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AHHOTALINN

CBemaana ITFOPA
OCOBEHHOCTW METOJIOJIOTMM CPABHUTEJIbHBIX ITEJATOTMYECKHUX UCCJIE-
JJOBAHUU

Obobujero Oammvie omeuecmBeHHbIX U 3APYOEKHBIX KOMNAPAMUBHBIX Nedae0euteckux
ucc1e006aHutl, pacCMoOmpeHo Memo0oA02Uut0 CpaBHUmMesvHo20 anaiusa 6 xauecmbe KOHKpemHo-
HayuHoil, BvideseHo ps0 ee 1Meopemuueckux KOoHUenmod, npuHyunsl u 1nooxo0s. K OpeaHusayuu
ucc1e006amus, ymouHeHvl 0CODEHHOCHIU 1MeXH0A02U, 3a0auu KOHCHIpYKMUBUCMCKkoeo nedazoeu-
4ecKoeo NoucKa.

KatoueBuie croba: cpabuumenvnolii.  anaius;, xKomnapamubroe nedazoeuueckoe
uccaedoBanue; KoHcmpykmubucmckoe nedazozuueckoe ccae-
0oBanue;, npuHyunsvl KOoMnapamubHozo nedaz2o2uuecKozo
noucka

Oxcana INTEPLITYKOBA .

BJIMZIHUE ®UIIOCOP®CKNUX U JIMHTBUCTUYECKNUX KOHLEIILWNW HA CTAHOB-
JIEHUE MHOI'OA3BIYHOTIO OBPA3OBAHMA HIKOJIBHUKOB B CTPAHAX
EBPOIIBI

Cmamoesa nocBawena anaiuszy GAuAHUA OCHOBHBIX pusocopckux U AuHeBUCHUYECKUX
Hanpabaenuil uccae008anutl Ha cmanobaeHue MHO2053bI4HO0 00pa3oBanus uikoisHUuko8 6 cmpanax
EBponwi. Onpedesetio, umo oxo cocrmoum 6 pacuiuperuu npedcmabaenuii o uesobeueckom obujecmbe
U AUYHOCIIU, NepeoCMbICAUBAHUL POAU A3bIKA U KYAbIYpbl 6 0bujecmBe, ocosHanuu nompedHocmei
8 coxpanenuu s3vikoBoeo boeamcmba, usMeHeHUI0 yeau U no0x0008 u uUsyHeHUr U npenodabanuo
A3b1k08. Coeaar 61600 0 mom, umo pasBumue nawopuiunebaisioeo obpasobanus 6 cmpanax E6ponwi
— 310 3aK0HOMepHbLiL omBem Ha Bbi306b1 coBpemerHocmu.

Karouebote caroba: gusrocogpckue Konyenyuu, aunzBucmuveckue KOHYenyuu,
MHO20A3bI1uHOe 00pasoBanue wxosvnuko8 6 EBpone, aunebuc-
muyecKoe pasHoodpasie, coxpaHerue KYAvmypHozo Hacieocmba

Tamvana bBOJHAPYYK
COBPEMEHHOE COCTOsIHUE OPrAHU3ALNU BUJIMHTBAJIbHOI'O OBPA30OBA-
HWI OJIX1 HALHMOHAJIBHBIX MEHBIIIMHCTB B ABCTPUN

B cmamve npoanasusupobana cobpementasn opeanusayus ousureBaivroeo obpasobanus o4
demeil HAYUOHAALHBIX ~MeHbUWUHCMB, Komopble npoxubatom Ha meppumopuu  Abcmpuil.
Paccmompenvt  ocobennocmu  gpynkyuonupoBanus  0BYA3biuHLIX WiKOA 044 Oemeil  pasHblX
HAYUOHAAGHBIX MeHbUUHCME, OCHOBHble meHOeHyuu ux paséumus u npobaemvi, cBasamHvie c
opearusayueil y4ebHo20 npoyecca.

Karouebore croba: OuauneBasvnoe obpasoBanue, dburuneBasvHaA WKOAA, WKOAA
044 Oemeil HAYUOHAAHBIX MEeHbUUHCING
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Clemaana JIYKBAHYYK
OIIBIT IIOJIUKYJIbTYPHOI'O BOCIHUTAHUA YYAIIIMXCA B LIKOJIAX CIIIA:
PEKOMEHOALIMW 1151 OTEYECTBEHHBIX IIEJJATOTI'OB

B cmamve ocyujecmbaerno o0b600ujerue pesyavmamoB uccaedoBanus NOoAUKYABIYPHORO
Bocnumanus yuawjuxcs amepukaHckoil cpeoHen uikoasl. Onpedeseno codepikanue, Popmbl U
Memoobl peasusayuu 31moeo npoyecca, komopsle npedcmabaenv. 6 abmopckoii modeau. I1pedsosxerst
peKoMeHOAy U N0 UCHOAb30BAHUI0 NOAOKUMEeAbHO0 BocnumamenvHoeo onvima nedaeozo8 CLIA 6
00wyeobpazoBamenvroix yueOHbIX 3aBe0eHUAX YV KPAUHDL.

KatoueBuie croba: noAukyabmypHoe Bocnumaniue, AMepUKAHCKAA CPeOHAA UKOAA,
codepkanue,  opmvl. U MemoOdv.  NOAUKYALIMYPHO20
Bocnumanus, pexkomendayuu, CIIIA

Eaena 2)KMO2KKO

OCOBEHHOCTH IIPO®ECCHUOHAJIBHOIO OBPA30OBAHUAI MAPIMHAJIBHBIX
I'PyIIII HACEJIEHUA KAK KOMIIOHEHT MEP COLIMAJTIBHOM 3AIIUTHI B
MEKCUKE

B cmamve paccmompenst ocobenHocmu npogheccuoHasbHo2o 00pasoBanus MapeuHalbHbIX
epPYynn HaceAeHUs KaK KOMNOHeHN Mep coyualvHol sauwumst 6 Mekcuxe. A6mop dokasviBaem, umo
npoghecctionasbHoeo 00pasoBanus MApeUHAALHBLX 2pYnn HaceAeHUs ABAAeMCs coOCAaBHOll 4acmbio
cucmemsl  coyuasbHo2o  pasbumus  Mekcuku, uveil  0cHOBHOU — cmpameeueil  ABasemcs
npedocmabaeriie MaApeUHALAM He TOABKO MAMepUaIbHOLl NOMOWLU, HO Makxe UX NpoghecCUOHANbHO-
mexHuyeckoe obpasoBariue.

KatoueBuie croba: npogpeccuonarvoe  00pasoBanue  MAPeUHAALHLIX — 2pynn
Haceaenus; npaBoBoe obecneuenue o0pasoBanus, cucmema
coyuarvHoeo pasbumus, cucmema obpasobanua Mexcuxu

HUpurna BOPUCEHKO

9TAIIbI PA3BUTUA KYPUKYJIYMY HAYAJIBHOI'O OBPA30OBAHWUA B COEOU-
HEHHOM KOPOJIEBCTBE BEJIMKOBEPUTAHUM W CEBEPHOU WPJIAHINUU
(AHIJIUA, Y2J1bC)

B cmamve anarusupyromes smansl paséumus Kypuxkyiyma HauaivHo2o obpazobanus
Obsedunennoeo Koposebecmba Beauxobpumanuu u  CeBepnoii  Mpaanouu, Oamvl  0cHOBHbie
XAPAKMepUCmuKy KypukyAyma Ha kaxoom smane.

KatoueBuie croba: pasbumue, 3man, KYypukyiym, HavaivHoe o00pa3oBanue,
ocHoBnvle xapakmepucmuku, AHeaus, Yeaoc

HUpuna T'OILITAHAP )
VIIPABJIEHWI B IIEJATOI'IKE U. TEPBAPTA

B cmamve anarusupyemcs HayuHo-nedazoeuyeckoe Hacieoue Buioaioueeocs npedcmabumens
MupoBoil nedazoeuneckoi HAYKU, Hemeykoeo nedazoed, gpusocodpa u ncuxosoea V. Iepbapma (1776
1841) 6 xonmexcme pasbumus wixosvHo2o oopasobanus Iepmanuu. Ocoboe Brumanue odpawjaenics
Ha 6324506l Y4eH020 OTMHOCUTNEABHO NPoDAeMbl OUCYUNAUHUPOBAHUSA NOOPACIAIOW,ell AUUHOCHILL.

KatoueBuie croba: ynpabBaenue, Oucyunaunupobanue, ucxkyccmBo Bocnumanus,
MHO20cmopoHHee 0bpa3oBanue
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Ununa MOPIBMHOBA
BHEJTPEHWUE 3JIOPOBBECBEPETAIOLIETO BOCIIMTAHUAL B IIOJIbCKUX IIIKOJIAX

B cmamve paccmompenvi  nepuods.  ucmopuueckoeo  pasbumus u  BHeOpeHus
300poBvecbepeearoujeco  Bocnumanus 6 noavckux wikosax. OxapakmepusoBarv.  ocobeHHOCHIU
pasbumus ucmopuveckux nepuodo8 u smanob 30opoBvecdepeearoujeco Bocnumarus. BuiacHerwl
NPUYUHDL 1 ONUCAHBL (DAKINOPbI, KOMOpble CMaiu npeonocslakoil BosHukHoBenus mooysa «Obyuenue
300poBvs» 6o Bcex ompacaax obpasoBanus. VI3yueHue 3mo2o MooyAs ocyujecbasiemcs 6 pamxax
nexmuBHoix Kypcob 6 obracmu ¢pusuueckozo Bocnumanus. Packpoimusl ocHoBHbie cocmabaaouue
300pobus, Komopvie cmaisu npuuuHou nosbienus 30opobvecdepeeatoujeeo Bocnumanus 6 Iloavuie.
OcBeuwyenvl ocHoBHble 3aKOHbL U HOpMamubHvie 00KYMeHmbl, packpuibatoujue 300poBvecbepeeaiouyee
Gocnumanue 6 pasauunvix Bospacmueix nepuodax. Omnpedesena ocHOBHAA yeab U 3a0AHUA
obpaszoBamenvroix  pecpopm 6 Iloavuwe, 6 wuacmuocmu: usmeHeHue cucmemv. 00pasobarus,
yBeautenue npodomkumesvHocmu odyueHus 6 uikose, 66edenue HoBbix YueOHbIX Oucyuniuu 6
yuebHble NpoepaMmbl U NpuHAmue paoa  3akoHob, npoekmoB 1o  300poBvecbepesxeHuio
noopacmarnu,e2o nokoeHuUs

KatoueBuie croba: 300poBvecbepecatoujee  Bocnumanue, Maaduiue UWKOALHUKY,
wKoaa, uUcmopuueckue Imanvi, nepuoosvs,  BHedpenue,
¢usuueckoe Bocnumanue, Mmooy «Obyuenue 300pobvsa»

Ununa HECTEPEHKO
INIPOEKTUPOBAHUE YYEBHBIX IIPOTPAMM B KOHTEKCTE <®YHKIMOHMU-
POBAHWA ITOJIbCKOVY PAMKU KBAJIMU®UKAIIUN

B cmamve npedcmabaen onvim mo0epHU3AuUU YuedHbX npoepamm 6 codepxanuu Bvicuieeo
obpazobanus Iloaswiu Ha ocHoBe Buedpenus Hayuonarsrotl pamku xBarugpuxayuil, komopwii
cBazan c obpazobamesvHvimu pepopmamu 6 coBpemernnom esobasusayuonHom mupe. Bbedenue
KBaAUPUKAYUOHHBIX paMoK  Abasemca edBa au He Baxcretiuwiein o0pazoBamenvroi  HoBayuei
Hacmosueeo, komopas oxBamwvibaem Bce cmpykmypul xBasugpukayui mpex yukio8 Bvicuie2o
obpazobanus: baxaiabp, maeucmp, 00KMop.

KatoueBuie croba: yuebnasa npoepamma, codepxanue Buvicuieeo o0pasoBanus,
Hayuonasvnan pamxa wBasucpuxayuii, pegpopma Boicuezo
obpasobanus, Boaouckuil npoyecc, pesysvmamaot 00yueHus
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Jlapnca PYBAH .
AJIbTEPHATUBHDBIE ®OPMbI OBYYEHWI B YKPAUHE (3APYBE>KHBIU OIIBIT)

Cmamosa  packpwiBaem  axmyaivHocms udeil aAMepUKAHCK020 —nedazo2a-pecpopmamopa,
ocHoBamens meopuu u npaxkmuku oomauine2o obyuenus [xona Xoama 6 konmexcme peasusayuu 6
Vpaune aremepnamubroii gpopmur 0bpasobanus — domawinezo odyuenus. . Xoam dokasaa, umo
HAPAOY €O WKOALHBIM 00YyueHueM umerom npabo Ha cyuecmbobanue opyeue gpopmot 0bpasobanus, 6
uacmuocmu, noayuenue obpazobanus 6 domawnux ycrobusx. Jomauinee odbpasobarue He nosyuuA0
neearvnozo cmamyca 8 Vipaune. OOHAKo, c02AACHO YKPAUHCKOMY 3aKoHoO0ameabcmby cyujecmByiom
arvmepHamuBHvie popMul WIK0ABHOR0 00YyUeHA: UHOUBUOYAILHAA hopMa, GhopMa FKCTepHAMAL.

KatoueBuie croba: Hxon Xoam, aremepruamubroie gpopmor 00yuenus, oomauiree
obpasoBanue, wxosvHoe obyuenue, unoubuoyasvnas gpopma
00yuenus, 3xcmepram, nedazozuyecKkoe macmepcmbo

Hamaaua IABPUYEHKO
CTPATEIMHU YIIPABJIEHUA KAYECTBOM LIKOJIBHOI'O OBPA30OBAHWUA B B
CTPAHAX EC 1 CIIIA

B XXI 6Bexe wikoavtoe obpasobarue B0 MHo2ux cmpanax mupa npedcmaio neped Gvi306om
coomBemcmbobams mpedOBaHUAM NOCHUHOYCHPUAALHOL, UHPOPMAYUOHHOU FNOXU, BbINOAHAMD
poav 00HOT U3 OA3UCHUX CcHpYKmMyp nocmopeHus obujecmba 3wanun. B mo xe Bpems e
2100a/U3AYUOHHbIE NPOYeCcChl YCUAUBAIom 3HAYUMOCIL nokasameael U usmepumeneil kauecmba
3HAHUTL Y4eHUKOB kak eAaBHblx KOOpOUHAam onpedeseHus KOHKYpeHmocnocooHocmu mou uAu UHow
00pasoBamenvroil cucmemst 8 Mupobom npocmaprcmée.

[Ipexxde 6Bceeo amo kacaemcs pasbumvix cmpan Mmupa maxux, kax cmpansl EC u
Coedunennvie IlImamvr Amepuku, 20e cmpemumesvHuill KOAAUHECTBEHHbII POCHT YHeHUueckoeo
KOHmuHeenma 6 mnocaedHerl uembBepmu NpuULL020 CcmMosemus co30al npobaemy obecheueHus
KkauecmBennbix 00pazoBamenvHbix ycaye 044 Bcex 0e3 uckaoueHus Oemeil U MOA0OEKU UIKOALHOO
Bospacma.

Caedyem ommemums, umo 6 3mMux cmpaHax Hapabomaxo Hemao 3pgexmubHbLx
Mexanusmol (uncmpymenmob) yayuuienusa xavecmba uikoavHoeo odpazobanus, makux, Hanpumep,
Kak MOOepHU3AKUA U CMPYKMYPHAA ONMUMUAYUA KYPUKYAYMA, akademuueckoe mecmupobraue,
wkoavHoe audepcmbo, BHeuiree oyenubanue, coyuasvHoe napmepcmbBo, Oubepcugpuxayus
ucmouHuko8 unancupobanus, ycusenue pecypcHoi 0asvl, npumenenue WKT-mexnosoeuil,
co30anue 0bpasobamervHulx cemeil U m.1m.

Komnaexcroe,  Bvibopounoe, cumyamubroe uAu CucmemHoe UCNOAb30BaHUE  IMUX
MeXanusmo8 — caykum  peasusayuy  ynpaBienueckux — cmpameeuil, 100  KOMOPLIMU  Mbl
noopasymeBaem naanupobanue, pyxoboocmbo, ocHobarroe Ha BvlbepeHHbIX NPOSHO3AX U OXKUOAEMBLX
nepcnexmubax. K makum cmpameeuam, ucxo0sa u3 Hauieeo uccae00Bamnus, OMHOCAMCA:
deyenmparusayus/oepeeyAayus, — CMAHOAPMU3AYUSA, — MOHUMOpUHe  KauecmbBa — UIKOALHO2O
00paszoBanus, u HA HUX Mbl KOHYeHmpupyem 6numarue 6 moi cmamoe.

KatoueBuie croba: KauecmBo wikoavrozo od6pasobanus, moodepHusayus Kypuxkyay-
Ma, CMpYKMYypHAA ONMUMU3AUUA KYpUKyiyma, OeyeHmpa-
AU3AUUA WKOABHO20 00pa3oBanus, cmanoapmusauia wKoAb-
Ho20 00pa3oBanusn, MmoHimopune KauecmBa UWIKOALHOZ0
obpasoBanus
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Hadexoa IIIEBEPYH
MEXAHWU3MbI OBECITEYEHUA KAYECTBA OBILETO CPEIHETO OBPA30BAHUA B
TEPMAHUU

Cmampa noc6aujena packpbimuio mexaHusmo8 obecneuenus xavecmba obujeeo cpeoHe2o
obpazobanus 6 Iepmanuu. Buideservt ocHoBHble nanpabaenus pegpopmupobarus cucmems. odujeeo
cpedneeo obpazobanus Iepmanuu u3 yayuuwienus ee kawecmba; oxapaxmepuszoBano cobpemerHbie
cmandapmul  00ujeeo cpedHeeo 00pasobanus, Modeab CMAHOAPMU3UPOBAHHO20 MecmUupoBaHu s
yuedHblX  0oCTUXKeHUl YueHukoB 1 HAYUOHAABHYIO KOHYEeNyuio MOHUMOpUHed kauecmba
00pasoBanus 6 I'epmanuu.

KatoueBuie croba: Kauecmbo obpaszoBanus, monumopune kauecmbBa obpaszobanus,
cucmema obuezo cpedrezo obpasoBanus I'epmanuu

Aauna JI2KYPBIJ1IO
CTPATETUM PE®@OPMWUPOBAHWMA OBILNETO CPENHETO OBPA3OBAHWIL IIP U
@DPI' BO BTOPOM I1OJIOBUHE XX BEKA

Cmamusa nocBaujena ocobennocmam pegpopmupobarus obujeeo cpedneeo obpazobarus IIIP u
@PT 6o 6mopoti nosroBure XX Bexa u nosyueHHwviM pe3ysvmamam 6 pecpopmupobaruu obpazobarus
o0seounenton I'epmanuu. B cmamve onucansl nymu pasgumus ukoisHoeo odpazoBarus 6 kaxooul
u3 cmpaw 6 Koumexcme cmpameuteckux opueHmupob obpasoBamenvroi nosumuxy eocyoapcmé u
cyujecmByroujue npodaemvl noce ux 00veduHeHU .

KatoueBuie croba: pegpopmupoBanue, cpedonee obpasoBanue, @PPI, TP,
ob6wedunennasn I'epmanus

I'eopeun ETOPOB
CTAHIIAPTBI KAK COCTABJIAIIOIIIASI MEXAHU3MA OBECIIEYEHUSI KAYECTBA
OBPA30OBAHWU BO ®PAHIIUU

B cmamve npoanarusupoBana cmpyxmypa, ypobuu u pyHxkyuu cmandapmol obujeeo
cpedneeo  obpasobanus 6o Dpanyuu, komopvie opmupylomea 6 xoHmekcme mpeboBarull
IKCNepmHoe0  Mex0yHapooHoeo coodbujecmBa. PackpwiBaemcs ux peasusayus uepe3 cucmemy
BHedperus B wKoAbHYIO Npakmuky —cmandapmusupobanrozo mecmupobanus u - «obujeeo
pynoavenma  u  xomnemenyuil».  Xapakmepusyiomcs — NPU3HAKU, — KOMOPbLIM  OO/AXKHDL
coomBemcmbobams onmuMaLbHble CHAHOAPNILL.

KatoueBuie croba: cmandapm, xavecmbo obpasoBanus, cmandapmusupobBarnoe
mecmupoBanue, KoMnemeHmMHOCMHbIL cmaHoapm, 00wl
Gpynoamenm snanuil u KomMnemeHyul

Ouavea HHIAITIOBAJIOBA
HAIIPABJIEHUSI PE©@OPMWUPOBAHM?L YIIPABJIEHUl OBPA3OBAHUEM BEJIUKO-
BPUTAHWUW BO BTOPOMU I1IOJIOBHMHE XX BEKA

B cmamve npedcmabaen anaius pegpopm 6 obsaacmu ynpabaenus cpedHum obpazoBaruem
Beauxobpumanuu 6o 6mopoi norobune XX Beka, oxapakmepu3oBan u KOHKpemusupoBawi
deticmbBus  yeHmpasusayuilHo-0eyeHMpalu3ayuoOHHbIX MexaHusmMol ynpabienus, onpedeieHa UX
poav 8 noBviuenuu kawecmba odpasoBanusl.

KatoueBuie croba: ynpabBaenue obpaszoBanuem, nanpabaenusa pegopmupobanus,
YeHMpaIu3ayuoHHO-0eyeHmpalusayuoHHI0e MeXaHU3Mbl, PYyH-
Kyuu pyxoBodauux kadpob
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Hamaava MYKAH, Examepuna UICTOMWHA
KOHTEHT-AHAJIU3 CTAHOAPTOB IIPO®ECCUOHAJIBHOIO PA3BUTHUA Y4YU-
TEJIEM AMEPUKAHCKNUX OBIIIEOBPA30BATEJIBHBIX IITKOJI

B cmamve npedcmabaensl pe3yavimamst HAYHHO20 UCCAC008aHUA, NOCBAUEHHO20 KOHEHM-
aAHAAU3Y CcmandapmoB npogheccuoHasvHo20 pasbumus  yuumeen AMepUKAHCKUX 00u4e0dpaso-
BamenvHvix  uikoa. VccaedoBano HayuHo-nedaeouyeckylo Aumepamypy, komopas ocBeuyaern
pasAuuHbie Acnekms. HopmamubHo-npaboboi 6a3vl NpoheccuoHasbHO20 pasbumus  nedazoeod.
OcyuwecmbBren  no0poOHbill  anaius cmandapmob npogpeccuoHasvHozo pasbumus  yuumenei
amepukaHckux — odujeobpasobamesvibix  wikos,  paspabomanHulx  HA  O0cHoBe  cmandapmoB
npogpeccuonarvHozo pasbumusa mnepconara, a umeHHo Ha ocHoBe Cmanoapmo8 o konmekcme,
Cmanoapmo6 o codepxanuu u Cmandapmob o npoyeccax. IIpedcmabaerst ocobeHHocmu peaiusayuu
cmandapmob  npogpeccuoHasvHo20  pasbumus  yuumeaen HA  PASHLIX  YPOBHAX  CUCEMDL
HenpepviBHo20  nedaeoeuueckozo o0dpasoBanua  CLIA:  unoubudyasvhwuiti  ypobens, ypobersv
00ujeo0bpasoBamenvHoll  wixoavl, YpoBerv opeanob ynpabaenus o0pasoBanuem okpyeda, YpoBeHs
denapmamenma 0bpasoBanus wmama uiu GHewHux npobaiidepob, gedeparvhulii ypobers.

KatoueBuie croba: cmandapm, npogpeccuonasvioe pasBumue, yuumeav o0Ouye-
00pasoBameavnoll WKoAbL, cucmeMa HenpepuiBHoz20 nedazo-
euueckoeo oopaszobBanus, CIIIA

CbBemaana TESMKOBA .
BIIMSIHUE AMEPUKAHCKUX IIPO®ECCUOHAJIBHBIX ACCOIIMAIIMM HA
KAYECTBO INIEJATOTUYECKOI'O OBPA30OBAHMA

B cmamwe paccmompeno 6auanue amepuKaHckux HenpaBumesscmbensix opeaHusayuil Ha
pasBumue nedaeoeuteckozo 00pasobanua nymém Koi1eKmubrozo coeaacobanus npogeccuoHatbHbLIX
mpeboBanuii Kk mnpemendeHmam, onpedeseHus HeOOXOOUMBbIX YUeOHO-MAMePUALbHBIX YCA0BUTL
obyuenus, oyenubanua kavecmba kadpoboeo obecneuenus, cucmem u npoueccob. IlocmosamHbil
NOUCK KOHCEHCYCA MeXO0Y OUUUALLHBIMU OpeaHamu 00pazoBanus 20cyoapcmbentozo t MectHo2o
ypoBHeii, obujecbertbIMU OpearU3ayUAMU U NPOPecCUOHANBHBIMU 00Be0UHEHUAMU NPoUCcXO0UMm 8
KOHIMeKCme peasusayuy npoepamm npogheccuonalbroeo pasbumusa yuumeiei, compyoHuuecmba co
WKOAAMU, onpedeleHUs cmpameeuveckux Hanpabienut ycobepuiercmbBobanus nedaeoeuteckoi
OesmeAbHOC.

KatoueBuie croba: nedazozuueckoe obpasobanue, nodzomobxa yuumeas, npogec-
CUOHAAbHBIE ACCOUUAYUU Yuumenell, aKKpeoumayus yueoHoix
3a6edenuil, cepmupuxayus yuumeneil.

Mapuna HATAY _
IIOJIFOTOBKA BYOYIIUX YUYUTEJIEU: OIBIT IIEJATOTMYECKOI'O OBPA-
30BAHWM’I CIIIA

Cmampvs nocbawena paccMompenuio npakmuueckoeo KOMNOHeHmMA NpogeccuoHaNbHOU
nodzomobxu 6yoyuwux yuumesen 6 nedacoeuneckux xossedxax CLLIA. Iaémca cpabrumensibiil
AHAAU3 MPAOUYUOHHOT 4-1emHetl u HOBOUL 5-1emHeil npoepammul nodeomobku yuumeei, KOmopas
Braronuaem  npoxoxoenue unmepHamypsl 6 wkose 6 meuenue eoda. Paccmompenvt nymu
pegpopmupoBarus nedaeoeuneckoeo obpazobanua CLIA u poas, komopyto uepaiom 6 npoyecce
pecpopm unHoBayuonHbie YyuedHble 3aBe0eH1is — uK0AbL NPOecCUOHANLHO20 PasBumus.

KatoueBuie croba: nodzomobka O6yoyuweeo yuumens, npaKmuueckuil KOMnoHeHm
npoepammul  npogpeccuonasvHoil  nodeomobKu,  wKoAa
npogpeccuonarviozo pasbumus, napmuépcmbBo WKOALL U
ynuBepcumema, Hayuonasvnaa accoyuauyusa wkoa npodgpec-
CUOHAAbHO20 pa3bumus
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Kupuir KOTYH
3HAYEHUE TIEJATOTMYECKOWU TIPAKTUKM B IIPOILIECCE IIOATOTOBKU
BYIYIIETO YYUTEISI HAYAJIbHOWY ILKOJIbI B ®UHJLTHIUNU

B cmamve npoanasusupobarvl 1 060cHOBambl 3HAUeHUe Nedd20euHeckoll npakmuxu 6
npoyecce nodeomobxu 0yoyuseeo yuumes HauaIbHou wixosvt 8 Puuaanouu. Onpedeserst ocHOBHbLe
3Manvl nedazoeuteckol NPaAKMuKY U NpuHyunsl ee peaisusayuu. Buideseno npedmem npaxmuku 6
codepkanuy  Kypukyayma nedaezoeuneckozo o00pazobanus. Ouepuenvl 3HAveHUS paspabomku
cobcmBennvix nopm goauo cmydenmob u ux BaxcrHocmv 8 meuerue Beeeo neproda nedaeoeuueckor
npaxmuxy. OmmeueHo pekoMeHOAUUU HEODXOOUMbIX YMeHuil Y OYoyuwjux yuumesei nocae
NpoxXoxO0eHUs NpaKmuueckoeo 0dyHeHu .

KatoueBuie croba: nedazozuueckas npaKmuka, 3mansvt nedaz02uyecKoil Nnpak-
muxu, Bcmynumeavnan npaxmuxa (introductory practice),
ocnoBuaa npaxmuxa (basic practice), «nosreBasa» wKosvHas
npaxmuxa (field school practice)) npaxmuxa npenodabanus
(teaching practice), «ypuxyaym (curriculum), yuumeas
HacmaBuuxu (supervising teachers)

Hpuna OEJJOPYYK
TEHIOEHIIMM PA3BUTHUA IIEJAIOTMYECKOI'O OBPA3OBAHMU!I B CTPAHAX
FKO>KHOTI'O KABKA3A (KOHEIT XX - HAYAJIE XX CT.)

B cmamve npedcmabaervt mendeHyuu pasbumus nedaeoeuteckoeo obpasobanuii 6 cmpanax
IOsxnoeo Kabxasa 6 xonye XX - 6 nauasre XXI cmosemus. A6mop anarusupyem pasHvle acnexnibl
cucmembt n0020mobku nedazoeuveckux xkaopol 8 ycaoBuax nobviuieHus poiu SHaAHU, 2100aAU3AUUU
u  unmeepayuu  Asepbandxana, Apmenuu u Ipysuu 6 eBponeiickoe obpazoBamervtoe
npocmparcmbo.  BuiaBaeno  pad  nosumubnuix U He2AmMUBHuIX  MEHOEHYUT — NPUCYU4UX
nedazoeuneckomy 0dpasobanuto SMUX cmpan.

KatoueBuie croba: nedazozuueckoe obpasoBanue, mendenyuu, yuumenrs, cmpaHsl
FOxnoz20 Kabkasa

Eaena BUJIOYC
IOATOTOBKA BYOVIIIVX VUUTEJIEU B CPEPE UKT B CTPAHAX EBPOITEMICKOT'O
COIO3A

B cmamuve paccmompen Bonpoc nodeomobxu yuumenerl k UcnoAb308aHUI0 UHGPOPMAUUOHHO-
KOMMYHUKAUUOHHBIX 1MexXHOA0eUtl 6 npogpeccuonasvhoil dessmeavrocmu 6 cmpanax EBponeiickoeo
Cotoza. Onpedeaenro mecmo nodeomobxu 06yoywux yuumesen 6 cucmemax mnedae0euueckoeo
00pasoBanus pasHvlx cmpan u ocBeuyeHsl 0CHOBHbLe uiael, komopbie ObLiu cOesarHble 8 Hanpabienuu
ee ycobepuencmbobanus.

KatoueBuie croba: nedazoeuueckoe obOpasoBanue, nodeomobka 6 cgpepe UKT,
cmpanst EGponeiickozo Coroza
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Cepeent BOBPAKOB .
CPABHUTEJIbHbIM AHAJIN3 W OBOBIIEHUE OIIBITA IIPO®ECCHOHA/IBHOU
IIOJIrOTOBKU YYUTEJIEU B BY3AX TEPMAHWUWU 1 YKPAUHDBI

B cmampve cOesan cpaBHumesvHulil AHAAU3 CIPYKMYPbL U COOEPKAHUSA NPOGheccUOHANbHOTE
nodeomobxu yuumesei Yxpaunv, u Iepmanuu Ha coBpemenHom smane, Bvideservl Kaouebbie
KOMNOHeHMblL pedpopmupoBanus npogpeccuonasvHotl nooeomobku yuumesei 6 Yxpaure Ha ocroBe
Npaxmuueckoeo onvima opeanusayuu npogeccuonasbHol nodeomobxu yuumenei 6 Iepmanuu.

KatoueBuie croba: cpaBuumenvnolii  anaaus, npogpeccuonHarbHaa noo20mobxa
yuumeneit 8 TI'epmanuu u 6 Yxkpaumne, 0b600wenue onvuna
nodeomobxu yuumeneii

Upuna PETEUTIO X X
TEHAEHIUU JOKTOPCKOW IIOATOTOBKM B EBPOIIEICKOM OBPA30BA-
TEJIbHOM IIPOCTPAHCTBE

Ha ocnoBe ocyujecmbaenus meopemuveckoeo anaiusa eBponeiickoeo obpazobamensHo2o
npocmpancméa onpedesers. meHOeHyUU 00KMopckol nod2omobiu: npabobyro, pedopmayuoHHYIO,
npuopumemHyio, opeaHu3ayuoHHo-00pasbamesvHotl OUHAMUKU, OPeAHU3AYUOHHO-YNPaBeHUecKYIo,
ocyuwecmbaenue Hayuroeo pykoBoocmba, omBemcmbeHHOCIU, UHMEPHAYUOHAAUSAYUU, MOOUND-
HOCTU 00YyHeHUsL.

KatoueBuie croba: menoeHyuy, 0okmopckas nodeomobka, kKauecmBo OoKmop-
ck020 00pa3oBanus, no0x00vl K HAyuHOMY pyKkoBodcmBy

Esena KAMIJAHOBCKAS
TBOPYECKME METOJbl YYEBHOIO IIPOEKTMPOBAHMSA B IIPO®EC-
CUOHAJIbHOM IIOJATOTOBKE APXUTEKTOPOB: MMPOBOWM OIIBIT

B cmamve paccmompen nomenyuasr yuedHo20 apxumekmypHoeo npoexmupobanus 6
opmupobanuu  npogheccuoHasbHOTL  KOMNEMeHmHOCHY, KpeamuBHoCmuY, CcamMoCoAmeAsbHOCHU
6yoyueeo cneyuasucma, 000cHoBaHo HeodXOOUMOCTb UCTOAb30BAHUA UHHOBAYUOHHBIX Meno006
00yuenus ¢ 0nopot Ha MupoBoTl onvim apxumexmypHoeo o0pasoBanus.

KatoueBuie croba: apxumexmypnoe o0paszoBanue, npoexmupoBanue, mbopuec-
méo, npogpeccuonausm, Memoo apxumexmopa

Hamaava IIA3FOPA . .
dOPMbI U METObI IIPOBEIEHNU HE®OPMAJIBHOWU IIPO®ECCHUOHAJIBHOU
IHOATOTOBKM IIPOU3BOICTBEHHOI'O IIEPCOHAJIA HA IIPEOIIPUATUAX
JIITOHUN

B cmamve abmop anarusupyem 1no0xo0s yueHvlx k Bonpocy HedpopmasvHOll 100201m08ku
npousBoocmbennoeo nepconasa kak 3pgpexmubron arvmepramubo. MpaOULUOHHHIM hopmam
npogheccuoHaIvHoeo pasbumus aockux pecypcob. BuiaBaenvt ocHoBHble ocobenrocmu u BaxHbie
ycaoBus 04a npuobpemenus NepcoHALOM KOMNAHUU NPOecCUOHANLHBIX 3HAHULL U YMEHUL.
OxapaxmepusoBans. Haubosee pacnpocmpanenHvie 8 ANOHCKUX KOMNAHUAX (POPMbL U Memoob.
npogpeccuonarvHol nodeomobxu Ha pabouem meciie.

KatoueBuie croba: Hepopmarvuaa nodzomobka, obyuenue Ha pabouem Mmecme,
gopmer u MmemoOdvl, npou3bodcmBennslii nepconan
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IOaua 'PEBEHHUK .
COBPEMEHHBIE TEHIOEHIIUWU ®OPMUPOBAHMA KOMMYHUKATUBHOW KYJIb-
TYPbI CTYJEHTOB B MEOUIIMHCKUX KOJUIEN?>KAX BEJIMKOBPUTAHWUW U CIIIA

B cmamve obocHoBanna BaxcHocms  popmupobarus  KOMMYHUKAMUBHOU  KYALIMYpPbl
cmylenmob meouyunckux xoastedxei. OnpedeseHa CYwHOCHs HOHAMUA «KOMMYHUKAMUBHASA
KYAbmypa cmyoeHma MeOUyUHCKO20 KOAAe0Ka» U BblAcHeHbl OCHOBHbie nymu opmupoBanus
KOMMYHUKAMUBHOU KYAIYpPbl Y008 MeOUYUHCKUX KOAAe0KeT HA 3AHATUAX UHOCHIPAHHBIX
a3bikob.  ObocHoBana  Heobxodumocms — usyueHus  3apybdexrozo onsima 6  gopmupoBanuu
KOMMYHUKAMUBHOT  KyAsmypsl  0yoyuux Meduyunckux pabomuukob. OnpedeseHsl ocHOBHble
meHOeHy Ul opMupoBbanus KOMMYHUKAMUBHOU KYAbIMYpbl cmyoeHmol 6 MeouyuHCKUX K0AAe0KAX
Beauxobpumanuu u  CIIA. Paspabomansi  pekomeHOAyUU — OMHOCUIEABHO — NpubieneHus
3apybexHoeo onvima 6 popmupobanuu KOMMYHUKAMUBHOT KYAbMYpbl cyoermoB 6 MeouyuHcKux
KoA/1e0kax Ykpaumol

KatoueBuie croba: Kommynuxamubnaa xysvmypa, cmyoenmovl MeOUUUHCKO20
Koanedxa, Bupmyasvnoe yuebnoe 3abBedenue, Mmupobas
uHmezpayUs.

Bacuauin T'YMEHIOK

OLIEHUBAHUE KAYECTBA BBICIIETO MEJUIOMHCKOIO OBPA3OBAHUA B
KOHTEKCTE OBYYEHWUI B YKPAUHE MHOCTPAHHBIX CTYJEHTOB

OxapaxmepusoBano npakmuxy GHeuireeo MoHUmMopunea u oyeHubanus xavecmba Bvicuie2o
MeduyuHckoeo obpasoBanus 6 npedesax cmpauvl U 34 HUMU NYMeM CO30aHUA MeKOYHAPOOHOU
petimuneoBoil wkaivl yHubepcumemoB. Onpedesera 63aumocba3e mexoy kauecmbom Bvicuieeo
obpasoBanus u npubiexamesvHOCMbI0 YueHo20 3aBedeHus HA poitke 00pa30BamesbHbIX Ycaye, UImo
obecneuubaem yBesuvenue 4ucAa UHOCHIPAHHBIX CHIYOEHTOB.

KatoueBuie croba: Buvicuiee meduyunckoe o6pasobanue; uHocmpanHsle CMyoeHmsy;
axcnopm obpaszoBamenvroix ycaye; pelimune yHubepcumemoe.

Cmanucaa8 XPOBAK
IIOPTPET YEJIOBEKA B YEJIOBEYECKOM OBHIECTBE: PA3MBIIIJIEHUA O
HAIE>KIIE B KYJIbTYPE

Cmampa nocBawena npobseme Hadexovl, komopas kacaemcs uetoBeka 6 eeo Haubdosee
eayboxom Bocnpusmuu. A6mop npedcmabBasiem mouku 3peHus pasiuuHsx usocodpob na xaouebuie
Bonpocs! uesobeueckoeo bvimus. Hadexoda npedcmabBaena aBmopom kax nymos Bxox0eHUus AUUHOCU
6 obwecmb. PasBumue, pocm u obpasobarue npedcmabiervl kax B03MOKHOCHb CAMOPeAAU3AYUU.
AbBmop yBepsxoaem, umo KyAsmypa cobmecmuo ¢ uea0Beneckoil kpeamubHOCHbI0 10360AA10M A100AM
Brix00UMb 30 PAMKI MAMEPUANLHOU PeALbHOCTU U 2YMAHUSUPOBAMb OKPYKAIOUUTE MUP.

Karouebore croba: uen0Bex, uesoBeuecmBo, eyManHoOCMb, 2YMAHU3M, HAOEIO0a,
yenroBeveckan  KpeamubHocmv, cmpemaeHue K 3HAHUAM,
cmpemaenue K HOUCKAM UCIUHDL.
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ANNOTATIONS
Svitlana TSIURA
PECULIARITIES OF METHODOLOGY IN COMPARATIVE PEDAGOGICAL RESEARCH

The problems of methodology of comparative analysis and the necessity of its reconsideration
are in the focus of attention of numerous native and foreign scholars. The main of them is to work out
methodology of comparative research deeper than homotypic educational phenomena which developed
independently within different sociocultural systems. The study of phenomena and processes in
interrelations and interdependence with «the common», its cultural-historic background and accents
on evolutional and self-organizing character of educational changes replaced the descriptive approach
of «the foreign».

The systematized survey of the sources on comparative pedagogical analysis let us
distinguish four approaches to the organization of investigation. Historical-comparative (vertical or
horizontal), comparative-historical (horizontal-vertical or vertical) belong to comparative ones and
are based on «geographical criterion» when this or that «foreign» country is analyzed. The more
popular typical comparative approaches based on «subjective criterion» presuppose geographic,
judicial, axiological, mental belonging of a researcher to one of the cultures for the sake of which the
analysis is carried out. Modern constructivist comparative approaches are directed away from simple
statements of conditions and suggest development, reconstruction or new interpretation, when a
researcher being «non-product» of an analyzed system is able to provide an independent evaluation
of efficiency of processes as opposed to its axiologically-committed subjects. In the perspective one-
object researches turn into two- and poly-object ones based on the principles of a system approach;
unity of purposes and goals of education in world practice and propriety of technological variation;
priority of development of educational systems with the focus on human values; coincidence of
vectors directed on a part and on the whole in the evolution of pedagogical empirism (school,
educational system of a country, regional, world educational space).

Keywords: comparative analysis; comparative educational research;
constructivist educational research; principles of comparative
educational search

Oksana PERSHUKOVA
INFLUENCE OF PHILOSOPHICAL AND LINGUISTIC CONCEPTS IN MULTILINGUAL
EDUCATION FORMATION STUDENTS IN EUROPE

The article deals with the influence of the main philosophical and linguistic theories of 20
and early 21st centuries significant for multilingual education formation. The main analyzed
philosophical theories are pragmatism (Ch. Peircee, W .James, F. Schiller, E. Cassirer, ]. Dewey),
constructivism (I. Kant, A. Schopenhauer), existentialism (G. Marcel, M. Heidegger, G. Kneller,
V. Morris, M. James), modernism (]. Ortega y Gasset, ]. Habermas), rationalism (B. Skinner,
J. Searle), poststructuralism (D. Hume, F. Nietzsche, ].-F. Lyotard ), postmodernism (D. Hume,
F. Nietzsche, M. Foucault, |. Baudrillard, A. Toynbee) and deconstructivism (]. Derrida, G. Deleuze,
P.-F. Guattari, |. Kristeva).

As shown in the present paper the development of knowledge in philosophy was tightly
connected with new directions in linguistic investigations aimed on the nature of language and ties
of language and thought understanding, the ways of plurilingualism forming and multilingualism
saving. The development of these theories originated the development of linguistic conceptions, such
as linguistic structuralism (F. de Saussure), generativism (N. Chomsky) and pragmatism
(D. Hymes).

The intensive development of philosophical theories and linguistic conceptions promoted new
awareness of: the uniqueness of man as a spiritual being; inability of knowledge and skills mechanical
transfer in the educational process; tight connections of language and thinking; perception of
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language as a mean of socialization, the basis of human relations as well as social structure; the
existence of different points of view on the same event or phenomena and other.

New knowledge actualized the essential changing in educational needs: careful attention to
personal needs in education including language learning needs; attention not to single but
widespread processes; critical stocktaking all existing universal laws; tolerant attitude forming to
different cultural and groups peculiarities.

In the second part of 20 century on the background of globalization the needs of
plurilingualism and interculturality of European citizens were especially actualized, so the task to
satisfy these needs was given to the multilingual (plurilingual) education. This education provides
permanent rising of level of competence in some languages, forms the ability to use different
languages as a mean of education. It improves understanding of social and cultural value of any
language and necessity to preserve all linguistic diversity and cultural heritage.

Keywords: philosophical theories, linguistic theories, multilingual
education of school children in Europe, linguistic diversity,
cultural heritage saving

Tetyana BODNARCHUK
ORGANIZATION OF BILINGUAL EDUCATION FOR NATIONAL MINORITIES IN
AUSTRIA

Austria is a multinational country, for this reason the problem of bilingual education for
national minorities is of great importance. The aim of this article is to analyze the organization of
bilingual education for national minorities in Austria with the perspective of introduction of
Austrian progressive ideas into Ukrainian schools.

Because of the fact that every national minority has its historical and cultural traditions
which influence the attitude of its representatives to native language schools, it is worth analyzing it
for each minority individually. Education for Slovenes in Carinthia develops in three variants: full
circle (1-12 classes) with the perspective of getting bilingual vocational and high (major, bachelor)
education; in schools with bilingual classes at all levels of compulsory education; studying the native
language at all levels. There are 60 German-Slovene primary schools, 1 compulsory and 1 secondary
school, 2 professional schools. Bilingual education for Croats in Burgenland follows the same way
except professional education. There exist German-Croatian schools: 34 primary schools, 7
compulsory and 2 secondary schools. Bilingual education for Hungarians is characterized by the
attempt of returning the native language education to the territories where this minority lives. As for
bilingual education for the rest of minorities (Czech, Slovak etc.) living in the capital and federal land
Wien, there is not any legislative regulations for functioning of bilingual schools. Still bilingual
schools for children of this national minority exist for a long period but only as private ones.

In Ukraine like in Austria we also find some problems in management of bilingual
educational process. That raises the necessity to study the experience of multinational countries
where these issues are solved successfully, to draw the scientific attention to carrying out the
educational materials for bilingual schools, to study and spread the experience of bilingual schools.

Keywords: bilingual education, bilingual school, school for the children of
national minorities

Svitlana LUKYANCHUK
THE EXPERIENCE OF PUPILS’ MULTICULTURAL EDUCATION AT SCHOOLS OF THE
USA: RECOMMENDATIONS FOR THE EDUCATORS OF OUR COUNTRY

The article explores the problem of pupils” multicultural education at the US secondary
schools. It examines the content, forms and methods of multicultural education at the American
secondary school. The research results provide evidence to the fact that multicultural education at the

-213 -



lNopigHsinbHo-nedazoeiyHi cmydii Ne 2-3 (16-17), 2013

US secondary school is realized in the teaching and educational process, as well as extracurricular
and afterschool activities. This is possible due to the implementation of educational strategies based
on group-work and development of the curriculum and instructional materials with a strong
multicultural component. The research claims that the role of parents, family and community in
pupils” multicultural education is rather significant. It proves that effective multicultural education
requires an overall school reform, with significant changes in the curriculum, teaching strategies and
school policy. The generalization of the research results on pupils’ multicultural education at the
American secondary school are presented in the author’s model.

Analyzing the process of multicultural education at the American secondary school, the
article works out recommendations on using the US positive experience to develop multicultural
education in Ukraine. In this context it is of vital importance to get state support for innovations. It
is also crucial to join the efforts of formal and informal school program in the field of multicultural
education, develop appropriate methodological recommendations, education programs, textbooks and
lesson plans with multicultural component, increase the interdisciplinary relations between the
subjects, and implement effective educational strategies based on group-work. It is very important to
develop school’s cooperation with parents, volunteers, public organizations, and local authorities in
the field of multicultural education.

The prospects of the author’s further research are the peculiarities of teaching staff
management and prospective teachers’ training and their role in pupils” multicultural education at
the US comprehensive schools.

Keywords: multicultural  education, American secondary  school,
content, forms and methods of multicultural education,
recommendations, US.

Olena ZHYZHKO
FEATURES OF PROFESSIONAL EDUCATION OF MARGINALIZED POPULATION AS
A COMPONENT OF SOCIAL PROTECTION IN MEXICO

In the article are analyzed the features of professional education of marginalized groups as a
component of social protection in Mexico. The problem of vocational education of marginalized
populations of Mexico is the item of the scientific works of L.Adler de Lomniz, ]. Alonso,
A. Attanacio, |. Boltvinik, E. Bueno, P. Gregorio Henriquez, A. Damian, E. Del Val, D. Henriquez,
M. Sekeli, M. Cavarozzi, R. Katzman, A. Quijano, F. Cortes, B. Lerner, H. Lechner, N. Lustig,
M. Mathus-Robles, |. Negretti, H. Osorio, F. Pacheco-Silva, R. Pizarro, H. Saravi, D. Cervantes,
O. Zunkel, B. Thomsen, S. Filgueira, S. Furtado, D. Juarez-Bolatios et al.

The aim of our study was to identify features of professional education of marginalized
groups as a component of social protection in Mexico. Based on our study we can state that the
Mexican system of adult education very clearly define contingent of adult learners: they are
individuals excluded from the social, cultural, economic and political life of society (marginal
groups). According to the Institute of Geography, Statistics and Informatics, in 2000 in Mexico,
there were 33 338 910 people over 15 who do not have basic education, of which 6 million are
illiterate, 11,6 million are not have primary education and 17,4 million had incomplete secondary
education; y 2005 this statistics decreased to 30 146 664.

The author argues that professional education of marginalized groups is a part of the social
development of Mexico, which main strategy is to provide marginalized not only financial support
but also technical and vocational education.

Keywords: professional education of marginalized groups, legal bases of
education, system of social development, educational system
of Mexico
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Iryna BORYSENKO
STAGES OF PRIMARY CURRICULUM DEVELOPMENT IN THE UNITED KINGDOM
OF GREAT BRITAIN AND NORTHERN IRELAND (ENGLAND, WALES)

Until 1870 public elementary education in England was provided by voluntary agencies,
very largely the churches, with some financial support from central government. In 1862 central
government took direct control over the curriculum by dividing elementary education into six stages
or strands and prescribing a syllabus in reading, writing and arithmetic for each stage. One-page
syllabus set out the material to be taught in terms of pupils’ competencies to be checked at an annual
examination. C. Richards called curriculum between 1862 and 1897 the «payment by results»
curriculum. He arques that the good examination results were compulsory for schools wishing to
attract government grant.

The «payment by results» curriculum was followed by the codified curriculum (1897-1926).
The legal basis of the curriculum was series of Elementary Education Codes. Central government
still prescribed general oversight of the elementary school curriculum in general terms but left its
more detailed content to enable to local authorities and schools to adopt it to local requirements.

There were some important influences which effected the school curriculum at this period.
For the first time in the history of English elementary education central government provided a
worked up rationale for the school and its curriculum in terms of developing intelligence.

In Richards” words the curriculum of the next period (1926-1967) was even less
prescriptive. The Board of Education required that «every child must acquire the power of speaking
his own language, of reading and writing it, and some knowledge of arithmetic and measurement
plus hygiene, physical and moral training formal or informal.

In 1928 the government accepted the main recommendation of the first Hadow’s Report
(1926) which also recommended the establishment of «primary» stage of education. But only the
1944 Education Act recognized primary education in the national system of education by statute.

1967 was important for two reasons : the publication of the Plowden Report and abolishing
of the selective examination at age 11.

Between 1970 and 1980 the primary curriculum, its structure, consistency and continuity,
its appropriateness to the child’s needs were issues of increasing importance in curriculum
discussion. The term «standards» as levels of competence, which should be reached by pupils, was
debated through the 1980s.

The National curriculum established in 1988 comprises three core and seven foundation
subjects; attainment targets — objectives covering the range of knowledge, skills and understanding
which pupils are expected to acquire; programmes of study; national assessment arrangements.

The dominant issues facing primary school curriculum in the 1990s were issues of breadth,
balance and coherence.

From September 2014 New National Curriculum will be introduced in primary schools. It
will brings higher standards in English, math and science.

Keywords: development, stage, curriculum, primary education, main
characteristics, England, Wales

Iryna GOSHTANAR
MANAGEMENT IN J. HERBART’S PEDAGOGY

The article focuses on the scientific and pedagogical heritage of German pedagogue,
philosopher and psychologist |. Herbart (1776-1841), an outstanding representative of the world
pedagogical science in the context of development of scholastic education in Germany.

A special attention is paid to the scientist’s views on the problem of reducing to discipline a
growing personality. It's stressed in the article that understanding the importance of upbringing by
J. Herbart had implied priority of pedagogical gquidance as observing discipline in an educational
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activity. ]. Herbart distinguished a special kind of a pedagogical activity - a guidance, which has its
own pedagogical legitimacy, because it doesn’t use force towards children’s will. Guidance doesn’t
have any intentions in relation to children’s will and volition.

Guidance has a double meaning in Herbart’s pedagogical system: firstly guidance as «a
reduction of a child’s wild intemperance» (mostly it’s connected with an upbringing in a family),
and authority and affection are the main methods of it; secondly guidance as a reducing to discipline
in school educational activity and the main method of it is «an encouragement of manifestation of the
good» (development of children’s best abilities). It’s noted in the article that ]. Herbart criticized
gymnasiums of that times, which, because of their curricula, didn’t develop many sided personalities,
but on the one hand overloaded pupils, and on the other hand, - family tutors, who brought up
children according to social division in the society.

J. Herbart distinguished two ways of improving a school as a social institution: many sided
education and creation of an institute of «free teachers». Performing duties of his free pedagogical
activity, an educator becomes an intermediary between an upbringing in a family and school
education and is way beyond the family upbringing and state educational institutions.

Keywords: guidance, reducing to discipline, authority and affection, art of
upbringing, many sided education

Anna KRYSHKO
WILHELM VON HUMBOLDT’S RESEARCH UNIVERSITY CONCEPT

In the new millennium the challenges of global society affect us all, universities included. In
the 19th century, in Prussia, the outstanding representative of European culture in the late X VIII -
early XIX century Wilhelm von Humboldt (1767-1835), laid the foundation for curiosity-driven
research as a core function of the university. In 1810 he founded the University of Berlin
(Humboldt). Within a short period of time it would became a model for 19th century European
universities. The paper outlines Humboldt’s research university concept as a system of philosophical
and pedagogical and political views of the thinker.

Humboldt's principles concerning internal and external organization of educational
institutions are defined in the paper. Wilhelm von Humboldt espoused the view that the university
should be a community of scholars and students. Because the education process consists of three
stages, Humboldt advocated three different types of schools: establishments for elementary schooling,
for secondary schooling and for university education. The paper outlines the content and
consequences of his reform efforts in the field of education of Prussia in the 19th century.

Humboldt's concept is a structure that is directly related to the issues of existence and
destiny as an individual, and the fate and the existence of a nation, its cultural and historical
development. The problem of the university in the context of Humboldt’s philosophical and
ideological system appears as the problem of education of a nation.

Keywords: research university, reform, education, system, principle,
organization

Inna MORDVINOVA
IMPLEMENTATION HEALTH-SAVING EDUCATION IN POLISH SCHOOLS

This article is devoted to the period of historical development and implementation of health-
saving education in Polish schools. Was characterized the features of historical periods and stages of
health-saving education. Was describes the causes and factors that are prerequisites of the module
«Education of Health» at all levels of education. The study of this module is part of elective courses
in physical education. Was solved the basic determinants of health that are prerequisite of health-
saving education in Poland. Was disclosed the basic laws and regulations that reveal of health-saving
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education in different age periods. The basic goals and objectives of educational reform in Poland -
change the education system, increasing the duration of schooling, the introduction of new
disciplines to the curriculum and a series of laws of health projects on the younger generation. I
period - reconstruction (to 1864) — contributed to strengthening national ideas that became the basis
for the creation of new independent European states. 1I period - pioneers (1865-1896 years) — the
organization of summer camps for children and gymnastic societies. Conduct educational activities
for the development of education and health-saving techs investment. III period - created
organizations movement of hygiene (1897-1898 years) — was the development of health care in
Poland. IV period - founding Warsaw's societies of hygiene (1898-1918 vyears) - creation of
infrastructure and health institutions for children, a combination of medical clinics and children’s
school. 'V period — the era of the birth of health-saving education in Poland (1900-1979 years) -
introduction of health-saving education in the curricula of all types of schools. VI period - the phase
of stagnation (80-ies of XX century). VII period - educational reforms (1990-2005 years of XX
century) — was changed the education system, increasing the duration of schooling, the introduction
of new disciplines to the curriculum and the adoption of several laws and projects of the health-
saving of younger generation. VIII period - development of health-saving education in Poland -
Implementation of educational, training and health-saving programs, printing literature about this
themes.

Literature review and summarize the experience of researchers give to conclude that
educational institutions remains a major social institution that gives children a basic education and
training, and solves the problem of educating and development today’s students.

Expounded material allows to conclude that there is a need to improve the professional
training of primary school teachers and disclosure of normative and organizational framework of
health-saving in schools of Poland.

Keywords: health-saving education, younger students, the school, the
historical stages, periods, implementation, physical education,
the module «Health Study»

Inna NESTERENKO
PROJECTING EDUCATIONAL PROGRAMS IN THE CONTEXT OF POLISH
QUALIFICATIONS FRAMEWORK

The article presents the experience of modernizing curricula in the content of Poland’s higher
education based on the introduction of the National Qualifications Framework which is connected
with educational reforms and innovations in the modern globalized world. The implementation of
qualifications framework is the most important educational innovation today which covers three
cycles of higher education: Bachelor, Master, Doctor.

Higher education in contemporary Europe is powered by Bologna process the aim of which is
to create European space attractive in its global dimension of the highest quality and its further
improvement.

The implementation of qualifications framework for higher education in Poland became
possible with the introduction of an updated version of the Law Higher Education which also has
introduced a new concept of «qualifications framework» to the content of higher education.

Qualifications frameworks bring significant changes to the method of projecting educational
programs. Still existing programs were based on the content of learning but modern programs are
based on learning outcomes. That is why today new challenges face before schools - the creation and
restructuring of curricula which are based on learning outcomes.

Keywords: curriculum, the content of higher education, national
qualifications framework, reform of higher education, the
Bologna process, learning outcomes
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Larysa RUBAN
ALTERNATIVE EDUCATION IN UKRAINE (FOREIGN EXPERIENCE)

The article reveals the relevance of the ideas of John Holt - the American educator and
reformer, founder of the theory and practice of homeschooling in the context of the implementation in
Ukraine of an alternative form of education — homeschooling. It is found that the current Ukrainian
system of education is based on compulsory schooling and is not engaged in the proliferation of the
ideas of implementing and disseminating home education as an alternative form of education. John
Holt proved that along with schooling other forms of education have a right to exist, particularly
homeschooling. It is determined that John Holt singled out three reasons why parents decide to
educate their children at home: firstly, they believe that they should raise their children by
themselves; secondly, they like to be near their children and watch for them, help them learn; thirdly,
they want to keep them away from injuries: psychological, physical and moral. It is noted that
according to John Holt, the positive aspects of homeschooling are: a child is learning in an
atmosphere of support, love and trust; the schedule of learning can vary; a child may slowly focus on
the task and do it carefully and well. It is emphasized that in Ukraine there are parents who wish to
educate their children at home. For this reason, a movement in support of the idea of legalizing of
home schooling has appeared in Ukraine. However, according to the Ukrainian legislation there are
alternative forms of schooling: an individual form of education, a form of external studies. It is
emphasized that an individual form of education and a form of external studies, although are not
home-schooled, but create conditions for the individualization of learning outside the school
institution that is a manifestation of an alternative form of education in Ukraine.

Keywords: John Holt, alternative forms of education, homeschooling,
schooling, individual form of education, external studies, art of
teaching

Nataliia LAVRYCHENKO

STRATEGIES OF QUALITY MANAGEMENT IN THE EU AND THE USA

In the 21st century school education in many countries faced the challenge to meet the
requirements of the postindustrial informational age, as well as to play the role of the basic structure
in developing knowledge society. Globalization process, in its turn, makes children’s knowledge and
skills indicators the main factor in defining an educational system’s competitiveness in the world.

First of all, it concerns developed countries, like the EU countries and the USA, where the
rapid growth of school population in the last decades raised the problem of providing quality
education for all children and adolescents.

It's worth mentioning that in these countries there have been developed many effective
mechanisms for improving school education, such as modernization and optimal restructure of the
curriculum, academic testing, school leadership, external testing, social partnership, drawing
different financial sources, using IT, creating school networks.

Complex, random or system use of the mechanisms serves to developing management
strategies, which imply planning, management based on forecast and anticipated prospects. As our
research proves, such strategies in the EU and the USA are: decentralization / deregulation,
standardization, school education quality monitoring. The article is devoted mainly to them.

Keywords School education quality, curriculum modernization, optimal
curriculum restructuring, school education decentralizing,
school education standardization, school education quality
monitoring.
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Nadiya SHEVERUN
MECHANISMS OF SECONDARY EDUCATION QUALITY ASSURANCE IN GERMANY

The mechanisms of quality assurance of general secondary education in Germany are
presented by the article author. It is found out, that the term «quality of education» is distinguished
by German scientists and developers of politics like dynamic and integrative reality that combines
certain properties in order to satisfy consumers, their constantly growing needs and requirements.
Its structural components in educational space of Germany are distinguished by: satisfaction of
education participants with results of educational and upbringing process, qualitative subject of
education, high level of teachers qualification, educational establishment enlisting to innovative
activity, possession of modern means of education and technical resources, the conformation of state
and public management. The analysis has shown that the key mechanisms of school education quality
assurance are competence-oriented educational standards; evaluation of students educational
achievements on international (international comparative researches of PISA, PIRLS, TIMSS),
national, local and school levels by facilities of the standardized testing; an evaluation of activity of
teachers and schools work in the form of school inspection, supervisory authorities, paternal
committees. Attention is deserved by system politics of the German government in development of
the integral and multilevel system of quality of education monitoring, that is related with
requirement of German system of education competitiveness increasing both in European Union and
the world and attention to society referring to qualitative education development in the format of
conferences and committees.

Keywords: quality of education, monitoring of quality of education,
system of general secondary education in Germany

Alina DZHURYLO
STRATEGY OF REFORMING GENERAL SECONDARY EDUCATION IN GERMAN
FEDERAL REPUBLIC IN THE LATE 20™ CENTURY

The article deals with the peculiarities of reforming general secondary education in the late
20t century in Germany.

The comparative analysis of educational systems in Eastern and Western parts of Germany
stressed the differences in the administration, educational management, curricular, assessment,
school structure.

In the article the emphasis is laid on the state political impacts on education and professional
training.

Keywords: reforming general education, comparative analysis

Georgiy YEGOROV
STANDARDS AS AN ELEMENT OF QUALITY ASSURANCE IN FRANCE

The article presents the analysis of the structure, levels and functions of the standards in
French secondary education. They are presented as an element of quality assurance. The standards
implementation is viewed through standardized testing system as well as the system of quality
control.

The standards deal with the ideal pupil and his characteristics. Principal characteristics of
educational standards in France have been given in the article.

Keywords: standard, quality of education, standardized testing,
competence standard, common foundation of knowledge and
competences

-219-



lNopigHsinbHo-nedazoeiyHi cmydii Ne 2-3 (16-17), 2013

Olga SHAPOVALOVA
REFORMING EDUCATIONAL MANAGEMENT IN GREAT BRITAIN IN THE LATE 20™
CENTURY

The article gives the analyses of reforms in secondary education management in Great
Britain. Centralizing and decentralizing mechanisms have been characterized as ones playing the
role in educational quality assurance. The structure of educational management has been
demonstrated through analyzing the functions of Department for Education and Skills, Local
Education Authorities.

Keywords: educational management, reforms directions, centralization-
decentralization mechanisms, managers’ functions

Nataliya MUKAN, Kateryna ISTOMINA
CONTENT ANALYSIS OF PROFESSIONAL DEVELOPMENT STANDARDS OF
AMERICAN SCHOOLS TEACHERS

In the USA the Standards for Staff Development provide the basis for the elaboration of the
standards for professional development of the secondary school teachers in 41 states of the country.
These standards were initially created by the National Staff Development Council. They stimulate
the development of the positive system of continuing professional education of pedagogues.

Nowadays, the optimization of the students’ progress is the main focus of the modern
educational system. According to this tendency, the evaluation of the students’ progress is annually
held in the USA, and in case of the unfavorable results the federal government resorts to the
presupposed penalties.

The Standards of the Professional Development basically fall into three categories: standards
of the context of development, standards of the content of development, and standards of the
processes of development.

The implementation of all these standards in the USA is guaranteed on all the levels of
functioning of the educational system starting from the level of each separate individual to the federal
level of the state.

The main goal of the professional development of the pedagogues is to obtain knowledge, to
form skills, which are necessary for various educational needs of the students. It helps the teacher to
use different styles, methods, and strategies in their teaching experience, and to organize the better
teacher-student interaction model developing the mutual respect and understanding.

Compliance with all the standards mentioned above optimizes the process of professional
development of the teachers in the secondary schools in the USA, helps to promote a trusty and
friendly atmosphere at the work place preparing teachers for the possible conflicts and giving options
about how to deal with them. The standards are meant to facilitate the communication within the
teachers” community enhancing their team work and communicational skills.

Keywords: standard, professional development, teacher, school, system of
continuous teacher training, USA

Svitlana TEZIKOVA
INFLUENCE OF AMERICAN PROFESSIONAL ASSOCIATIONS ON TEACHER
EDUCATION EFFECTIVENESS

Permanent analysis, correct decisions, educational accountability are the building blocks of
modern approaches to reforms in education. The main participants of these processes are official state
institutions and non-profit teachers’ organizations. The determination of the possible influence of
professional community on teacher education effectiveness is available from the research conducted at
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the Center for Comparative Educational Studies at Gogol State University (Nizhyn, Ukraine).

Teacher education and teacher training are currently considered as two facets of teacher
educational process, whose effectiveness is attained due to the unity of formal, non-formal and
informal levels. To establish the ratio between educational institutions and professional
organizations, which act on the non-formal level, means to provide efficient educational
improvement.

In the USA associations serve as communities of devoted professionals, who direct their work
to the development of people and processes in the educational field.

According to the historical pedagogical analysis of the development of American professional
associations there are several stages of their formation: the initiation period (late 18 century — mid 19
cent.); the reformation period (mid 19 - early 20 cent.); the consolidation period (early 20 century -
mid 20 century); the period of structural-functional changes (mid 20 century - the 80# of 20
century); the mediated period (the 80t of 20 century - early 21 century).

American professional organisations influence teachers’ effectiveness in a number of ways:
professional standards design, licensing and teachers’ certification, accreditation of educational
institutions, implementation of professional development programs with respect to different types of
teachers (licensed teacher, certified teacher, advanced teacher, leader teacher), initiation of school-
based research, conducting collaborative projects, organisation of resource centers, discussions,
representation of experience, making decissions.

Keywords: teacher education, teacher training, educational professional

Maryna NAGACH
PREPARATION OF FUTURE TEACHERS AT SCHOOL: THE USA TEACHER
EDUCATION EXPERIENCE

The article is dedicated to the investigation of the practical component of pre-service teacher
education in the USA. It gives the comparative analysis of the traditional 4-year program and the
new 5-year program which includes a year of internship in school. The author analyzed the latest
reforms in the US teacher education and the part which is played in this process by the innovative
educational institutions — professional development schools.

The American educational system traditionally is practically orientated. In the 80-s of the
XX century the new wave of reforms started in the US teacher education. The main aim of the
contemporary reformation of teacher education is to improve its quality through implementation of
five-year programs of teacher training that include a year of internship of students-future teachers in
the professional development schools.

Professional development schools are innovative educational institutions that are founded as
a result of a partnership of colleges of education of universities and public schools of different levels
(from primary to high school). The activities of the professional development schools are aimed at four
major tasks: 1) boosting of the pupils’ performance; 2) development, approbation and implementation
of innovative teaching methods; 3) professional development of in-service teaching personnel;
4) improvement of quality of preparation of future teachers through extensive clinical experience in
the best schools.

The investigation proved the advantages of the new programs for future teachers: they use
more various methods and practices, begin their career being more confident in their knowledge and
professional skills, more familiar with their professional duties in and out of school, they are more
reflective and less likely to quit the teaching career during the first years of in-service activity.

Keywords: teacher training / preparation, practical component of the
professional training program, a professional development
school, school - wuniversity partnership, PDS National
Association
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Kyryl KOTUN
VALUE OF PEDAGOGICAL PRACTICE IN THE PREPARATION OF FUTURE PRIMARY
SCHOOL TEACHERS IN FINLAND

In the article we consider the importance of pedagogical practice in primary teaching
training in Finland. We note that practice teaching is organized in special practice schools as well as
in regular schools. Many practice periods follow each other, and every period is integrated into the
totality of the teacher education programme. At the start, the students observe pupils of different
ages, their roles as group members, and their ways of interacting in the instruction process in
different classes and grades. Every study period has its aims and characteristics. Practice usually
consists of successive internships from the beginning to the advanced study levels. Although the
organization of practice studies is predominantly the same in different universities, such studies may
be applied and adapted to use according to local conditions. Following introductory practice at the
beginning of studies, there is, first, basic practice, then field school practice, and, finally, teaching
practice.

The structure of teaching practice studies may wvary considerably from university to
university, up to fifteen credits on average. During basic practice, students become acquainted with
the teaching of different subjects, the basic forms of teaching, and of the evaluation of teaching and
learning. Students plan, teach, and evaluate lessons in different subjects. The basic practice is
completed in the university training school, and the supervising class teachers are also responsible
for portfolio work. A compiled portfolio may also contain teaching material that a given student may
have produced along with his or her account of practice and his or her own work evaluation. On the
whole, the portfolio concentrates on an analysis of the teaching of various subjects. Students also
observe the teaching of their classmates and convey their assessments in their portfolios.

The practice period includes much discussion about student teaching and the student
portfolios. All practice studies are integrated with other studies, and basic practice teaching relates
mainly to didactics and to courses in subject didactics. The field school practice teaching and the final
practice teaching are study periods that may be combined when the students are widening their
views regarding teaching as a profession and different ways of working as a teacher. The aim is for
the students to seek their own ways of working as classroom teachers. They work together with their
supervising teachers and with increasing responsibility in the same class, over a relatively long
period. This practice internship is often combined with field trips to particular educational
institutions. Students also become acquainted with the issues of special education. During these final
practice periods, they are expected to employ research-based thinking skills and to identify possible
themes for their respective theses if they do not continue their Proseminar work. The whole study
project is linked to these practice studies.

The main principle of the programme is the integration of the various aspects of the teacher
education programme through research-based thinking and argumentation. However, this principle
as such is not sufficient. How research is defined and what is meant by a research-based approach are
also essential. An extensive and liberal interpretation of research is applied.

Keywords: school practice, stages of school practice, inntroductory
practice, basic practice, field school practice, teaching practice,
curriculu), supervising teacher)

Iryna FEDORCHUK
THE TENDENCIES OF TEACHER EDUCATION DEVELOPMENT IN THE SOUTH
CAUCASUS COUNTRIES (LATE 20" CENTURY - EARLY 215t CENTURY)

Having gained the independence in 1991 following the collapse of the USSR the South
Caucasus countries (Armenia, Azerbaijan and Georgia) found themselves in a challenging situation
- the social and economic transition period which followed independence and the discrepancy
between existing education and the needs of market economy caused the fall of education quality and
its efficiency. The new realities of the transition towards democracy and market economy imposed
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new requirements and a new role for education in the context of knowledge society. They also
challenged the whole concept of teacher training since a teacher plays a significant role in the
development of intellectual potential of the country.

In this article the tendencies of teacher education development in Armenia, Azerbaijan and
Georgia are presented based on the in-depth analysis of each country national legislative framework
in the sphere of education and literature review (international studies and reports, statistical data
and policy documents relating to teacher education). By studying the key commonalities and
differences that have developed in the sphere of teacher education over more than twenty years of
independence, the following tendencies are distinguished: decentralization of higher education,
integration to the European education area, content modernization, quality assurance, transition
towards continuous professional development of teachers, cooperation with international
organisations, insufficient use of ICT in studying process, deteriorating status of the teaching
profession.

The author associates the developments and innovations in teacher education in the South
Caucasus countries with the search to respond to challenges that arose during the reform of the
education systems in the context of European and global tendencies.

Keywords: teacher education, tendencies, teachers, the South Caucasus
countries

Olena BILOUS
ICT TRAINING OF FUTURE TEACHERS IN THE EUROPEAN UNION COUNTRIES

Teacher training in the field of information and communication technologies is considered as
an important question in many countries. Today teachers must be able to use ICT in teaching and
their own continuing professional development.

The aim of the article is to examine the place of ICT training in the systems of initial teacher
education of the European Union countries.

According to the findings, there are no policies concerning ICT in initial teacher education in
Greece, Estonia and Portugal.

There is also no information about the specific policies in Luxembourg, the Czech Republic,
Cyprus and Malta. However, most of teacher training institutions or universities of these countries
include ICT training in their educational programmes.

In Austria, Denmark, Ireland and Finland, ICT in initial teacher education forms part of
national strategic documents.

ICT training is compulsory in Bulgaria, Spain, Romania and Hungary.

In Belgium (Flemish Community), Italy, Lithuania and Slovakia, competence in the field of
information and communication technology is considered as one of the basic teacher competences that
must be formed during initial teacher education.

ICT is fully integrated into initial teacher education in the UK, Latvia, the Netherlands,
Germany, Poland and Sweden and is included in professional standards. France has also
implemented national certification.

Keywords: teachers’ training, teachers’ training in ICT sphere, EU
member-states

Sergiy BOBRAKOV
COMPARATIVE ANALYSIS AND GENERALIZATION OF TEACHER EDUCATION
EXPERIENCE AT GERMAN AND UKRAINIAN UNIVERSITIES

The article deals with the comparative analysis of structure and content of teacher education
in Germany and in Ukraine at the present stage, highlights key components of reforming of
Ukrainian teacher education with the use of practical experience of the organization of teacher
education in Germany.
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The comparative analysis revealed that the structure of both German and Ukrainian teacher
education is organized according to the requirements of Bologna declaration but both countries try to
preserve their historical and national traditions of teacher education at the same time.

We singled out that the content of German teacher education is based on practice and person-
oriented approaches; the domination of variety of pedagogical practices is present during the whole
period of teacher training.

The conducted comparative analysis allowed us to single out the following components of
Ukrainian teacher education, which could be improved based on German teacher education
experience:

1. The cooperation between theoretical and practical training of future teachers should be
established, the constant improving of pedagogical practice should be provided.

2. The process of teacher training should be centered on the principles of practice and person-
oriented approaches.

3. The principles of electiveness and course diversification during the teacher training
should be implemented.

4. Polyvalent bachelor programs and introductory practice before entering the university
could help to solve the problem of professional choice in Ukrainian teacher education.

5. Universities should take modern educational technologies when designing the content of a
teacher education program.

6. The needs of a secondary educational establishment should be taken into account when
designing the content of a teacher education program.

7. Development of student-teachers’ creativity, ability to apply new technologies in the
study process, research qualities should become one of the priority goals of national system of teacher
education.

Keywords: comparative analysis, teacher education in Germany and in
Ukraine, educational reforms in teacher education,
generalization of teacher education experience

Iryna REGEILO
DOCTORAL TRAINING TRENDS IN THE EUROPEAN EDUCATIONAL SPACE

There was the academic revolution in the higher education system at the end of the 20t -
beginning of the 21st centuries, which is characterized by great changes and transformations,
primarily globalization. In such conditions on the one hand there appear the opportunity to study
and conduct research that go beyond borders, on other hand - the challenge for national culture and
autonomy can be seen. The key problem, which can solve the mentioned contradiction, is quality of
education at all levels, including doctoral training, as the number of international research projects is
increasing. So there should be enlightened the leading trends in doctoral training in the European
Educational Space, which influence the doctoral training quality ensuring. Among them: legislative,
which is characterized by making the doctoral training legislative framework; reformational, which
grounds on transforming all the components of doctoral training; priority, which determines the key
direction — ensuring the quality of doctoral education; organizational and educational dynamics,
which lies in the rapid increase of doctoral research quantity; pragmatic, which is caused by the
profound interest of scientists to third cycle education and research projects realization to solve
undecided issues; organizational and managerial, which reflects the culture of managing the doctoral
studies structure, doctoral schools and doctoral programs functioning; improving the scientific
supervision of doctoral programs that significantly influence the improvement of thesis quality if
experienced scientific supervisor managers effectively and young scientist receives qualified
assistance; responsibility, which lies in charging the main responsibility concerning the doctoral
training quality ensurance on higher education institutions; internationalization connected with
cooperation in the field of doctoral education with other countries; mobility for better education to
ensure the competitiveness of doctoral studies’ graduates on educational and labour markets,
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reaching the international comparison of educational standards etc.

Studying the European experience of doctoral training gives the grounds for improving and
if needed reforming the national model of training in aspirantura (PhDs) and preparation in
doctorantura (Doctors of Sciences). This will facilitate the improvement of theses effectiveness and
quality.

Keywords: trends, doctoral training doctoral education quality,
approaches to scientific supervision

Olena KAYDANOVSKA
CREATIVE METHODS OF EDUCATIONAL DESIGN IN ARCHITECTS PROFESSIONAL
TRAINING: WORLD EXPERIENCE

Considering world experience in future architects training, «Architectural design» is the
main subject in content of learning, and this subject has significant opportunities for the formation of
readiness for creative professional activity in the field of architecture, for educating creative thinking
and need for self-development. Creative methods of project work are relevant and required in
architectural education, they teach students to independently solve a set of tasks which are important
for architectural practice, social and interpersonal communication, professional growth.

The purpose of this article is to review creative methods of educational design in world
practice and to define possibilities of its implementation in modern architect’s professional training.

The leading idea of architects professional training at modern stage is conceptual design,
which by its essence is maximally close to architectural activity in social space and it already is a
component of professional’s project culture.

Method of conceptual design teaches architecture students to see the world in special
professional manner — synthetically, constructively and deeply; it allows to reorganize educational
process, to interest students by using such creative methods and approaches as abstraction,
systemacy, scenario modeling, compositional solutions variation and stylization.

World practice of architectural education makes focus on expansion of student’s professional
competence; on gaining intellectual, spatial, technical and interpersonal communicative skills; on
understanding historical, socio-cultural and environmental context of architecture. Purposive
mastering of basics of architectural search creative process, gaining basic experience of independent
work in the sphere of design promotes specialist’s professional development, teaches to
comprehensively solve architectural design problems and to understand architect’s role and
responsibility towards society.

Keywords: architectural education, design, creation, professionalism,
architect’s method

Nataliya PAZYURA
FORMS AND METHODS OF INFORMAL TRAINING OF LABOR FORCE IN JAPANESE
COMPANIES

In the article the author analyses scientists’ different approaches to the issue of informal
training of labor force. Informal training has been considered an important factor for the
improvement of a company’s productivity, effective alternative to the traditional forms of
professional development of human resources.

On-the-job training is an integrated process of acquisition of professional knowledge and
skills by means of everyday activity on the working place. It is important means of accumulation and
realization of specific knowledge in a company. Informal training or on-the-job training may be
provided by different ways and differs form off-the-job training in predominance of practical tasks
over theory, a great number of individual assignment under the supervision of a coach, solutions of
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current issues of the working place. Many scientists consider this type of corporate training indirect,
unconscious, unplanned and so, informal. Though they admit that practical solutions of different
problems of working place is more effective than passive acquisition of knowledge.

In this context, the great attention should be paid to the innovative forms and methods to
encourage the learner to respond actively in the process of acquiring skills and knowledge. The most
widely used forms of informal training in Japan companies are coaching, mentoring, rotation, cross-
training. Informal training in the forms of coaching, team work, case studies has proved to be very
effective. Main advantages of this type of training may by found in the formation of communicative
modes between colleagues in the discussions of current issues of working place. That is why scientists
consider this type of training a learner’s social process in his or her professional activity and
communication with other colleagues, an integrated part of complicated set of relationships which are
realized on the working place.

Keywords: informal training, on-the-job learning, forms and methods,
labor force, coaching, mentoring, rotation, cross-training,
human resource development, working place

Yuliya GREBENYK

MODERN TENDENCIES OF FORMING COMMUNICATIVE CULTURE OF MEDICAL
COLLEGES’ STUDENTS IN THE UNITED KINGDOM OF GREAT BRITAIN AND
NORTHERN IRELAND AND THE USA

It is grounded the importance of forming of communicative culture of medical colleges’
students in Ukraine. It is determined the essence of concept «communicative culture of medical
college’s student « and the basic ways of forming of communicative culture of medical colleges’
students. It is grounded the necessity of studying foreign experience for forming of communicative
culture of medical colleges” students. The basic tendencies of forming of communicative culture of
students are found out in the medical colleges of Great Britain and the USA. Recommendations are
created in relation to bringing in foreign experience in forming of communicative culture of medical
colleges” students of Ukraine.

Globalization in the modern world engulfs all spheres of existence of society. Education is not
an exception. Globalization in education predetermines the certain standards of educational services,
upgrading education, exchange of experience and information, probation period (studies and work
abroad, volunteer programs), creation of virtual educational establishments for world integration,
realization of international conferences and programs, on an exchange for young people. That results
a high competitiveness in the world labour market.

The study of foreign experience allows creating favourable changes in the Ukrainian system
of higher education. Medicine is one of the science areas which must develop constantly. Medicine is
a healthy future of the society. Searching of vaccines and medications for incurable illnesses is one of
the main tasks of medical workers.

The studies of modern tendencies of forming communicative culture of medical colleges’
students of Great Britain and the USA will allow to describe the basic problems of forming
communicative culture of medical colleges” students in Ukraine and find the ways of developing
communicative culture of medical colleges” students in Ukraine.

Keywords: communicative culture, medical college students, virtual
educational establishment, world integration
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Vasyl HUMENYUK
QUALITY ASSURANCE IN TRAINING MEDICAL STUDENTS IN THE CONTEXT OF
TRAINING INTERNATIONAL STUDENTS IN UKRAINE

The Ukrainian and international experience of assuring quality of training medical students
has been demonstrated through international rating scales. Modern Ukraine has developed practice
of grant of higher medical education for foreign students. Its substantial failing is that public
organizations and professional medical associations don’t control the questions of quality of
preparation of specialists. The prospects of expansion of sphere of services for foreign students are in
plane of two external systems of estimation of quality of medical education. First are the systems of
external evaluation of quality of education in higher educational establishments. In different
countries they have features and specifics, but generalization gives grounds to confirm stability and
same purposefulness of the obligatory periodic monitoring of knowledge of all students. The
successful drafting of tests is a condition for passing to the next stage of studies, or for the getting of
professional qualification. Monitoring is performed by independent agencies, state or regional
centers. Foreigners, which get the higher medical education, are subjected to the estimation of quality
through: separate system of examinations for the foreign specialists of medical profile, which give a
right on complete or limited medical practice; same examinations, which must be passed as by foreign
applicants, as ukrainian students too. Ukraine has chosen exactly this way. The external monitoring
of quality of knowledge of medical students (ukrainian and foreign) was founded in 1997-98 years.

The second system is monitoring of quality after procedures of the world ratings of
universities (Academic Ranking of of World Universities, ARWU) (Broad Subject Fields, ARWU-
FIELD) and separate areas of knowledges (Subject Fields, ARWU-SUBJECT), in which the
Ukrainian universities are not represented. From data of Webometrics on 03.01.2013 from Ukrainian
medical higher establishments of education in the Internet most widely are presented Donetsk
medical university — on 2021t place; 4394" — Bukovynian; 7246% - Lviv; 7812t — Odesa; 8309 —
Lugansk; on 5970t place is placed Ukrainian medical stomatological academy.

In subsequent there are needed to be researched the questions of decline of subjective effects in
monitoring of quality of higher medical education in Ukraine, mechanisms of their comparison with
the European standards of quality, development of ways of influence of indexes of the licensed
examinations of specialists on their employment, which will allow to increase the rating of the
Ukrainian universities, provide subsequent development of educational services on an export.

Keywords: higher medical education, international students, educational
services export, universities ranking

Stanistaw CHROBAK
PORTRAIT OF A MAN IN HUMANITY. A FEW NOTES ON HOPE IN THE FIELD OF
CULTURE

The article is devoted to the question of hope which refers to a human being in his deepest
essence. The author presents different philosophers’ views of answering the key questions: «Who am
I?», « Where do I come from?», « Why do I exist?’, «How should I live?» in order to explain human
existence, and at the same time, they try to extract all crucial dimensions which create this existence.
Hope is the basic way to enter the reality of human form and participate in it in a creative way. It
covers the entirety of dynamic processes of becoming a grown up person, and at the same time, it
informs about the desire hidden in each of us — about the hope of «full being».

Every person constitutes its own rich, internally complex and inimitable reality where there
is always some place for distinction and individuality. Updating of possibilities, which are a part of
human nature, is performed in culture. Thanks to culture, people know not only the reality of the
world, but culture is also a way to self-awareness. This self-awareness shows human distinctions in
the world of things, human dignity and value, it helps to discover the world of different values, and
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thanks to human conscience it is possible to classify those values. A man who is open to the future,
who formulates distant and significant goals, who searches for the ways to achieve a desired result
and who is able to take some actions - even making mistakes — is often homo esperans, a man of hope
(J. Kozielecki, 2006).

Hope is dynamism which always releases some actions and opens new horizons for
understanding the meaning of human creativity. The substance of hope, interpreted in this way, will
be the future good, a difficult one but possible to be achieved, desired by the will. Therefore, creating
culture, searching for the meaning of life, desire for knowledge and finding the truth result from the
human nature. Culture is a form of human existence in the world and it introduces harmony and
beauty. Concern for culture is the concern for a man.

Culture, existing in a close relationship with people and their history, is subject to the same
dynamics that can be found in human history. A man is, at the same time, a child and a father of the
culture he lives in. Culture and creative work give people a possibility to go beyond the material
reality and «to humanize» the world that surrounds them.

Keywords: man, humanity, hope, man of hope, human creativity, desire for
knowledge, human nature, desire for finding the truth
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