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Summary

The article deals with the problem of communicatbeempetence as the
basis for the formation of multi-lingual persongldf the student-philologist. The
regulatory framework in the sphere of linguisticgmmality has been investigated.
The term communicative competence has been defirtbe investigation.

GLOBALISM AND MULTICULTURALISM IN EDUCATION

Gogova L.
Institute of Slovak Studies, General Linguisticd Media Studies
University of PreSov, Slovakia

Active use of foreign languages, as a key competefiche contemporary
modern and multicultural society, has brought immatation of new ideas into
the field of education. During the last decadesshdt in foreign language
education (from traditional grammar and task-basggproaches to more
communicative and interactive ones) has offeredvations in foreign language
teaching, which refers to the process that is noly ocomplex and
multidimensional, but also diverse. Socio-cultudaversity includes tolerance,
acceptance and respect of the uniqueness of eadividuml, moreover,
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demonstrates how to @<stand relate to other peopile a common, but on tr
other hand multicultural environm.

Reischauer [1973:449dmits that education needsprofound reshaping. F
adds: “Humanity is facing grave difficulties thainconly be solved on a glok
scale. Education is not moving rapidly enough tvle the knowledge about t
outside world and the attitudes toward other pedpd may be esseal for
human survival“. Taking into consideration social context of edumatiits
members, their needanguage competences as well as their identrtidifferent
educational environments, the process of educaggomes‘global” .

Figure 1: Globakducation in relation to traditional and moderncadional
approaches

Fisher and Hicks [1985:8] defirglobal educationas “education which promot
the knowledge, attitudes and skills relevant tsmfjvresponsibly in a multiculture
interdependent wid”. Moreover, it “consists of efforts to bring altochanges i
the content, methods and social context of edutatioorder to better prepa
students for citizenship in a global age” [Knie@%45]. In other words, mode
education should follow sodal transformations as well as individual ethnid
national identities in order to help students tgua® cros-cultural awarenes:
Cates [2006] introduces the most important condeeas of global educaticthat
should be included in the school cculumand divides them into the followir
categories: peace, human rights, development,hendrtvironmer.

Taking into consideration global issues, which mtevmeaningful conter
for education and implementing them into the preces educatio, students
become more interested in world proble they develop criticalinking. promote
social responsibility, respect for diversity and father culturesimprove their
communication, cooperation and prob-solving skills etc.

In addition, he main goaof foreign language teaching/learning is mak

the process of learning authentic, motivating, reééng and above all mo
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effective. Participation in authentic situationadiees students to use their general
knowledge, it improves their linguistic skills tening comprehension, reading for
specific purpose, writing proficiency, accuracy gmmmar and vocabulary) as
well as other skills such as communication or tezdirskills. In this context, it is
essential to note that communication skilts not only include the use of target
language for cognitive purposes but they also wwoskills regarding co-
operation, empathy, tolerance or adequate reactoongiverse socio-cultural
problems.
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Summary

In this paper we want to draw our attention toithportance of integrating
global and multicultural issues into the processedification. Foreign language
learning in authentic cultural contexts with autiersocio-cultural themes not
only helps students to develop their communicaskitis and competences but
also raises their interest in important world issue
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