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The scientific-theoretical analysis of the "blended learning" concept as an innovative model of
teaching foreign languages in general and the problem of using blended learning technology in teaching
English in particular at higher education institutions are proved in the paper. The article provides a
comparative analysis of the foreign and domestic researchers’ perspectives in defining the term "blended
learning" as a modern universal learning tool that combines traditional and e-learning technologies and
corresponds to students’ individual requirements. The authors have determined that "blended learning" is a
holistic learning process, which implies that one part of cognitive activity is conducted in the classroom
under the direct guidance of a teacher, and another part of students’ activity is taken in a distance form, with
the predominance of independent types of work. The advantages and disadvantages of the blended learning
model in the English language teaching process are analysed, its effectiveness in modern education is
substantiated. The possibilities of increasing the efficiency of the educational process through the
introduction of modern information and communication technologies in the context of engineering and
pedagogical universities are considered here. The ways of building students’ competences which are
necessary for studying by blended learning technologies are defined. Attempts to introduce some of the
blended learning integrative components that should be taken into account when developing, implementing,
and evaluating this technology are made in the article. The basic structural approaches to the introduction of
blended learning technology at the non-linguistic higher education institution during English classes are
offered. The features of using the Moodle e-learning platform are considered in the article, the factors that
are important for organizing the distance learning process of learning foreign languages are given here too.
The author researches the personal experience of using the Moodle e-learning platform during English
language classes at the Engineering Pedagogics Academy on the example of the "Foreign Language of
Professional and Business Communication" course for 4™ year students of bachelor level degree.
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Pemizanyesa K.O. «BuxopucTanHs MOJENi 3MIIIAaHOTO HAaBYaHHS y BUKJIAAaHHI aHTIIACHKOI MOBH
CTYJICHTaM HEMOBHHUX CIICIiaTbHOCTEI

Y poboTi MpoBeJIeHO HAYKOBO-TEOPETHUYHWH aHaIl3 KOHIICIIi «3MIIIAHOTO HAaBYaHHS» Y SKOCTI
IHHOBAIIIHHOT MoOJEei BUKIAAaHHS 1HO3EMHOI MOBHM B3araji Ta [OBEJCHA aKTyalbHICTh ITUTaHHS
BUKOPUCTaHHS TexHoJorii 3mimanoro HaBuaHHs (blended learning) mpu BHKiIamaHHI aHTJIiiCBKOT MOBH
30KpeMa y BUIIOMY HaBYaJIbHOMY 3aKJajdi. Y CTaTTi MPOBOAMTHCS MOPIBHUILHUN aHAN3 TOYKU 30pY
IHO3EMHHMX Ta BITYM3HAHHUX JOCHITHUKIB Y BH3HAYCHHI TEPMiHY 3MIIIAHOTO HABUYaHHSA SK CyYacHOTO
YHIBEpCaIbHOTO 3ac00y HAaBYaHHS, IO MOEAHYE TEXHOJOTIi TPAIUIIMHOTO Ta CJICKTPOHHOTO HaBYAHHS Ta
BIJIMOBiTae iHAMBIMyaJbHUM BHMOTaM CTYJEHTIB. ABTOpaMH BH3HA4YCHO, IO 3MilllaHE HaBYAHHSA
MIPEACTABIISIE COOOFO IUTICHIM HaBYAILHUM TPOIIeC, SIKUH Tepeadadae, Mo YacTHHA Mi3HABAILHOI MisUTBHOCTI
MIPOBOJIUTHCA HA 3aHATTAX I Oe3mocepeqHiM KEepiBHHIITBOM BHUKJIAJada, a 4YacTHHA iSUTBHOCTI YJHIB
BUHOCUTBCA Ha IUCTaHLiiHY (GOpMy, 3 TMEpeBaKaHHSM CaMOCTIHHUX BHIIB poOiT. [IpoBeneno anamiz
repeBar i HeJIoJiKiB MOJET TeXHOJOTIl «3MilIaHOTO HaBYaHHS» B MPOIEC] BUKITAJIAHHS aHTIIIHCHKOI MOBH,
OOTPYHTOBYETHCS ii €(hEKTHBHICTP B YMOBaxX CYYacHOi OCBITH. PO3MNISHYTH MOMJIHBOCTI IIiABUIIICHHS
e(eKTHUBHOCTI HAaBYAIBHOTO MPOLECY 32 PAXYHOK YIPOBaHKEHHS Cy4acHHUX iH(POpMaLiiHO-KOMYHIKaIliHHIX
TEXHOJIOTIH Y KOHTEKCTi imxkeHepHo-nenarorivanx 3BO. Busnaueno nusaxu GpopMyBaHHS KOMIETEHTHOCTEH
CTYIICHTIB, HEOOXITHWUX JUIsI HaBYAHHS 3a 3MIIIAHUMH TEXHOJIOTisIMH. Y cTaTTi 3poliieHa crpoba
MIPEACTABUTH MACSIKI IHTETPAaTHBHI KOMITOHCHTH 3MIIMIAHOTO HABYaHHSA, SAKI CIIiI OpaTk IO yBarwm Ipu
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po3po0Iri, peamiszariii Ta OIIHIN IIi€l TEXHONOTII. 3ampONOHOBAHO OCHOBHI CTPYKTYPHI MIIXODH IO
BIPOBADKCHHS TEXHOJIOTII 3MIIIAHOTO HAaBYAHHS y HEMOBHOMY BY31 Ha 3aHATTAX 3 aHTUNHCHKOI MOBH. Y
CTaTTi PO3IJISIHYTO OCOOJMBOCTI BHKOPHUCTAaHHS €JNEKTPOHHOI HaBuaibHOI miardopmu Moodle, HaBeneHi
YUHHUKH, SKI MalOTh BaKJIMBE 3HAYCHHS Ul OpPTaHi3allii TUCTAHIIIHHOTO MPOIlecy HaBYaHHS 1HO3EMHHX
MOB. ABTOPH JOCIIIHKYIOTh OCOOMCTHI JOCBII BUKOPHCTAHHS SIIEKTPOHHOT HaBYaibHOI miatdopmu Moodle
Ha 3aHATTSAX 3 AHIJIKMCHKOI MOBM B YKpaiHCBKiM iH)KEHEpHO-TIeNaroriuHiil akanemii Ha NPHUKIAAlI Kypcy
«IHO3eMHa MOBa podeciiHO-IITOBOTO CHIIKYBaHHSD IJIsl CTYJICHTIB 4 POKY HaBUaHH: OaKalaBparty.

Kniouosi cnoea: 3mimane HaBUaHHS, CTYACHTH, aHTIIMChKAa MOBA, BHUII HaBYAIBbHI 3aKIIajy,
eJIEKTPOHHE HaBYaHHsA, mardopma Moodle.

Pemuszanyeea E.A. «/crionp3oBaHne MOJICTH CMEIIAHHOTO O0yYEHUS B TIPETIOaBaHUN aHTIIMACKOTO
SI3bIKA CTYJIEHTaM HES3BIKOBBIX CTICIIUAITbHOCTEN

B pabote npoBeaeH HAyYHO-TEOPETHUECKUI aHATN3 KOHLENINN «CMEIIaHHOTO 00y4YEeHUs» B KaUeCTBE
WHHOBAIIMOHHON MOJIENH MPETOoAaBaHud WHOCTPAHHOTO S3bIKa BOOOIE M JI0Ka3aHa aKTyallbHOCTH BOMPOCA
WCIIONTB30BaHUS TEXHOJOTHU cMmerranHoro ooydenus (blended learning) mpu mpemnogaBaHuW aHTIUHCKOTO
S3bIKA B YaCTHOCTH B BBICIIEM Yy4eOHOM 3aBeleHHMU. B cTaThe MpOBOAMTCS CPaBHUTEIBHBIN aHANIN3 TOYKU
3pEHHs] MHOCTPAHHBIX U OTEUYECTBEHHBIX HCCIEAO0BATENCH B ONPEICICHUH CPOKa CMEILIAaHHOTO 00yUeHHs KaKk
COBPEMEHHOTO YHHBEPCAIFHOTO CpeNCcTBa OOy4YEHHs, COYETAIONIET0 TEXHOJOTWH TPAaJUIOHHOTO |
3IIEKTPOHHOTO OOYYEHHUS] M COOTBETCTBYIOLIETO HWHAMBHAYAJIBHBIM TPEOOBAaHMSAM CTYACHTOB. ABTOpaMHU
YCTAQHOBJIEHO, 4YTO CMEIIaHHOe oOydueHHe NpeAcTaBiIsgeT co0oM LeNOoCTHBIM y4eOHBIM mporecc,
MpEeNNoNaralomuii, YTO 4YacTh IIO3HABATEIbHON MAEATEIHHOCTH TPOBOJUTCS HA 3aHATHIX TOJ
HEIMOCPEJICTBEHHBIM PYKOBOACTBOM TIPEMOAABaTENsl, a YacTh MACSITEIHHOCTH YYaIlUXCs BBIHOCHTCA Ha
IUCTAaHIMOHHYI0O (opMy ¢ TpeoOiajaHHeM CcaMOCTOSATENbHBIX BHIOB paboT. I[lpoBemen anamms
MPEUMYIIECTB MU HEIOCTATKOB MOJETH TEXHOJOIMH «CMELIAHHOTO OOYYEHHUs» B MpOLEcce MpenoiaBaHus
AHIJIMHACKOTO s3bIKa, OOOCHOBBIBaeTCsl e¢ 3(P(EKTUBHOCTh B YCIOBUSIX COBPEMEHHOTO OOpa3oBaHUSI.
PaccMoTpeHbl BO3MOKHOCTH MOBBILEHHUS 3(QeKTUBHOCTH Y4eOHOro Impolecca 3a CyYeT BHEIPEHUS
COBPEMEHHBIX  MH(POPMAIIMOHHO-KOMMYHHKALIMOHHBIX ~ TEXHOJOTMH B  KOHTEKCTE  WH)KEHEPHO-
MeJarornieckux By3o0B. OmpeneneHsl myTH (HOpPMHUPOBAHUS KOMIIETEHIIUH CTYIEHTOB, HEOOXOAMMBIX IS
oOydeHHs] 1O CMENMIaHHBIM TEXHOJOTHSM. B craThe chenaHa TOMBITKA TPEACTABUTH HEKOTOPHIE
WHTETPaTUBHbIE KOMIIOHEHTHI CMEIIAHHOTO OOYYEHHs, KOTOphIE cielyeT NMPHUHUMAaTh BO BHUMAaHHE NpPHU
pa3paboTKe, peaqu3allii U OIIEHKE ATOH TEeXHOJOTHH. lIpeqiokeHbl OCHOBHBIE CTPYKTYPHBIE TOIXOMABI K
BHEJIPEHUIO TEXHOJOTHH CMEIIAaHHOTO O0yUEHUS] B HESA3BIKOBOM By3€ Ha 3aHATHSX IO aHTJIMACKOMY SI3BIKY.
B crathe paccMOTpeHBI OCOOCHHOCTH UCIIOJB30BaHUSl DIIEKTPOHHOW YyueOHOH mmatdopmelr Moodle,
MpUBEACHHBIE (aKTOPHI, KOTOPblE MMEIOT Ba)KHOE 3HAUYEHHE Ul OpraHU3alvy AUCTAaHLIHMOHHOTO Ipolecca
o0ydeHUs] WHOCTPAaHHBIM S3BbIKaM. ABTOPBI HCCIEAYIOT JIMYHBIA OIBIT HCHOJIB30BAaHUS 3JIEKTPOHHOMN
yueOHoii mnardgopmer Moodle Ha 3aHATUSX MO AHIJIMKACKOMY S3BIKY B YKPaWHCKOH HH)KEHEPHO-
MeIarornyeckoil axkajgemMunm Ha mnpumepe Kypca «HocTpaHHBIH s3BIK  TpodeccHOHaTBEHO-AeI0BOrO
00IIeHNs» IS CTYAEHTOB 4 To/1a o0ydeHus OakaiaBparTa.

Kntouegvie cnoea: cvemanHoe oOydeHHWE, CTYNEHTBI, AHTJIMHCKUN S3bIK, BBICIINE Yy4eOHBIC
3aBeJICHUS, AMEKTPOHHOE oOyueHue, miardopma Moodle.

Importance of the topic. The introduction
of new state educational standards at all levels of
education puts forward tasks of finding the most
effective teaching methods before the faculty. We
have not only to grab students with educational
materials designed to study in the audience, but
also inspire them to further search and study
relevant topics and sections of the program during
their independent work, especially since the hours
for students work outside the audience has
increased significantly.

The time of advanced computers and other
electronic technologies creates an informative
background for the expansion of knowledge. And

the availability of high-tech electronic gadgets
variety allows you to keep information in sight
and rely on it instantly when performing both
training and creative tasks.

The scientific and technological
development of modern society, the significant
pace of all changes taking place today in the
industrial, social and other spheres of our life raise
the positive motivation of students to learning
English, as well as encourage their teachers and
tutors to seek out new effective methods,
technologies and types of educational activities
that will be adequate to current trends and
challenges in the teaching of foreign languages at
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the university. Against this background, we are
witnessing the emergence of a new training and
teaching etiquette, where, with the observance of
traditionally university formed rules of conduct, a
shift towards more democratic forms of
interaction between students and a teacher is
noted. This is probably due to the new roles and
needs of both students and teachers who appear in
the age of globalization, internationalization and a
rise of ICT (information and communication
technologies), mediated by the importance of
foreign language, intercultural and information
socialization.

Experience shows that today the following
roles of a foreign language teacher are important:
an innovator and researcher who possesses
modern technical and technological knowledge; a
competent consultant and an unchanging leader in
the world of knowledge; an assistant who forms
and develops the students' need for independent
knowledge acquisition (with the creation of
prerequisites for the autonomous study of foreign
languages); an erudite mediator and partner in
bringing students to the history and culture of the
studied language; a  professional  who
independently creates and integrates electronic
and multimedia content into the educational
process, and so on. It is obvious that a teacher
must constantly grow and develop up to the tasks.
Self-development and self-reflection have become
an integral part of this profession.

Modern educational standards devote a
significant role to independent work of students in
all disciplines as a leading mechanism for training
future specialist.

In this opinion, the use of combination of
all available communication means in addition to
traditional exercises and tasks in textbooks and
manuals is intended to help a teacher at non-
language universities with rather limited resource
of classroom hours to intensify the learning
process, creating the necessary conditions for the
development and formation of necessary
competencies.

Recently, in teaching a foreign language,
much attention is paid to the principle of using
computer programs and Internet technologies
which effectively complement the process of
language learning at all levels and contribute to
the intensification of students' independent work
and increase their cognitive activity. This is due to
the modern requirements of the state standard for
continuous updating technical means in the
educational process service and the demand for
blended learning method at the present stage.

Purpose of the study is to systematize
theoretical foundations and generalize practical
experience of using the blended learning method
of teaching the English language of professional
and business communication course (by the case
of 4™ wyear students on specialty 053
«Psychology»).

According to the purpose, the main
research questions are determined:

1) to reveal theoretical foundations
concerning blended learning;

2) to substantiate practical experience of
using the blended learning method of teaching the
English language of professional and business
communication course on the Moodle platform.

Object of the study is the process of
learning the English language of professional and
business communication at the Ukrainian
Engineering Pedagogics Academy.

Subject of the study creating blended course
"the English language of professional and business
communication" using the Moodle platform.

In the process of study traditional general
scientific methods of research were used:
analysis, synthesis, systematization, classification
to clarify issues related to the synthesis of
scientific and pedagogical sources, which cover
the general aspects of the blended learning
problem; problem-oriented analysis of the
periodical press materials and the Internet
resources of mentioned problem, which allowed
to trace the dynamics of the development of
blended learning problems in general and the
creation of blended course "the English language
of professional and business communication"
using the Moodle platform in particular.

Problem Statement. Blended learning
technology is one of those approaches to modern
teaching foreign languages at the university that
allows teachers to fully realize themselves, while
using an unlimited arsenal of methods, techniques
and tools to maximize and expand the
opportunities for teaching students in the twenty-
first century. At present, the term "blended
learning” mainly refers to experience of
combining integrated, distance, computer and
web-based learning with training traditionally
face-to-face in the classrooms. It should be noted
that the "blended learning" tools include an online
educational audience connected to the Internet,
equipped with other modern multimedia and
digital equipment, while the physical presence of
both a teacher and students is mandatory [13].

The concept of "blended learning" appeared
in the field of business and was used in planning
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and conducting corporate training [12].
Subsequently, this principle has found its
application in the field of higher education [6, 7,
11] and, in particular, in teaching foreign
languages [4, 9, 13]. The starting point for
researching the problem of blended learning
technology in foreign languages with regard to its
effectiveness and adaptability to changing
external and internal conditions was the
application made in March 1999 by the Epic
Learning Interactive Learning Centre (Atlanta,
USA) [14]. In one of their press releases posted on
the online newspaper PR Newswire the authors
noted, among other things, that they move most of
their courses into "blended learning". At the same
time, they made a rather messy attempt to explain,
but did not determine what this method means.

Then, for a long time, the term has had
many interpretations, from both the practitioners
and the theorists of lingo didactics. So, synonyms
to the concept of "blended learning" are "hybrid",
"integrated", '"mixed" learning. In special
literature, you can find concepts such as
"technologically mediated", "web-oriented" or
"mixed-mode" learning to describe all the same
technology "blended learning." The problem
probably lies in the fact that the term "blended
learning" has different meanings for different
people. On that note we can say that this
technology can be attributed to any combination
of information and communication technologies,
pedagogical traditions and innovations, old and
new

On the one hand, it is a question of
combining formal learning forms (work in the
audience, studying the material in accordance
with curricula) with informal (additional study of
the given educational material aspects with their
further discussion through accessible means of
information technology, for example, by e-mail,
Internet conferencing, and more). On the other
hand, it is a combination of different ways of
teaching materials such as face-to-face, electronic
(online learning) and self-study learning using
knowledge management techniques.

As we can see, in the absence of technology
precise definition, "blended learning" has long
remained blurred and poorly distinct, easily
replaced by other concepts. In 2005, Professor
Curtis J. Bonk and his colleague Charles R.
Graham published the long-awaited "The
Handbook of Blended Learning: Global
Perspectives, Local Designs." It should be noted
that the authors analysed the Ilatitude and
uncertainty of the concept and gave it the

following definition: blended learning is a whole
system in which the interaction of its components
(the distance learning and the distance learning
process) is harmoniously and methodically
competently organized and its expected result is a
high level of students’ knowledge. It is necessary
to clearly understand that blended learning is not
just the use of information and communication
technologies in independent work of students at
home or in the media class after classes. This is a
holistic educational process that involves some of
the cognitive activity being conducted in classes
under the direct supervision of a teacher, and
some of the students' activities are carried out on a
distance form, with the predominance of
independent work types, or jointly with other
students in a small group of cooperation.

As we can see from the definitions of
blended learning, it seems particularly attractive
when organizing independent work of students
after considering a certain topic in the audience.
This work success is determined by the
methodological literacy of its organization in
which a teacher and students work together,
thereby ensuring the quality of learning and
accompanying the learning process as an
independent, useful, effective and motivated
development approach [14]. Independent work
should be not just linked to the sections of the
main textbook, but its continuation. The use of
information and communication technologies
effectively raise the motivation for obtaining
additional knowledge of educational resources
that are freely available. Modern technological
equipment of universities, with their own sites,
services, constantly updated with information
resources, provides a well-established relationship
between teachers and students.

One of the researchers of '"blended
learning" technology Michael B. Horn at the
Clayton Institute for Disruptive Innovations
(California, the USA) has identified six blended
learning models which are clustered according to
the role of a teacher, physical space, methods of
planning and content delivery. This classification
of models in blended learning looks like the
following:

1) Face-to-Face Driver (classes are mostly
held in the classroom with the participation of a
teacher);

2) Rotation (students alternate classes in the
classroom with online classes);

3) Flex (students and teachers are in remote
network interaction; face-to-face contacts are
possible upon request);
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4) Online Lab (work in specially equipped
classrooms with the participation of a tutor);

5) Self-Blend (students choose online
courses themselves);

6) Online Driver (face-to-face contacts are
seldom) [10].

However, speaking of the undoubted
advantages and merits of blended method of
teaching foreign languages, it is necessary to
highlight several important points that are
negative by the following reasons.

Firstly, the widespread introduction of e-
learning should not replace classes in the
auditorium. Learning languages is primarily
learning to communication that is not mediated
(even if the most advanced information and
computer technology is used), but between
individuals with their cultural, social, emotional
and other characteristics, which is not formalized
with the phrases "right / wrong", numbers, points
or percentage indicators that reflect the result of
work of the task. This is the voice of an
interlocutor, the sign language, the expression of
the view and other reaction to what is happening
in communication. Therefore, no matter how
much hours in the curriculum devoted to
independent work of students, even in conditions
and environment of the most advanced
technologies, would never be outweighed by the
direct process of communication in the "teacher-
student / students" and "student- student /
students" models.

Secondly, the amount of study time
allocated to independent work of students (not
only in English but also in all other subjects) has
considerably increased, with a slight reduction of
hours for work in the classroom, makes an
average student, who leaves tasks to the very last
moment, to go along the path of the least waste of
time, that is, to rely only on the knowledge that he
/ she acquires during classes in the auditorium or
uses the results of tasks performed by other
students, which is no less typical in the student's
environment. In the case when under the constant
teacher’s pressure tasks are still performed by the
majority of students, as it is usually true, in the
last term, the teacher is not able to conduct
qualitative and systematic analysis of gaps in
students’ knowledge, even if the evaluation is
presented by the program. An assessment or mark
for the task performed, just point out the problem
with the quality of knowledge, leaving no time or
opportunity to correct it or to work on the
mistakes of the individual consultation. So the
vast bank of training and creative tasks, formed by

a teacher for self-fulfillment and studying by
students, loses its significance.

And thirdly, work in a virtual environment
requires good training from a teacher. In addition
to preparing for the classes in the auditorium, a
teacher should be available at a certain time to
communicate for consultation with students
through Skype. To run any sector of the
computer work space on discipline, a teacher
needs to review a set of sites on the topic, select
necessary materials, adapt them for use in the
computer environment, create tasks so that
students are interested in and actively involved in
the work by themselves. Temporary teachers’
expenses are rarely mentioned when it comes to
ways of intensifying teaching methods. The
development of problem-solving systems in a
virtual environment requires teachers to have
excellent knowledge not only of their discipline,
but also to be specialists in the field of computer
technology, which is developing rapidly and very
often teachers need the help of IT specialists who
could help in adding to the exercises and tasks of
audio, video or animation effects, but which are
not always in the departments. Although
excellent experiences could be materials,
prepared by students themselves as they study
topics within individual projects or when
working in teams of 3-4, which are subsequently
expand, filled up and updated by subsequent
generations of students. Only at the cost of their
own time, teachers with a huge enthusiasm and
initiative can grab students into the world of
knowledge and transform learning from everyday
life into a holiday.

Results and Discussion. Modular Object
Oriented Distance Learning Environment refers to
the free education software. That means that
access to it is free. This system is distinguished by
the fact that it takes into account pedagogical
aspects, which are based on cognitive psychology,
namely on the principles of constructivism. In this
system, the following roles are established: a
student takes on the role of the active subject who
acquires knowledge on his / her own, forms his /
her own system of skills and abilities, of course,
with the help of certain sources, and the role of
the teacher in this scheme is to motivate and
support those who study and preparation of
information sources used for self-study, etc. The
most effective is interactive training, which is
acquired in cooperation of all subjects of the
cognitive environment involving the obligatory
exchange of experience and thoughts [2]. The
Moodle system can be used to develop a distant
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form of support for auditorium training of foreign
languages.

For organizing distance learning process of
foreign languages, the following factors are
important: selection and organization of linguistic
materials in accordance with the goals and
objectives of the course; structuring the course, its
methodological and technological organization
(hypertext technologies, Web-pages); clear
planning group work (organization of small
groups, conferences, including audio and video
conferences, organization of systematic reporting
- individual, group); organization of constant
consultations with a teacher and tutor; setting up
and supporting a positive emotional background
for the group as a whole and for each student
individually [5].

The educational environment of Moodle, as
noted by T. Koval and O. Shcherbyna, was
designed in accordance with the implementation
of methods of joint students’ activity, interactive
learning, formation of reflexive skills of self-study
and self-control. A simple and efficient interface
does not require special skills in the development
of distance courses (DCs), which can be divided
into categories. According to their titles, a search
can be made, which makes it possible to create a
large number of them. Considerable attention is
paid to the security of information in the DC - the
installation of passwords, processing of data
forms, storage of information, etc. The interface
of the system has translations into 70 foreign
languages [1]. The Moodle learning environment
includes tools for managing, communicating,
evaluating achievements for learners.

Using Moodle to learn a foreign language
by students is a productive and effective
innovation that improves the quality of the
learning process. Information resources of this
type are inexhaustible and require further
development by both a teacher and students. Thus,
we note that the combination of the electronic
environment with the day-to-day learning process
has the following positive effects: simplifying the

process of informing students about certain
changes, additions, adjustments to academic
disciplines; the possibility of actively attracting
and using methodical, literary base increases;
quick feedback; in this way, it is possible to
effectively coordinate, plan and adjust students'
own activity.

Consider the experience of implementing
the concept of blended learning at the Ukrainian
Engineering Pedagogics Academy. Traditionally,
the course "the English language of professional
and business communication" at the academy is
included in the curriculum of all fields of training
in the V-VIII terms after the course "the English
language". Therefore, we consider it expedient to
create a special distance course for all specialties.

In blended learning, as well as in the
traditional one, it is supposed to hold auditorium
classes in accordance with the curricula of the
fields of training. But the main focus is on using
information and communication technologies and
e-learning. As an example, we take the faculty of
international educational programs (the English
language  of  professional and  business
communication course for the 4™ year students on
specialty 053 «Psychology»).

To implement blended learning, we selected
a rotational model combined with an online
laboratory model (according to Michael Horn's
classification). This model involves the alternation
of full-time and e-learning in ratio of 60/40 of all
hours, in accordance with the curriculum of
discipline. E-learning is carried out using the
Moodle system, which is the basic component of
the UIPA's electronic information and educational
environment, that ensures the implementation of
the learning process. For this purpose, we used the
electronic course "the English language of
professional and business communication" (for
the 4™ year students, the VIII term). This course
fully corresponds to the working program of the
discipline "the English language of professional
and business communication" and is a logical
addition to the classroom (fig. 1)
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Figure 1
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All tasks of the electronic course are carried
out individually at home or in a computer class.
The course is aimed to develop skills of reading,
listening and writing, expanding vocabulary and
divided into 14 weeks. Each week includes a
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presentation, audio and video materials designed
to work in a specially equipped audience under
the direction of a teacher. Also there are tasks for
independent work and tasks for test control, which
students perform independently at home (fig. 2)

Figure 2
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It should be noted that students have clear
deadlines for one or another task of the course.

For non-fulfilment of terms, the teacher has
the right to lower the score or not at all to evaluate
the work (fig. 3).
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Figure 3
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Using the forum (e-course tool), the student advice. Students can also ask questions through

can ask the teacher any questions related to work Skype by contacting a teacher (fig. 4).
on the electronic platform, as well as receive

Figure 4
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The course is supervised by a teacher every week in an online mode (fig. 5)
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Figure 5
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Module control is carried out on the 14 during the classroom work according to the
week of training during classroom work. Final schedule (fig. 6).
control in the form of an exam is also conducted

Figure 6
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Scores obtained by students for all types of study, students can get 100 scores in a cumulative
controls are exhibited by a teacher in a special way, according to the Bologna process.
online register (fig. 7). For the whole course of
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In other words, at the end of the course,
after a teacher displays all scores in the electronic
register, students can see the grade they will get in
their certificates for grades.

Conclusions. It should be noted that the
combination of the electronic environment with
the day-to-day learning process has positive
effects. In this way, it is possible to coordinate,
plan and adjust the student's independent activity
effectively. One of the objective prerequisites for
such training at a high educational institution is to
reduce hours for the auditorium work and increase
the hours allocated to independent extra-
curriculum work of students. Thus, the role of a
teacher in the educational process, as a leading
source of information, gradually loses its
relevance and is rebuilt into the option of an
organizer, consultant, manager and expert of
independent work of a future specialist.

Consequently, the use of the Moodle
platform for learning English is a productive and
effective innovation, because it makes learning
more effective, enhances to acquire knowledge,
promotes increased motivation for learning,
stimulates self-education, increases the
efficiency and informative of education.
Information resources of this type are
inexhaustible and require further development by
both a teacher and students.

It should also be emphasized that the
importance of working on creating the Moodle

X
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platform is especially increasing in the context of
Ukraine's  integration into the European
Community of States and the addition of
Ukrainian education to the Bologna process. This
gives grounds for concluding that the chosen
theme is promising and considering creation of its
own national educational system as a concrete
step in realizing the tasks of reforming modern
education in Ukraine.

However, it should be noted that the final
idea of the blended learning quality is impossible.
You can talk about "good" or "bad" blended
learning courses, but experienced designers know
that there are many features that distinguish one
course from another.

General practice requirements for academic
programs in the field of higher education (including
on-line courses) are formulated in many papers.
Such requirements, as a rule, determine the levels
of minimum admissibility for certain dimensions
(for example, training instruction, institutional
context, evaluation and analysis, etc.) of
institutional demands. The formulation of similar
quality standards at the level of the course is
difficult, for three reasons [9].

Firstly, there is no authoritative body that
can (or wants to) define the minimum
admissibility levels for blended learning in all its
manifestations within the diversity of approaches.
Therefore, there are no universal standards for the
quality of blended course.
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Secondly, if such standards exist, it is
difficult to create an evaluation tool that could be
used consistently for all courses, programs and
institutions.

Thirdly, if such tool was available, it takes a
lot of time to rate an individual course.

In the absence of standards focused solely
on blended courses, the standards of on-line
courses provide the closest analogue of quality
assessment to blended learning courses. The
specific standards of on-line quality came from
commercial companies and a group of
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