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Aim of the study o determine cognitive predictors of schoolchildren’s
hubristic motivation.

Methodology. The complex of methods of psychodiagnostics contained
a scale of academic self-control (P.R. Perry, adapted by T. Hordeyeva),
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academic self-efficacy scale (F. Pajares, adapted by T.Hordeyeva), the
scale of the diagnosis of implicit theories of abilities (C. Dweck, adapted by
T. Hordeyeva), questionnaire to study the attributive style of schoolchildren
(T. Hordeyeva, Ye. Osin ma V. Shevyakhova), questionnaire for hubristic
motivation. The sample consisted of 431 schoolchildren in grades 7-11,
among which 242 with high academic performance and 189 with poor
academic performance.

Results. As a result of comparing the rates of cognition among
students with different academic successes, it has been determined that
academically successful students have higher academic self-control and
self-efficacy, optimism in general and optimism in achievement and
communication, optimism in success and failure situations, and lower rates
of fixed mindset. The correlations between the hubristic aspirations and the
academic self-efficacy, growth mindset, self-control attributive style of
schoolchildren are determined.

Conclusions. The cognitive factors of hubristic motivation in our study
include the system of cognition, represented by ideas about their own
effectiveness in activities and the ability to control learning activities, fixed
and growth mindsets and attributive style. High academic performance of
students positively affects their ability to control learning activities, belief in
their own abilities and performance, optimistic attitude to learning and
communication, the belief in the globality and the stability of success and
the ability to control failures, to solve difficult life situations. Hubristic
striving to perfection correlates with academic self-efficacy, achievement
optimism, and hubristic striving to superiority correlates with academic
self-control, optimism in communication and failure situations. It has been
established that the most influential predictors of the development of a
hubristic motive for achieving the perfection in schoolchildren is the idea of
their own ability to overcome educational difficulties. The cognitive
predictors of hubristic motive for achieving the superiority are the idea of
the ability to independently control the course of educational activities and
independently influence its results. The optimistic attributive style of
schoolchildren positively affects both forms of the hubristic motivation of
schoolchildren.

Keywords: hubristic motivation, academic self-control, academic self-
efficacy, fixed and growth mindsets, attributive style, schoolchildren.
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Mema _ docnidowcenns — u3HAUUMU — KOSHIMUBHI  NPeOuKmopu
2ybpucmudHoi Momueayii WKoapis.

Memoou i  subipka  Odocniddcenna.  Komnnexc — memooig
ncuxooiaeHoCmuKy  Micmug wKany akademiunozo camoxoumponio (11
Ieppi, aoanmosanuti  T.  T'opodeesoro), WKany — aKademiuHoi
camoepexmusnocmi (@. [aspec, aoanmosanuii T. Iopdeesoio), wkana
Odiaznocmuku imnaiyumuux meopit 30ibnocmen (K. [eex, adanmosana
T. I'opoeecsoio), onumysanbHUK O GUBUEHHS AMPUOYMUBHO2O CIMUIO
wronsapie (T. l'opoeesa, €. Ocin ma B. lllessxosa), onumysanioHux 0Onis
suguents 2yopucmuynoi momusayii. Bubipka ckradanaca 3 431 wkonapa 7-
11 knacis, cepeo axux 242 3 eucokoio akademiynor ycniwnicmio i 189 3
NO2AHOI0 AKAOEMIYHO YCNIWHICMIO.

Pesyromamu. B pezyiemami nopieHsAHHA mMeMnié Ni3HAHHA cepeo
cmyoeHmie 3 pISHUMU aKAOeMiYHUMU YChixamu Oy10 6U3HAYeHO, W0
aKademiyHo YCniwHi CHyOeHmuy Manms Uy aKademiuHy camoKOHMpPOrb i
camoepekmuenicms, ONMUMISM 6 YILIOMY MA ONMUMI3M Y CUMyayisx
0ocsieHenHs ma CRIIKY8AHHI, ONMUMI3M Yy CUMYAYisx YCnixy ma Heeoaui, a
MAKOAC 3HUIICEHHS  (DIKCOBAHUX KOSHIMUBHUX YCMAHOBOK. Busnaueno
KOpenayitini 36'a3Ku Midc 2yOpucmudHuMu npacHeHHAMU ma aKademiyHow
camoepexmueHicmio,  KOZHIMUGHOI) — YCMAHOBKOIO — HA  3POCMAHHSA
iHmenexmy, camoKOHMpPOII0 8 AMPUOYMUEHOMY CIMUILL WKOIADIS.

Bucnoexu. Koenimueni npeouxmopu 2ybpucmuunoi momugayii 6
Hauwiomy OOCHIONCEHHI BKIIOUAIOMb CUCeEMY KO2HIYil, Npeocmagieny
VABIEHHAMU NpPO IX G1ACHY egekmusHicmb y OisibHOCMI | 30amHiCMb
KOHMPOMIOB8AMY HABYAIbHY OisIbHICMb, IMIIIYUMHKI meopii inmenexmy i
ampubymusHnuii cmuib. Bucoka axademiuna ycniwHicms YuHI@ NOZUMUEHO
BNIUBAE HA IXHIO 30AMHICIbL KOHMPOIIOEAMU HABUATLHY OiSLIbHICMb, 6IpY 8
eracui 30ibHOCMI ma NPOOYKMUBHICMb, ONMUMICIMUYHE CMAGIEHHSA 00
HABUAHHA MA CHIIKYSAHHS, 8IpY 8 2100ANbHICIb | cmabitbHicmb YCnixy ma
30amuicms  KOHMpOM08Amy  Hegoayi, eupiuysamu CcKiaOHi cumyayii
oicummsl. [yopucmuyne npacnenns 00 OOCKOHALOCHMI CHIGGIOHOCUMBCA 3
aKaAdeMiuHo camoepexmueHicmio, ONMUMIZMOM Y CUMYAYISIX OOCACHEHHSL,
a eybpucmuune nNpacHeHHs 00 nepesacu KOPemoeE 3 aKAOeMIUHUM
CAMOKOHMPOJIeM, ORNMUMIZMOM Y CHIIKYB8AHHI MA CUMYAYIAMU He80ay.
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Bemanoeneno, wo naidinow 6naugosumMu npeouKmopamu po3eumky
2yOpUCmutH020 MOMUEY OOCASHEHHA OOCKOHANOCHI Y WKONAPIG € YAGIeHHS
npo  81ACHYy 30amHiCMb NOOOAAMU HAGUANbHI mpyoHowy. KoenwimueHi
npeouKmopu  2yOpuUCmu4Ho20 MOmugy OOCACHeHHA nepesazu € 6ipa y
30amMHOCII CAMOCMILIHO KOHMPONIO8AMU NPOYeC HABHUANbHOI OIATbHOCHI
ma camocmiuHo enaugamu Ha i  pezyaemamu. OnmumicmuyHull
ampubymusHuil Cmuib WKOIAPIE8 NO3UMUBHO BNAUBAE HA 00UOBI (popmu
2ybpucmu4Hoi Momueayii WKoIapis.

Knrwuosi  cnoea:  eyopucmuuna — momusayis, akademiyHuil
CAMOKOHMPO/Ib, AKAOEMIYHA CaAMOepeKmMUeHiCmb, IMIIIYUMHI  meopii
inmenexmy, ampuoOymueHut Cmuib, WKOAAPI.

Introduction. A lot of foreign and domestic research has been
devoted to the study of various cognitive predictors of activity
motivation since 1970s. B. Weiner, C. Dweck, M. Seligman,
A. Bandura, and E. Skinner offer various options for cognitive
constructs designed to explain the mechanisms of motivation
functioning in achievement and self-affirmation activities. The
subjects’ generalized belief that they can cope with this type of
activity is an important predictor that influences the nature of their
goals in relation to this activity — the goals of superiority or
perfection achievement.

Cognitive determinants of motivation traditionally include the
system of cognition (ideas, beliefs and mindsets) about the ability of
their own intellectual abilities to development, represented by
implicit theories of intelligence, the beliefs of their ability to master
or perform a certain activity, represented by self-efficiency and
beliefs about their own ability control activities (self-control), the
attributive-style characteristics of the subject. Consideration of these
cognition as a cognitive peculiarities of the emergence of a hubristic
motivation is productive, since these variables describe the system of
beliefs about their own success, opportunities, probabilities and ways
of achieving success.

T. Hordeyeva (2013) indicates that self-efficacy theory,
proposed by A.Bandura (1977), was one of the most influential
concepts of cognitive predictors of motivation. The attractiveness of
the construction of self-efficacy is primarily due to the fact that it is
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one of the most powerful predictors of academic achievement of the
subject of educational and training activities.

Self-efficacy is defined as the perception of ability to master or
carry out certain activities, to carry out certain behavior at certain
level, and also as a belief in ability to regulate the functioning and to
control the events that affect live (Bandura, 1986, 1997), it is "the
judgment of people about their ability to organize and carry out the
actions necessary to achieve the established results of activity"
(Bandura, 1986, c. 391). According to this concept, the attractiveness
of the result and the belief in the positive result (expectation of
success) is not sufficient to trigger the motivation of the subject,
which becomes possible only if there is a belief in ability to cope
with this type of activity. Self-efficacy is an essential factor both for
achievements in various activities, and for physical and
psychological well-being (Hordeyeva, 2013). Thus, representations
constituting self-efficacy, become the basis for the self-esteem of
personality associated with its hubristic motivation.

According to A. Bandura's point of view, self-efficacy is not a
function of human skills or abilities, but depends on beliefs and
thoughts about the ability to cope with different situations and
successfully manifest in them. The theory of self-efficacy predicts
that people will (1) strive to avoid situations they believe they can
not cope (2) take part in situations and activities that they consider to
be able to cope (cited by Hordeyeva, 2013). Thus, self-efficacy is a
construct related to the level of personality claims and determines the
strategy for success or avoidance of failure, therefore as proved in
our previous study (Khomulenko & Fomenko, 2012), the negative
connection of hubristic motivation with the failure avoidance motive
implicitly points to positive role of self-efficacy in the hubristic
motivation’s formation.

Since the criteria of skill and competence are used in measuring
self-efficacy, and the psychological content of this construct is the
expectation of personal skill in solving future productive tasks
(Hordeyeva, 2013), the primary role of self-efficacy in the
functioning of hubristic motive for achieving perfection becomes
apparent.
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Self-efficacy as a perception of one's own abilities influences
the chosen goals and their achievement (Locke, 1990). The
perception of the effectiveness determines the type and level of
goals: the expressed self-efficacy contributes to the attachment to
difficult goals associated with interest in the task itself (Bandura
1986, 1997). Self-efficacy is a factor in academic achievement at
school (Gizhinsky, 2016; Gordeeva, Leontiev, Osin, 2011; Schunk,
1981; 2002) and University (Chemers, Li-tze, Garcia, 2001; Robbins,
2004). Students who believe they are able to cope with academic
tasks also use more cognitive and metacognitive strategies than those
who do not have such belief.

Consequently, the positive impact of self-efficacy on successful
activity and the motivation of leading activity, academic
performance and overcoming of difficulties and failures has been
shown by the researchers as a ground for determining it as an
important factor of hubristic motivation.

In addition to beliefs in their own abilities, an important
cognitive and motivating factor of activity is beliefs in the
possibilities of self-development and personal growth, in particular
improving their own mental abilities. C. Dweck (Dweck, 1988) has
determined implicit theories of intelligence (two ways of perception
of intelligence). People with entity theory or fixed mindset believe
that intelligence practically does not change during a lifetime and is a
stable structure, the possibility of influence on which a person is
insignificant. People convinced that their intellect can be actively
developed through their own efforts (“"incremental theory" or
"growth mindset"), believe that intelligence is plastic and can be
successfully trained at any age. In this case, the subjects seek to
increase their competence, using complex tasks that are characterized
by novelty and variety. The reaction of others is not so important to
them. The motivation is dominated by the desire to master new
knowledge and skills, competence. "Rage to master” subject chooses
difficult tasks, shows perseverance and optimism. “Learned
helplessness™ subject reduces the quality of the activity after failure,
avoids risk, shows a lack of persistence, has "fixed mindset".

The advantage of any of these two orientations depends on the
specifics of cognitive self-regulation of activity. "Rage to master"”
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subject failures will be associated with unstable internal (for
example, lack of effort), or external (bad external conditions)
variables. For the “helpless” subjects, failures in activities are due to
certain internal stable causes, with which nothing can be done (for
example, the lack of abilities) (Hordeyeva, 2008).

The positive role of the optimistic attributive style for the
development of hubristic motivation is obvious, as optimists
demonstrate greater productivity (Levchenko, 2014).
K. Muzdybayev (2003) proves the positive role of optimism in the
course of such positive psychological states of personality, such as
cheerfulness, a sense of happiness and satisfaction with various
aspects of life. It proves that psychological resistance to stress and
difficulty of activity, high productivity is due to optimism and is a
condition for constructive self-affirmation of a person associated
with hubristic motivation.

In modern psychology, two main approaches to optimism have
emerged: 1) the interpretation of it as a system of dispositions
(Scheier, 1994) and 2) considering it as a style of explanatory style
(attributional style or explanatory style) (Seligman, 2015). Both
approaches to optimism largely complement each other. They arose
in the context of cognitive psychology and, accordingly, link up
optimism with the dynamics of processes of the information
recycling. According to the dispositional approach, the main are the
goals are and the expectations (feeling of confidence / doubts about
reaching the goal). Thus, this approach to optimism proceeds from
the theory of expected value, according to which there are two
conditions for the functioning of the motivation: 1) the attractiveness
of the result and 2) the belief in its reachability (McClelland, 2007).
Construct of dispositive optimism is connected with the second
condition of motivation (belief in a results’ reachability). In our
opinion, the belief in the attainment of the result that underlies
dispositive optimism, along with self-efficacy and the theory of
incremental intelligence, forms the cognitive basis for the motivation
of the subject of activity, in particular, the hubristic one.

According to the attributive approach (Seligman, 2015), the
explanatory style (attributive style) can be characterized by three
parameters: 1) consistency or stability (measure of stability
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explaining favorable and unfavorable events over time), 2) latitude or
globality (stability explanations for a whole class of situations) and
3) personalization, or controllability (explanation of "good" and
"pbad" events by random, superficial and non-essential reasons, or
reasons deeply rooted in one's own personality). In our study
conducted with M. Kuznetsova (2016), we have shown a greater
degree of interdependence of the hubristic desire to superiority with
the parameters of optimistic attributive style.

The concept of optimism, an alternative to a purely cognitive
approach, is developed by I. Dzhidzryan (2013) within the
emotional-sensual triad "Faith - Hope - Love". Optimism as a
positive attitude and perception of the future, is fully expressed in the
component of the Belief. It is the Belief in a bright future in an
opportunity to improve society, despite the possible obstacles.

Consequently, to the cognitive component of the psychological
determination of the motivation of the subject of activity is the
system of beliefs — first of all, the belief in their own ability to cope
with complex tasks within the activity, the belief in the ability to
develop their own mind and ability, as well as the belief in the
positive outcome of the future activities and their own role in it. The
indicated cognitive features of the subject of activity are included in
the characteristic of positive thinking of the individual. According to
Zh. Virna (2014), the formation of the phenomenon of a positive
person lies through the choice of a particular way of life and activity,
through the formation of the behavior on the basis of positive
thinking, and also predetermined by specific social conditions. At a
relatively equal level of needs in society, each positive personality is
characterized by their individual way of their implementation,
therefore, the behavior of people is different and depends on many
factors. In order to further successful organization of life, to foresee
certain events and phenomena, the person should be guided by a
positive orientation and an orientation towards the positive result of
the life.

The Aim of the study to determine cognitive predictors of
schoolchildren’s hubristic motivation.

Methodology. The complex of methods of psychodiagnostics
contained a scale of academic self-control (P.R. Perry, adapted by
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T. Hordeyeva), academic self-efficacy scale (F. Pajares, adapted by
T. Hordeyeva), the scale of the diagnosis of implicit theories of
abilities (C. Dweck, adapted by T.Hordeyeva), questionnaire to
study the attributive style of schoolchildren (T. Hordeyeva, Ye. Osin
ta V. Shevyakhova), questionnaire for hubristic motivation. The
sample consisted of 431 schoolchildren in grades 7-11, among which
242 with high academic performance and 189 with poor academic
performance.

Results. As a result of comparing the rates of cognition among
students with different academic successes, it has been determined
that academically successful students have higher academic self-
control and self-efficacy, optimism in general and optimism in
achievement and communication, optimism in success and failure
situations, and lower rates of fixed mindset.

Table 1
Indicators of cognitions of schoolchildren’s with
different academic performance

Indicators Groups by academic t p
performance
Successful Unsuccessful
Academic 2030+499 | 27,65:578 | 318 | 0,002
Self-control
Acagemic 13924370 | 12,95:440 | 247 | 0,014
Self- efficacy
Growth mindset 17,68+2,87 17,13+£3,24 1,87 0,063
Fixed mindset 9,27+3,40 10,88+4,78 -4,07 | 0,0001
Optimism 226,29+30,23 | 211,64+39,60 | 4,36 0,0001
Optimism in
achievement 164,36+27,66 | 154,21+32,40 | 3,50 0,001
situations
Optimism in
communicative 61,94+9,79 57,44+12,15 4,26 0,0001
situatuins
Optimism in failure 141,68+17,32 | 132,58+23,40 | 4,64 0,0001
Optimism in success | 84,61£15,32 79,04+18,10 3,46 0,001
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Consequently, more successful in learning students are
convinced of their own ability to be successful and productive, to
control their own learning achievements than less successful
students. Students who are more successful in learning are optimists,
they are convinced of the stability and globality of success, able to
control failures, confident in their own learning and communication
success. Less successful in learning schoolchildren are focused on
the fact that their own mental abilities can not be improved and
developed.

According to the correlation analysis of the indicators of
cognition and the student's hubristic motivation, the following
tendencies are shown. The positive correlation of indicators of
aspiration of superiority with academic self-control indicators (0,45,
p <0.0001) was revealed. Consequently, the higher is the desire for
superiority over others in schoolchildren, the greater is the level of
formation of ideas that successes and failures in the initial activity
are controlled by the subject of educational activity. The desire for
perfection is more closely related to the notions of controllability
(0,12, p <0,05) and productivity of educational activities (0,64, p
<0,0001). Confident in likelihood of feasible learning objectives
students strive for perfection.

Thus, the dominance of the striving for perfection is more
closely related to the academic self-efficacy of students, and the
domination of desire for superiority is responsible for developing
ideas about the ability to control academic achievements.

As a result of the correlation analysis, a positive correlation was
found between the desire for perfection with dominance of the
growth mindset in the development of intellectual abilities in the
system of cognition of schoolchildren (0,34, p<0,0001). Hence, the
focus on improving their own qualities and abilities is inherent in
schoolchildren who tend to consider their own intellect as a flexible
instrument that is subjected to developmental influence, who are
convinced that later their intellect will become more advanced and
that there are many opportunities for intellectual self-improvement.
Schoolchildren who strive for excellence do not share the view that
intelligence is sustainable, and mental abilities can not be improved.
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The correlation between the hubristic aspirations and the
attributive style of schoolchildren are determined. Indicators of the
hubristic desire for perfection are more related to the optimistic
attributive style, in particular with its parameters such as optimism in
success (0,64, p <0,0001) and achievements (0,63, p <0,0001 ) The
hubristic desire for superiority also implies a high level of optimism
among schoolchildren, but more strongly affects optimism in
interpersonal communication (0.58, p <0.0001). Consequently, the
desire for perfection of the subject of educational activity is
associated with indicators of optimism, which manifests itself in the
field of achievements in educational activity. The belief in the
success of learning, due to persistent and internally controlled
reasons, is characteristic of pupils who strive for excellence and
superiority.

Optimism in interpersonal communication, which is
characteristic of pupils with a high hubristic desire for superiority, is
characterized by beliefs in the ability to control the effects of
interpersonal communication, to consider their qualities, abilities and
actions as a reason for success in communicating with others. In
addition, the desire for superiority implies a high level of
development of optimism in situations of failure. So, schoolchildren
who are eager to win in situations of failure are convinced that next
time they will be more lucky, especially if they make efforts and take
into account previous mistakes and shortcomings.

According to the results of multiple regression analysis,
cognitive predictors of the hubristic motivation of the subject of
educational activity were identified (tables 2 and 3). The most
influential cognitive predictor of the pursuit of perfection is
academic self-efficacy as an idea of its own ability to perform the
most complex tasks, to cope with the difficulties of learning
activities (p = 0,48; t = 11,88; p <0,00001).

Table 2
Results of multiple regression analysis of cognitive predictors of
desire for perfection of schoolchildren

Predictors B-value | Standeart F- T p
error value
Intercept 9,4989 | 4,189 0,0000
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Academic

Self-control 01371 | 00377 | coc | 3637 | 0,0003
Academic 0,4767 | 0,0401 | 0,7877 | 11,880 | 0,0000
Self- efficacy

Growth mindset | 0,1498 | 0,0359 | 0,3290 | 4,175 | 0,0000
Fixed mindset 01008 | 0,0365 | 0,1630 | -2,762 | 0,0060
Optimism 0,3501 | 0,0429 | 0,0662 | 8,157 | 0,0000

The optimism ( = 0,35; t = 8,15; p <0,00001) as an attributive
style of explaining successes as stable, controlled and comprehensive
in life, and failures - as specific and internally controlled. Positive is
also the growth mindset as a characteristic of the theory of
incremental intelligence of the subject of educational activity in the
primary school, through which the student evaluates his own mental
abilities as those that can be developed and improved. In addition,
there is a positive effect of academic self-control of the student on
the hubristic pursuit of perfection (B = 0,14; t = 3,6; p <0,001). Fixed
mindset has a negative contribution to the hubristic pursuit of
perfection (B = -0,10; t = -2.8; p <0,01).

The contribution of cognitive predictors in the development of
the desire to benefit students is established (Table 2). The most
significant is the positive role of academic self-control (f = 0,38; t =
7,99; p <0,00001). Consequently, the idea of their own ability to
control the results and consequences of learning activities, awareness
of their own leading role in the success of educational activities are
favorable for the formation of the desire for superiority.

Table 3
Results of multiple regression analysis of cognitive predictors of
desire for superiority of schoolchildren

Predictors B-value | Standaart F- T p
error value
Intercept 10,965 | 4,000 0,0001
Academic 0,3845 |0,0481 | 0451 | 7,996 | 0,0000
Self-control
Academ!c -0,1593 | 0,0512 | -0,250 | -3,112 | 0,0020
Self- efficacy

Growth mindset -0,0288 | 0,0458 | -0,060 | -0,630 | 0,5288
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Fixed mindset -0,0939 | 0,0466 | -0,144 | -2,017 | 0,0443
Optimism 0,2019 | 0,0547 | 0,036 | 3,688 0,0003

Optimism as the characteristics of globalization, stability and
controllability of the consequences of its own activities in the areas
of communication and learning in schoolchildren is a significant
predictor of the desire to superiority (f = 0,20; t = 3,7; p <0,001).
The notion of their own abilities, both unstable and non-developing,
has a negative impact on the development of the desire to superiority.

Consequently, among the cognitive predictors of the hubristic
motivation of the subject of educational activity in the main school,
the most significant are optimism, implicit theories of "augmented"
intelligence, as well as academic self-efficacy, which predetermines
the development of the pursuit of perfection, and academic self-
control, which has a positive effect on the aspirations to superiority.

Regression equations have been defined for indicators of the
hubristic pursuit of perfection and superiority:

Hubristic striving for perfection = 9,49 + 0,13 Academic Self-
control + 0,47 Academic Self- efficacy + 0,15 Growth mindset —
0,10 Fixed mindset + 0,35 Optimism.

Hubristic striving for superiority = 10,96 + 0,38 Academic
Self-control — 0,16 Academic Self- efficacy — 0,09 Fixed mindset + 0,20
Optimism.

Consequently, the most influential cognitive factors in the
development of the hubristic motivation of schoolchildren is the
belief of their own ability to overcome learning difficulties, which
determines the hubristic desire for perfecion, and the belief of the
ability to independently control the course of learning and
independently influence on its results, which positively influences
the development of the desire for superiority. The optimistic
attributive style of schoolchildren positively affects both forms of the
hubristic motivation.

Discussion. Hubristic motivation of the subject of educational
activity is associated with an optimistic attributive style. Such data
correlates with the proved T.O. Hordeyeva (2009) thesis on the
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benefits of optimism in overcoming the fear of failure and the
formation of the desire to overcome difficulties and achieve high
results in learning activities, as the motivation for success positively
correlates with the student's hubristic aspirations.

T. Hordeyeva (2013) proves the connection between the implicit
theory of incremental intelligence, academic self-efficacy and self-
control with motivation for achievement among schoolchildren, and
in our previous study (Khomulenko & Fomenko, 2012) a high
correlation between hubristic motivation and achievement motivation
is shown, therefore, entirely it is obvious that the idea of their own
productivity and the ability to control the educational activity, as
well as to develop their intellect, are positively associated with
hubristic motives.

Conclusions. The cognitive factors of hubristic motivation in
our study include the system of cognition, represented by ideas about
their own effectiveness in activities and the ability to control learning
activities, fixed and growth mindsets and attributive style.

High academic performance of students positively affects their
ability to control learning activities, belief in their own abilities and
performance, optimistic attitude to learning and communication, the
belief in the globality and the stability of success and the ability to
control failures, to solve difficult life situations.

Hubristic striving to perfection correlates with academic self-
efficacy, achievement optimism, and hubristic striving to superiority
correlates with academic self-control, optimism in communication
and failure situations.

It has been established that the most influential predictors of the
development of a hubristic motive for achieving the perfection in
schoolchildren is the idea of their own ability to overcome
educational difficulties. The cognitive predictors of hubristic motive
for achieving the superiority are the idea of the ability to
independently control the course of educational activities and
independently influence its results. The optimistic attributive style of
schoolchildren positively affects both forms of the hubristic
motivation of schoolchildren.
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