and talk is “one way
flow” of information.

+ Teachers often continuously talk for an hour without know-
ing students response and feedback.

¢ The material presented is only based on lecturer notes and
textbooks.

¢ Teaching and learning are concentrated on “plug and play”
method rather than practical aspects.

¢ The handwriting of the lecturer decides the fate of the subject.

+ There is insufficient interaction with students in classroom.

* More emphasis has been given on theory without any practi-
cal and real life time situations.

* Learning from memorization but not understanding.

¢ Marks rather than result oriented [3].

In the past two decades the focus of innovation has shifted. It
now consists not so much in merely mastering content and per-
fecting specialised learning but in enabling schools in particular to
provide positive learning experiences, to increase willingness and
ability to learn, to promote stable personalities and to offer social
experiences all with the use of emerging technologies. The function
of teaching has become more important than subject-based educa-
tional reform [2, p. 270].

One of the key issues confronting policy makers, academics,
teacher educators and teachers is how to plan, implement, evaluate
and sustain effectively innovation from the policy to the classroom
levels [15, p. 13]. There is a viewpoint that a new idea is in itself
not an innovation: “Innovation demands concentration on process;
it demands that we pay as much attention to how we teach or train
as to which topics get covered along the way or the tools that we
employ” [5, p. 5] M. Fullan [8] has viewed innovating to comprise
three broad phases:

* initiation (deciding to go ahead with an innovation),

* implementation (attempting to put the innovation into prac-
tice), and

* institutionalisation (seeking to achieve sustainability).

The day when education no longer needs to reframe — rede-
sign — reinvent itself is certainly not on the horizon; and indeed,
that day may never come, as no organisation remains successful
when it stops learning, growing and innovating. Being an innova-
tive organisation means much more than acquiring the latest tech-
nologies or trying a new approach. It means systematically struc-
turing in programs and practices that promote healthy change,
and new and improved approaches and the ongoing creative and
productive advancement of both individuals and the organisation
as a whole [9, p. 19].

When compared to the more traditional teaching methods, in-
novative teachers have pushed the pedagogical boundaries with
their approach to teaching and learning. The emphasis in innovative
teaching with emerging technologies is placed on the learners, their
community and the technologies they employ to enable their devel-
opment. A commonly overlooked trend in education technology is
the use of Internet, websites and social media. Basically, comput-
er-assisted instruction improves classroom efficiency and allows for
one-on-one attention in larger classrooms.

The use of educational technologies is an important profession-
al competence of each teacher. Innovative teachers have to take into
account the infrastructure and resources as specific to their context
when planning and executing innovative projects. “The role of ed-
ucational technologies in teaching and learning has evolved and
changed dramatically over time but little is understood of how this
knowledge manifests itself in practice and how it is replicated and
shared in practice. Pioneering, innovative teachers have developed
personal theories that may potentially inform future practice once
articulated and disseminated” [2, p. 8].

The innovative process has been linked to senior, well expe-
rienced, confident teachers willing to initiate, conceptualize and
promulgate new approaches [13]. Technology can help facilitate
innovating at the local context by bringing new ideas to educa-
tors, documenting and sharing practices, and connecting with other
schools and professionals around the globe. There are several key
drivers pushing technology as a key component for educational
system change, and these serve as central reasons that educators
and education stakeholders should consider the growing relevance
and implications of technology and technology-based school inno-
vations:

* Technology can perform several key functions in the change
process, including opening up new opportunities that improve
teaching and learning — particularly with the affordance of custom-
isation of learning to individual learner needs;

* The skills for an adult life include technological literacy, and
people who do not acquire and master these competencies may suf-
fer from a new form of the digital divide, which will impact their
capacity to effectively operate and thrive in the new knowledge
economy;

+ Technology is an integral part to accessing the higher-order
competencies often referred to as 21st Century Skills, which are
also necessary to be productive in today‘s society [9, p. 1-2].

J. Groff has noted that “first-order” innovations are prevalent
among many technology-rich learning environments, being imple-
mented under the notion that by leveraging many of these tools to-
gether produces a dramatically different educational climate. Other
technologies are more “disruptive innovations”, appearing on the
periphery of the educational landscape and are just beginning to
see their full potential. These “second-order” innovations are slowly
gaining attention and traction in the field, and will likely see increased
development and application over the next decade [Groff, p. 5].
First-order innovations include blogs, wikis; social networking sites;
virtual learning environments (VLE); laptops, netbooks and tablet
PCs; interactive whiteboards; Web apps; digital cameras, scanners,
projectors; e-Learning; digital portfolios. Second-order innovations
include augmented reality (AR); simulations; digital games, con-
sole games; remote-response systems; mobile/handheld comput-
ing programming applications; pico projectors; electronic books.

While technology alone may be engaging and motivating,
deep and lasting learning certainly requires more than just expos-
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ing students to such innovations. More and more research is not
only demonstrating that student-inquiry leads to lasting learning
and higher performance, but it is the pedagogy necessary to access
21st century skills like collaborative problem-solving and critical
thinking [1]. Such pedagogies are often also referred to as proj-
ect- or problem-based learning. While technology is certainly not
mandatory in order to access this kind of pedagogy, it most certain-
ly helps, and in three distinct ways: tools, means, and mechanism.
Technology and other innovations enable the educational process to
be adapted to the needs and environment of students and can also
help programs shift to a ‘learner-cantered’ approach to education.

In the past, technology has predominately been used to source
and consume information, whereas today’s learners have become
particularly adept at creating and collaboratively developing con-
tent for a wide variety of purposes, for example so-called Web 2.0
tools such as blogs, forums and wikis.

Technology has a significant role to play in enhancing the deliv-
ery of English language teaching and learning in the primary sector.
More and more, it is a certain type of individual teacher who takes
the initiative and implements technology into their classrooms.
Generally, these teachers are using readily available, free online
tools and are finding out how to use them through social networks
and online communities of practice [12, p. 46].

The range of technologies now available can support teachers in
a variety of ways both inside the young learner classroom, but also
increasingly in the home environment and while learners are on the
move about their daily lives. However, creative practitioners will
always be able to see the potential for an idea and are particularly
adept at customising approaches to meet the individual needs of
their learners [12, p. 39].

Conclusions. Most of the educational innovations have been
developed as pedagogical innovating technologies. Nowadays there
are immense possibilities for greater and wider-spread changes of
the quality of education with the use of present-day technological
advancements as well as with the implementation of innovative ed-
ucational programmes. The use of educational technologies is an
important professional competence of each teacher. Innovative ed-
ucational technologies represent a completely new way of teaching
and contribute to personal development.
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[otenko JI. O. InHoBaniiiHa AislibHICTH SIK pymiiina
CHJIAa PO3BUTKY OCBiTHBOI cCUCTEeMH

AnoTauisi. OCHOBHOKO METOI HAyKOBOTO JIOCIII/KECHHS
€ BHCBITJIICHHS pOJIi 3aCTOCYBaHHSI IHHOBAIIMHUX OCBITHIX
TEXHOJIOTIH y HaBUAJIBHOMY IMpoIleci. Y CTarTi HaBeICHO
KOPOTKHIA OTJIsi] MPOOJIEMHU BIPOBADKCHHS Ta aJanTariii iH-
HOBAIIMHAX OCBITHIX TEXHOJOTIH K BaXKJIUBOI npodeciitHol
KOMIIETeHIlT KO)KHOTO BHKJIazada 4M mexarora. Mu mpumi-
JIUIA OCOOJMBY YBary JOIIJIBHOCTI BUKOPHUCTAHHS PIi3HUX
TEePMIHIB JIJIs aHai3y TpaHchopmMalliii, iHHOBaIli#l B OCBITI, a
TAKOX POJIi IHHOBALIHHOTO BUKJIAJAHHS y MPOLIECI BUBYCHHS
1HO3EMHOI MOBH.

KaruoBi cjoBa: HoBalis, IHHOBAIl,
HaBYaHHs, IHHOBAIlIHI OCBITHI TEXHOJIOTII.

iHHOBALiTHE
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[Motrenko JI. A. UnHOBanHOHHASI /IeSITeIbHOCTh KakK
JABHOKYIIASH CUJIA PA3BUTHS 00Pa30BaTeIbHOM CHCTEMBbI

AnHotanusi. OCHOBHOU LIETBIO0 HAYYHOTO HCCIIEIOBAHUS
SBJISICTCS OCBEILCHUE POJIM TPUMEHEHNSI HHHOBALMOHHBIX 00-
pa3oBaTeNbHBIX TEXHOJOTHH B yuyeOHOM mporecce. B crarbe
MPUBEICH KPaTKUi 0030p NpoOIeMbl BHEAPEHUS U aAalTaIlN
MHHOBAIIMOHHBIX 00pa30BaTEIbHBIX TEXHOJIOTUI KaK Ba)KHOU
npodeCCHOHANBHON KOMIETEHIIMH KaXJO0ro MperoaBaTess

UM nefarora. Ml yIeaunu oco6oe BHUMaHKE 11eecoodpas-
HOCTHM HCIIOJIb30BAaHMS PA3IMUYHBIX TEPMUHOB AN aHAIM3a
TpaHcdopmanuii, HHHOBaLUI B 00pa30BaHUU, a TAKXKE POJIH
MHHOBAIIMOHHOI'O MpENoJaBaHus B IPOLECCE U3YUEHUS HHO-
CTPAHHOIO SI3bIKA.

KiroueBble cj10Ba: HOBalLlYs, THHOBAIlMsl, HHHOBAI[MOH-
Hoe o0ydyeHHe, HHHOBALIMOHHbIE 00pa30BaTelbHbIE TEXHO-
JIOTUH.
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