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Christianity has contributed to the evolution ofltaere, politics and social
development of the United Kingdom. The objectivetlwk article is to analyse the
impact of Christian faith in education in the UKhi3 text focuses on the period the
beginning of which is marked by the 1944 Educathoh and its main aim is to present
and analyse the major changes that took placesipdkt-war period and are influencing
the British system of education in connection wehgious education (formerly known
as ‘religious instruction’).

Christianity, from its very early times has closdlgen attached to the state-
building efforts of the sovereigns and Anglicanibiais become an important British
identity marker [Gilley and Sheils, 1994]. Rightteaf the Elizabethan settlements
religion was taught, advertised and propagatedertydevel of British society. Despite
the fact that Britain developed into a modern, ligaadustrialized and scientifically
enlightened capitalistic society by the turn of ##" and 28 century, the generally
accepted and propagated world-view remained roatedChristian morality and
teaching. The Church has traditionally been aativproviding education for centuries
enforcing and recreating ‘a natural right’ to exgs@n opinion in questions concerning
and influencing further development of educatiomiiton, 2009]. By the end of the
19" century, due to the rapid industrial development arbanisation the British society
radically transformed and the Church alone coult cope with the demands.Since
1944, non-denominational Christian religious ediocats legally compulsory in state
primary and secondary schools in England and Walkes.school day is supposed to
start with an act of collective worship and religgdessons should be provided, which
concentrate on Christianity as the main religioasglition of the country. Alberts states
that “Until the mid-1960s, religious education indgtand was about Christianity only”
[p. 87]. It is also important to emphasize, howeveat the so-called Cowper-Temple
Clause states that “no religious catechism or iclig) formulary which is distinctive of
any particular denomination shall be taught in Hohools” as Jackson underlines
[p. 87]. The 1944 Education Act as Albert adds ritf@rs the responsibility for
Religious Education from the churches to the statech means, for example, that the
Religious Education teachers do not need approwal the church any longer” (p. 88).
The act requires religious education to be taugbom@ing to an agreed syllabuswhich
must be the result of an agreement among the Lé&chlcational Authorities,
representatives of the Church of England, otherochemations and the teachers’
organisations. The 1944 Act is seen as an impolamatmark since this first provided
compulsory education for all children between thlgesaof 5 and 15. This also
introduced the tripartite system in state educdfiiish grouping schools into three main
categories: grammar schools, secondary modern lschnd technical schools. Beyond
the basic tripartite system, the 1944 Education v&ciognised country schools and
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voluntary schools, which were further divided intaluntary controlled-, voluntary
aided-, and special agreement schools. As Pauldidkrelaims, “The vast majority of
country schools [...] were non-denominational imm& of collective worship and
religious education” [p. 157]. On the other handluntary schools were established,
financed and managed by church authorities “angbtbeise nature of requirements for
religious education and collective worship dependeon whether the school was
voluntary controlled, special agreement or voluntaded” [ibid, p. 157].

The inclusion of the statutory obligation for rétigs education was a new feature
in the 1944 Education Act, which declares thafgrelis instruction “shall not include
any catechism or formulary which is distinctive @y particular religious
denomination” (s.26). This act contributed to thensformation of other syllabuses in
England and Wales so that the changes reflect #exlan of a multi-ethnic and
multinational society that Britain already was imet1970s. Multi-faith syllabuses
include non-religious worldviews and strive to offee students a more comprehensive
overview of the religions of the world — and of tHK — they can get in contact.

The 1979 elections in the United Kingdom broughe thictory of the
Conservatives and Margaret Thatcher became theeprimister. The new government
was committed to reforms and education could no@abeexception from that. The
reform was manifested in the development of a amati curriculum’ that would be
applicable for all state-maintained schools allgwiompetition and comparison of the
schools. This idea was manifested in the 1988 Eaucd&eform Bill, “which may
legitimately be regarded as the most comprehensfe@m of the school education
system in England and Wales since 1944” accordmgMeredith [p. 159]. As
Meredithstates, it was the first time that the negulation “made provisions for a
national curriculum for secular education” [ibid,159]. It declared, among others, that
collective worship in non-denominational schoolowdd be broadly of Christian
character, when ‘broadly’ meant that though theatter of it should reflect the broad
Christian traditions but should not concentrate tbe teaching of one particular
denomination. These provisions still represent llases of religious education in
England and Wales.Thus, a greater emphasis isnpilieomulti-ethnic and multicultural
character of the given area allowing the studeatgydin a better insight into the
religious diversities and different world-views.

Religious education is thus statutory for all régjied pupils, though subject to a
right to parental withdrawal under section 71 oé th998 School Standards and
Framework Act. As Meredith underlines “while thetional curriculum is formulated
centrally by the Secretary of State, the religioeducation syllabus is locally
determined, subject to certain statutory constsaiand may take into account the
particular ethnic and cultural complexion of theearconcerned” [p. 161].lt is also
important to clarify that not every act of colleeti worship has to be of ‘broadly
Christian character’.

Regardless the series of criticism that have appear connection with the
different education acts that controlled this afeaBritish system of education seems
democratic, well organized and expresses the widl affort of the different
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governments to ensure balanced education for tkiege@erations providing the widest
possible range of information while supporting tiggt for free choice.
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Summary

This paper discusses some aspect of the evolafisaligious education in the
United Kingdom. The authors objective is to provaderief overview of the factors that
contributed to the contemporary relationship ofesteeligion and education.
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CUTYATUBHMI NIIXII J0 OIATOTOBKU MAMBYTHBOT O
BUMTEJISA IHO3EMHOI MOBH

Cinyn M.M.
Myxkauiecokuii 0epacagnuil ynieepcumem

IMocTanoBka mpo6Giaemu. OBOJOAIHHS IHIIOMOBHMM CHUIKYBaHHSIM B yMOBax
Cy4YacHOI IIKOJIM Mae€ TeBHi mpobiaemu. Hacamriepes, BOHM 3yMOBJICHI MEpPEXKEIO TOJIHUH,
BU3HAYCHUX HABYAJIbHUM IUIAHOM, IMPOTE METa MOBMHHA BUKOHYBAaTHCh, YOMY MArOTh
CIIpUATH JOIIBLHO Ji0paHi 3acoOu. Bimomo, 110 Take 3acBOEHHS MOBJICHHS
3MIMCHIOETBCS HA JOCHTh OOMEXKEHOMY MOBHOMY MaTepiaji, J0 OBOJIOJIHHS SIKUM
HEOOXITHO CTaBUTHCS HE SK JO METH HaBYaHHSA, a SK J0 3aco0y po3B’s3aHHS
KOMYHIKaTHBHUX 3aBlaHb. Sk 3a3Hauae [.B.Kommanchkuii, HE3aJeKHO BiJ PiBHS
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