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THE PRACTICE-TEACHER’S PEDAGOGICAL
REFLECTION AS THE WAY OF FOREIGN
LANGUAGE VOCABULARY EXPANSION

Cmammst npucesuena npobdiemi nedazociunoi peghnexcii cmyoenma-
NPAKMUKAHMA K WIAXY POSUUPEHHS  CIOGHUKO20 3anacy IHO3eMHOI
mosu. Ilio nedazociunoio peghnexcicio agmop po3ymic cucmemamuyHuil
npoyec camoCcnoCmMepPedcentst ma camooyinKu neoazoaa, sSKuil nepeobadae
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cnocmepedicents 3a 81ACHOI0 OIANbHICIIO 8 KAACI, 000yMy8aHHa ii npudun
i pe3ynvmamie 3 Memorw NoOaIbUO20 BHECeHHA 3MiH. Y cmammi 8useieHo
OCHOGHI emanu ma cnocoou peguexkcii MatlOymuix yuumenié [HO3eMHOL
MOBU O POSWUPEHHST COBHUKO20 3anacy iHozemnoi mosu. Busnaueno
ponb  ybo2o mpoyecy y @Dopmyeanni npogecilinoi KomnemeHmHocmi
CMyOeHmie-npaKmuKanmie.

Kniouosi cnoea: poswupenns cioenukozo 3anacy, neoazoiuna
peghnexcis, emanu, cnocobu, Npakmuxa, Maubymuitl euumenv HOZEMHOT
MOo8U, npogecitina KoMnemeHmHiCb.

Cmamvss  noceewena  npooneme  neoazoeuyeckou  pegexcuu
CMyOeHma-npakmukanma Kak mnymu pacuupenuss Clo8apHo20 3anacd
unocmpannozo ssvika. 1100 nedazocuueckoll peguexcueli agmop nOHUMAaem
CUCEMAMUYEeCKULL NPOYecc CAMOHAOMIOOEHUs. U CAMOOYEHKU neddazoad,
npedycmampusarowull HabiooeHue 3a COOCMEEHHOU OesIMelbHOCIbIO 6
Knacce, 000ymbleanue €€ npuUUH U pe3yibmanmos ¢ Yeibio nociedyioue2o
BHeceHUs usMeHeHull. B cmamove 6viseienvl 0cHo8Hble d9Manvl U CnocoObl
peuexcuu OVOywux yuumeneiu UHOCHMPAHHO2O S3bIKA OJisl PACUUPEHUs
cnosapst 3anaca UHOCMpanHoz2o sizvika. Onpedenena poib 9mo2o npoyecca
6 Gopmuposanuu npodheccuoOHarbHOl KOMHEMEHMHOCMU — CIMYOeHMO6-
NPAKMUKAHMOS.

Kniouesvte cnosa: neoazocuueckasi peghnexcusi, smanvi, Cnocoowl,
npaxkmuka, 6yOyuuil yuumeib UHOCMPAHHO20 S3bIKA, NPOPECcCUOHATbHAS
KOMNEMeHmMHOCHb.

The article deals with the problem of the practice-teacher’s
pedagogical reflection as the way of foreign language vocabulary
expansion. The pedagogical reflection is considered by the author as
a teacher’s systematic self-observation and self-evaluation process,
providing surveillance of its own activities in a classroom and thinking
about its causes and results with the aim of subsequent changes. The
main phases and means of the future foreign language teachers’ reflection
for their foreign language vocabulary expansion were defined. The role
of this process in the formation of the practice-teachers’ professional
competence was identified.

Key words: vocabulary expansion, pedagogical reflection, phases,
means, teaching practice, future foreign language teacher, professional
competence.

The concept of modern Ukrainian education modernization
involves the training of qualified, competitive and competent
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professionals according to international standards. Up to date, an
important demand for the individual of every foreign language
teacher is not only a high-level theoretical knowledge and practical
skills, but also the ability to non-standard creative thinking and
pedagogical reflection. Such teacher forming process is made not
only theoretically, but practically, so the question of reflection
during a teaching practice at school as the factor of foreign
language teachers’s professional competence formation, including
their foreign language vocabulary expansion, is considered to be
important today.

Many scholars, including L. Avramchuk [1], O. Blinova
[2], I. Kotyk [3] and others, have studied the teaching practice
problems. The formation of foreign language teacher’s
professional competence has been studied also by many scientists
(N. Barhramova, A. Bihych, N. Borysko, S. Nikolaeva etc.).
However, the analysis of scientific literature has shown that the
problem of the future foreign language teachers’ reflection during
their teaching practice, espessialy foreign language vocabulary
expansion, 1is characterized by insufficient theoretical and
methodological elaboration.

The purpose of the article is to identify the main phases and
means of the practice-teachers’ reflection for their foreign language
vocabulary expansion, the role of this process in the formation of
their professional competence.

Nowadays a teaching practice is an important factor for every
future teacher self-esteem and self-improvement. Students should
realize the prime importance of a teaching practice, which is the
first time that a future teacher learns that role behavior, which
will be crucial to his future career. In order to make this first
attempt successful, and the their further professional competence
development more effective, the student should use all available
means, including an pedagogical reflection, that is a reflaction of
a teacher.

The pedagogical reflection is considered by the author of
the article as a teacher’s systematic self-observation and self-
evaluation process, providing surveillance of its own activities in
a classroom and thinking about its causes and results with the aim
of subsequent changes.
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According to the definition given above, the reflection process
of a student as a future foreign language teacher is very important
espessially in the terms of teaching practice and is the effective
factor of the foreign language teachers’ professional competence
formation, including their vocabulary expansion.

We believe that teaching practice may be apt time for future
teachers to begin the process of reflection, because of a good
chance to focus on at least one class, to see the features of own
teaching (for example, what words you use to solve cases of bad
behavior, encourage pupils to use a foreign language oftener and
others), desiring to change them for better.

An emphasis should be made on the fact that such pedagogical
reflection of a student-philologist being as a practice-teacher at
school can have many ways, stages, means, level and others, but
the most important are considered by us to be phases and means.
We would like to name only those that should be not only at the
very beginning of such reflection, but also during the whole this
process.

The first phase in the practice-teacher’s reflection towards
foreign language vocabulary expansion is to collect, record and
analyze an information of what is happening and has happened
in the classroom from the point of view of vocabulary using. The
means to be implemented at this stage can be a: 1) «Teacher’s
Diary», 2) peers’ observation, 3) pupils’ feedback (reactions and
responds).

The «Teacher’s Diary» is a personal diary in which a student
analyzes its own and pupils’ activities at a lesson from the
psychological and educational point of view, tries to find causes
of progresses and problems at the foreign language vocabulary
usage, solutions to last, and so on. A student may also describe
own reactions, feelings, vocabulary used and those observed on
the part of the students. Practice-teachers are likely to begin to
pose questions about what they have observed. The specifics of
the diary is seen by us to promote practice-teachers’ professional
competence and foreign language vocabulary expansion. This kind
of a diary shouldn’t be confused with the other kind that is an
essential and official part of documents on a practice to be given
to a methodist after a practice term.
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Diary writing does require a certain discipline in taking
the time to do it on a regular basis. So, it is very important
and nessesary for a student to make notes at «Teacher’s Diary»
regularly and constantly, to realise this importance and nessecity
in order not to forget about it. So there are some demands to
a student as a practice-teacher, they are: its responsibility, firm
desire to be a teacher in future, capability to a self-discipline
and self-critics, tolerant and kind person, attentive to others, and
so far. On such features ground the person could associate itself
with a real teacher, realising the purpose of teaching activity
and having a good motivation to personal and pedagogical self-
realization. That is why we propose such name of the diary —
«Teacher’s Diary».

We propose to divide each note of the diary into five main
parts towards every lesson: 1) the purpose and objectives of
it; 2) the activities and methods; 3) classroom management;
4) students; 5) teacher (self-analysis). According to such parts of a
diary writing, students could:

— in the first part — highlight thoughts on a level of pupils’
understanding a subject; themes and objectives’ complexity, and
the foreign language vocabulary used;

— in the second part — analyze the diversity and curiosity of
teaching means and kinds of activities, the time usage, methods
and principles of training, the way of new tools implementation,
possible ways of improving the structure, content of the lesson,
and foreign language vocabulary used,;

— in the third part — analyze their own classroom
management: the chosen pace of a lesson, variety of selected
species and the result of their use, clarity of the tasks to students,
giving each student an opportunity to take an active part in a
lesson, and the usage of foreign language vocabulary;

— in the fourth part — analyze the level of the pupils, their
interest in the course of the lesson that they liked and vice versa,
to compare the mood and behavior of a class at the beginning and
end of a lesson, whether during the whole lesson or not the pupils
used a foreign language, to try to identify possible problems and
the foreign language vocabulary used;
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— in the fifth part — analyze their own activities in a
classroom, including the level of self-control and self-esteem, and,
the most important here, the usage of foreign language vocabulary.

We suggest the sample of every note for «Teacher’s Diary» in
the form of parts and questions:

1. Lesson objectives:

— Did the pupils understand what we did in the lesson?
What vocabulary did I use? What problems did the pupils have (if
any) and what words did I use trying to solve them?

—  What and how did they ask? Was there a clear outcome
for the pupils? What vocabulary did they use showing this
outcome?

—  What did they learn or practise in the lesson? What new
words did they learn? Was it useful for them? What words did they
used in mostly cases? What words couldn't they remember?

2. Activities and materials:

— Did activities last the right length of time? According to
what my words did they know it? What words did I use during
different activities?

—  What was the vocabulary used to keep pupils interested in
the activities and materials? Did it keep pupils interested?

—  What words represented new materials and methods? Did
they keep pupils interested?

— Could I have represented any parts of the lesson
differently? What new phases could I have used?

3. Classroom management:

—  Was the pace of the lesson right? Was the used vocabulary
appropriate to the chosen pace?

— Did I use whole class work, groupwork, pairwork or
individual work? What vocabulary did I use? What did I use it
for? Did it work?

— Did the pupils understand what to do in the lesson? Were
my instructions clear?

—  What phrases did [ use to provide opportunities for all
the pupils to participate?

—  What vocabulary did I use to emphasize on the pupils’
progressing?
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—  What new words and combinations could have been used
to improve a classroom management?

4. Pupils:

—  Were all the pupils on task (i.e. doing what they were
supposed to be doing)? If not, when was that and why did it
happen? What phrases did they tell? Were they correct?

—  Was their behaviour good? If not, when was that and why
did it happen? What did the pupils tell and how?

—  Were they active all the time? What lexis did they used?
Did they always use a new vocabulary? If not, when was that and
why did it happen?

—  Which parts of the lesson did the pupils seem to enjoy
most? And least? What words did they use?

—  How much English did the pupils use at the lesson? What
words and combinations did they often forget to use?

5. Teacher/Me:

—  Was my self-contol good? What words and combinations
did 1 use? If it wasn't good, when was that and why did it
happen? What words did 1 use? What words is better to use in
such situations?

— Did I manage to keep my positive until the end of the
lesson? What words did I try to use? If not, when was that and
why did it happen? What words did I use? What words is better to
use in such situations?

—  How much English did I use? Did I tell all I planned
before? If not, when was that and why did it happen?

— If I taught the lesson again, what would I do differently?
What new or other words and combinations would I use?

In other words, a practice-teacher can write whatever he/
she wants and considers it necessary and worthwhile; the more a
student writes, the more he/she can analyse the situation in future
(a well described situation can be easily remembered in a month,
a year, and the more) and a new vocabulary can be easily learned.
When all the information has been gathered, a practice-teacher
could make conclusions as a purely subjective opinion and try to
find out about the situation from the outside.

Peers’ observation. A student can invite other teachers, a
methodist, and university groupmates that are at practice too, to
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come into a class to collect information about a lesson, including
the vocabulary used by practice-teacher and pupils. This may be
with a simple observation task or through note taking. This will
relate back to the area a student has identified to reflect upon.
For example, a future teacher might ask colleagues and friends to
focus on vocabulary he/she used during praising pupils or speaking
about their errors, and so on.

Pupils’ feedback. Using the methods of interviews and
questionnaires, the student can also ask pupils what they think not
only about what is happening in the classroom, their activities and
cooperation, but also about their attitude towards the teacher’s tone
and manner to speak to them, words and phrases used. Their views
and perceptions can expand and make the collected information
more interesting one.

Then a future teacher should do a summary of own and
other people opinions, suggestions and comments, rethink its own
activities, do the work on mistakes and move on to the next step —
check an activity and usage of vocabulary by recording lessons on
audio and video.

The second phase — recording lessons. For a future foreign
language teacher video or audio recordings of lessons can provide
very useful information for reflection. The students may do and
tell things in class they are not aware of or there may be things
happening in the class that as the teacher they do not normally
see.

The proper analysis and doing this step of reflaction again
can confirm or not the progress in the teacher’s foreign language
vocabulary expansion, that is apart of its professional self-
improvement and competence development.

We believe that audio recordings can be useful for considering
aspects of future teacher talk, especially for future foreign language
teacher, answering such questions: How much do you talk? What
about? What words did you use? How much do you talk foreign
language? Is your English grammatically correct, rich etc.? What
do you need to improve in your speech? Are instructions and
explanations clear? How to improve them? How much time do you
allocate to pupil talk? How do you respond to pupil talk? What
words did you use?
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Video recordings can be useful in showing the aspects of
practice-teacher’s behavior, answering such questions as, for
example: Who do you speak to? How do you speak? Where do you
stand? How do you come across to the students?

The third phase in teaching reflection at a practice is the
search for solutions to unsolved questions and problems. As
a future teacher-philologist can conclude that some issues or
problems remained unresolved, he/she should look for new or
relevant information about their resolution or elimination. In this
case, the useful are: reading scientific works on teaching foreign
languages made by ukrainian and foreign teachers and scientists;
communicating with them, many of them have their own websites
or pages in social nets etc.; analysing the foreign language lessons,
which are of great number in Internet; sites not only for teachers,
but also psychologists to find useful educational, psychological and
pedagogical ideas.

For a future foreign language teacher the great importance is
laid onto realizing the first and third phases not in native language,
but a foreign one. This additional use of foreign languages will
improve practice-teachers’ oral and written foreign language
speech, their foreign language vocabulary expansion, thus facilitate
a communicative competence in general.

We believe that the pedagogical reflection of future foreign
language teachers is a cyclic process, because as soon as a person
begins to improve its own knowledge and skills, make some
changes in its own teaching career, changing its results, a new
cycle of self-assessment and reflection will start.

The finale element at the practice-teacher’s pedagogical
reflection in the course of foreign language vocabulary expansion
could be proposed as a combination of some checking questions:
What are you telling? What words did you use? Why and how
are you telling it? How effective is it? How are the students
responding? How can you do it better?

It is considered as appropriate after teaching practice to discuss
not only results, creative reports of students at the final conference,
but also students to present their results and achievements in their
own reflection. So, in any form students should display the most
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interesting, important or experience supplied event of practice,
caused the changes in their teaching for better and noted the
conclusions to which they came and needed actions they taken.

Therefore, in our opinion, the formation of the future foreign
language teachers’ professional competence is very effective in
terms of teaching practice in schools. The main relevance and value
is seen in of the practice-teacher’s pedagogical reflection as the
way of foreign language vocabulary expansion that can take place
in many phases, of which the most important are the following:
1) to collect, record and analyze an information, using «Teacher’s
Diary», peer observation and pupils’ feedback; 2) recording lessons
audio and video; 3) search for solutions to unsolved questions and
problems. It is sure, in our opinion, that the systematic pedagogical
reflection will contribute not only the future foreign language
teachers’ self-esteem and foreign language vocabulary expansion,
but also their professional competence development.

The prospect research is to build a professiogram of a future
foreign language teacher basing on a reflexive approach.
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LES PROVERBES LATINS COMME UN MOYEN
EFFICACE D’ETUDE DE LA LANGUE FRANCAISE

YV emammi poszenanymo nepcnexmugu uxopucmaHHs AAMUHCHKUX
Kpunamux eupasie, npuciie’is, npukazox ma yumam y npoyeci uuenHs
IHO3eMHUX MO8, 30Kpema (panyyzvkoi. Jlamunceki apopusmu, npuciis’s,
NPUKAZKU WUPOKO BUKOPUCTIOBYIOMbCA Y (Ppanyy3bKit wKoni sk Oiesuil
3acib6 inmencugikayii eusuenHs piOHOI Mo8u, aimepamypu, icmopii i
Mawomos 3Haune GuxoeHe Hasanmacicenus. Llei 00csio0 eapmuil NUILHOLO
amanizy 3 NOOAILWUM BUOIPKOBUM BUKOPUCAHHAM Y NpOYeci BUBYEHHS
@panyysvroi mMosu AK Y cepedHill wiKoni, max i GUWUX HABYATLHUX
3aKAA0AX.

Knwuosi cnosa: inmencughikayis, npoyec 6uUGUeHHs, JIAMUHCLKA
MO8a, NPUCTI s, NPUKA3KU, adOopusmu, nepexiao.

B cmamve paccmampusaiomcs  nepcnekmugvbl  UCHONBL30BAHUSA
JAMUHCKUX KPBLLIAMbIX BbIPANCEHUU, NOCI08UY, NO2080POK U YUmMam
NPUMEHUMENbHO K NPOYECcy U3VYeHus UHOCIMPAHHLIX 53bIKO8 6000we U
@panyysckoeo szvika 6 uacmuocmu. Jlamunckue agopuszmbl, NOCI06UYbL
U NO20BOPKU WIUPOKO UCHONb3YIOMC 60 (PPAHYY3CKOU wKone KaK
OelicmeenHblll  npuem — UHMeHcupuKrayuy  u3ydeHus pooHO2O  S3bIKd,
aUmMepamypul, UCMopull, Hecym Ha cebe 3HAUUMENbHYIO 80CHUMAMENbHYIO
Hazpy3Kky. Omom onvlm 3aciyicueaem HA MujamenvHoe usyueHue ¢
oanvbHetmum  U3DUPAMeNbHBIM  UCNONb306AHUEM 6 Npoyecce U3yYenus
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