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The object of the research are transformational processes in
the system of culturological education in historical aspect as
until recently culturology was a part of anthropology,
archeology and history, but today the concept of culture
consists of all spheres of human activity including ones which
are known as science and system of science. It means that
methodological  chaos appeared not only regarding
educational discipline of culturology but regarding scientific
one on the first place.

The article emphasizes the necessity of an integrated approach
to preparation in the process of training a specialist in a
higher educational institution, identifies one of the most
effective ways of solving this problem, that is the formation of
a system of cultorological skills through the introduction of
integrating cultural models.
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Cultural education in Ukraine nowadays is in a dif-
ficult situation associated with the formation of new
strategies for the development of Ukrainian education as
a whole, which is based on the principles of globaliza-
tion and regionalization; integration and diversification
of educational structures, unification of special fields of
training specialists, innovation of training technologies.
In these conditions, it is particularly relevant to study
the peculiarities of cultural education in the regions as
the basis for the development of all Ukrainian
education.

The aim of this research is to analyze cultural
education, its historical aspect, place, and role in the
social development of the state.

The subject of the study is the transformational
processes in the system of cultural education, the histor-
ical aspect.

It is known that the term “history of culture” arose
at the beginning of the twentieth century in connection

with the study by anthropologists of backward, so-called
primitive cultures. Note that there are many definitions.
Therefore, a relatively small factual material (compared
with the civilizations of the West and the East), mani-
fested in the culture of many tribes of America, Africa,
and Asia, which belonged to several hundred, and even
dozens of people, such a term was fully applicable and
justified. But with the further development of science,
this term began to lay claim to a methodological princi-
ple of studying all past and present civilizations,
regardless of their size and range. However, until re-
cently, history of culture, as a rule, was located within
the framework of anthropology, archeology, and
history, but today, all areas of human activity are
covered by the notion of culture, including those that are
known to us under the name of science or systems of
sciences. In other words, the methodological chaos ap-
peared not only in relation to the educational but, above
all, in relation to the scientific discipline of cultural
studies [8, 12].

Hence, a second problem arises, which is directly
related to the question of developing a model of cultural
education. It is connected with the lack of scientific cri-
teria for the structuring and systematization of
knowledge of the cultorological cycle, since the
uncertainty of the notion of culture does not allow us to
take as a basis one or another approach to the assess-
ment of empirical material, to which we refer well-
known interpretations and theories of cultural level.
Therefore, we have to be guided by both the most au-
thoritative sources on the given problem and to use the
experience of domestic and foreign experts on the prob-
lem of teaching cultural studies, and own developments
in this field.

Since the task of constructing a model of cultural
education is still posed with definiteness, inevitably in
the process of this work analysis and experience will be
formalized both in the educational and in the scientific
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discipline of culture at the same time. Therefore, we
consider it necessary to structure and systematize mate-
rial for the cultural educational cycle, based on our
clearly defined viewpoint regarding the main methodo-
logical approaches and basic concepts in the field of
cultural studies. [4, 18].

The task set before the educational model to ensure
and preserve such fundamental criteria of the integrity
of cultural knowledge as continuity, make us appeal to
the basic methodological approach when selecting mate-
rial for educational discipline “history of culture” at
different levels of education, from musical schools to
higher education institutions. This approach should be
connected not only with the system or structure of cul-
torological knowledge but also with the age of children
[5, 24].

In our view, without a more or less clear definition
of the subject of cultural studies, at least in the most
general form, we can not justify and substantiate the
linking of the architectonics of cultural education.
Without going into theoretical explanations and analysis
of existing theories, we can state that culture in the
broadest sense is a combination of modes of existence
and human livelihood, as well as their results in the past,
present and future time on the scale of all humanity liv-
ing on Earth. From this definition, we see that the
subject of the history of culture is both a static and dy-
namic system, and this gives us the opportunity to apply
the primary distribution to study it.

By statics, we understand the completed results of
the types and ways of human activity in the past, its
achievements in different cultures, ranging from the
methods of extracting fire to masterpieces of art. By the
dynamics of culture, we understand the mechanisms and
processes of change and development, which can be at-
tributed, including any socially significant events that,
one way or another have changed the look of human so-
ciety in the past or present. Speaking about the history
of things and the history of events, we remain within the
broadest and undifferentiated edge of understanding of
culture, namely, within the framework of universal or
general cultural consciousness [12, 149].

Following this, a new, more in-depth understand-
ing of the essence of culture opens, namely, the level of
detection and knowledge of the laws in the cultural
process and in cultural achievement. Here there is a dif-
ferentiation of the general field of universal history into
the history of locally existing groups of people, united
by numerous factors and conditions. Of the many
known histories of civilizations, each of them becomes
a subject of study consistently (to one degree or
another), as a result of which we become aware of the
diversity and dissimilarity of cultures, their uniqueness.
Each studied socio-cultural field appears in the form of
a whole world inherent only in its methods of thinking
and feeling, management and religious worship, the
development of art styles and conduct of military
operations. Here, statics and the dynamics of culture are
limited to one culture, one society, which has an analo-

gy with human life cycles - birth, development,
maturity, and death [10, 416].

At the next level, the study of the subject of
cultural studies we begin to recognize the statics of
culture as a theoretical object, as an abstract object, that
is, the structure of culture. In this case, the main forms
of human activity, excepted in human society, their
roles, the place and significance of each of them in
relation to man, culture, and society as a whole are de-
termined. The dynamics of the theoretical object -
culture as integrity - will allow us to understand the
systemic connections and relations of all structural
elements, all cultural phenomena among themselves and
in relation to their whole [10, 416].

Thus, we have the methodological and
technological  principles  according to  which
cultorological education should be formed. The first is
the principle of chronology, the linear time according to
which all events and things known today, ranging from
the origin of the first person and to the present-day
historical situation on the planet, are raised as a single
forward process. The chronological methodological and
technological principle in constructing a model of
culturological education is intended to play the role of
the quantitative factor when the emphasis is on
obtaining the maximum amount of knowledge. By the
way, this very methodological principle was almost
entirely reigning both in education and in world science:
a well-known historical theory shared the history of
mankind in the hereditary periods of time in the history,
in which it was formed, namely, "Ancient world -
Middle Ages - New time - Newest History ". In our
view, this approach to the historical process is
relativistic and legitimate only at the initial stages of the
study of human history.

The second technological principle in
culturological education can be called -cultural-
historical, it is intended to form students' perceptions of
the cultural diversity of the world through the study of
specific cultures of the past and present. This principle
in education should promote the elimination in the
minds of people of national and cultural centrism when
each culture is understood as a unique achievement of a
huge group of people to which the criteria of evaluation
of any other civilization are not applicable [11, 360].

The third technological principle in approaching
the construction of a model of culturological education
in Ukraine is the culturological principle in the selection
and presentation of knowledge. At this level of
preparation, when there is already a great deal of
historical and cultural-historical information, culture
should be presented as an abstract study object, in which
two main points are distinguished: structural, or static,
and systemic, or dynamic. It is at this stage, in our
opinion, that information on the origin and history of the
development of cultural science as a science should be
presented, as well as the main and most well-known
theories on the interpretation of culture as such.

But in order for the whole amount of knowledge
that is studied in educational institutions to be included
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in culturological training, it is necessary to order it in
accordance with certain principles - principles of
culturological ~development of knowledge. This
requires, first of all, to identify the role and content of
history of culture as a science. Among the numerous
interpretations of the history of culture in the system of
scientific knowledge the most common are the
following two: first, history of culture is represented as
the assembly of human sciences and, secondly, as
interdisciplinary science [4, 26].

In the first interpretation, cultural studies act more
like a cultural science, in which each scientific
discipline is a part of the general space of human
knowledge and relations with the world, and their unity
is provided by the general basis, source, and cause of
occurrence - human creative activity. In the second
interpretation, cultural science is seen as a discipline
that stands above other sciences, for which the source
and the target point is a way of understanding,
interpreting the world, and the knowledge of man about
it. In this sense, history of culture is a special edge of
consciousness, which is located above other spheres of
human knowledge and which deals only with explana-
tion of every historical event, every artistic image or
mode of management as a historical type, a model of
human activity that has a structure and obeys a single
pattern in its appearance and actions. In our view, both
interpretations of cultural studies as a scientific and
educational discipline have the right to exist [4, 28].

Culturological training involves the achievement
of certain qualities by students that would enable them
to operate the basic cultural concepts and to reveal the
principles of the cultural level in individual events or
phenomena. Therefore, the interpretation of culturology
as a cultural science, as a system of human sciences,
sciences about human creative activity, can be used as a
methodological principle of providing information to
students before culturological training. It means that a
huge field of information about the world and about a
person, about their relations (contradictions and unity)
among themselves, should not simply be provided
within the limits of already existing educational
disciplines, but with the emphasis on:

1. external (chronological) and internal (logical)
connection of the main historical stages of the
development of one or another sphere of knowledge;

2. connection of the investigated historical
phenomenon, event or discovery with historical
conditions accompanying them in other spheres of
public life. In this case, the student will form such a
vision of a single historical fact in which this fact itself
will be considered in connection with other facts of
history that preceded or followed the investigated
phenomenon [2, 16].

When forming such student's attitude to the studied
phenomenon, it is necessary to clearly indicate the
general basis, the cause of the connection of these
phenomena, which is originally present in each event or
phenomenon of history, namely human activity. A
student must receive a sufficient foundation for acting in

the consciousness at the culturological level, that is,
actions must be aimed at achieving understanding of the
single fact as part of the overall human process. If such
an emphasis is made, this will be the first and main
factor for the formation of a student's cultural
understanding of history and the present.

The second point to be ensured in the
culturological training of students is to determine the
condition of connection between individual facts and
historical phenomena, namely the concept of time. The
chronology can be presented as an irresistible flow of
many events in the history of human society, and
therefore the correlation of each historical fact with the
time period can and should not only be a necessity for
the emergence of history as such, but also an
opportunity to understand the emergence of certain
historical events. In this case, a specific historical time
can and must be understood and presented as a
condition of coincidence of many events in different
spheres of human society life, ranging from the methods
of warfare to the creation of works of art, or even the
formation of styles and entire areas in art, literature, etc.
Therefore, the chronological coincidence of different in
appearance events or historical facts should attract the
attention of students and create, in this way, the
preconditions for the formulation and solution of issues
inherent in the culturological level [6, 62].

The two above-mentioned moments relate to the
chronological method of student’s culturological
training in choosing and providing information. These
two points form the basis of the chronological principle
in culturological education and are aimed at the
formation of the culturological level in the
consciousness, the student's perception of the fact of
history or modernity. Both time and human society are
manifested, in this case, in a non-differentiated form, as
a common substance of events, and allow humanity to
be represented as a unit that lives in time under unified
and immutable laws. This allows, on the one hand, to
provide education in general with humanistic nature and
direct the student to the perception of individual strange
cultures, and on the other hand - to form the cultural
basis of perception and understanding of information
about a person as a generic being, despite the various
racial, ethnic, cultural and other differences between
people. The method of chronology in culturological
education should be used at the first stage of the
student's cultural training [14, 86].

At the second stage of culturological preparation,
the main method of selection and provision of
information should be the cultural-historical method.
The peculiarity of this method is the appearance of new
connecting facts of history. To the already described
two connecting elements of the history of mankind -
time and human activity - a few are added, the main of
which are:

1) the notion of culture or civilization;
2) ethno-social structure of the studied cultural or
civilizational systems [13, 128].
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The notion of culture at this stage is introduced as
a formal historical concept. The understanding of
culture as a result of human activity in time is
accompanied by an understanding of culture as a
regional-historical whole in the space of human
civilizations, human history in general. Here the spatial
and temporal distribution of the historical process is
introduced, different historical cultures are selected,
which can be described and confirmed by historical
evidence and archaeological materials. Cultural-
historical method is connected with the fact that the
student begins to see the historical process not only as a
single line in time and space but also as a historical
process of development of many different cultural
entities, characterized by specific features [15, 94].

On the other hand, the concept of culture, limiting
the overall historical process of space-time frameworks,
at the same time, is a common core for all events,
phenomena, and facts of the studied cultural-historical
system. Linear time appears, in this case, as the only
scale on which there exist and develop various rather
closed cultural institutions, within which all spheres of
society are interdependent. This creates the necessary
preconditions for preparing a student for a more
complex cultural analysis of historical facts in the
future, as the diverse life of society appears as a whole
and, therefore, every branch of life, from economics to
art, is perceived as dependent on all others. Although
structural analysis at this level of culturological training
is not yet used, the emergence of a systemic vision of
culture as a complex organism is already becoming an
inalienable attribute of the study of any cultural
integrity.

The second element that plays the same dual role,
as well as the concept of culture in relation to history
and human, is the ethnos and mentality or ethno-social
community. Just as the notion of culture is an element
that separates the integrity of the historical process into
locally-geographical, cultural-historical complexes, the
concept of ethnos introduces differentiation into
student's knowledge of a single humanity. Despite the
fact that humanity is a real notion and no matter how
different people are between themselves, they are
equally related to the human race, it is not just an
integer, but an integral set consisting of elements -
ethnic groups, nations, peoples [10, 16].

In modern textbooks on history, civilizations are
studied according to geographical and chronological
features, briefly mentioning the peoples living in the
specified territories. Meanwhile, it is necessary to dis-
tinguish the ethnic element into one of the most
important components of the cultural-historical process,
because ethnos are the creators and bearers of cultural
traditions. For example, it's a mistake to speak of the
culture of ancient Rome, because ancient Rome is a
huge geographic and national feature of the branch of
ancient history, which includes many conquered
cultures, for example, Egypt. It would be more correct
to consider the culture of peoples and the role of each of
them in the Roman Empire [2, 37].

A similar emphasis on the ethnic basis of each
culture, every civilization complex should not only
make the student aware of the diversity of the human
race but also prepare him for the perception and
understanding of different cultures, no matter how
distant they seem at first glance. In addition, the ethno-
social division of cultural-historical formations will help
the future cultural scientist to form readiness and, at the
same time, the professional ability for intercultural
communication, unthinkable without the prior
awareness of the ethnic and cultural diversity of history
and modern times [6, 172].

The culturological stage in culturological
education is characterized by the achievement of the
main goals and objectives of culturology in general,
namely:

1) training of specialists in culturology, able to
use professionally the basic cultural concepts, to operate
freely with a cultural apparatus for the analysis of
cultures, their structural parts and forms of interaction
between them, to understand the tendencies of
occurrence, development and decline of the cultures
common to all cultures, patterns of the appearance of
cultural models, styles and arithmetic reactions etc.,

2) search and definition of perspective
directions of scientific researches in the field of
culturological knowledge, in a deeper and more
accurate understanding of mechanisms of cultural
achievement and intercultural communication. These
tasks are faced with the university and after-university
stages of culturological training [8, 18].

The peculiarity of this stage is the use of the
characteristic cultural method in the selection and
submission of information, in the development and
completion of those educational areas of cultural
education, which were involved in the previous stages,
in order to ensure the continuity of culturological
training and culturological knowledge itself. Cultural
method of selection and submission of information to
students and postgraduate students consists of
previously developed forms of chronological and
cultural-historical analysis of the history of human life,
as well as in the structural and systematic analysis of
typical, architic mechanisms of existence and cultural
dynamics [14, 76].

Many events in the life of one cultural and ethno-
social community should be analyzed in the direction of
finding the sole basis for their manifestation, the finding
of some common architipic patterns for them, which
constitute the content of a particular cultural tradition.
At this stage of culturological preparation, it is
important to study the structure of ethno-cultural
integrity, structural elements and their relationships
between themselves and the whole, as well as studying
the effect of these elements in social dynamics. In
addition, the function of both structural elements of
culture and society, as well as the function of cultural-
historical education as a whole, as interdependent
cultural traditions and ideas in the single spatial-
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temporal flow of human existence, is an important
subject of the study. [3, 10].

One of the most important subjects of
culturological education at this stage is the deepening of
knowledge on the study of sign systems of different
peoples and their cultures, both of which are passé and
modern ones. The problem of intercultural
communication today is very acute because this is one
of the causes of misunderstandings and conflicts
between different  countries. Therefore, the
understanding of the uniqueness of each cultural
tradition, along with the penetration into the content of
what is happening, is possible only on the basis of an in-
depth study of the semantic and semiotic features of the
cultural languages of many peoples of the world [9,
116].

The most important element in the culturological
training of students at this stage is the concept of
structural unity of all known cultural and historical
institutions today, despite their difference in scale and
external forms of manifestation. In essence, it is a
question of studying the abstract object - culture as a
system in which the visible phenomena of social life are
linked by an invisible but very strong bond of structural
properties. Every fact or phenomenon of the history of a
particular culture is considered in relation to others not
only in relation to a single time scale, not only in
relation to the common cultural-historical space in
which it was discovered, but also in relation to the most
functional structure of the whole cultural integrity , in
which this fact or phenomenon acts as a feature and
form of deep meaning - the structural and functional
part of a unified cultural system [18, 147].
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anmponoinoeii, apxeonoeii ma icmopii, ane cb0200Hi KOHYenyis
KYIbmMypu CKIA0Aemuvcst 3 yCix cghep no0cokoi OisibHocmi,
skmouaiouy mi, AKi 6i0omi AK Hayka i cucmema Hayku. Lle
03HAYAE, WO MeMOOON02IUHULL XAOC 3'A68UBCA He MINbKU 3 NpU-

600y HABYANBLHOI OUCYUNTIHU KYTbMYPONO02ii, a U 3 HAYKOBOT

Ha nepuiomy micyi.

YV ecmammi nazonowyemuvcs na neobxionocmi xomniex-
CHO20 ni0X00y 00 Ni020MOSKYU Paxisyie y npoyeci nid20mosKu
Qaxisyie y 6UWOMY HAGUATLHOMY 3aKNAOIL, SUSHAYAEMbCS
O00UH 3 HAUOIbW eeKMUBHUX WLISAXI6 GupIuLeHHs Yiel npo-
Onemu, moomo Gopmyeanns cucmemu KyabmyporoiuHux Ha-
BUYOK UWLIAXOM BNPOBAOICEHHS IHMe2payis KyIbmypHux mooe-
aet.

Knwuogi cnoga: xyremypna oceima, bononcvkuti npo-
yec, eenesuc, inmezpayis, mpanc@opmayiinuii npoyec, emHo-
coyianvHa cmpykmypa, KyibmypoJoz2is, pe2ionanbHi ocobnu-
6ocmi, IHHO8AYIi MA MEXHONOII.

I'yobsik B.J., I'yobsik M.B., KyabTyposoruueckoe
«HOY-XAY» B cucteMe NOArOTOBKH CHENHAJUCTOB B BbI-
cuux yyeOHbIX 3aBegeHusx I-11 ypoBHs akkpeauranuu

Obvexmom uccredosanus AGAOMCA MpancHopmayu-
OHHble npoyeccyl 8 cucmeme Kyabmypoiocuiecko2o obpazo-
6AHUs 8 UCMOPUYECKOM aCneKme, NOCKOIbKY 00 HeOasHe2o
8peMeHU KyIbmypoao2us Obliad Yacmbio aHMpPOnoIo2ul, apxe-
on102Ul U UCTHOPUU, HO Ce200HA NOHAMUE KYIbMYPbl COCMOUM
u3 6cex cepep uenogeueckoll 0esmeibHoOCmu, 8 MOM YUCTE U3-
BECTNHBIX KAK HAYKA U cucmema HAyKu. Dmo o3Hawaem, 4mo

MemoOoN0SUYeCKUll XA0C BO3HUK He MOAbKO 6 OMHOUWEHUU
YuebHOU OUCYUNTUHBL KYIbIMYPOTIO2UlU, HO U Npedxcoe 8ce20 8
OMHOWEHUU HAYYHO.

B cmamve noouepxusaemcsa neobxooumocms KoMANIEK-
CHO20 N00X00a K N0020MOBKe 8 npoyecce noO20MOo8KU Cneyl-
anucma 6 evlcuieM YueOHOM 3a6e0eHUU, BbIAEIACMC OOUH U3
naubonee d¢hpexmusnvix cnocobos peutenus Mot npoodiemel,
a umMenHo hopmuposanue cucmemsl KyibnypoiosUiecKux Ha-
BbIKOB NYMeM 6HEeOPeHUsl UHMe2Payusl KYIbmypPHbIX MOOeell.

Knrouesvie cnosa: xynvmypnoe obpasosanue, Bonowc-
Kull npoyecc, 2emesuc, uHmezpayus, mpaHchHoOpMayuoHHbL
npoyecc, SMHOCOYUANbHASE CIMPYKMYPA, KYIbMYpOoio2us, pe-
2UOHATIbHBIE OCODEHHOCTU, UHHOBAYUYU U MEXHOTOSUU.

I'y6’sax Bacuas JIMATPOBHY — KaHIMAAT ICTOPHYHUX HAyK
(moxrop dinocodii), monent, wiren HTILI, nilicHuid winen
(axagemix) MABX, BigMiHHUK ocBiTH YKpaiHH, BUKJIazay
BHUILOI KaTeropii, Meroguct TepeOOBISIHCHKOIO KOJICIKY Ky-
npTypu 1 mucrentB TepHorminbcbkoi 0071. hvasja@ukr.net
I'yo’ssk Mapia BacuiiBHa — kpa3HaBeBelb, MiaHICT, BUKIA-
nad Bumioi kateropii TepeOOBIAHCHKOTO KOJICIKY KYJIBTYPH 1
mucrenTs TepHomninbebkoi 0611. hvasja@ukr.net

Peyensenm: 1.6.1., npod. Hununuyx O.4.
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