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Purpose. To analyse the active, innovative and quite interesting methods of teaching and learning English language.
Methodology. Historical and pedagogical analysis allowed to review a theory and understanding of a number of foreign
language teaching methods. Comparison and collation method allowed to compare the traditional and modern active
methods of teaching, gave understanding where the present day students felt uncomfortable a bit and how we can make
our teaching more effective. Results. Traditional methods of teaching and learning English generally have poorer
results than active methods. This has already been proven by the methods implemented like role playing, e-learning
communication, case study, problem-based learning. These active methods help students learn the language better
without realizing and also it keeps their interests, and develop the language. Active methods of teaching and learning
English language help to solve both language education problems: the cognitive aspect of English language and
students’ ability to use English in personal and business lives efficiently. Originality. Active methods help develop not
only students’ skills to speak, read or write in English properly but also their skills in the fields of solving problemin a
forign language, making quick decisions and have professional communication and collaboration in English. Active
methods help in bringing a change in English teaching and learning processes for the better. It helps the students learn
faster and in an efficient, more interesting, interactive manner and it is the lecturer’s responsibility to leave the common
traditional methods or make the way for new, active, innovative methods for the study benefit. Practical value. Study
results can be used at different educational establishments by the teachers and lecturers when teaching such courses as
“Foreign Language (English)”, “English for Specific Purpose”, “Business English”, “English Teaching Methodology”.
The study allowed to determine peculiarities and avantages of active methods implementation that gives an opportunity
to improve the existing methodology of English study.
Key words: English language, active methods, role playing, e-learning communication, case study, problem-based

learning.

AKTHUBHI METO/JY HABYAHHS AHIJIIMCHKOI MOBU
M.IO. MapTuHeHKo
KpemeHuympkuii HallioHANBHUHN yHiBepcuTeT iMeHi Muxaitna OcTporpaacskoro
By [lepmorpaBHeBa, 20, M. Kpemenuyk, 39600, Ykpaina. E-mail: speaker.kremenchuk@gmail.com
Po3kpuTo 0co01mBOCTI 3aCTOCYBaHHSI AKTUBHUX METOAIB HaBYaHHS B MPOIECi BUKJIAJaHHS aHIIiHChKOi MoBH. Ha-
BEJICHO BiAMIHHOCTI Y BUKOPUCTaHHI TPAJAUIIHHIX Ta CYYaCHUX METOJIB HABUAHHs 1HO3EMHOI MOBH, SIKi 6a3yIOThCS Ha
KOMYHIKaTUBHOMY ITiTXO/i Ta iHOPMAI[IIfHUX TEXHOJOTisAX. JoBeIeHO, 0 BUKOPUCTAHHS aKTUBHUX METOJIB HABYaHHS
(irpoBuit MeTO, METOJI HABYATIHHOI €NIEKTPOHHOI IUCKYCii, KeHCOBHI MeTOA, MPOoOIeMHE HABUAHHS) 03BOJISE 3pOOUTH
NpolieC HABYAHHS Ta YUiHHS aHTJIIHChKOI MOBM OLIb I[IKaBUM Ta HEBUMYUICHHM. J[aHi METOIM 1OTIOMAraroTh He JIMIIe
PO3BHBATH y CTYJICHTIB HAaBUYKH YUTAHHsI, MMCbMa Ta TOBOPIHHS aHIIIIHCHKOIO MOBOIO, @ TAKOXK YMIHHS NPUHAMATH ca-
MOCTIHHI pillIeHHs Ta pO3B’sA3yBaTH NPOOJIEMHI 3aBAaHHS OY/1b-5IKOI CKJIAHOCTI Ta TEMATHKH.
Koarouosi cioBa: anrmiiickka MOBa, aKTMBHI METOIH, ITPOBHH METOJ, METOJ HABYAIBbHOI EJNEKTPOHHOI AMCKYCII,
KEHCOBHMH MeTOJ, NpOOJIeMHE HAaBUAHHS.

PROBLEM STATEMENT. The importance of However, when it comes to teach English to
learning foreign languages has been established by students who already know the basics, the traditional
most educators who agree that one of the essential methods generally tend to yield poorer results than
goals of education is the development of students who active methods. This has already been proven by
are eficient problem solvers for the international methods implemented like role playing, e-learning
knowledge society. Major complaints from employers communication, case study, problem-based
about university graduates are graduate’s poor written learning. These active methods help students learn the
and verbal skills, their inability to problem solving and language better without realizing and also it keeps their
their difficulties working in a team. interests.

English is the official language of the Europion Un- This paper will provide an analyse of active
ion and the entire world and is tricky to teach and methods of teaching and learning English language,
learn. In fact every foreign language varies to study. that will help to solve both language education
Modern English is the simplest adaptation of a very old problems: the cognitive aspect of English language and
language and yet it is still difficult to teach effectively students ability to use English in personal and business
especially to those students who speak English as a lives efficiently.
second language. Study English using the orthodox To address these areas teachers of English should
methods of teaching: the alphabets, the words, the rules apply those active methods which help to develop not
and the texts h_as been found to be borln_g by most only students’ ability to speak, read or write English
students and it is because of this they lose interests in properly but also their skills in the fields of problem-
learning the language. Although there is no other way solution, decision-making and professional collabora-

than the traditional one to teach the basics of the
language [1].

tion.
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EXPERIMENTAL
OBTAINED.

Methodological principles of modern methods of
teaching English that we took into account are the fol-
lowing [2]:

. The principle of mastering all aspects of Eng-
lish language culture through reading and communica-
tion. In this case, communication can be used as a
channel for teaching, learning and personal develop-
ment, an interconnected aspect of teaching and learning
a foreign language culture. The foreign language cul-
ture manifests itself in the unity and the relationship of
its educational, cognitive, educational and developmen-
tal aspects;

. The principle of modelling aspects of the con-
tent of English language culture. Cultural and linguistic
country-study knowledge of alive and real situations
cannot be completely metabolized in the university
courses, that is why a teacher must build a model of
content object of cognition that is selected according to
study goals and content course the volume of this
knowledge, which can be sufficient to represent the
culture of the country and the language system. It is
also necessary to consider cognitive needs of each per-
sonality related to individual interests;

. The system principle in the organization of
English teaching. It means that the communicative
learning system is constructed by the reverse: at first
scheduled final product (target of the study), then de-
termined the tasks that can lead to thy goal. This takes
place within the course, each semestre, the module and
one lesson and applies to all aspects of the language;

. The principle of individualization in teaching
and learning English. The student is determined as a
personality who has certain possibilities and abilities,
both general and partial nature. Teaching English is
aimed at identifying their original level and further
their development.

. Principle of thinking activities and student’s
independence in the process of learning Enlish. The
fact is that all tasks at all levels of English study are
problems of different levels thinking problem and its
complexity.

. The principle of functionality in English
teaching and learning. This one assumes that students
should understand that learning English can give not
only useful language skills, but also to use the
knowledge gained in cognitive and emerging dimen-
sion. The principle is also what is happening on mas-
tering functions of speech activities as a means of
communication that is understood and assimilated the
functions that are performed in the process of people
communication: reading, writing, speaking and listen-
ing.

Role playing is an active intensive method of
teaching and learning English. Students generally tend
to like games and want to play them more. Traditional
methods dictated for study and games to be separate
but the fact remains that the students tend to be more

PART AND RESULTS

interested in playing games rather than sitting down at
the desk to study. The game part of study would help
students keep their interest as the desire to participate
and win is very strong. It keeps them going and when
included with different aspects of learning the learning
process would continue almost throughout the lesson
without the students getting tired or bored of English
study.

When selecting games or simulations for role play-
ing in an English language programme, one important
consideration must be the nature of the language to be
employed and its usefulness to the students. Reference
has already been made to those games which practise a
limited number of set responses: in such cases the
teacher can ensure, by prior demonstration and drilling,
that the students know what to say at each stage of the
game and that they use these items correctly as the
game proceeds.

The most important part of learning English
through role playing is vocabulary. To understand the
meaning of the words and to use them in everyday and
professional lives is a very difficult task and games can
help students overcome this difficulties. Games like
scrabbles, dictation and synonym competitions, words
puzzles, anagrams and hangman have been designed
for the purpose to master English vocabulary. These
games are just based on words, word expressions,
phrasial verbs and help students develop their active
and passive vocabularies.

In communication games, however, the exact vo-
cabulary that the student will need in order to express
himself is much less predictable, though broad seman-
tic areas can usually be anticipated. The teacher may
limit linguistic preparation to key items of vocabulary
but should be ready to help students who are struggling
to communicate, using the language that they momen-
tarily need.

Learning evolved as an interaction in which there
was a transition from teacher’s aid in addressing
learning tasks to sequential growth of students, up to
full self-regulation of action and the full independence
of students. The study provided the implementation of
a variety of business and role-playing games. Practice
has proved that the games generate significant interest
if the students who have already had an elementary or
pre-intermediate level of Enlish and basic theoretical
knowledge on the subject and have enough skills of
independent work.

There is an example of business role-playing "Job
Hunting" which proved to be effective in the course of
the study. In our English teaching practice, we relied
on the opinion of John Bauman, who believes that
through the exchange of materials between students in
written form and further discussion of the main points,
the main results can also be achieved outside of regular
class time [3]. The game was used in order to attract
the attention and interest of students to professional
qualities: business written and oral communications,
vocabulary and grammar.
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Thus, students were divided into employers and job
hunters, all students received the samples for writing a
resume and a list of interview questions. Students com-
piled their CV independently, sometimes with some
teacher recommendations. Students were given some
time for doing the task. Each CV was evaluated by
teachers and other students. Those students whose CVs
were shortlisted were invited to job interview and got a
proposal.

The game helped students to get better knowledge
of professional English vocabulary, skills of oral and
written business communication. The game included an
element of competition and role swapping. As well as
getting business English speaking skills, the experience
that students acquired in role playing gave them the
ability to assess professional situations and demanded
professional skills more adequately that they will
desperately need in order to become a competitive
specialist in international labour market.

Due to implementation of this method into English
teaching and learning process, the professionally
oriented study material turned into exciting and
interesting one, creating a positive learning
atmosphere. Students were not limited in the use of
various means of search and distribution of
information. The emphasis was given on the use of
modern information and communication technologies:
multimedia, e-mailing and so on.

Proper use of new informational and communica-
tion technologies allows a more systematic integration
of language, content and culture, and gives students
unprecedented opportunities for autonomous learning.
E-communication not only helps teachers and students
to exceed linguistic, geographical and time barriers, but
also to build bridges between native and foreign lan-
guage programs. This method is important for teachers
and students who use online and offline technologies to
teach or learn English language. We have identified
that the use of e-technologies consents learners to en-
gage in forms of e-communication.

E-learning communication plays a very vital role
in developing and improving English language. Such
sources can be used to help students practise their
language. But great precautions must be taken. This
method should be used in the middle or even final
stages of learning as that is the only place where stu-
dents often use colloquial English most of the times
which is grammatically wrong, except formal e-mails
and communication.

Apart from that, this source is very helpful as it
does not feel like education, but like a game. This is
something that the students can do in their spare time.
Hence this method is very effective in teaching the
language. Methods of reading e-articles and e-books
are also very good methods to teach the language.
When the traditional methods are modified along with
some innovative ideas the entire learning and the
teaching process is enriched and guarantees a success
in efficient English learning.

E-learning communication has been widely used by
teachers of English with the purpose of activization of
students’ independent work in an electronic environ-
ment. Topics and problems for discussion were select-
ed correspondently to previous learnt academic materi-
al. E-learning communication had the following stages
of realization: a theme defining; student’s preparation
(watching videos, listening to audio materials, reading
study materials in electronic libraries); the process of
electronic communication and discussion, conclusion,
evaluation of the actions of the participants (activity,
creativity, deapth of knowledge of English vocabulary,
grammar, spelling, sentence structures and so on).

These are some of the innovative and creative exer-
cises for teaching and learning the English Language
by means of e-mail communication.

The students were asked to perform various tasks in
role playing "Business correspondence” (Commercial
Correspondence) in English language. That game had
business professional orientation. Students were divid-
ed into two groups. The task was to establish business
contacts between two groups of students by means of
electronic correspondence in English (a letter of in-
quiry, a letter of offer, a letter of order, a letter of order
confirmation, a letter of complaint, a letter-adjustment
of complaint).

Students work on the issues of the following situa-
tions:

1. You work in a banking system and want to order
the software from IT company for the VIP-clients De-
partment;

2. You work as a sales manager in the production
department. The company was trying to improve the
guality of a product, but the product was not really ad-
vanced and does not meet all the requirements of the
standards. Nevertheless, you want to order an adver-
tisment at an advertising Agency.

3. You work for a construction company as an
economist and want to order the services of the audit-
ing company for the accounting analysis of the De-
partment for the last year.

In the process of using E-learning communicatin it
was found that a large interest of the students caused
by the topics, which combine different types of training
methods and have a professional orientation. An exam-
ple of such tasks is "Business calls", which is a combi-
nation of the following teaching technics: teaching cre-
ative task (the teacher creates a creative, professional
oriented situation, specifies the purpose, conditions and
requirements for learning activities; students learning
consists of the formation of the problem and its solu-
tion, which involves active independent work using
modern IT (mobile devices, electronic online commu-
nication: Skype, Messenger, WatsApp, Viber, email,
social networks, etc.), role playing method (the teacher
creates a role-playing business situation, which is
solved in the form of a game).

The task "Business calls" had the following algo-
rithm:
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1) Read, translate the telephone conversations and
answer the questions:

1. Which conversation is between: a consulting
company and a sub-contractor? A supplier and a cus-
tomer?

2. What is the reason for each call?

1 Dialogue

A Ackers and Shipton. How can | help you?

B Is Mrs Ackers there, please?

A Speaking. Who's calling, please?

B This is Simon Ilago from AOS - Ace Office Sup-
plies.

A What can | do for you, Mr llago?

B I'm calling about a special price on the printers,
Mrs Ackers.

A I'm sorry, but | can't discuss this now. | have a
meeting in five minutes.

B Can I call you back tomorrow?

A Sorry, but I'm out of the office tomorrow. But
thanks for calling. Goodbye.

B You're welcome. Goodbye.

2 Dialogue

A BFC Consulting. Ralf Gustuvson speaking.

B Hello. Could | speak to Leo Keliher, please?

A I'm afraid he's out of the office at the moment.

B Could I leave a message?

A Yes, of course. Could I have your name, please?

B This is Natalie Kent from NT Consulting. Could
you ask Leo to call me back? It's quite urgent.

A Yes, sure. Could you tell me what it's about?

B Yes, I'm phoning to offer him some subcontract-
ing work.

A OK. I'll leave Leo the message.

B Thanks for your help. Goodbye.

2) Match the question with an answer:

1. Is Mrs Ackers there, please?

2. Who's calling, please?

3. What can I do for you?

4. Can | call you back tomorrow?

. Thanks for calling.

. This is Simon Ilago from AOS.

. I'm calling about a special price on our printers.
. Speaking.

. You're welcome. Goodbye.

e. Sorry, but I'm off tomorrow.

3) Which questions were asked by the the person
who calls and which ones by recepient?

4) Tasks for working in pairs. In turns change the
role of a caller and a recipient. Have some telephone
conversations:

Call 1: You want to arrange a meeting to present
your products.

Call 2: You want to ask about payment of an in-
voice.

5) Working in a group of three have phone conver-
sations on the topics:

Student A call student B. Ask to speak to Student
C. You’re an ex-colleague. You want to meet him / her
for lunch or dinner tomorrow to discuuss current issues
at your new work. You’re only in a town for one day.

ol

o o0 oo

Student B Student A calls you. You work with Stu-
dent C. He / she is very busy and wants you to answer
all phone calls. Ask who’s calling and why, then call
Student C and give him / her the massage.

Student C Student B calls you. Listen to the mes-
sage then call Student A. Decide together if you can
meet tomorrow.

Case study. Most of the methods that we discussed
required a lot of efforts on the student’s activities. It is
worth mentioning that case study requires effort on the
teacher’s activities. This method of approach is very
appropriate for economics and engineering students
although when it comes to English language the
students should be given assignments in which they
have to modify something that already exists, but
practising it again only in English. If the students are
just given tasks like writing an essay or a report then
most of the students crack because not everybody is
able to come up with a story or even if they come up
with one, they cannot write it down grammar correctly
and style properly. In such case the students should be
given the base knowledge and data and only after that a
teacher can ask them to modify the data. For example,
the students can be given a base story and then a teach-
er ask them to modify a part of it. Such assignments
engage students’ creativity and also help them
overcome the difficulties of writing and speaking
skills. More importantly, it lifts the pressure of creating
new ideas. Invention is a very difficult thing especially
when students are being forced to do that. In case study
activities the students are not forced to complete the
assignment and then they can do it whole heartedly and
hence complete the learning experience that can be
gained from the case.

Cases study is a very integral part of teaching
English language. It appeals to the inquisitive nature of
the students. Any unfinished case always keeps the
mind of the student agitated. The evaluation and esti-
mation procedures of testing the students in their
proficional fields over the English language is per-
fomed through questions based on the case. A case is
supposed to appeal to the imaginative part of the brain.
It helps students be more creative, by trying to
visualize the things that are happening inside the case.
It should not only teach the English language but it
should also help students in extracting a lesson from
the case.

S. Donna [4] stresses the fact that if students be-
lieve that in a language course they do tasks relevant to
their future specialty and professional communication,
they are more motivated to learn and get better results.
That is why the basis of case study is almost always
real and only partly imaginative live professioanal situ-
ations, that involves a variety of independent students’
activities in English language to resolve problem situa-
tions:

- reading the text;

- translation;

- analyzing the information;

- asking and answering the questions;

- group discussions;
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- group and pair coversations;

- oral or written reporting.

Students should understand the nature of the Case
problem and define their own position in assessing the
situation, consider the questions answered and find
some solutions of the problem; there maybe exchange
of views; identifying the leaders, who are able to offer
solutions of problems through group discssions.

The students can enact the Case or the Game. In
this way the students are personally engaged. They can
bring their own interpretation. It is interesting for the
students to understand the Case and put themselves
into that one. It engages their creativity. It also helps
them understand other students’ interpretation of the
Case and helps them have a conversation which helps
them in learning the language. It removes the dull
aspects and makes the English language learning more
colourful. 1t may not be perfect but it will leave a deep
impression on their mind. The Case will help them
learn the language as they will be enacting it by dia-
logue which they will make themselves. This also leads
to student personal development and helps work as a
team player and all the way the student is learning the
language.

The implementation of case study into English
learning provides didactic qualities which offer the
following opportunities:

«  to practice all language skills: reading, speak-
ing, listening and writing;

»  to develop the productive language skills in a
very intensive way;

*  to analyze, present and comment graphs, ta-
bles, charts and other quantitative data and schemes;

*  to practice analytical and managerial skills;

*  to develop communicative skills;

*  to practice business skills of presenting, nego-
tiating, chairing and participating;

*  to understand the components of business cul-
ture and business ethics through the language course;

»  to practice intercultural skills.

Problem-based learning is one of effective active
methods of teaching and learning foreign languages
that attracts much attention of those teachers who are
interested in raising students’ competences level. At
the same time, an essential component of problem-
based learning is that content is introduced in the
context of complex problems. This contrasts with
prevalent teaching strategies where the concepts,
presented in a lecture format, precede end of the
chapter problems. In problem-based learning, students
work in small groups and must identify what they
know and also what they don’t know yet to solve a
problem. These are preactivities for understanding the
problem and making decisions required by the problem
task.

As a rule, the nature of the problems supposes
simple answers. Students must go beyond their
textbooks to pursue knowledge. Also they try to obtain
information in other resources and between their group
meetings. The primary role of a teacher is to facilitate
group process and student independent learning. A

teacher must not provide easy answers. The problem-
based learning develops students critical thinking
skills, better understanding, teaches students how to
learn independently and working cooperatively. It has a
student-centered instructional strategy and is based on
the social, cultural and constructivist theories of
learning.

Problem-based learning can be used to increase
students content knowledge and foster the development
of communication in English language, problem-
solving, and self-directed learning skills. Such learning
dips students into simulated real world working and
professional contexts which involve problems of def-
ferent levels that need to be understood and resolved to
some outcome. By working through a combination of
learning strategies to find out the nature of a problem,
realising the constraints and options to its resolution,
defining the input variables, and understanding the
viewpoints involved, students learn to negotiate the
complecated nature of the problem in English
language.

The experience of foreign language teachers has
proven that modern students are not the proverbial
blank slates, but individuals whose prior learning can
greatly impact their current learning. Sometimes they
might have greater content and skill knowledge than
teachers would expect. As their prior learning can both
aid and hinder their attempts to study new information,
it is imperative that instructors have some sense of
what intellectual currency the students bring with them.
The context for learning assignments in problem-based
learning is highly context-specific. It serves to teach
content by presenting the students with a real-world
challenge similar to one they might encounter were
they a practitioner of the discipline [5].

The problem-based learning process should be di-
vided into some phases. R. Karthikeyan emphasizes the
following phases of problem-based learning process
[6]:

1) the concept introduction;

2) the problem announcement;

3) grouping and surveying;

4) monitoring and coaching;

5) the performance assesment.

Teacher acts as a facilitator and a cognitive trainer,
The roles and responsibilities of a teacher and a student
can be defined in each phase of problem-based English
learning.

Introducing the concept a teacher enlightens the
students with the basic concepts and enables the future
specialists to find out the advantages of using English
problem-based language learning. Students are to
overcome the difficulties of switching over from
conventional language learning to problem-based
learning and to understand the concept thoroughly.

Announcing the problem-task a teacher introduces
the subject in the form of a trigger, elicits all the
information related to the topic from students and
provides some kinds of elementary help with some
sources pertaining to the problem. Students have to
understand the trigger or problem and to be mentally
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ready to meet the
confidently.

Grouping and surveying a teacher divides the future
specialists into groups by adopting specific strategies,
provides access to differet resources such as text-
books, Internet, journals, magazines, etc. A teacher
extends conducive environment for learning to take
place. Students are to develop a rapport with fellow
group members, to explore known and unknown facts,
to investigate the problem into its details.

Supervising and coaching a teacher monitors the
progress of students and provide support when needed
trying to avoid controlling and directing their efforts in
solving the problem and provides constructive
feedback during the activities. Students are to have
healthy and constructive discussion among peers to
generate possible solutions to the problem solving.

Assessing the performance a lecturer provides
students with possibilities to show and share the
findings and the results, a teacher extends variety of
following up activities, assesses the performance of
students and gives feedback. Students are to represent
the results in the form of e-presentation, to assess the
performance of facilitators and the performance of self
and peer.

Problem-based English language learning involves
problem speaking. Conversation is by the way the most
useful tool of teaching the English language. Even
when a student learns his or her mother tongue it is by
the conversations that takes place between him or her
and others or by listening to the conversations made by
the others. The student is never taught the native lan-
guage but is still able to percept the meaning and learns
it automatically to use it in personal and business lives.
The English conversations alone teach the students.
Hence defferent conversations in English form a very
important part of the teaching and learning processes.

The constructions of a sentence and the grammar
rules is not something that can be taught only by rules.
These aspects have to be taught intuitively. That can
just happen through a lot of reading, speaking and lis-
tening activities. Nevertheless, every conversation
needs a theme. The topic can be introduced in a form of
written documents which students have to read at first,
then form an opinion and after that have a conversation
about the topic. Also the topic can be spoken out and
then students can listen, understand and after that take
part in the conversations. The participation and other
aspects of the conversation can always be analysed
through the aspects which will also push the students to
participate in the conversations. These conversations
may have general, business or professional themes.
They have to happen as if colleagues, friends or ac-
quaintances are talking to each other. Such tasks let
students feel comfortable in expressing themselves in
English in the best possible ways. These processes may
need some time but in the end it would be the most
effective and efficient method in teaching and learning
the English language.

CONCLUSIONS. The English language plays a
very important role in our lives. It helps us express our

problem-based assignment

emotions and explain what we want. It helps us to
communicate and hence are the prime tools to express
who we are. Thus the knowledge of English language
and its proper utilization is very important as it defines
the person. Also the ways the languages are taught play
a very vital role in a student’s life.

Since English is the official language of the world it
is of utmost importance that this language has to be
taught in such a way that it will help students not just
to speak and write and listen but to communicate in
social, business and professional lives. That is the
purpose of the language and that is what it must be
taught for.

Active methods help develop not only student’s
skills to speak, read or write in English properly, but
also their skills in the fields of independent learning,
decision-making by themselves, effective independent
problem-solution and professional collaboration in
English; personal abilities of being both a good learder
and a team worker [7].

Hence active methods help in bringing a change in
English teaching and learning and most of the times for
the better. It helps the students learn faster and in an
efficient, interesting and an interactive manner and it is
the teacher’s responsibility to leave the traditional
methods and make way for new and better methods for
the students benefit.
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IMEJATOT'TYHI HAYKHA

AKTHABHBIE METO/Ibl OBYYEHMS AHTJIMHCKOMY SI3BIKY

M.IO. MapThIHeHKO

Kpemendyrckuii HaMOHAIBHBIN YHUBEpcUTET MMeHN Muxamia OcTporpaackoro

yi. [lepBomaiickasi, 20, r. Kpemenuyr, 39600, Ykpauna. E-mail: speaker.kremenchuk@gmail.com

[TpuBeneH aHaMM3 aKTUBHBIX METOJIOB O0YYEHHS, OMMCAHBI OCOOCHHOCTH MX MCIOJIB30BAHMUS B IIPOLIECCE MPEOoBa-
HUSI QHTJIMICKOTO sI3bIKa. BBISBICHBI OTIMYMS MEXKIY TPAAMLUUOHHBIMU METOAaMH O0YyUeHHsI MHHOCTPOHHBIM SI3bIKAM U
COBPEMEHHBIMH, KOTOPbIE OCHOBBIBAIOTCSI HA KOMYHHKAaTHBHOM IIO/IX0/I€ ¥ MH(POPMAIIMOHHBIX TEXHOJOTHAX. JloKaza-
HO, 4TO HMCIIOJb30BaHNE aKTHUBHBIX METOJIOB 00y4deHHUs (MTPOBOM METOJI, METOJ] 00y4aloIei JICKTPOHHOM JANCKYCCHH,
KelicoBuii MeToA, MpobeMHOe 00y4deHHe) 03BOIAET CASNIATh POLEC U3YyUEHHs aHTIHCKOTO sA3bIKa 00J1ee HHTEPECHBIM
u 3ddexTuBHbIM. J[aHHBIE METO/BI OMOTAIOT HE TOJBKO PO3BHBaTh Y CTYACHTOB HABBIKM YTEHHs, IHCbMa M yCHOU
peuM Ha aHTIIMHCKOM SI3bIKE, HO TAK)K€ YMEHHS NPHUHUMATh CAMOCTOSTEIbHBIC PELICHUS M BBIIOJIHATD 3aaHus JI000H
CJIOKHOCTU U TEMATHUKHU.

KaioueBble cj10Ba: aHITIMHCKUIA S3bIK, aKTUBHBIE METO/IbI, UTPOBOM METO, METO 00y4YaroIIei 3JeKTPOHHON Juc-

KyCCHH, KeHCOBHI METO, TpobiaeMHoe 00ydeHune

Crarra maaiimna 20.03.2017.
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