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HUBRISTIC MOTIVATION OF HIGH SCHOOL TEACHERS

The paper characterizes the structure of teaching activity motivation in high school
teachers, which includes the hubristic aspiration for perfection and hubristic aspiration
for superiority, different ways of pedagogical self-regulation (intrinsic motive, identifi-
cation, introjected and extrinsic regulation), career orientations on professional compe-
tence, management, serving, entrepreneurship, challenge, management, integration of
life styles, autonomy, on the stability of work and residence, professional motives (the
motives of activity and self-realization, acknowledgment motive, acceptance motive,
cognitive motive, the motive of livelihoods).
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0.B. MamiyeBa
T'YEPUCTHYHA MOTHBAIISI BUKJIATAYIB BUIIOI ITKOJIA

CraTTs XapakTepH3ye CTPYKTYPY MOTHBAIlii MENAroridHOl MisJIBHOCTI BUYHTEIIB
BUIIO] IIKOJIH, SIKa BKIIIOYA€ B ceOe TyOPUCTHYHE MPArHeHHs 10 JOCKOHAJIOCTI Ta mpar-
HEHHS [I0 TIepeBard, pi3Hi CMOCOOM IearoriyHoi caMoperyisiuii (BHYTpIlIHI MOTHB,
ineHTH(}IKaLi0, IHTPOEKTOBaHY Ta 30BHILIHIO PETYIAIIiI0), Kap'epHi Opi€HTalii Ha Mpo-
(heciiiHy KOMIIETEHTHICTh, YMpPaBIiHHS, OOCIYTOBYBaHHS, MiANPUEMHHUIITBO, BHKIIVK,
VIOpaBIiHHA, IHTETpalil0 CTWIIB XHUTTS, aBTOHOMIiIO, CTaOUIbHICTE pOOOTH Ta MiCId
MPOKUBaHHSA, MpodeciiiHi MOTHBH (MOTHBH MisJIBHOCTI Ta caMopeai3ailii, MOTHB BH-
3HAHHS, MOTHUB NIPUITHATTS, Mi3HABAJIGHUH MOTHB, MOTHB 3ac00iB 110 icHyBaHHS:). Po3k-
PHUTO KOPEALiHHI 3B’13KM T'YOPUCTHYHOI MOTHBALIT 3 TOKa3HUKaMH NpodeciiHol MOTH-
Ballil BUKJIA[a4yiB BUIIOT IIKOJIM.

Knrouoei crosa: megaroriaia caMoperyIIALisl, BHYTPIIHS CaMOPETYIIALIs, iIeHTH-
(hikaris, iHTPOEKTOBaHE Ta 30BHIIIHE PETYJIOBaHHS, I'yOPUCTUYHA MOTHUBAIIIS, Kap'epHi
opieHTaii, npodeciitHi MOTHBH.

E.B. MamuueBa
I'YBPUCTUUYECKASI MOTUBALIMS ITPEITIOJABATEJIEU BBICIIEA
IIKOJIbI
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B cratbe oxapakTepu3oBaHa CTPYKTypa MOTHBAllUM IEJAarOrd4ecKoi AesATeIbHO-
CTH TpenojaBaTeNell BBICIIEH IIKOIBI, KOTOpas BKIIOYaeT B ceOs TyOpuCTHUEcKoe
CTPEMJICHHE K COBEPIIEHCTBY U CTpeMJIEHHE K NPEBOCXOJCTBY, PA3IHYHBIE CIOCOOBI
HEAarornuecKoil caMoperysiiiy (BHyTPEHHUH MOTHB, HICHTU(UKALMIO, HHTPOCLHPO-
BaHHYIO U BHEIIHIOIO PEryJSIIUIO), KapbepHbIE OPUEHTAIMH Ha MPO(ecCHOHANbHYIO
KOMIIETCHTHOCTb, YIIPAaBJICHUE, CIyKEHHUE, IIPEAPUHIMATEIbCTBO, BEI30B, YIIPABICHUE,
MHTETPAINIO CTHIIEH KNU3HH, aBTOHOMHIO, CTAOMIBHOCTh PadOTHl U MecTa JKUTEIbCTBA,
npodeccHoHaNbHbIe MOTHBEI (MOTHBBI AESTENFHOCTH M caMOpeaIH3allii, MOTHB IIPH-
3HAHUsI, MOTUB IPUHATUS, T03HABATEIbHBIH MOTHB, MOTUBALIUIO JOCTHXEHUS CPELICTB K
CYILECTBOBAHUIO). PacKpBITHI KOPPENAIMOHHBIE CBA3M TyOPHCTHYECKOH MOTHBAIHU C
MOKa3aTe/sIMU MPOodeCcCHOHaTbHON MOTHBALIMH [IPETIOIaBaTeNeH BBICIICH IIKOJIBL.

Kniouesgvie cnosa: megaroruueckasl CaMOperyJsiiusi, BHYTPEHHSS caMOPETYIIAINs,
uAeHTH(UKALUS, MHTPOSLUPOBAaHHAS U BHEIIHSS PETysIALus, ryOpucTHdecKas MOTHBA-
1M1, KapbepHbIe OPUEHTALNH, TPO(EeCCHOHANEHBIE MOTHBHI.

Introduction. Nowadays the problem of motivation and self-regulation of
professional activity of high school teachers seems particularly relevant in con-
nection with the need to ensure the success of the professional, the psychologi-
cal support of their professional functions.

In pedagogical science, the most developed are the research of pedagogi-
cal activity in the context of teacher's pedagogical skills (Yu.P. Azarov,
B.G. Ananiev, Yu.K. Babansky, I.A.Zyazyun, E.M. Pavlyutenkov,
M.M. Potashnik, N.V. Tarasevich, E.V. Tkachenko), pedagogical creativity
(V.I. Zagvyazinsky, V.A. Kan-Kalik, N.D. Nikandrov, I.P. Rachenko), profes-
sional self-education of the teacher (A.J. Aret, S.B. Yelakanov), structures of
pedagogical activity (E.F. Zeyer, 1.A. Zimnya, N.V. Kukharev, L.M. Mitina,
etc.).

The problem of research and development of the characteristics of a com-
petitive high school teacher was studied by Zh.B. Shajamakova [11]. According
to the author, it is necessary to study the psychological peculiarities of his pro-
fessional activity in the broadest sense (presented in the studies of
O.M. Leontiev, A. Matyushkin, A.S. Romanova, S.L. Rubinstein) and in the
context of self-improvement (disclosed in the works of S.I. Arkhangelskii,
V.A. Slastonin, L.S. Podimova, V.A. Sitarova, N.V. Kuzmina, V.A. Popkova,
A.V. Korzhuyev, etc.), as well as the professional competence (T.I. Dotsevych,
Z.F. Yesarev, A.L. Busygin, M.A. Choshanov).

The structure of the pedagogical orientation, self-awareness and self-
development of the teacher of the university is presented in the works of
E.F. Zeier, E.P. llyin, G.A. Karpova, L.M. Mitina, O.V. Moskalenko.

The specifics of the professional and pedagogical activity of high school
teachers are revealed in the studies of V.N. Abrosimov, Z.F. Yesarev,
V.G. lvanova, B.B. Imashev, ILA. Zimnaya, T.l. Rudneva, G.l. Sanzhar,
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N.M. Talanchuk. The problem of training and retraining of teachers of higher
education is presented in the works of T.I. Dotsevych, L.I. Gurier,
B.D. Dzhandorbenko, V. Zhukov, V.G. Ivanov, A.A. Kirsanov,
J.A. Kudryavtsev, N.Yu. Postaluk, V.S.Sokolova, R.Dive, E. Gelli,
P. Legrand, and others. In the system of continuous education, the problem of
teacher training was violated in the studies G.U. Matushansky, and
E.M. Khanafina.

The motivational component of a person's readiness for teaching is appro-
priate to consider, based on the types of professional activity of the teacher
higher education institution, as a unity of motivation for pedagogical and scien-
tific activity. The structure of the motivation of pedagogical activity, according
to T.P. Prikhodko, make up grounds for binding; motives of achievement; mo-
tives of interest and enthusiasm for the subject being taught; motives for engag-
ing with students (affiliation motives) [8].

In order to ensure a positive professional motivation of teachers of higher
educational institutions in the process of professional activity should be as fully
as possible to determine the factors that influence the formation of a person's
motivational complex. That is, it is necessary to take into account the motives
for updating the internal motives of professional activity and satisfying the pro-
fessional needs of the subject of activity. For this purpose, it is necessary to
study the peculiarities and dynamics of the development of professional moti-
vation. The definition of demotivating factors that block the implementation of
the needs of teachers and their consideration during the formation of profes-
sional motivation will also contribute to ensuring positive results in the devel-
opment of motivation in professional activity [10].

Self-regulation in activity provides the key role in professional motiva-
tion. According to self-determination theory, Edward L. Deci and Richard
M. Ryan [9] determine four levels of motivation: 1) external or extrinsic (be-
havior and activity are regulated with rewards and punishments); 2) introjection
(behavior is regulated with partly adopted rules and requirements); 3) identifi-
cation (behavior is regulated with sense of own choice of this activity, managed
previously from outside); 4) internal or intrinsic (interest to activity). According
to this conception, exactly the intrinsic motivation, based on the inherent re-
quirements in a competence (choice of optimum difficulty of tasks, presence of
positive feedback) and self-determination (autonomy, internality of personali-
ty), determines the success in studying [7].

T.1. Dotsevych developed the concept of pedagogical self-regulation. Ped-
agogical self-regulation a psychological phenomenon that reveals the motiva-
tional orientation of the teacher of higher education for the optimal implemen-
tation of his or her own professional activity and is realized through the key
incentives (internal motivation as an interest in teaching activities; external
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motivation as a desire to avoid punishment, identification as a result of a teach-
er comparing himself with other colleagues and the teaching values; introjected
regulation as a conviction that there is a certain set of things that must do the
teacher). The high level of pedagogical self-regulation, in particular the superi-
ority of internal motivation in its structure, involves the development of meta-
cognitive awareness and high abnovity of the teacher of higher education [1].

According to J. Kozielecki hubristic motivation is conceived as a cluster
of motives that make people assert and enhance their self-worth (self-
importance, self-esteem). By transgressive behavior we mean any behavior
whose outcome goes beyond the boundaries of the individual's past accom-
plishments (e.g., territorial expansion, enhancement of power, broadening of
personal freedom, or development of new scientific theories) [2]. The research
of motivational stricter of K.l. Fomenko shows, that there are relations between
intrinsic motive and the pursuit of perfection and between extrinsic motive and
the commitment to excellence and power [5]. The problem of hubristic motiva-
tion of high school teachers hasn’t examined in contemporary psychology.

The aim of the article is to determine the motivational structure of profes-
sional activity of and the role of hubristic motivation in professional motivation
of high school teachers.

Research methods. The following techniques were used in the study: 1)
The psychodiagnostics of hubristic motivation [6]; 2); Pedagogical self-
regulation Questionnaire (T.I. Dotsevych) [1]; 3) The Career orientations Ques-
tionnaire "Career Anchors" (author — Edgar Schein) [3]; 4) “Motives of profes-
sional activity Questionnaire” (author — T. M. Frantseva) [4]. The study also
used the original questionnaire of self-regulation of labor activity, standardiza-
tion of which is described below.

The sample included 153 high school teachers (121 women and 32 men).
Research sample based on State Higher Educational Establishment «Donbass
State Pedagogical University», Sloviansk, Ukraine.

Discussion. There is a positive correlation between pedagogical self-
regulation and a hubristic motivation: between the indicators of aspiration for
perfection and internal motivation (r=0,34, p<0,0001) and identification
(r=0,23, p<0,001). Consequently, the autonomous pedagogical self-regulation,
due to the internal motives of teaching activity and identification, is associated
with the aspiration for perfection and improvement of skill.

There are correlations between the indicators of aspiration for perfection
and such career orientations as professional competence (r=0,69, p<0,0001),
management (r=0,16 p<0,05), service (r=0,18, p<0,05), challenge (r=0,23,
p<0,001), the integration of lifestyles (r=0,19, p<0,05). Interest in teaching ac-
tivity and striving for mastering in it provide career orientations to mastering
professional competence, management in an organization, service to the goals
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and mission of a chosen profession, assistance to people, acceptance of profes-
sional challenges and competition.

There are negative correlations between the indicators of aspiration for
superiority and the career orientations on professional competence (r=-0,18,
p<0,05), orientation on stability of work (r=-0,19, p<0,05), and on service (r=-
0,19, p<0,05). There are positive correlations between indicators of aspiration
for superiority and the career orientations on management (r=0,55, p<0,0001)
and autonomous orientation (r=0,58, p <0,0001).

There are statistically significant relationships between hubristic motiva-
tion and the motives of professional activity, which suggests that the desire for
honest performance of activity and striving to be better than others is related to
professional motives. Aspiration for perfection is positively related to cognitive
motive (r=0,40, p<0,0001), activity motive (r=0,52, p<0,0001) and self-
realization motive (r = 0,49, p<0,0001). Thus, striving for mastering in profes-
sional activity suggests the professional interest, high level of activity and the
desire of self-realization. There are negative correlations with the motive of
livelihood (r =-0,34, p<0,0001), the motive of acknowledgment (r =-0,28,
p<0,0001), the motive of interaction (r =-0,32, p<0,0001), thus the focus on
glory and rewards excludes the desire to provide material life and to receive
praise and acknowledgment as well as to interact with colleagues.

The aspiration for superiority has positive correlations with the motive of
livelihood (r =0,25, p<0,001), the motive of interaction (r=0,22, p <0,01) and
the motive of acknowledgment (r =0,23, p<0,001). There are negative correla-
tions between the aspiration for superiority and cognitive motive (r=-0,27,
p<0,0001), activity motive (r=-0,41, p<0,0001) and self-realization motive (r=-
0,21, p<0,01). Thus, striving for superiority is connected with the desire to be
rich, famous and to interact with other people. Teachers who strive for being
better than others do not truly want to realize their potential and do not have
interest in profession.

The next task of this study was to determine the structure of the motiva-
tion of teaching activity. The use of factor analysis showed that there are 6 fac-
tors that reveal the structure of the motivation of the person's teaching activity.

Factor 1 (14,5% of dispersion, 3,05 factor loading) created by indicators:
career orientations on challenge (0,833), entrepreneurship (0,779), integration
of life styles (0,703) and management (0,574). The psychological content of the
motives that formed this factor reflects the «High school teacher’s career ori-
entationsy», which means the domination of a career orientation on challenges in
professional activity.

Factor 2 (13% of dispersion, 2,72 factor loading) includes aspiration for
perfection (0,817), career orientation on professional competence (0,765), the
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motive of self-realization (0,704), the motive of activity (0,522), intrinsic moti-
vation (0,418), acknowledgment motive (-0,462).

Table 1

The structure of the teaching activity motivation in high school teachers

Indicators

Factors

2

3

4

Hubristic aspiration for perfection

0,817

Hubristic aspiration for superiority

-0,840

Professional competence

0,765

Management

0,574

-0,553

Autonomy

-0,740

Stability of work

-0,866

Stability residence

-0,702

Serving

0,521

Challenge

0,833

Integration of life styles

0,703

Entrepreneurship

0,779

The motive of livelihoods

0,765

The motive of interaction

Cognitive motive

0,466

0,487

The motive of activity

0,522

0,458

Acknowledgment motive

-0,462

The motive of self-realization

0,704

Intrinsic motivation

0,418

0,577

Identification

0,808

Introjected regulation

-0,850

External regulation

0,741

Factor loadings

3,051

2,724

2,377

2,340

1,892

1,504

% dispersion

0,145

0,129

0,113

0,111

0,090

0,071

The content of the indicators that formed the first factor indicates that it
can be designated as a factor of the «Aspiration for perfection in professional
competence mastering». It combines hubristic aspiration for perfection, the
mastery of professional competence and skills, professional motives of self-
realization and activity at job, high level of career motivation with interest in
teaching activity, which acts as its internal regulator of professional duties.
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Factor 3 (11,3% of dispersion, 2,37 factor loading) presented by the aspi-
ration to superiority (-0,840), career orientation on autonomy (-0,740), man-
agement (-0,553), cognitive (0,466) and activity (0,458) motives. The psycho-
logical meaning of the motives that formed this factor reflects a «Renunciation
of superiority for teaching activity», because the factor explains the combina-
tion of aspiration for superiority and management, which are neglected by
teachers, with striving for professional mastering.

Factor 4 (9% of dispersion, 1,89 factor loading) combined the stability of
work (-0,866), introjected regulation (-0,850), stability residence (-0,702). The
psychological content of the points that reflects the «Introjected regulation in
career stability orientationsy. It reveals the desire for diligent performance of
professional duties, adherence to teaching standards along with orientation on
stability in work and life.

Factor 5 (7,9% of dispersion, 1,89 factor loading) combined identification
(0,808), intrinsic motivation (0,577), serving (0,521), cognitive motive (0,487).
The psychological content of the indicators that formed this factor reflects the
«Professional interests» namely the ability to find the sense of pedagogical
activity, the understanding of mission on professional activity, the willingness
to overcoming obstacles and problems in professional growth.

Factor 6 (7,1% of dispersion, 1,50 factor loading) combined the motive of
livelihoods (0,765) and external regulation (0,741). The psychological content
of this factor reflects the «External regulation in teacher’s livelihoodsy. It re-
flects the combination of the motive of material provision with the dependence
of regulation of teaching professional activity from awards and punishments.

Conclusions. Hubristic aspirations is a kind of motivation, which is relat-
ed to professional motives of a person. Aspiration for perfection is connected
with professional competence and intrinsic pedagogical regulation of high
school teacher, aspiration for superiority is associated with striving for chal-
lenges and management.

The components of teaching activity motivation in high school teacher
have determined, namely: 1) the motives of «High school teacher’s career ori-
entations», which includes the leading career orientations of high school teach-
ers; 2) the motives of «Aspiration for perfection in professional competence
mastering», which contains the aspiration for perfection, career orientation on
professional competence, the motives of self-realization, activity and intrinsic
motivation; 3) the motives of «Renunciation of superiority for teaching activi-
ty», which neglect the hubristic aspiration to superiority, career orientation on
autonomy and management; 4) the motives of «Introjected regulation in career
stability orientations», which supposes combination of introjected pedagogical
regulation with career orientation on the stability of work and residence; 5) the
motives of «Professional interests», which contains intrinsic motivation, career
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orientation on serving and cognitive motive; 6) the motives of «External regula-
tion in teacher’s livelihoods», which includes external regulation and the mo-
tive of livelihoods.

The prospect of further research is the study of the motivation structure of
teaching activity in various age and professional categories.
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