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ESP TEACHING: TEACHER AS A FACILITATOR

The importance of teaching a foreign language for specific purposes at higher educational
institutions has been investigated in the article. The authors emphasize on the changed approach
to teaching foreign languages in the context of reforming the education system, influenced by
global requirements. Particular attention is paid to the role of the teacher, especially of a foreign
language, as the facilitator. The problem of transforming the role of the teacher in the educational
process has become acute. The ways of adapting the teacher-facilitator to new educational
realities have been proposed.

The authors state on the change that involves a break with the past, changing the role of a
teacher to that of a facilitator. This means learning is a very different paradigm than what has
been done so far. The transition from a teacher to a facilitator of learning is outside of the existing
paradigms. This is a change in the way that teachers have been taught to lead in a classroom.

The change from a teacher to facilitator requires new knowledge and skills to be effectively
implemented and would require new ways of working together as faculty and administration. There
should be incentives, including financial incentives, put into place to encourage teachers, and clear
counsel for those less than willing to embrace the change. This type of transition from the faculty
member as a teacher to one of a facilitator of learning requires patience and involved leadership.

The advantage of contemporary European complexes is an activity-oriented approach,
which involves assimilating material that is as close as possible to real life situations and needs of
users in the language, tasks for the development of critical thinking, pragmatism, those that
involve familiarizing with real events, people and situations, etc. During the study of English,
students expand their knowledge in the field of other sciences, develop general and professional
competencies necessary for productive activities.
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Integration processes in Ukrainian education and society have led to an increase in demand for specialists
with the knowledge of a foreign language. In particular, fluency in English enables students and graduates to
realize their social and professional mobility. Therefore, in the teaching of a foreign language for specific
purposes (ESP), the emphasis is shifting to the professionalization of learning, the use of a foreign language as a
tool for future professional activity and professional knowledge. The role of an ESP teacher as a facilitator is
vital in this context.

The aim of the article is to analyze the aspects of ESP teaching at higher education establishments and to
specify the importance of a teacher as a facilitator in current educational environment, to highlight the crucial
changes in the teacher’s role.

The analyses of recent publications have shown that in the field of teaching and psychology, some aspects
of the organization of group forms of work are reflected in the studies of O. Budarny, T. Ohorodnikov,
M. Skatkin, I. Cheredov and others. Methodological aspects of this problem are highlighted by M. Vinogradov,
V. Dyachenko, V. Kotov and other researchers.

The effects of social facilitation as an improvement of individual performance are investigated in studies
of N. Triplet, V. Mede, F. Olport, V. Bekhterev. The term "facilitation" is further reviewed in the writings of
R. Zayons, S. Harkins, D. Myers, M. Sheriff, P. Zodie, M. Obozov. The researchers are focused on the study of
the phenomenon of facilitation as a process of assisting the group in fulfilling the task, solving the problem or
reaching agreement to mutual satisfaction of all the participants, as well as the mechanisms for improving the
effectiveness of group work. Thus, within the limits of the socio-psychological approach, facilitation is
considered as one of the components of any communicative interaction in the group, the basis of the mechanism
for regulating effective group interaction.

There are many factors that influence involving students into the learning process, their success and
participation have a strong influence on what is going on in the classroom as a whole.

Involvement in the learning process is closely linked with the level of attention, curiosity, interest,
optimism and enthusiasm that students demonstrate when they are studying or teaching, which extends to the
level of motivation that they must acquire and develop during the training of professionally oriented disciplines,
ESP in particular [4].

The content of knowledge should be adjusted so that it can put emphasis on new learning processes
contributing to the development of people's autonomy and providing motives for their participation in the
constant process of acquiring knowledge and skills throughout their lives. Students' response to lifelong learning
presupposes the acquisition of a package of key competencies closely connected with each other and forming an
integrated whole of knowledge, skills and attitudes.
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The change in the content of education is reflected in changes in the curricula and the role of the teachers,
who are now asked to organize and facilitate the learning process rather than direct it. The facilitation of the
learning process presupposes the adoption and implementation of teaching methods (projects, cross-thematic and
problem-solving methods, etc.

Within this framework, the teacher is called to put aside the traditional ways of teaching (transmitting
knowledge) and serve as an organizer of powerful learning environments and as a facilitator for the learning
process. Powerful learning environments are situations promoting active participation of the students in the
process of learning and acquiring skills, interaction, collaboration and communication, while at the same time
they encourage students to establish goals and assume responsibility for their learning activities [6].

The change of the specific dimension of their role presupposes that the teachers should move from
teacher-centered to student-centered teaching and learning methods, while on the other hand, they should adopt a
different perception of their role and the educational practices and their students. In particular, the teachers
should be able to understand the reasons that bring about the specific change, to organize, differentiate and
individualize the learning process, according to the students' experiences and needs, work in a holistic basis,
participate in teachers’ groups, handle effectively problematic situations in the classroom, objectively analyze
their role and, finally, combine knowledge with their personal skills.

The teachers are asked to develop specific competencies and qualifications so that they can respond to the
changing requirements of the society of information and actively participate in it as well as prepare students for
gaining learning autonomy. The elements and competencies of the teachers that are required to change so that
the teachers can respond to the new requirements of their role are directly connected with each other and outline
the teachers' new profile.

In order for the teachers to serve as facilitators of the learning process, they should have specific
characteristics and competencies that can contribute in this direction. A basic prerequisite for the facilitation of
the learning process is the organization of a positive environment where freedom for learning prevails. The
facilitator can achieve it by creating situations of reflection so that students can express curiosity and a tendency
to discover and solve problems. In this way, the facilitator can link the learning process with the issues and
problems that are meaningful for the students and are directly related to their everyday life [5].

In addition, the facilitator's main concern should be the students' unrestricted access to the widest possible
range of sources of learning, elicit individual and group learning goals and purposes or help their clarification.
Moreover, the facilitator should be fully aware of the many and different ways of teaching and learning in order
to choose the most suitable, which matches his/her perception of the way the students can learn better.

The teacher whose main purpose is to facilitate rather than direct the learning process can choose teaching
and working methods that promote learning to learn, which is a basic prerequisite for self-directed learning.
However, the selection of teaching methods that are closer to the student-centered approach does not indicate an
a priori rejection of teacher-centered teaching methods. This fact reflects the perceptions of teachers who make
broad generalizations considering that the uninterrupted process of learning and teaching is a dichotomy, while
the acceptance of the one pole (student-centered approach) is the inevitable rejection of the other pole (teacher-
centered approach). Consequently, apart from projects, collaborating groups, role-plays, etc., and depending on
the occasion, the facilitator may also use a number of practical methods, such as lectures, displays and narrations
that belong to the teacher-centered approach to learning.

Finally, the main concern of the facilitator should be the promotion of learning assessment, which will be
made by the students, who are the basic assessors of the level and importance of their learning. Their self-
assessment can be affected and fed back by both the other members of the group and the facilitator. In such an
environment, the learning process proceeds very rapidly and is widely diffused into the students' life and behavior, as
compared with the knowledge acquired through the passive listening to a lecture delivered by the teacher.

At a theoretical level, the determination of the facilitator's characteristics formed the basis for designing
and developing the quantitative and qualitative research tools used for detecting teachers' perceptions of their
new dimension.

The advantage of modern European complexes is an activity-oriented approach, which involves
assimilation of material that is as close as possible to real life situations and needs of users in the language, tasks
for the development of critical thinking, pragmatism, those that involve familiarizing with real events, people
and situations, etc. While studying English students are expanding their knowledge in the field of other sciences,
developing the general and professional competencies necessary for productive activities in the 21st century.

The implementation of European approaches to teaching Pedagogy of the partnership, the democratic
cooperation of the teacher with students, which is the conceptual basis of the European educational system,
creates a favorable psychological climate in the classes, promotes the optimal organization of educational
activities and ensures the educational autonomy of each, as a result of which the students’ responsibility for the
results of their training increases, and motivates for a comprehensive personal development, and also provides an
opportunity to fully disclose its potential [2].

In the process of learning, the teacher carries out the role of a facilitator (helps students to realize
themselves, supports their aspiration for self-development, self-realization, self-improvement, contributes to a
personal growth, disclosures of abilities and cognitive abilities, creates an atmosphere of unconditional
acceptance, understanding and trust), coordinates students in the educational process, sets benchmarks and helps
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them to adhere), consulates (provides professional recommendations and corrective advice, oriented on personal
progress of each student and helps him/her in finding the most effective way of mastering English) [1].

There is a number of problems that arise in the professional activity of ESP teachers, such as low English
language proficiency of school graduates; insufficient internal motivation to learn foreign languages, self-
deficiency (so-called fear of mistakes), poorly developed ability to organize their own work and learn English
systematically, unwillingness to take responsibility for the process and learning outcomes; the difficulty in
adapting to the new method of learning English, the lack of time, etc.

The overcoming of these problems depends to a great extent on a role of a teacher. Considering the
requirements of time and the maximum benchmark for the result, prescribed in the standards, they must ensure a
high-quality process of teaching ESP at a higher educational establishment, use modern European approaches of
ESP teaching, as well as technologies of productive interaction with student, create a favorable psychological
atmosphere [3].

We may conclude that in the modern educational process the teacher gains a new role of a facilitator.
Nowadays students require and expect more classroom interaction especially at ESP classes. If the goal of the
higher educational establishments is to see their students succeed, be retained and complete their career, we as
educators need to adapt our teaching style to better fit their needs.
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HABYAHHS IHO3EMHOI MOBW 3A ITPO®ECIVIHVIM CIIPSIMYBAHH SIM:
BUKITAOAY SIK PACUIIITATOP

Y cmammi posensmymo numanna easxciugocmi nepezisioy nioxooig 00 GUKIAOAHHS
iHO3eMHUX MO8 ONisl CheyianbHux yineu y 3akaaoax euwjoi oceimu. Aeémopu nazonowyroms Ha
KapOUHANbHIL 3MiHI Ni0X00Y 00 SUKIAAOAHHS THO3EMHOI MOBU 8 YMOBAX PeDOPMYBANHS CUCMEMU
oceimu nio enaugom 2nobanvhux eukauxkie. Ocobiuea ysaea npuodilaemvcsi poii GuUKIA0ayd
iHo3emHol Mogu sik pacunimamopa. Bueueno npobnemy mpaunc@opmayii poni euxiadaua 6
0C8IMHbLOMY Npoyeci. 3anpononosano wiaaxu adanmayii euxkiadada-gacurimamopa 00 HOBUX
OCBIMHIX peaniil.

Knwuosi cnosa: inosemna mosa 3a  npohecitiHuM  CAPSAMYBAHHSIM, — GUKIAOAY,
Gacunimamop, HaguarbHUlL Npoyec.

JIumBun C. B., lepmunoba B. A., Cuxasrox A. U.

OBYUYEHWE MHOCTPAHHOMY S3bIKY ITPO®ECCHMOHAJIBHOVI HATIPABJIEHHOCTM:
ITPEIIOJABATEJIb KAK ®ACUIUTATOP

B cmamve noonumaemcs npobrema nepecmompa HOO0X0008 K  NpenoodagaHuio
UHOCTHDAHHBIX A3bIKOS O CHeYUATbHLIX yenell 8 3a6e0eHUsX evicuie2o 06pasosanus. Agmopol
AKYEHMUPYIOm HA KAPOUHATLHOM USMEHEHUU no0xX00d K NpenodasaHurd UHOCMPAHHO20 A3bIKA 8
VCA08UAX pedhopMUPOBAHUA cUCeMbl 00PA308aHUA NOO IUAHUEM 2TI00ATbHBIX 8b130608. Ocoboe
SHUMAHUE YOeTseMcs Poau NPenooasameis UHOCMPAHHO20 A3bIKA KaK gacurumamopa. H3yuena
npobiema mpancgopmayuu poau npenodasameiisi 8 obpasosamenvHom npoyecce. IlpednodceHul
nymu a0anmayuu npenooasamensi-pacunumamopad K HogblM 00pa3o8amenbHbM Peausm.

Kntouesvie cnoea: unocmpanmvlii A3bIK O CHEYUATbHBIX yedell, Npenodasameny,
Gacunumamop, obpazosamenvhblil npoyecc.

Cmamms Haoitwna 0o pedaxyii 7.11.2018.
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