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Introduction. The article notes that the Concept of continuous education in its modern form was first presented at the
UNESCO forum in 1965 by P. Langrand, and later has been developed by many foreign and domestic scientists, including
those related to geographical education. The Law of Ukraine «On education» (1991) proclaims continuity as one of the
principles of modern education in the country. The Concept of continuous geographical education and its individual links
are being developed and implemented now in Ukraine.

The purpose of this article is to reveal the main directions in scientific research of continuous geographical education.

The main material. Continuous geographical education (CGE) develops mainly as a phenomenon of practice and does
not have sufficient theoretical justification. The main directions in scientific research of CGE as a whole system are the
following:

1st direction is the study of the systemic, holistic nature of CGE (preschool, school, high school, postgraduate). Between
the stages of education there should be clear continuity objectives, contents, means, forms and methods of training. This
follows from the principle of integration (in this case vertical integration).

2nd direction stems from the need for effective implementation of the principle of training individualization in the
system of CGE. Educational institutions are now at the stage of intuitive search solutions.

3rd direction relates to the principle of creativity, the implementation of which should ensure the formation of a
creative personality — the protagonist of continuing education.

4th direction is the scientific development of the communication problem in general and special (professional)
education. This is also the rationale for the timely student choice of their future field of professional activities. This is the
principle of pragmatism and differentiation of teaching in the system of CGE.

5th direction is concerned with the principle of the CGE dynamism. It is important to develop a dynamic approach to
learning — the ability to assimilate the new achievements of science and technology (this approach is highly unusual in the
lower levels of education).

Conclusions. Based on the experience of Kharkiv regional and University center for continuous geographical education,
it is considered that the directions of research outlined in the article are significant, although this list can be expanded.

Keywords: continuous geographical education, principles of continuous education, main directions of continuous
geographical education.

OnekcaHgp *Kemepos

OCHOBHI HANPAMW HAYKOBMX AOCNIAMEHD BE3MEPEPBHOI FEOrPA®IYHOI OCBITU

Bcryn. Y cTaTTi HaronowyeTbes, WO KoHUenLio 6e3nepepBHOi OCBITH B Ti cydacHOMY BUINAZi Bneplue NpeAcTaBuB Ha
¢dopymi KOHECKO B 1965 p. P. Langrand. Mi3Hiwe KoHuenLis po3pobasnaca 6aratbMa 3apyb6isKHUMM | BITYUM3HAHUMM BUEHM-
MM, B TOMY YMCAI - y ranysi reorpadiyHoi ocBiTH. 3aKoH YKpaiHu «[po ocsity» (1991) nporonoluye CnagKOEMHICTb AK OAMH
i3 NPUHLMMIB Cy4acHOT OCBITU B KpaiHi. Y AaHui Yac B YKpaiHi po3pobaseTbes i BNPOBaAKYETbCA KOHLEeNLiA 6e3nepepsHol
reorpadivyHoi OCBITM Ta il OKPEMMX NAHOK.

Merta CTaTTi - BUCBITIUTU OCHOBHI HaNPAMM B HAYKOBMX AOCAIAKEHHAX 6e3nepepBHOi reorpadiuHoi OCBITH.

OcHOBHMIA maTepian. besnepepsHa reorpadiyHa ocsita (BFO) po3BMBAETLCA NEPEBAXKHO AK GEHOMEH NPAKTUKM i He
MaE€ [0CTaTHbOTO TEOPETUYHOTO 0BIPYHTYBaHHA. OCHOBHMMM HanNpAMammM HayKoBUX gocnigxeHb BrO e::

1-/1 HanpAM - BUBYEHHA CUCTEMHOTO, LiflicHOro XxapakTepy BrO (AOLWKiNbHOI, WKiNbHOI, BULLOI, NiCAAANNAOMHOI OCBI-
Tv). MiXX eTanamu HaBYaHHA NOBMHHA BYTM YiTKa CMAAKOEMHICTb Lineid, 3micTy, 3acobis, opm i meToaiB HaBYaHHA. Lie
BWN/IMBAE 3 NPUHLMNY iHTerpauii (y ZaHOMy BUNAAKY - BEPTUKaNbHOI iHTerpau;i).

2- HaNpAM NOB’A3aHKIA i3 HeOBXiAHICTIO edeKTMBHOI peanisaLii NpuHLMNY iHAMBIAYaNi3aLii HaBYaHHA y cuctemi BIrO.
HaBuanbHi 3aKknagm 3apa3 3HaX0AATLCA Ha CTagjl iHTYITMBHOIO MOLUYKY pilleHb.

3-i4 HanpsM NoB’A3aHMI 3 NPUHLMNOM KPeaTUBHOCTI (TBOPYOCTI), peanisaLisa AKoro mae 3abesneyntn GopmyBaHHA
TBOPYOI 0COOMCTOCTI — rON0BHOrO Cyb’eKTa He3nepepBHOI OCBITK.

4-A HanpAMm - HayKoBa po3pobka Npobaemmn KoMyHiKalii y 3aranbHii Ta cneuianbHin (npodeciiHii) ocsiti. Lie Takox
€ NiACTaBOIO ANA CBOEYACHOTO BMBOPY CTyAEHTOM MalbyTHLOI chepy CBOET NpodeciiiHoi AianbHOCTI. Lie npuHLmMn nparma-
™M3MY | AndepeHuialii BUKNaaaHHaA y cuctemi bIO.
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5-1 HanpAMm Nos’A3aHuUi i3 NpUHLMNOM AvHamismy BrO. Baxkanso BUPOOUTH AMHAMIUHUIA NiXi4, 40 HABYAHHS - YMiIHHA
3aCBOKOBATM HOBi JOCATHEHHSA HAYKM i TEXHIKM (TaKWI Nigxig yKpan pigKicHWI Ha HUXKYMX PiBHAX OCBITH).

BUMCHOBKM. [PYHTYIOUMCb Ha AOCBIAI XapKiBCbKOro 061aCHOr0 Ta YHIBEPCUTETCbKOrO LieHTpy 6e3nepepsHoi reorpadiy-
HOI OCBITM, BBAXXAaEMO, LLLO HANPAMM LOCNIAKEHb, BUKNAAEHI Y CTaTTi, € BaXNMBMMMU, XOUa LIl Nepenik MOXKHa Po3LUMPUTH.

KniouoBi cnosa: 6e3nepepsHa reorpadiyHa ocsita, NpUHLUMNY 6e3nepepBHOI OCBITH, OCHOBHI HanpaMKM 6e3nepepBHOT
reorpadiyHoi ocBiTH.

AnekcaHgp *Kemepos
OCHOBHbIE HANPABJIEHUA HAYYHbIX UCCNEAOBAHUI HENPEPBIBHOTO FEOrPA®UYECKOTO OGPA30BAHUA

BBegeHue. B cTaTbe OTMEYAETCA, YTO KOHLEMUMIO HenpepbliBHOTO 06pa3oBaHMA B €€ COBPEMEHHOM BUAE BrepBble
npeacTtasun Ha dopyme FOHECKO B 1965 r. P. Langrand. Mo3e KoHuUenuma pa3pabaTbiBanacb MHOMMM 3apybeKHbIMM U
OTEYECTBEHHbIMM YYEHBIMM, B TOM YKCAe - B 061acTv reorpaduyeckoro o6pasosaHus. 3akoH YkpauHbl «06 06pasosaHumn»
(1991) npoBo3rnaLwaer NPeemMCTBEHHOCTb Kak OAMH U3 MPUHLMMNOB COBPeMeHHOro 06pa3oBaHuaA B CTpaHe. B HacToswee
Bpems B YKpanHe pa3pabaTbiBaeTcA M BHEAPAETCA KOHLENUMA HenpepbiBHOTO reorpaduyeckoro 06pasosaHus 1 ero oT-
[eNbHbIX 3BEHLEB.

Llenb cTaTby - OCBETUTL OCHOBHbIE HAMPABNEHUA B HAYYHbIX UCCEA0BAHUAX HEMPEPbIBHOTO reorpaduyeckoro obpa-
30BaHuA.

OcHoBHOWM matepuan. HenpepbiBHoe reorpaduyeckoe obpasosaHue (HIO) passmBaeTcs NpeMmyLLECTBEHHO Kak de-
HOMEH NPAKTUKM U He MMeeT [0CTaTOYHOro TEOPETMYECKOro 060cHOBaHMA. OCHOBHbIMM HanPaBAEHUAMM HayYHbIX UCCe-
foBaHuit HIO asnstoTea::

1-e HanpaBneHue - U3yYeHWe CUCTEMHOTO, LLeJIOCTHOTO XapakTepa HIO (4OWKOAbHOTO, LWKOMLHOTO, BY30BCKOrO, MO-
CNeaunaoMHoro obpasoBaHus). Mexay aTanamu obyyeHus Ao/KHa BbiTb YETKaA NPEeMCTBEHHOCTb LeIEN, COepIKaHus,
cpencTs, GopmM M MeTogoB 06yYeHUs. ITO credyeT U3 NPUHLMNG UHTErpaLuK (B AaHHOM Clyyae - BEPTUKaNbHOM UHTErpa-
umn).

2-e Hanpas/ieH e CBA3aHO C He0BXOAMMOCTbIO 3O DEKTUBHOI peanmnsaumum NPUHLUMNA UHAUBUAYAAN3ALMM 0BYYEHNA B
cucteme HIO. YuebHble 3aBefeHMA ceiyac HaxoaAaTCA Ha CTaAuM UHTYMTMBHOTO NOMCKA PeLUeHU.

3-e HanpaBneHWe CBA3AHO C NPUHLMNOM KPeaTMBHOCTM (TBOPYECTBA), peannsaumsa KOTOpOoro Ao/Ha obecneyuntb
dopmMpOBaHME TBOPYECKOM IMYHOCTH — INABHOTO Cy6bEKTA HeNPepbIBHOTO 06Pa3oBaHuMA.

4-e HanpaBneHWe - Hay4YHas pa3paboTka NpobaeMbl KOMMYHUKALMM B 0BLLEM U CieLManbHOM (MpodeccuoHanbHOM)
06pa3oBaHMK. ITO TaKKe ABNSETCA OCHOBAHUEM A/19 CBOEBPEMEHHOTO Bbibopa CTyAeHTOM ByayLieit chepbl CBOEM Npo-
deccroHanbHoi AeATeNbHOCTU. ITO NPUHLMN NparmaTama u anddepeHumaumm npenogasaHus s cucteme Hro.

5-e HanpaB/AeHWe CBA3aHO C NPUHLUMNOM AMHamMuama HIO. BaxkHo BbipaboTaTb AMHAMMUHbINA NOAXOA K 0BYYeHMIO -
yMeHMe yCcBanBaTb HOBblE JOCTUMKEHWA HAYKMU M TEXHWUKM (TaKOM NOAXOZ KpaiiHe peaok Ha HU3LIKX YPOBHAX 06pa3oBaHms).

BbiBoabl. OCHOBbLIBAsACL Ha OMbiTe XapbKOBCKOTO 06/1aCTHOMO U YHUBEPCUTETCKOTO LieHTPa HEMpepbIBHOrO reorpadu-
YecKoro 06pa3oBaHMA, CYUTAEM, YTO HaNPaB/IEHWA UCCNELOBAHUIA, U3/I0XKEHHbIE B CTATbe, ABNAIOTCA BaXKHbIMM, XOTS 3TOT
nepeyeHb MOXKHO PaCLUMPHT.

Kniouesble cnoBa: HenpepbiBHOE reorpapuyeckoe 06pasoBaHme, NPUHLMMbLI HENPEePbIBHOTO 06pa30BaHMs, OCHOBHbIE
HanpaBieHUsa HenpepbIBHOTO reorpadmyeckoro 0bpasoBaHus.

Introduction. The forerunner of modern ideas on
continuing education is considered to be ].A. Comenius,
who in his works, starting with the Czech «Didactica
magna» (1633-1636), developed the idea that each
age is suitable for learning and a person has no other
purpose in life than learning. The concept of continu-
ous education in its modern form was first presented at
the UNESCO forum in 1965 by P. Langrand [1], and lat-
er developed by many foreign [2, 3, etc.] and domestic
scientists, including those with regard to geographical
education [5-10, 15, etc.].

The Law of Ukraine «On education» (1991) pro-
claims continuity as one of the principles of modern
education in the state. Now in Ukraine, the concept of
continuous geographical education and its individual
links [6-8, 10] are being developed and implement-
ed. In 1992, Kharkiv National University established a
Regional center for continuous geographical education,
which explores various theoretical and applied aspects
related to the functioning of the new educational system
[4]. Department of physical geography and cartography
at V.N. Karazin Kharkiv National University has been

organizing and conducting International scientific and
methodological seminars annually since 1992, (now -
scientific conferences, devoted to topical issues of con-
tinuous geographic and cartographic education [13].

It can be stated that important steps have been tak-
en to reform traditional education and create a new ed-
ucational system, which will be, first of all, continuous.

However, continuous education, including geo-
graphical, develops mainly as a phenomenon of prac-
tice and does not have sufficient theoretical justifica-
tion. It is not always supported by the results of special
scientific research. For example, basic principles of
continuous geographical education [3] in a simplified
form are perceived (or completely ignored). Based on
these principles, it is possible to develop research areas
and create a truly effective model of new educational
activities.

The purpose of this article is to define and briefly
describe main directions in scientific research of con-
tinuous geographical education as an integral system.

The main material. Reforming education is a com-
plex and time-consuming process. In the past, it has
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repeatedly ended in vain. Formal, institutional edu-
cational system in nature is believed to be difficult to
reform, and therefore should actively develop various
forms of parallel, «outside the institutional» education
[2]. We may agree or not with the last thesis, but it is
hard not to agree with obvious conservatism of the edu-
cational system. The educational sphere is too complex
and quite a stable system, which has numerous negative
feedbacks aimed at countering any external influence.

The processes of such reform in the context of con-
tinuous education - a more complex system than its in-
dividual parts - the lower-ranking system (pre-school,
school, University, postgraduate, etc.), closely connec-
ted with each other; are particularly difficult.

The development of continuous education, particu-
larly geographical education, is an objective irreversible
process, as is the development of society. Phrases like:
«society demanded reforms in education» or «geog-
raphy as a separate subject appeared in schools of the
XVII century, because the mass of geographical edu-
cation has become necessary for society» can often be
found in the literature on the history of education de-
velopment. It turns out that education is designed to
fulfill a certain social order, that is, its role is secondary:
society affects education, and not vice versa; not a new
educational model forms citizens and thereby reforms
the society, and the society determines the education.
But there were always opposing opinions. For example,
the founder of Kharkiv University V.N. Karazin believed
that general mass education was the key driving force
of social progress.

The truth usually lies between diametrically op-
posed points of view. Education has a leading role in the
progressive development of a society, but it is futile to
hope that the society will be reformed, guided by inno-
vative ideas of teachers. Objectively, it may not be ready
for this, but subjectively will resist these ideas until
there is a extremely urgent need to update its own edu-
cation system.

Modern society already has signs that stimulate the
development of continuous education. Among these
features are: the main technical revolution, increasing
free time, the need to participate in cultural processes,
democracy deepening. Professional activity, free time
and culture have a social character and provide for con-
stant creativity of the individual. Purposefully introduc-
ing continuous education in these areas, it is possible to
influence the development of modern society, which has
already understood the drawbacks of traditional educa-
tion system. But it still has an abstract idea what a new
educational model should be like.

We consider introduction of continuous geographi-
cal education by reforming its links to be an urgent task
of our time [2]. The steps that teachers have already tak-
en in this direction should be evaluated positively, de-
spite the numerous flaws, shortcomings and mistakes.
Representatives of education should take an active posi-
tion with regard to modernization of the sphere of their
own activities and the renewal of society itself. But the

reform of education should be carried out on the basis
of deep theoretical developments, understanding of the
rich pedagogical heritage, a systematic approach, espe-
cially to the system of continuous education, including
geographical.

Attention should be paid to the need for scientific
justification of the principles of continuous education
system, which will allow to have a clearer idea of the
nature of the new educational activities. In 1976, R.H.
Dave was the first to formulate the principles of this
formation [2]. But that was the period when the new
educational model was only declared, existed as an idea,
and therefore among the 25 mentioned principles there
were repetitions or a list of properties of the educational
model itself. Now, when continuous education is intro-
duced, its principles can not be perceived in a simplified
form or even ignored (unfortunately, this is the case).

We believe that the main principles to be used to cre-
ate a truly effective system of continuous education are:

- the principle of integrity; according to it, reforms
should simultaneously cover the entire system - all lev-
els and forms (stages) of education;

- the principle of integration; vertical integration is
necessary to ensure continuity between the stages of
education, between different levels within individual
stages, etc.; horizontal integration should be between
different subjects, aspects of human development, etc.;

- the principle of individualization of education; it
should be taken into account at all stages of continuous
education, especially at the stages of secondary and
higher education;

- the principle of stimulating motivation for edu-
cation (the implementation of this principle largely
depends not only on education, but also on the whole
society); to get a better education should be the motive
of both the pupil and the student;

- the principle of creativity; its implementation
should ensure the formation of a creative personality -
the main actor of continuous education. Of course, this
principle involves the creative activity of the teacher, but
this quality of the teacher is not yet considered the main
thing - creativity in the hierarchy of the characteristic
features of the modern teacher is not the first position;

- the principle of dynamism; especially important is
a dynamic approach to knowledge - the ability to assim-
ilate new achievements of science;

- the principle of pragmatism; thanks to this prin-
ciple communication of general and professional (spe-
cial) education, early selection of the future scope of the
student professional activities should be ensured;

- the principle of flexibility and diversity; it applies to
all components of education - its content, means and meth-
ods of education, educational technologies and the like.

Sometimes the principles of modern education in-
clude humanization. However, in the continuous educa-
tion the idea based on humanization is embodied: it is
in the center of all transformations of the person who
needs to create optimum conditions for full develop-
ment of his abilities throughout life [3].
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Taking these principles into account, will create a truly
effective model of continuous geographical education de-
signed to help people navigate in a changing environment.

It can be stated that important steps have been tak-
en to reform traditional education and create a new ed-
ucational system, which will be, first of all, of a continu-
ous character [4, 7].

Systemic, holistic nature is the most important in-
dicator, an essential feature of continuous geographical
education (preschool, school, University, postgraduate).
Between the links (stages) of education there should be
a clear continuity of purpose, content, means, forms and
methods of training.

In other words, the basic principles of continuing
geographical education are the principle of integrity
and the principle of integration (in this case - vertical
integration). They determine the first direction of scien-
tific research. According to the principle of integrity, any
reforms of the educational sphere should simultane-
ously cover all its levels and forms, the entire education
system, not each of its links separately, which is now
actually happening. The school is reformed - the link
of secondary education is a separately reformed link
of higher education. Vertical integration is necessary to
ensure continuity between the stages of education, dif-
ferent levels within its individual stages. In connection
with the development of standards for geography (for
secondary schools, for higher education institutions)
research «docking» of these standards are relevant
with each other - on the lines of content (knowledge
and skills), as well as means, methods and forms (in
general - technology) training. There is a need for man-
uals, the purpose of which is to prepare pupils for future
education in universities by combining secondary and
higher levels of geographical education [14].

The second direction of research follows from the
need for effective implementation of the principle of
training individualization in the system of continuous
geographical education. In this direction, the domestic
higher school works relatively fruitfully, although our
ideas about the individual path of the student to higher
education are significantly different from the views of
European colleagues - participants, for example, in the
Bologna process. Secondary school and most institu-
tions of postgraduate geographical education are still at
the stage of awareness of this problem or are just begin-
ning an intuitive search for ways to solve it. As a rule, in-
dividualization of education at school in the conditions
of standard programs is simply impossible. Students at
the retraining courses are very rarely offered, for exam-
ple, elective courses. The implementation of this direc-
tion is considered particularly difficult for us.

The third direction of research concerns the princi-
ple of creativity, the implementation of which should en-
sure the formation of a creative person - the main actor
of continuous education - a person capable of acquiring
new knowledge throughout his life, creatively apply-
ing them in the realities of a changing world. Despite
the importance of this problem and available specific
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results of relevant research, targeted development of
students’ creativity by means of geography is a single,
not a mass phenomenon in high school. But the school
is the determining link for the formation of the creative
personality of continuous geographical education.

Taking this into account, the author has been
developing tasks of creative level for geographical
Olympiads of different levels - all-Ukrainian and region-
al for schoolchildren [11, 12], University for entrants for
many years. The principle of creativity also presuppos-
es the creative activity of the teacher. It is this quality
that should be characteristic of a modern teacher. But
according to the results of the survey, conducted by us
during 2015-2018, in the opinion of high school stu-
dents and teachers of geography themselves, the most
important features of the teacher of the XXI century (in
order of importance) are: knowledge of their subject;
friendly attitude to the student; the ability to explain
complex material, the ability to tell interesting things,
etc. Creativity of the teacher (which was in the list of
answers to the questionnaire), took places from the 7th
to the 10th (out of 12).

The fourth direction of research is the scientific de-
velopment of the problem of ensuring the connection
between general and special (professional) education,
justification for the timing of the earliest possible choice
of the student’s future sphere of his professional activ-
ity (the principles of pragmatism and differentiation of
training in the system of continuous geographical ed-
ucation). School practice in this matter is much ahead
of theory. As a result, specialized training in geography
can (at the discretion of the teaching staff) start with
any class, even with the 1st. We believe that it is very
early. But the introduction of specialized training only
in school forms 10-11can be hardly justified. Special re-
search should show when to start such profiling.

The fifth direction of research is related to the prin-
ciple of dynamic continuous geographical education.
Development of the so-called dynamic approach to
knowledge - the ability to assimilate new achievements
of science and technology is particularly relevant (this ap-
proach is extremely rare for the lower levels of education).
For example, in modern programs on geography, until re-
cently, there was no mention of new scientific and tech-
nical achievements. This problem had to be solved by the
teachers themselves, if they felt the need for it.

Conclusions and prospects for further research.
The introduction of continuous geographical education is
a complex and multifaceted process, the research of which
requires joint efforts of many scientists - geographers,
teachers, psychologists, sociologists and the like. Based on
the experience of Kharkiv regional and University center
for continuous geographical education, we consider the
directions of research outlined in the article to be signif-
icant, although we realize that this list can be expanded.

In the future, research on these, actually mutually
related, areas will continue through the coordination
of creative efforts of teachers in the region on new
educational activities.
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