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The author points to the overlap environmental education and health education. The health reasons for an
environmental protection have become an inspiration for the investigations focused on the issue of putting
one’s health at risk as a consequence of environmental influences. The results of the investigations show how
the chosen phenomena «nature vs. recreation» is understood. They also illustrate the importance of
transformation of education towards biophile orientation.
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ABTOp yKa3ye Ha TICPETHH CKOJIOTIYHOI OCBITH Ta HaBYaHHSA 3710poB’s. [luTaHHsA 300pOB’S JIIst
HaBKOJIMIIHBOT'O CE€pE€AOBUIIA CTaJIM HATXHCHHAM JJId jJ,OCJ'liJJ,)KeH]), 30CCPECIKCHUX Ha Hl/lTaHHi Ipo 3arposy
3JI0pPOB’10, 1[0 € HACIIIKOM EKOJIOTIYHUX BIUTUBIB. Pe3ynbTaTu NOCHiIKEHb yKa3yloTh, 10 BUOpaHi sIBHIIA
«IpUpoJa MPOTH BIJMIOYUHKY» pPO3KpHUTI. Tako BOHU BiJOOpa)KarOTh BaXIIUBICTH MEPETBOPEHHS 0a30BOI
OCBITH 10 3/10pOB’s130epeKyBaTbHOI Opi€HTALIIT.

Kiro4oBi cj10Ba: HaBKOJIMIIIHE CepeOBHUIINE, 0a30Ba OCBITAa, €KOJOrIYHA OCBITA, SKICTh YKHTTSA, OXOpPOHA
3710pOB’sl, IPUPOA, KYIbTYpa, 3I0POB 4.

ABTOp YKa3blBaeT Ha IepeceuyeHHe OSKOJOrMYecKoro oOpa3oBaHMs W 0OydeHHs 30pOBbIO. Bompockr
3JI0POBbSI Ul OKPYXKAIOLIEeH Cpenbl CTald BJIOXHOBEHHEM JUIsS WCCIENOBAHWI, COCPEIOTOYEHHBIX I10
BOIIPOCY O TOM, YTO Yrpo3a 3J0pOBbS SIBISIETCA CIEICTBUEM 3KOJIOIMYECKUX BIMSIHUNA. Pe3ynpraTsl
UCCIIEZIOBAaHMI TTOKa3bIBAIOT, YTO BBHIOPAHHBIE SBJICHUS «IIPHPOJA MPOTUB OTAbIXa» PacKpbIThl. OHHU TaKke
0TOOpaXaIOT BYKHOCTh IpeoOpa3oBaHusi 0a30BOro 00pa3oBaHus K 370pOBbecOeperarolieii OpueHTaIHH.
KaroueBble ciioBa: okpyxkaromas cpena, 0a3oBoe o0pa3zoBaHKe, JKOJIOTHYECKOe O0pa3oBaHME, KauecTBO
JKH3HH, 3[PaBOOXpaHEHUE, IIPUPO/IA, KYJIbTYPa, 3I0POBbE.

Adverse changes in environmental protection limit the quality of life. As implies from a
number of studies, which leading a healthy lifestyle, do not mean only elimination of health risks
for humans, but contribution to the health of the environment as well. These claims are supported
in the integrated conception of health, dealing with the consequences between human health and
the health of the physical environment and nature. It is indisputable nowadays that the
environmental crises lies not only in endangered plant and animal species, but is «an external
symptom of the crises of mind and souly (Koger; Winter 2009).

What are the implications for education? Primarily it is the respect for the fact that genetic
dispositions of humans come from the natural environment and nature provides mental and
physical health to humans. Consequently, education regulates the surplus of artificial cultural
information a person is exposed to.

Health promotion, environmental protection, education

The overlap of health promotion and environmental protection arises from the
characteristic features of environmental education, which stresses adequate understanding of
relationships and connections among the components of the environment, complex expression of
mutual conditionality of organic and inorganic nature, amongst organisms themselves,
relationships between human activity and its products and nature, including the identification of
undesired consequences of human transformational activities, leading to devastation and
endangering of natural qualities of water, air, soil, plants and animals resulting at risks not only
for human health but for the existence of life on Earth as such. Learning about and understanding
this context is reflected in a responsible relationship towards the environment, in ecologically-
friendly lifestyle and behaviour which supports health (Horka 2005, p. 26).
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By means of content analysis of the aims of environmental education we draw a conclusion
that they are in many aspects compatible with the intentions of health promotion. In the cognitive
area there are common key units: understanding the relationships between humans and nature,
consequences of human activity on the environment including the possibilities of lessening,
restricting or even eliminating the consequences, or possible risk factors for health;
understanding one’s responsibility in environmental protection related to the care for one’s own
and other people’s
health; reduction of unnecessary human needs and unjustified demands based on the complex
understanding of the value of nature.

On the cognitive-emotional level it concerns the acquisition of ethical principles of action
and behaviour (as superficial, consumer and unethical way of life encourages human selfishness
and hinders emotional, theoretical and value rehabilitation of nature etc.); understanding the
aesthetic value of nature; striving for thriftiness, frugality, consideration, responsibility. In the
cognitive-motor area there are skills and habits necessary for everyday desirable conduct of a
citizen with an emphasis on healthy lifestyle and decision-making in favour of health promotion
and sustainable development.

The overlap of health care and environment protection in research investigations

Health motivation for environmental protection became through which we attempted to
find the overlap of «health care» and «environmental protection». Acting for the benefit of
nature and the environment as the key imperative was an inspiration for the research
investigations within the research project School of health 21.

In this paper we state the results which show how respondents from the Teaching
programme think/view about relaxation in nature. First of all we briefly summarize the
environmental and health impact of recreation.

Environmental and health impact of recreation (nature vs. recreation)

The curative effect of nature on humans in the therapeutic, relaxation and recreation area is
sometimes overrated to the detriment of its function for the provision of integrity and spiritual,
mental reproduction. J. Smajs (2005, p. 93) describes it as a nature’s concern about not only
«healthy body, healthy mind», but also «about a biologically determined humanity with
adequately extensive culturex.

Relaxation in nature minimizes the adverse effects of constant physical and mental tension
brought about by the busy life in a civilised society. The recognition of the beauty of nature as a
therapeutic means and application of outdoor stays is a basis of ecotherapy. It is performed
through a relatively solitary contact of a client with the natural landscape (ranging from hikes to
places «off the beaten track» to more strenuous outdoor trips), gardening, painting, photography
or looking after plants and animals. Allows, especially to young children «without abstract
concepts point to what has been overlooked by anti-natural culture against their
will: creativity, mystery, superiority and beauty of earthly life» (Smajs 2000, p. 330).

Results of investigations on the topic How respondents — student teachers view
relaxation in nature.

A pilot study revealed that natural environment is from the point of view of human health
interesting mainly as a platform for relaxation. Therefore we attempted to find out whether the
students of the Faculty of Education Masaryk University Brno (N = 104, 98 women, 6 men)
consider relaxation a significant activity in the context of health care — diagram No. 1:
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Diagram No. 1: «To what extent do you agree with the statement: Being able to relax
properly is extremely important for human healthy.
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As illustrated in diagram No. 1 relaxation is definitely considered an important activity.
Subsequently, we asked whether the natural environment represents an interesting place for
relaxation. In our questionnaire we formulated an open item: «Imagine a place (or places) where
you would most like to relax and describe the place briefly». The relative frequencies of the
categories based on the answers are illustrated in diagram No. 2:

Diagram No. 2 «Imagine a place (or places) where you would most like to relax and
describe the place briefly».
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The most frequent category is nature with 60.6%. Other significant categories are:
sea/beach (24%) and silence/peace (17.3%). Although the term «nature» is rather general and we
for certain can not say what exactly respondents mean by the term, we assume that our research
hypothesis that majority of students consider nature a suitable place for relaxation. To specify we
used the following closed item, whose evaluation is illustrated in diagram No.3:
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Diagram No. 3: «To what extent do you agree with the following statement: Nature (green
areas, park, forest, etc.) is a suitable place for good relaxation».
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In our research probe we were attempting to find out whether respondents experience any
obstacles to good relaxation and whether these have environmental context — see diagram No.4:

Diagram No. 4: «If'you think that life in a city hinders good relaxation, write down which
obstacles you find».

50% |

40% |

30%

20%
s

0%

noise polluted too many lack of car stress
air people green transport
areas

It seems that obstacles to good relaxation often have environmental context — in the first
place it is noise (47.6%), then polluted air (33%), next there is a category with social context too
many people (23.3%), followed by lack of green areas (22.3%).

Good relaxation is seen as an important component of health care and it is also often
associated by the respondents with relaxation in the natural environment. The obstacles to good
relaxation are often attributes of the damaged environment (Horka; Hromadka 2010).

Conclusion — ldeas for the upgrade of the educational curriculum

In the context of the ecotherapeutical potential of the nature we can not overlook
information on the negative reactions of some children and young people to the physical
environment. They avoid practical contact with nature and they are basically afraid of it; they
fear an encounter with certain objects or situations; the susceptibility of rejection of the physical
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environment and expectation of a certain degree of comfort provided by life in a modern and
comfortable environment (Bixler; Floyd 1997, Franék 2001).

Our results confirm the link between the health of nature and general physical, mental and
social welfare of a person. From the educational point of view this means that adequate attention
should be paid to the transformation of the educational curriculum, that should meet the
requirement to teach pupils and students how to think, motivate them to solve problems that they
encounter throughout all their lives, as well as the current conflict of culture and naturey,

The above mentioned cognitive strategies foster the biophile orientation of education
(Smajs 2008: 55), that is «favouring, respecting and protecting life». In school practice this
means:

¢ to replace the majority of teaching specific facts and passive acceptance of knowledge
by promoting process thinking and sensitivity to the relationships and links in the
environment;
to emphasise the value priority of nature for human life and the fact that the natural
world must be protected not only to provide for humans — the environment has a value
sui generie regardless of human needs;
to overcome the opinions that the only value is produced by humans, that one has to
consider only other humans and that everything else is here for us without an respect
for the Earth (the environment). Therefore, it is not advisable to present the
environment at school only as an unlimited source of commodities that people use for
their needs, but also as a space where they can not move boundlessly irrespective of the
damage caused;
to develop the systematic and evolutionary way of thinking in the sense that «we do not
create nature and we are not responsible for its functioning and evolutiony, but we
should «use it considerately, love and respect it, damage at minimumy, a human is
responsible for culture, their work, that unnecessarily damages the natural system
(Smajs 2008: 58);
clarify what is nature, culture, evolution and its products and especially the fact that
material culture is «based on substance and energy that was formed in unique natural
structuresy (Smajs 2008: 54);

to promote the transition from departing/alienation from nature to the value
rehabilitation of nature by imprinting life as the supreme value.

Learning about nature also means understanding the fact that apart from the family, loving
mother, there are other «two impersonal mothers: the mother Nature and the intimately known
group of people, the collective mother» that the parents meet with. After one’s birth, an anti-
nature tradition enters one’s life, it is a «product» of human faith in progress and good. The
affect of school is therefore indispensable, because it starts with a systematic and sophisticated
learning about nature.
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