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Purpose. To focus efforts on the analysis of two structural-functional models (integration and reintegration ones)
of educational landscape disjointed by conflict. The aim looks relevant taking into account the practical need of con-
ceptualization of model for post-conflict reinstatement of education system in Donetsk, Luhansk regions and the
Autonomous Republic of Crimea.

Methodology. The theoretical-methodological frame of research involves postcolonial theory (postcolonial stud-
ies) as well as hybridity theory. The postcolonial studies at higher education sphere are still not widespread as distinct
from the world discourse. The following methods were used: theoretical-methodological analysis, conceptualization,
systematization, modeling, expert assessment.

Findings. Two structural-functional models are suggested: 1) model of integration; 2) model of reintegration of
Ukrainian educational landscape. The structural-functional model of reintegration consists of five elements: factors
of security, economical, psychological and cultural ones, future human image. Suggested structural-functional mod-
el of reintegration of Ukrainian educational landscape includes four driving forces (education policy, economics of
education, cultural identity, human capital development) which are developed at two levels (internal and external
environment). The main theories of decision making in the educational management sphere were analyzed. At a re-
sult, the possibility of their usage for management of reintegration process is substantiated.

Originality. Two structural-functional models of integration and reintegration of Ukrainian educational landscape
are substantiated. The model of integration of Ukrainian educational landscape is represented by a four-component
cyclic matrix (new education policy, knowledge economy, human capital management, cultural identity formation).

Practical value. Usage of formulated findings at educational practice can initiate the processes of reintegration as
well as revival of education system at conflict (post-conflict) situation in Donetsk, Luhansk regions and the Autono-

mous Republic of Crimea.
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Introduction. During last decades world scientists
have paid special attention to education as an instru-
ment of economic and cultural development of man-
kind. The timeliness of research lays in the fact that edu-
cation as an important social institute is always con-
tained at the center of civilization. In the processes of
education the person gets involved into the series of so-
cial and cultural phenomena evolving according to sys-
tematization of knowledge, skills, attainments, compe-
tencies acquired in the process of learning. It actualizes
the need of changes at the contents of education, factors
of one’s development and updating. The education per-
forms the function of human community and civiliza-
tion reproduction seeing that acquired cultural values
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get fastened and developed. Nowadays education be-
comes the arena for clash of economic, political, na-
tional and public interests. This clash is extremely
shaped in the regions where military conflicts take place.

The existential modus of Ukrainian situation trans-
formed form peaceful state into the military one during
last years. This modus will inevitably change and peace
will come back to Ukraine. The restitution of the Crimea
and some territories of Donetsk and Luhansk regions
under the control of Ukrainian government will cause
the need of reintegration of all the economic spheres as
well as social ones. Among others, it is extremely impor-
tant to reintegrate the educational system including
one’s higher education part. Unfortunately, there are no
scientifically substantiated strategies as well as specific
steps to be performed for reintegration.
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At research authors aim to focus their own efforts on
the analysis of two structural-functional models (inte-
gration and reintegration ones) of educational land-
scape. According to Merriam-Webster dictionary, inte-
gration is a process of formation, coordination and join-
ing into the functional integral whole; reintegration is an
action or process of restoring elements regarded as dis-
parate to unity [1]. When our country dwells at condi-
tions of military and ideological conflict, it is up-to-date
to analyze the models of integration and reintegration
taking into account the practical need of post-conflict
reinstatement of education system at Donetsk, Luhansk
regions and the Autonomous Republic of Crimea.

Analysis of the recent research. The analysis of Ukrai-
nian sources demonstrated almost absolute absence of
scientific discussion around the influence of war on the
universities and future of misplaced universities. At the
same time, the role of higher education on conflicts
overcoming and post-conflict reinstatement is reviewed
by the series of authors.

We found, that after World War II the United States
made a stake on higher education which provided the ex-
treme development in all the spheres. Issuing G. I. Bill who
provided the preferences on higher education for veterans,
the USA started the heading on intensive support of uni-
versities. This activity helped one to achieve the worldwide
leadership position at higher education sphere.

Over last years, the correlation between education
and conflicts has been widely discussed in scientific and
practical literature [2, 3]. In this context the authors dis-
cuss the following key aspects joined with education,
social changes and conflicts:

- firstly, relation between education and conflict
when education is comprehended as a victim;

- secondly, education as enfranchisement, struggle
and revolution;

- thirdly, education as a guaranty of peaceful civiliza-
tion development, pedagogy of peace [4].

One of the newest research studies (2017 year) is
“Mediating Collective Memories and Official Histories
in Conflict-Affected Societies: Pedagogical Responses
to “Individual” Narratives and Competing Collective
Memories” by Z. Bekerman and M. Zembylas. It repre-
sents the research on approaches to reviewing of “com-
petitive histories” at educational process. In the center
of discussion there is placed a gnosiological problem
“what should we do in a situation, when more than one
story exist about the specific fact?” [5].

The researchers pay special attention to the higher
education at post-conflict societies. S.Milton and
S. Barakat defined four key approaches to such societies:
stabilization and securitization, reconstruction, state-
building, and peacebuilding. Using the mentioned ap-
proaches the authors substantiated that there are some
strategies of higher education influence on support or
damage processes of post-war reinstatement. The main
conclusion underlines that higher education is not a pe-
ripheral institution which should wait for the end of
post-war reconstruction. If nobody pays attention to
education role, it could sabotage the post-war recon-
struction activity and become the main lost possibility.
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The mentioned authors underlined the fact that higher
education in conflict-affected contexts faces numerous
challenges brought about either directly or indirectly by
conflict, which can be grouped into four key themes:
physical destruction, population displacement, war-re-
lated conditions, and low resilience of the sector [6].
The described situation is very similar to Ukrainian one
thus suggestions of the authors have heuristic status for
our research.

Presentation of the main research. Over last years,
politicians and researchers use “educational landscape”
term in increasing frequency. As an interdisciplinary
concept, landscape promotes the productivity and level
of analysis of different educational phenomena and pro-
cesses at different levels, in different countries and re-
gions of the world.

The main feature of contemporary educational land-
scapes is context where the dynamics of changes and
specific analytic situation takes place. Landscape allows
taking them all into account as conditions of research. It
has no sense to speak about education without taking
contexts into account. Ukrainian situation is a well-
shaped example where context contains totalitarian
“heritage”, neocolonialism, Russia’s influence and so
on. It has no sense to carry the mechanisms of education
description and research form other countries.

The same situation was diagnosed for foreign ap-
proaches at education policy. Even comparison of men-
tally and historically similar countries such as Poland
and Ukraine should be performed very carefully, not to
speak for comparison of Finland with Hong Kong. The
contemporary Ukrainian situation is sophisticated by
the artificial disunion of educational landscape at a re-
sult of hybrid war with Russia [7].

At our previous research studies we defined the “ed-
ucational landscape” term broadly as a concept of phi-
losophy of education. Educational landscape is a philo-
sophical concept for designation of assemblage of spa-
tial, social and economic, political, cultural and anthro-
pological characteristics of education which change
during the processes of knowledge maintenance, trans-
fer and production in a definite region [8]. Using this
definition we propose two structural-functional models
of integration and reintegration of Ukrainian education-
al landscape.

The model of Ukrainian educational landscape infe-
gration is traditional for the post-Soviet educational
landscape. One can be represented by four-component
cyclic matrixes (Fig. 1).

1. New education policy is determined by the politi-
cal situation in a specific region and nation state in
whole. It is important to underline that education policy
is one of the most important instruments for society’s
influence on new generations’ identities. It looks up-to-
date to interpret the interrelation between the national
and global citizenship, morality, responsibility, etc.

2. Knowledge economy becomes the main trend for
“culture production”. This process uses resources of
higher education through training highly qualified staff,
performing research studies, scientific discoveries, pro-
fessional retraining and so on. Thus, higher education
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Fig. 1. The structural-functional model of integration of
educational landscape

gets the central place within contemporary economy.
This fact influences the investment climate in the edu-
cational sphere positively. At the same time, it raises the
pressure of commercial organizations on educational
institutions. The marketing rules produce the “econom-
ic censure” for research studies and processes of learn-
ing [9].

3. Human capital management contains economic
as well as anthropological factors, psychological and
mental features now. At the same time, there is a chal-
lenge that commitment to “human capital” in the knowl-
edge society is not proportional to thesis that it is fo-
cused on the raising of individual wellbeing.

Formation of cultural identity is based on the cul-
tural features and traditions of a region. According to
psychological-personalistic interpretation, identity is a
personal ability to keep sameness with a constant image
of oneself, ability to correlate with one. At the same
time, it should be taken into account that the contempo-
rary hyper-multimedia, communicatively oriented world
needs the skills of resistance and escape inside. It hap-
pens because of the tendency of having senseless social
contacts as a habit.

We would like to underline that the regular model of
integration does not work in a conflict or even military
situation. Thus, we have conceptualized the structural-
functional model of reintegration (Fig. 2):

1. Security factors mean the absence of evident ex-
ternal and internal dangers which are able to influence
the situation significantly. It is a state when influence of
any negative factors cannot cause landscape’s disinte-
gration or changes in one’s functioning.

2. Economic factors include overcoming of econom-
ic inequality in the society which has a high level and
can make social contrast bigger and bigger.

3. Psychological factors are extremely important due
to a deep gap between individuals’ identities. This gap
may initiate new challenges to human tolerance and
one’s ability for co-existence.

4. Cultural factors provide the level of needed adap-
tation of “alien” and “own”, but with saving of the own
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Fig. 2. The structural-functional model of reintegration
of educational landscape

culture. The question for educational institutions is how
they have or may take into account cultural differences.

5. Future human image as the fifth element for rein-
tegration of other elements has key role in the model
[10]. People of the global era form their own attitude to
the things never comprehended before. “Ideal human”
for the European-American educational tradition is a
citizen which can productively join the needs of social
and own private Ego (personality).

The suggested structural-functional model of reinte-
gration of Ukrainian educational landscape contains
four driving forces (education policy, economics of edu-
cation, cultural identity, and human capital develop-
ment) in addition to five central elements. These forces
are developed at two levels (internal and external envi-
ronment) (Table).

Within the scopes of research, let us pay attention to
the basic models of decision making which could ex-
trapolate on the processes of management of reintegra-
tion process. There are following well-known models:
“garbage can” model, deductive model, scientific man-
agement model, discrete-incremental model, reduc-
tionism, and total quality management model, which
were previously described in scientific literature [11].
Let us analyze them briefly for understanding their po-
tential for reintegration of educational landscape.

The “Garbage can” model was suggested by M. D. Co-
hen, J. G. March and J. P. Olsen at their research “A gar-
bage can model of organizational choice”. It is very si-
milar to the well-known model of “brain storm”. The
essence of this approach lies in fast generation of ideas
and proposals by the members of working party. At the
next step, all the formulated ideas are divided into two
groups. After rational revision most of the ideas are de-
clined to “garbage can”. The second group is formed by
a small number of proposals selected by the collective
evaluation. Only these proposals will become a matter of
final discussion. The advantages of this model are diver-
sity and originality of decision. It is provided by partici-
pation of different stakeholders in decision making.
Logically, they can be the bearer of the diametrically
opposite views on the problem. This obstacle promotes
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Table
The driving forces of educational landscape reintegration
Driving forces of reintegration
Education Economics Cultural Human capital
policy of education identity development
Practical results. Diversification of Cultivation of native Cultivation of
£ | Strong criticism. financial sources. Language. Creativeness.
'S £ |Extended list of Effectiveness and Revision of traditions Formation of
§ § educational services Firmness. according to modern provident thinking.
= E Maximal profit for tendencies. Raising of
o beneficiary Openness for other effectiveness
cultures
. | Principle of fairness and | Commercialization of Development of Investments to
~— $ |transparency. Education. competitive curricula and| Human.
=) E Designation of powers. | Innovative economy. programs. Index of economic
L S . . . . . . s
% .= | Principle of subsidatity | Autonomy of institutional| Trust and responsibility. |freedom.
K= % means usage Dialogic and democratic | High level of
style of learning professionalism

the wide nature of decisions pull. Within the scopes of
our research this model could have heuristic nature for
solving complex problems associated with ideological
contradictions between the representatives of displaced
universities and colleagues left on the occupied (an-
nexed) territories.

The deductive model is based on the logic of ascen-
sion from the motive synthesis to analysis of alternative
variants and possible results. This approach is one of the
most popular among managers in different spheres. In
the context of researching the integration and reintegra-
tion strategies for educational landscape, this model fits
the needs of analysis of financial decisions. The finan-
cial sources diversification is an important condition for
heuristic use of the model.

Reductionism as a model of decision making formed
from the similarly named economic theory. This ap-
proach is particular analog of the previous model, but
has radical diversification of an important component.
It means that a problem gets segmented up to an ele-
mentary component [12]. It allows seeing all the tiny
details and comprehending the problem holistically.
This model of decision making is heuristic in the con-
text of the middle-term transformations of educational
landscape. One can be used for substantiation of the
“road map” of reintegration of displaced universities
based on the tendencies which occurred in the past or
take place now.

Scientific management (Taylorism) is a classic model
of management named after the English scientist F. Tay-
lor. The analyzed problem is usually divided into ele-
mentary operations with their own durations. The most
effective sequence of actions is defined experimentally.
Taylorism is a management model oriented towards
production process of industrial type, but also can be
heuristically used in the non-material spheres of life
such as education.

Particularly, this model of decision making can be
used for human capital management in the context of
educational landscape reintegration.
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Total quality management model (Total quality man-
agement — TQM) originated on the basis of manage-
ment system for industrial enterprises. Later it spread to
other social spheres including systems of educational
institutions management. The essence of this approach
relies on the control of each process stage aside from
control at the final stage. This model allows minimizing
the resources and time for making decisions “from
above” [13]. On the other hand, the precious realization
of each stage should be provided. The additional moni-
toring system is created for this purpose.

Taking into account the aim of educational land-
scape reintegration, this approach looks productive for
developing a new education policy in the sphere of edu-
cation quality control and adaptive evaluation of learn-
ing results.

The discrete-incremental model was suggested by
C. Lindblom (an American researcher in the sphere of
management) in his research “The science of “mud-
dling through”. According to the model, the problem
gets divided into the series of smaller ones. Each small
problem gets solved. Each iteration is comprehended
separately from the previous and the next one. The re-
search studies comprehend this model using metaphor
of “small steps”. Each of the steps is caused not by the
main idea, but is a reaction to the need to act in the spe-
cific situation or action.

Performing the critical review of possible managerial
strategies of reintegration of educational landscape, we
are going to pay our attention to praxeological aspects.
Being Ukrainian scientists we cannot avoid the need to
discuss the models of reintegration relevant to Ukraini-
an “divided” educational landscape. We stand on the
similar methodological position, described by S. Milton
and S. Barakat in the following way: “If the sector is left
unaddressed, it can both undermine post-war transi-
tions and represent a major missed opportunity to invest
in critical national capacities that are capable of catalys-
ing effective reconstruction and recovery process” [6].
So, the results as reintegration processes in the sphere of
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higher education potentially can became big stimuli for
reintegration of all the social and cultural spheres of the
post-conflict Ukrainian nation state.

Thus, talking about reintegration of Ukrainian edu-
cational landscape, we underline the productive poten-
tial of the discrete-incremental model (model of incre-
mental development) which contains the following
components:

- strive for maximal possible (not absolute) rationalism;

- implementation of new education policy must be
slow and gradual (incremental) avoiding the radical
pragmatic changes;

- reforms must be implemented on the evolutional
(not revolution) basis.

The potential of the incremental development strat-
egy is also look demonstrative:

- predetermined nature of the new education policy;

- regulated nature of the procedures of transition to
new condition;

- sufficiency and adequateness of resources;

- stability of the educational system.

Apparently, this model is more flexible offering pos-
sibilities to change the separate elements of planned ac-
tivity without radical reorganization of other elements.
This model is effective in relation to conceptualization
and realization of long-term strategies of education
modernization. The model takes into account the dy-
namic nature of social-cultural dimensions of the con-
temporary world which causes the need of continual
intervention on the made decision [14]. It looks heuris-
tic to suggest this model as an instrument of reintegra-
tion of Ukrainian educational landscape as well as rein-
tegration of displaced (“divided”) universities [15].

Conclusions. The research underlined the fact of
growing interest of the world community on the educa-
tional problems understanding education as an instru-
ment of cultural and economic development of man-
kind. Standing on methodological position of famous
experts, the authors built the research understanding the
important role of education in the situation of conflict
neutralization as well as post-conflict reinstatement and
re-establishment.

Using their own definition of educational landscape,
authors suggested two structural-functional models: 1)
the model of integration; 2) the model of reintegration
of Ukrainian educational landscape. The model of inte-
gration of Ukrainian educational landscape is represent-
ed by a four-component cyclic matrix (new education
policy, knowledge economy, human capital manage-
ment, and cultural identity formation).

It was substantiated that the regular model of inte-
gration does not work in a conflict or even military situ-
ation. Form this point of view, the authors conceptual-
ized the second structural-functional model as an in-
strument of effective reintegration of educational land-
scape. Contrary to the previous model, it contains five
elements: factors of security, economical, psychological
and cultural ones, and future human image. In addition
to five central elements, the suggested structural-func-
tional model of reintegration of Ukrainian educational
includes four driving forces (education policy, econom-
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ics of education, cultural identity, human capital devel-
opment) which are developed at two levels (internal and
external environment).

Within the scopes of the research, the main theories of
decision making in educational management sphere were
analyzed. As a result, the possibility of its usage for man-
agement of reintegration process is substantiated. The
“Garbage can” model demonstrated its heuristic nature
for solving complex problems associated with ideological
contradictions between the representatives of displaced
universities and colleagues left on the occupied (annexed)
territories. The deductive model has potential for solving
the contradictions of financial decisions. Reductionism
can be used for substantiation of the “road map” of rein-
tegration of displaced universities based on the tendencies
which occurred in the past or take place now. Scientific
management can be used for human capital management
in the context of educational landscape reintegration.
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Merta. ChokycyBaTy 3yCUJIJISI HA aHaMi3i IBOX CTPYK-
TYpPHO-(DYHKIIIOHATbHUX MOJIEJIel — iHTerpallii i peiH-
Terpaltiii OCBiTHbOTO JJaHAIIA(TY, 110 PO3AiEHUI KOH-
dixroM. lle 3aBmaHHS BUTIISIIAE aKTyaJIbHIM, 3BaXKa-
I0YM Ha MPaKTUYHi MOTpedu po3poOKU KOHLENTYyalb-
HOI MojieJTi TOCTKOHMJIIKTHOT BiOyIOBY CUCTEMU OC-
BiTH [oHelnbKoi it JIyraHchKoi obiacTeit Ta ABTOHOM-
Hoi pecrtyosiku Kpum.

Metomuka. TeopeTUKO-MeTONOJOTYHOI PaMKOIO 10-
CHiIPKEHHST BUCTYIMAalOTh MOCTKOJIOHiaabHa Teopist (Post-
colonial Studies) i Teopis riopuaHocTi (Hybridity Theory).
Bapto 3a3HauuTy, 1110 B YKpaiHi MOCTKOJIOHIaIbHI AOCTi-
JDKEHHS 'y cepi OCBITM He HaOy/IM PO3BUTKY Ha BiIMiHY
BiJl CBITOBOTO AUCKYpPCY. BUKOpUCTaHi Taki METOIU: TeOpe-
TUKO-METONOJOTIYHUIA aHali3; KOHLENTyasli3allisl; CucTe-
MaTH3allisl; MOIETIOBAHHST; eKCIIEPTHA OIIiHKA.

Pe3ymbTat. 3ampomoHOBaHi IBi CTPYKTYPHO-
(byHkuionaneHi Momeni: 1) iHTerpaitii; 2) peiHrerpaitii
OoCBiTHBOTO JaHmmadty Ykpainu. CTpyKTypHO-(pyHK-
LioHaJIbHA MOJEJIb peiHTerpalii BKIIIOYaE ITSITh eJie-
MEHTIB: 0e3MeKoBi (aKTopu; €KOHOMiYHi (aKTopu;
TMICUXOJIOTIYHI (pakToOpu; KyJIbTypHi (pakTopu; obOpa3
JIIONMHUA MaiOyTHBOrO. 3alpoINOHOBaHA CTPYKTYPHO-
(byHKIIiOHaTbHA MOJIE/Ib PeiHTerpallii OCBITHHOTO JTaHI-
madty YKpaiHM BKIIOYAE YOTUPU PYIIiAHI CWIM —
OCBIiTHSI MTOJIITUKA, EKOHOMiKa OCBIiTH, KYJbTypHa iIeH-
TAYHICTB, PO3BUTOK JIIOACHKOTO KaITiTaly, 110 PO3Trop-
TAIOThCS HAa ABOX PIBHSIX — BHYTPILIHBOTO 1 30BHIllI-
HBOTO cepenoBuilia. Po3risiHyTi ronoBHI Teopil mpu-
VHATTS pillleHb y cepi yrpaBaiHHS OCBITOIO i1 BKa3a-
HO Ha MOXJIMBICTb 1X 3aCTOCYBaHHS Y MpPOLIECi ynpas-
JIIHHSI TTPOLIECOM peiHTerpaii.

HaykoBa noBusHa. Po3po0GieHi nBi cTpyKTypHO-(y-
HKIIIOHATbHI MOJEJTi iHTerpallii i peiHTerpallii OCBiTHbO-
ro naHamadty YkpaiHu. Monenb iHTerpailii OCBiTHbOTO
JaHaumadTy YKpaiHu MpeacTaBieHa y BUNISIII YOTUPU-
KOMITOHEHTHOI IIUKJIIYHOI MaTpUIli — HOBA OCBITHS IO-
JIITUKA, EKOHOMiKa 3HaHb, YITPABJIiHHS JIOACBKUM KarTi-
TajyioM, (hOPMYyBaHHS KyJIbTYPHOI iIEHTUYHOCTI.

IlpakTnyna 3HayumicTb. BuKopucTaHHS OTpuMa-
HUX pe3yJIbTaTiB B OCBITHIil IMPaKTULIi JO3BOJISIE 3aITyC-
TUTHU TIPOLIeC peiHTerpalii i BigOyn1oBU CUCTEMU OCBi-
TH B KOH(JTIKTHIH 1 TOCTKOHMIIKTHI cuTyallii, 30Kpe-
Mma, y JoHewpkiii i JlyraHcbKiii 001acTsix Ta ABTOHOM-
Hili pecny6uini Kpum.

KmouoBi cnoBa: oceimwuiii aandwagm, inmeepauis,
peinmeepauis, KoH@aiKm, mooeni NPULHAMM piuleHb,
Ykpaina
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Hems. ChoxycupoBaTh ycuius Ha aHAINA3E ABYX
CTPYKTYPHO-(YHKIMOHAIBHBIX MOJIEeii — WMHTerpa-
LIMU U PEUHTETPaIly 00pa3oBaTeIbHOrO JaHamadTa,
KOTOPBIN pa3faeicH KOH(MIUKTOM. DTa 3amaya BbITJIS-
AT aKTyaJdbHOM, YUMTBIBAsI MPAKTUYECKYIO 3aTpedo-
BaHHOCTb Pa3padOTKU KOHLIENTYaJIbHON MOJIEN MOCT-
KOHGIMKTHOTO BOCCTAaHOBJIEHUsI CUCTEMbl 0Opa3oBa-
Hus JoHeukoi u JIyranckoii obiacteit, a Takke ABTO-
HOMHO pecryoauku Kpbim.

Metoauka. TeopeTKOo-MeTOA0I0TUYECKON PaMKOA
HCCIEOBaHUS BBICTYNAIOT MOCTKOJOHUAIBHAS TEOPUSI
(Postcolonial Studies) u Teopust rubpunHoctu (Hybridity
Theory). CTouT OTMETUTD, 9TO B YKpanHe ITOCTKOJIOHN -
aJbHBIC MCCICIOBAaHMS B 00IaCTH 0Opa30BaHMS HE T10-
JIyYUJIM Pa3BUTHUS B OTJIMYKE OT MHUPOBOIO IHUCKypCa.
Hcronb30BaHbI CASIYIONIME METOIbI: TECOPETUKO-METO-
TOJIOTMYECKUI aHaIu3; KOHLIENTyaau3alus; cucreMa-
TU3ALMST; MOAETMPOBAHKE; IKCIIEPTHAS! OLIEHKA.

Pesymbratbl. [IpemioxeHsl IBe CTPYKTYpHO-(DYHK-
LIMOHAJIbHbIE MONeNU: 1) MHTerpaiuu; 2) peuHTerpauuu
obpa3zoBartesibHOrO JaHamadra YkparuHbl. CTPYKTypHO-
(yHKIIMOHAIBHAST MOJENIb PEUHTErpaly BKIIOYAET
SITh 3JIEMEHTOB: (DaKTOPbI O€30MACHOCTU; SKOHOMUYE-
cKue (HaKTOphI; TICUXOJOTUIeCKUe (DAKTOPHI; KYJIbTyp-
Hble (hakTOpbI; 00pa3 uenoseka Oymymiero. [Ipemnoxen-
Hasl CTPYKTYpHO-(DYHKIIMOHAbHAS MOIETb PeUHTErpa-
LIMY 00pa30BaTeSIbHOTO JJaHIadTa YKpanHbl BKIIIOYAET
YeThIpe ABMXKYIIKE CHIIBI — 00pa3oBaTe/IbHasH MTOJIUTHKA,
SKOHOMMKA 00pa3oBaHMUsI, KYJbTYpHas WUACHTUIHOCTD,
pa3BUTHE YEJOBEYECKOIo KaruTaia, KOTOpble pa3Bopa-
YMBAIOTCSI HA ABYX YPOBHSIX — BHYTPEHHEW W BHELIHEH
cpenbl. PaccMOTpeHbl OCHOBHbBIE TEOPUU TIPUHSITUS Pe-
1eHuit B cepe yrnpapiaeHUs: 00pa30BaHUEM U YKa3aHO
Ha BO3MOXHOCTb MX MIPUMEHEHUS B TIPOLIECCe YIpaBie-
HUSI TIPOLIECCOM PEMHTeTpalvu.

Hayunas HoBu3Ha. Pa3paboTaHbl 1Be CTPYKTYpHO-
(GyHKIIMOHAIBHBIC MOACIIM MHTETPALIMU W PEMHTErpa-
Huu obpa3oBaTesibHOTO jJaHamadTa YKpauHbel. Mo-
JIeJIb UHTerpalny o0pa3oBaTeIbHOTO JIaHamadTa YK-
paMHBI TIpeICcTaBlIeHa B BUAC YETHIPEXKOMITIOHEHTHOM
LIMKJIMYECKOM MaTpUIIbl — HOBasi 0Opa3oBaTeibHas T10-
JINTUKA, SKOHOMUKA 3HAHMI, yIpaBleHUE 4YeoBeYe-
CKUM KamuTajoM, (popMUpOBaHUE KYJIbTYPHOU WAEH-
TUYHOCTH.

IIpakTUyeckas 3Ha4nMocTh. Vcrionb3oBaHue MoJy-
YEHHBIX Pe3yJIbTaTOB B 0Opa30BaTEIbHON IMPaKTUKE
MO3BOJISIET 3aMlyCTUTh MPOLECC PEUHTETpallu U BOC-
CTaHOBJIEHUsI CUCTEMBI OOpPa30BaHUS B KOH(MIUKTHOMN
7 TIOCTKOH(MJIVKTHOW CHUTyallMW, B YaCTHOCTH, B lo-
Helkoi u JIyranckoii 061actsix 1 ABTOHOMHOM pecIty-
o6uke Kpbim.

KimoueBsie ciioBa: oopazoeamenvublil aanowagm, uH-
meepauus, peuHmezpayus, KOH@AUKmM, modeau NpuHs-
mus pewlenuii, Ykpauna
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