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ESP TEACHERS TRAINING:
AMERICAN EXPERIENCE IN UKRAINIAN CONTEXT

The research focuses on the issue of preparation of future EGP teachers to teaching ESP as a sig-
nificant component of their professional training in Ukrainian tertiary institutions. The importance of ESP
teaching skills acquisition in the process of professional training of future teachers of English as a foreign
language has been justified on the basis of several comprehensive surveys. The analysis of leading Amer-
ican ESP teachers’ training programs has been provided. Ways of efficient American experience imple-
mentation in the context of Ukrainian universities have been defined.
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Introduction. It is a well-known fact that in our rapidly moving world with all the technological
progress, scientific discoveries, ecological problems and catastrophes there is a great need in collabora-
tion between scientists and practitioners working in various spheres in different countries of the world.
Now, when Ukraine is going through the transition period from post-Soviet system to employing demo-
cratic values of civil society adopted by many countries, this postulate is becoming even more topical
within the sphere of professional training and development. Participation of young specialists and scien-
tists from Ukraine in international conferences and programs has a number of constraints among which
is unsatisfactory level of English professional communicative competence (EPCC).

The problem of ESP is not new to Ukrainian higher educational system. Therefore, the first
step to improving the current situation with teaching ESP in Ukraine is proper professional training
of ESP teachers or practitioners in Ukrainian tertiary institution and their professional adaptation to
teaching ESP, especially for sciences and technologies, with the perspective of their sustainable de-
velopment on the basis of gaining the experience from US leading institutions.

A lot of research has been done on dominating movements in ESP development over a few
recent decades (T. Dudley-Evans [5], T. Hutchinson [8], J. Swales [11], A. Waters [8]). There is the
series of works elucidating the importance of learners’ needs analysis and target situation analysis
in the process of ESP teaching (R. West, M. Long [10]). Some works are dedicated to ESP curricu-
lum development (J. Ewer, W. Hullen [9]). The significant research has been conducted on the as-
pects of discourse and genre analysis in ESP teaching (D. Biber, Ch. Candlin [4], N. Fairclough,
A. Henry [7], Ph. Riley [4], R. Roseberry [7], T. Yakhontova).

Although, in most cases, the focus of attention has primarily been on main approaches to
ESP teaching and learning. No comprehensive study of future ESP teachers’ training for their future
professional activity has been undertaken yet.

This paper aims at attracting attention to the issue of ESP teachers’ training for future pro-
fessional activity with the focus on their further sustainable development on the basis of the corre-
spondent American experience.

The country, where teaching ESP is rapidly developing and special attention is paid to ESP
teachers training, is the USA. The American higher educational establishments have a lot to offer
when it comes to the problem of ESP teaching since they have considerable as well as valuable ex-
perience in this sphere. The acquired Master degree in teaching English as a second language with
an emphasis in ESP in the US Universities and colleges provides a broad background in ESP theory
and praxis. As American programs are designed to prepare future ESP practitioners to develop
courses and teach all categories of ESP in different settings, the practical application of their experi-
ence can be adopted in many educational environments.

The results of the research. A number of research done in Ukraine proves that the current
state of ESP teaching and learning is in quite unsatisfactory condition which results in poor level (or
no level at all) of a foreign language communicative competence of the university graduates of var-
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ious majors. The traditional deductive approach to training teachers of foreign languages in the
higher educational establishments of Ukraine can no longer meet the challenges put forward by the
contemporary society towards professional education and training of specialists. Teaching ESP to
university level students certainly requires from a language teacher methodological skills, some
subject-specific knowledge and also developed ability of analysis and adaptation of this knowledge
and skills to a certain educational environment [1].

The results of our doctoral research on ESP learning by the students of Science faculties clear-
ly demonstrate the insufficient level of acquired EPCC [2: 226-274]. Our analysis was based on a
sample of 1569 students of three Ukrainian universities — Ivan Franko National University of Lviv,
Volodymyr Hnatiuk National Pedagogic University of Ternopil, Uzhgorod National University. The
results of the survey, held with the purpose to assess students’ EPCC level showed that it was insuffi-
cient in 71,8% of students — B 1 or lower according to European Framework of Reference for lan-
guages [1: 22-23; 3; 12]. The average data obtained from the tests for students’ EPCC level, have
showed the following. The students from the control groups have gained only 8 scores (from total 20)
for the whole period of ESP course studying at the university and their EPCC level has grown from
A2 to B1. In the experimental groups specially trained ESP lecturers taught the ESP courses. As a re-
sult, the students from experimental groups have gained 17 scores (from total 20) for the whole period
of ESP course studying at the university and their EPCC level has grown from A2 to B2. (fig. 1).
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Figure 1. The growth of students” EPCC level for the period
of ESP course studying at university in scores and language levels

For the period of ESP course studying at university the EPCC level of the students from the
control groups has grown for only 14 %, while the EPCC level of the students from the experi-
mental groups has grown for 31 % (fig. 2).
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Figure 2. Percentage of students’ EPCC level growth for the period of ESP course
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Furthermore, the level of such acquired components of EPCC of the students from the control
groups as pragmatic, strategic, linguistic, sociocultural and intercultural proved to be low. The unsat-
isfactory indicators of foreign language training for future specialists of various spheres call for the
necessity of modernization of such training based on the founding of global pedagogic research.

Our personal teaching experience shows that current graduates of English philology depart-
ments lack competences in the area of teaching ESP. Even the majority of experienced teachers
continue to teach students deductively, mostly employing the Grammar Translation Method. Thus,
the outputs of their professional activities are relatively low.

On the other hand, quite long experience of supervising teacher training practice performed by
the master degree students of English language department at the department of foreign languages for
Sciences (Ivan Franko National University of Lviv) proves that future teachers of foreign languages
have a very vague if not any idea about ESP, its linguistic peculiarities, methodological approaches and
methods of ESP teaching. The current curricula of professional education and training of English lan-
guage teachers in Ukrainian universities are of EGP nature and do not imply studying of ESP, method-
ology and methods of its teaching. While some programs of training future teachers of English as a for-
eign language mention the notion of ESP in some courses of methodology of teaching foreign lan-
guages, others omit this aspect at all. As a result, ESP practitioners are largely left to their own resources
when it comes to teaching practice in a certain educational environment.

The students undergoing teacher training practicum at the foreign languages departments
have to find their own way how to apply their linguistic knowledge — lexical, grammar, stylistic pe-
culiarities — to the subject-specific context of certain spheres, and furthermore, to adapt their few
methodological skills to the ESP environment. As a result, the whole process of teaching ESP does
not employ any of the established approaches to ESP; the majority of trainees, based on their com-
petence, qualification and experience, make chaotic attempts to achieve the aim — to teach ESP.

The situation with the teachers of foreign languages departments is similar. They have to
cope with foreign languages for subject-specific purposes and develop methodology of teaching by
themselves. Very often they feel demotivated as, according to our survey (conducted among 87
teachers of the departments of foreign languages of the same three Ukrainian universities), the lack
of subject-specific knowledge and ability to transfer it to a foreign language is regarded by them as
a major obstacle in performing their professional roles and functions.

Although, it is of great importance for future teachers of ESP to integrate the main compo-
nents of ESP teaching practice, namely: methodology, methods and content of teaching, properly se-
lect the most appropriate methods and materials according to the syllabus, target situation and learn-
ers’ needs. In Ukraine teaching ESP in higher educational establishments is not the elaborated direc-
tion of foreign languages teacher education. Only few higher educational establishments offer ESP
courses for master degree seeking students, where they are taught some basics of academic English.

Teaching ESP is well developed in the American universities, institutes, colleges, language
schools and other educational institutions. Such institutions as San Jose State University, University
of Minnesota, California State University Los Angeles have a considerable experience of profes-
sional training of English teachers according to the TESOL (Teachers of English to Speakers of
Other Languages) program with the focus on ESP where the principles of professional sustainability
as well as significant experience in ESP courses delivery have been complied. In this respect, the
experience of leading US universities as San Jose State University, University of Minnesota, Cali-
fornia State University in Los Angeles are of special interest for the topic of our research and de-
velopment of ESP teachers education in the Ukrainian higher educational establishments.

The content-based analysis of the relevant literature sources, universities’ documentation, and
appropriate courses’ descriptions has proven that the following approaches to teaching ESP and various
applications of ESP, namely EAP (English for Academic Purposes) and EOP (English for Occupational
Purposes) have arisen in the last few decades — Learner-Centered Approach, CLIL (Content and Lan-
guage Integrated Learning), CBI (Content-based Instruction), TBL (Task-based Learning), etc.
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The learner-centered approach focuses on designing the instruction that is sensitive to the in-
dividual student’s needs, abilities, and interests. CLIL presupposes studying situations where subjects,
or parts of subjects, are taught through a foreign language with dual-focused aims, namely the learn-
ing of content and the simultaneous learning of a foreign language in which this content is encoded. It
is widely seen as an excellent means of learning a language, and of introducing global and intercultur-
al aspects into the teaching of content subjects. It is claimed to be a very effective way of learning a
language as it provides the learners with meaningful input and authentic situations. Another popular
in the USA approach to ESP teaching is CBI, which focuses on the teaching of academic English
through content knowledge. Language learning and content of subject matter could be brought to-
gether because a foreign language is most successfully acquired when learners are engaged in its
meaningful and purposeful use. The integration of language and content involves the incorporation of
the content material into language classes. The content can provide a motivational and cognitive basis
for language learning since it is interesting and of a certain value to the learner.

According to the TESOL programs of ESP teachers’ training, the following courses appear to be
the core of the sillabi: “ESP: Lexical and Functional Analysis”, “Methodology of ESP Teaching and
Learning”, “Methods of ESP Teaching and Learning’, “ESP Course Design”. But, to launch the courses
in Ukrainian universities, apart from purely academic challenge of designing appropriate ESP courses,
Ukrainian educational establishments suffer some organizational and financial difficulties concerning
reformation and modernization of the curriculum for training future teachers of English as a foreign lan-
guage. Obviously, it is very important to critically examine and adopt relevant and justified elements of
the experience of countries which have made significant progress in the field of study.

One more effective way of future ESP teachers’ training reckons for active participating in
scientific work — live and on-line interuniversity conferences, seminars and webinars, universities’
documentation analyses and observations for the teaching / studying process.

The predominant characteristics of the efficient currently working American ESP teachers’
training programs comprise the content-based, task-based, interactive instruction which provides
cooperative and collaborative learning. The attempts should be made to adjust the predominant in
the USA models of ESP teachers’ preparation to the educational, didactic, financial, etc. conditions
of Ukrainian higher educational establishments.

Conclusion. Considering the problems above, the educational reform in the field might presuppose:

1) gaining the experience from one of the US leading institutions, dealing with teaching
ESP and development of future teachers’ of ESP professional training;

2) development of the courses “ESP: Lexical and Functional Analysis”, “Methodology of
ESP Teaching and Studying”, “Methods of ESP Teaching and Studying’, “ESP Course Design” and
introducing them to the syllabi along with intense practical experience to prepare future teachers of
ESP for the challenges of their profession;

3) exploring the functioning of existing ESP teacher training models in the US higher edu-
cational establishments and the key factors of their efficiency;

4) development, justification and implementation of the ESP teachers training model by ap-
plying the gained knowledge and skills in order to reform education for teachers of foreign lan-
guages in Ukrainian tertiary institutions;

5) introduction of special preparation of ESP teachers to help prospective ESP teachers ac-
quire ESP teaching methodology in Ukrainian higher educational establishments.

The next stage of our work will be dedicated to an effective model of future ESP teachers’
training in Ukrainian tertiary institutions on the basis of the US university experience.
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H. O. Mukumenko

HIAI'OTOBKA BI/IKJIAI[A‘{IBUAHFJIII?'IC])KOi MOBH JJI51 CHEIIAJIBHUX HIJIEH:
AMEPUKAHCBKHNHU JOCBIJA B YKPAIHCBKOMY KOHTEKCTI

JlocTipKeHHsT BUCBITIIIOE MPpo0IeMy MirOTOBKM MaifOyTHIX BUKIIa1aviB aHTIIIIICEKOT MOBH (3a-
rajJbHOTO KYypCy) /10 BHKJIAJaHHA aHIIIMCbKOT MOBH JUISl CIICIATBHUX LUIEH, Mo Mae OyTH He-
Bil’éEMHUM KOMIIOHEHTOM MpodeciiHOi MiIroTOBKH Takux (haxiBLiB y BHIIMX HABYATGHHX 3aKJIa/JaX
VYkpainu. Baromicte GopMyBaHHS yMiHb BHUKIQJAHHS aHTIIHCHKOT MOBH JUISl CIICIIIAIbHUX LUIEH Yy
nporieci mpodeciiHoi MIroTOBKA MaOYTHIX BUKJIAIauiB aHTIIIHCHKOT MOBH SIK IHO3EMHOT JIOBE/ICHO Ha
OCHOBI KUTBKOX KOMIUIEKCHHX JOCHiKeHb. [IpencTaBneHo aHaii3 mporpam MiArTOTOBKH BHKJIAJadiB
AHTJIACHKOT MOBH JUTS CTICHIAIBHUX I[iJIeH Y KUTBKOX MPOBITHMX aMEPUKAHCHKUX yHIBepcuTeTax. Bu-
3HAYEHO MUISIXY BIPOBAHKEHHS KPAIIOT0 aMEPHKAaHCHKOTO JIOCBITY B YKPaiHCHKHUX YHIBEPCHUTETAX.

Knwuosi cnoea: Buxnanadi aHrIiChKOT MOBHU JUIA CHEMialbHUX LIUIEH, mpodeciiiHa miaro-
TOBKA, YMIHHS BHKJIQJaHHS aHTJIIICHKOT MOBH JIJIsl CTIELIAIbHUX LIUIeH, OBOJIOIIHHS, TPOTPaMH ITiJI-
FOTOBKH, BUIII HABYAJIbHI 3aKJIa/IH.
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H. O. Mukumenko

HOATOTOBKA HPEHOHABATEﬂEﬁ AHFJIHFICKOI:O A3BIKA
JJIAA CHEHUAJIBHBIX INEJIEN: AMEPUKAHCKHUMU OIIBIT
B YKPAMHCKOM KOHTEKCTE

Hccnenosanue MOCBSIIEHO MpoOieMe MOArOTOBKY Oy TyIINX MperoaBaTeNel aHIIHIHCKOTO S3bl-
Ka (o0mIero Kypca) K IpernoiaBaHui0 aHITIMICKOTO s3bIKa JUIS CHEIMAIbHBIX LieNel, KoTopas I0JDKHA
OBITH HEOTHEMJIEMBIM KOMIIOHEHTOM HpO(i)GCCHOHaJ]LHOfI IIOArOTOBKHM TaKHX CIICHNUAJIMCTOB B BBICHINX
y4eOHBIX 3aBEICHUSAX YKpauHbl. 3HaueHHe (JOPMHUPOBAHKS YMEHHI MPEToJaBaHusl aHTJIMICKOTO SI3bIKA
ISl CTIEIMATIBHBIX 1IeJ1ei B mporiecce MpodeCcCHOHABHON MOrOTOBKH OYyIyIIMX TperoiaBaTeyield aHr-
JIMICKOTO 513bIKa KaK MHOCTPAHHOIO JIOKA3aHA HA OCHOBE HECKOJIBKUX KOMIUIEKCHBIX HCCIIEIOBAHUM.
[IpencrapneH aHaimM3 NporpamMM IMOJTOTOBKH IIPENOJABATENEH AHTIIMICKOTO SI3bIKA JUIA CHELHUATBHBIX
1Liesie B HECKOJIbKHX BEIyIIUX aMEpUKAaHCKUX yHUBepcuTerax. OnpeneneHsl MyTH BHEAPEHUS JTy4IlEero
aMEPHUKAHCKOI0 OITbITA B YKPAUHCKAX YHUBEPCUTETAX.

Kniouegvie cnosa: npenogaparesin aHTIMECKOTO SI3bIKA JUIA CIIEHUANIBHBIX LIeleH, mpodec-
CHOHaJIbHAad IMOArOTOBKA, YMCHUA MNPCIIOJaBaHUA aHTIINHACKOTO SI3bIKa JJI1 CIICLUAJIbHBIX U;eneﬁ,
OBJIAZICHUE, IIPOTPAMMEL IIOATOTOBKH, BY3BL.
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