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DEVELOPING CULTURAL AND MOTIVATIONAL COMPONENTS
OF THE LINGUO-CULTURAL COMPETENCE

The article deals with the analysis of linguo-cultural competence and its cultural and motivational
components. A system of forms and methods to use in the course of interpreter professional training is
provided.

Keywords: linguo-cultural competence, motivation, culture, interpreter training, higher school.

Introduction of the Subject Matter. Nowadays the level of the knowledge acquired gdgates is
decisive for the state. The competence of graduafkegences the level of country’s development adl\as
establishing relations with other countries. Thatwhy professional training should correspond thigh
standard and meet the current requirements. THaewnoof improving the higher education system aaidimg
the quality of vocational training in Ukraine isstmost important socio-cultural challenge that ealy occur if
education correlates with new socio-economic neétlse market economy.

Today the linguistic education experiences the ste@aming of culture. Cultural peculiarities become
essential when teaching foreign languages; thegserpf interpreter training is not teaching writingading or
speaking, but teaching how to become a member eof freign language culture. Researchers and
methodologists follow a new paradigm: culture tamet, language is a tool. Moreover, there is eaetbpment
without motivation. Foreign culture should also ®®e a motivating factor. Such a paradigm and sunbva
perspective of higher education require reorgaitinatf the educational process by searching for affective
methods of developing linguo-cultural competencsystematically organized set of intellectual, retilee,
communicative and moral principles that help tokniorbroader cultural, social and economic contexts

Analysis of the Most Recent Publications and Highlighting Unsolved Problems. The analysis of
recent researches has shown that scientists widelsider the modernization process of professiamauage
training taking into account the new cultural pagad At the beginning of the 20th century Sergiussken
defined education as the value-target object dfioed The concept of cultural appropriateness atation was
mentioned by such well-known educators as FriedAdolph Wilhelm Diesterweg, Konstantine Ushinsky,
Vasiliy Sukhomlinsky and many others. Education anllure correlation is the subject of a numbespécial
researches that determines the development of dheagonal cultural paradigm. Mikhail Bakhtin [1he
Vladimir Bibler developed an interactive conceptoofture and education, according to which a diatogf
people belonging to different cultures is the mimm of culture and the didactic unit of educatidMadim
Kalinin is considering the developing of future EFR¢achers’ professional competence by means otiralilt
dialogue. Irina Zakiryanova considers the esselfitkeosocio-cultural competence phenomenon anciésin
the foreign language teacher training. Lyudmila iKova explores pedagogical conditions for the depeient
of students’ intercultural competence through tise of ICT in the educational process. Tatiyana ddor
highlights the general cultural component as a mediraesthetic education of future foreign languagehers.
Olga Voloshina analyzes the socio-cultural compooéprimary school teachers training in the UK. wéwer,
issues of interpreters training are not widely désed. The analysis of the interpreter trainingasa Ukrainian
universities showed that language training is tteripy, and other aspects are not systematicalhysaered.

Problems of creating and improving student motomtwere studied by such scholars as: Mikhail
Ovchinnikov, who considered the problem of idemtifythe characteristics and methods of developingvation
of teaching department students, Irina Delgas, stbdied principles and a set of pedagogical tamsfeating a
positive professional motivation of pedagogicallege students through the competence-based appraadh
Svetlana Yaroshenko, who analysed the factors eagimg students for studying. These works expltudests’
motives; the influence of motivation on the edumadi process is determined. lvan Sechenov, Willlames and
Lev Vygotsky note in their works that motivationvééopment is a complex and multistep process.

Although the issues of culture and motivation apasidered in sufficient detail, we note the lack of
systematic knowledge about them; there is no inééep training program meeting modern standards for
competitive specialists in the field of translatamd interpretation. Thereforhe aim of our study is to examine
the structure of the cultural and motivation comgrts of linguo-cultural competence and analyze ipless
methods and forms of their development.

Main Part. In today's world, when a global unification of Bpean countries, the strengthening of
international relations and the strengthening dedgration processes take place, when the socitigadli
situation is changing towards the expansion ofrimss and cultural contacts, there is a need fdegsmnally
trained specialists who speak one or more foreagiguages. The profession of interpreter has beqmpelar
and prestigious, and institutions where interpeeta&m be trained are widespread now. The profesigom of
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the interpreter and his ability to understand anterpret the information are often the groundwork o
successfully established international contactstheointerpreter training should be carried outeystically,
efficiently and comply with the modern world recgnnents.

We have taken the psychocompetisation model ofotheent-day graduate’s personality composed by
Svetlana Motornaya [2] as a basis of our study.ittpanalyzed it, we determined the most relevampmmnents
of the interpreter's personality. The formation edch component includes elements of linguo-cultural
competence — basic competence necessary for theetiineness of the interpreter, which contains
professional, cultural, leadership and motivatiocahstituents [3]. Let us dwell on the study ofterdl and
motivational components, as well as on the posislof their development.

The cultural component includes studying culture aaltural characteristics of the target language
country. The main purpose of teaching translat®otoiprepare an interpreter as a "secondary lamgpagson".
This understanding of the training process impltieth mastering the "technique” of translation aogussition
of extra-linguistic information of linguo-culturatharacter. Currently, "a professional interpreternot an
assistant, but rather a central figure in the ir@@onal dialogue and mutual understanding”"gd44]. When
interpreting he has to take into account two lagguaiews of the world, as well as to compare araptathe
conceptual pictures of the world of two linguistigltures.

The structure of cultural constituent is preseirteithe picture 1.

Cultural Constituent
Of Linguo-Cultural Competence

e N

Intercultural Localization Aptitude Marginalization
Competency Potential

Picture 1 — The Structure Of Cultural Constituent.idfuo-Cultural Competence

So a linguo-culturally competent interpreter shonlst only know the linguistic units of interacting
languages, but also be aware of the lifestyle déracting societies. Thus, the cultural component i
characterized by the level of intercultural competethat means that the interpreter knows:

— major historical events of the foreign languagentry;

— national holidays;

— traditions and customs;

— psychological and behavioral characteristicsative speakers;

— cultural realia;

— proverbs, sayings, etc.

In addition, if intercultural competence is not dped, we consider it appropriate to talk aboet th
cultural marginality of the interpreter as a persdro enters a new cultural environment at the b@gmof his
career. Being unaware of the target language eulintricacies, but not losing his identity, theeimtreter
converts and modifies the values of his nativeuralinstead of perceiving new cultural norms.

The interpreter who was trained under certain dord, mastered certain values, norms and tradition
that have consolidated since he was born, turbe talarmed and anxious about his success whenHinuself
in an alien socio-cultural environment. Cultural rginality occurs if the interpreter can't resistethife
difficulties, if he is disorganized, anxious, sivadl, isolated and unable to reflect. Thus, we sirglt such
indicator of linguo-cultural competence as mardiailon potential.

A professional interpreter should be able to urtdes when it is necessary to translate or interghret
text as accurately as possible (for example, wheading with legal documents), or when it is possital deviate
from the original and try to reach the goal of teat by other means (for example, in the marketmgl
advertising, where, along with the term "translatiothere is a term "adaptation" or "localization").
Consequently, the cultural component is also charaed by localization aptitudes, which, in ouriropn,
imply profound knowledge of the target languagduwse), flexibility, creativity, and the ability tarfd the best
options for the translation of texts that need ¢dldralized. Localization aptitudes are the abil@gywork with
the text and to carry out its linguistic transfotima — globalization, internationalization and lbzation taking
into account cultural peculiarities, traditions antoms of different countries.

During our research, we considered two possiblesvadyeducational programme development: intensive
and extensive. Extensive method involves chandiegstructure of the curriculum by increasing thenber of
hours of training and adding new disciplines aretigized courses. Intensive method involves catalé change
in training, reorganization of the educational @es; introduction of new training methods, wayseathing and
tools. A detailed study of these techniques allowgdo conclude that the extensive method is rietvaat for the
linguo-cultural competence development, since amrpurpose is to increase the load of both stedmmd teachers.
As a result, students do not have time to learméive material in a proper way, become tired ansl éegouraged. In
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its turn, intensive approach has several advantalyesto the integration of different areas of kiemlge, the

students’ outlook, professional culture and skills developed. According to Irina Zakiryanova fBg intensive

method involves the use of educational, moral tieeasocial and cultural potential of academicjsats that means,
in fact, the reorientation of training from the gdb focus to the professional one. We believe thatefficient

linguo-cultural competence development can onlychanged with the intensive changing of the educatio
process. Next we will analyze the ways how to ckahg training process to make it meet presenstimdards.

The analysis of existing teaching ESL methods hege us to identify the audio-visual method as one
of the most effective for the development of cudti@omponent of linguo-cultural competence. Thishod was
first used in France. It is based on the psychokdgheory of behaviorism and the notion that dmgglage is a
sign system. When learning the language, the ciamn of reactions to the presented stimuli letashe
formation of speech automatism, which is the badidanguage acquisition. The theoretical basis haf t
audiovisual method is expounded in the works ofhsacholars as Petar Guberina, Paul Rivenc, Georges
Gougenheim, René Michéa etc.

Audiovisual method helps students learn the languia@ short time on a limited lexical and gramwcedti
material that is one of the challenges teacherallysiace. However, this method has the main adgeitusing
it, teachers develop in their students the abditycross-cultural communication and localizationitapes. As
the primary means of semantization and enhancéeftucational material, authentic materials (Vigumel
aural means, i.e. video) are used. According tm&®olovova [6], who considered this issue, autbentleo
represent feature films, music videos, commercistoons, TV programs. These teaching tools apFduide
visual and auditory synthesis that significantlgraases the efficiency of the educational prodesaddition, as
a rule, the materials used in this method, areefilran the territory of a foreign language speakiogntry and
reflect its cultural identity.

The research of the chosen method revealed itsngalyes. Due to the fact that sentence is the dinit o
studying in the audiovisual method, and its perioapand reproduction are holistic in nature, we kitae global
nature of this method. In addition, the studyinggass is based on a "listening - speaking - readimgting"
scheme; the speaking course here is much longggesting such a concept of audio-visual methodmderal
advance". A distinctive feature of the audio-vismadthod is its situational character, i.e. teachioduces the
material, using the typical situations of everyaaymmunication. We note that the development of ldpga
skills is the basis for an interpreter. Throughakieg one can affect thoughts, feelings, consciessrand
behavior of other people. Teaching speaking mesaxshing how to become a member of a certain culttire
due to the ability in adequate responding to the s#tuation of intercultural communication, integfer can
avoid cultural shock in the beginning of his car€aultural shock is a stressful impact of the nature on a
person (a term introduced by Karl Oberg in 1954ud marginalization potential develops, i.e. therpreter
can resist cultural changes around him and doefeabtliscomfort, getting into a new cultural elviment.

The audiovisual method involves complete elimimatid the native language of the studying process.
Native language can be used only in rare casesritrat the students. This principle allows to foars the
assimilation of new cultural material and get imsaet in a foreign environment, thereby increasimgléivel of
knowledge and understanding of another cultureeigarculture is the aim of training, because inetydt has
communicative, cognitive, humanistic, and reguhatéunctions. The audiovisual method helps to ensure
knowledge and language skills, and generates alibbackground, without which knowledge is useless.

As we have noted above, in the audio-visual methioel teacher uses visual methods, which act as the
primary means of semantization, consolidate, arfithiece the material. Tools and training materialtgrioute
to the development of various aspects of studengsital activity, and attention and memory above\&khen
you work with audio-visual materials in the classrothere is the atmosphere of joint cognitive aigtiv
Working with such materials requires concentratimwpluntary attention switches to an arbitrarydahe
intensity of attention affects the training proceBse use of different information channels (augitand visual
channels, motor perception) has a positive effattneemorizing of cultural material and promotes the
development of cultural component of linguo-cultwampetence.

Videos have quite a strong emotional impact onesitg] affect the development of personal relatmn t
what they have watched. Another advantage is degicf reality: a special way of communication beén the
audience and the host (if broadcast or televislfmwsis used), the use of close-up, unobtrusivegmtasion of
information, colorfulness, and background musiccése of contact with what is happening on theesgréhe
conditions most close to natural are created the.life, history, culture and traditions of natispeakers are
reflected. We agree with Ivanna Ganzhara, whoebe$ that unlike audio or written text, which igtily
informative, educational, and developing, videombime different aspects of communication. In additio the
substantive aspect of communication, video contaisisal information, showing where the event tagkse,
how the interlocutors look, and what non-verbal ngethey use in a particular situation.

Aleksandr Shchukin [7] proposed a model of teachiithin the audiovisual method that involves
several stages. At the first stage, the materigbesceived by students in a general intuitive wakan
students analyze visual and audio components tfifitisns or movie frames). The teacher asks toystud
completely the material presented. Teacher’s extian is followed by consolidation that means depéig
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of speaking automatisms and performing activitissg visual data. The last stage is developmenthist
stage, basing on previously got knowledge andsskiilidents acquire speaking skills completing stasks
and exercises.

Let us consider the way of working with music videan the example of Hélene Ségara music video
«Humaine». The main theme of this clip is moraluesl Therefore, before demonstration of the video t
teacher and students can discuss what moral @qsakind values are the most important for a pensahe
present-day world. The activities can be as foll(8ys

1. The teacher asks students to identify the @itk evaluating the video and explain their clesic
Exemplary video quality criteria are: quality ofetimage, quality of shooting, music, idea, scrgustumes,
performance.

2. The teacher divides students into small groums asks them to think about the components of the
video, such as: the scene, the main characters, etc

3. The teacher provides students with a list ofdsand asks to choose those which, in their opjiest
describe the proposed video (clear - dark, colerblback and white, fast - slow, beautiful - ugly).

4. The teacher shows the video without sound ated afatching student guess what song it is and what
is about. This exercise can be done vice verssatenlito a song without video. Students are to asswuhat the
video is like.

5. The teacher asks students to write a lettéraorideo director to express their opinion abaut it

Here are some examples of activities we used.

1. The class is divided into two groups. Watchrhsesic video. Group 1 describes the nature and asswe
the questions:

— What is the role of nature?

— Why did the director choose this scenery?

Group 2 describes Helene Segara’s dress, thensetsich she is singing and answers the questions:

— Why did the director choose this setting andeleisthes?

— Do you like balls; do you think that this dregsailows her to be another person?

2. Watch the video for the second time and say wéhthte role of sepia images? What is the atmosgpher
of the clip? What color illustrates best the lifelationships, emotions?

3. Look through the words of the song. Match th@aseictures and words.

4. Search verbs in the subjunctive: write themhia infinitive and rewrite the lyrics (by modifyirthe
structure of the sentence if necessary). Whatisehse used? Why?

5. To ensure the subjunctive mood write to a friamldo has just passed a test important for his
professional life or a friend who has just got reatr Formulate wishes for the future.

6. Summarize in a few adjectives human values &ftdene Segara.

7. Choose two wishes and give one illustrationhafim. For you, what is the biggest wish? The least
important? Explain your choice.

8. Do you agree with the video shot to this song%/Bu consider it successful? Explain your answer.

9. Write your own script. What are the differenbesween your script and the original?

10. Think what is the main idea of the song?

This kind of work contributes to the developmentcaftural component of linguo-cultural competence,
because it broadens the students' knowledge ab@gutture of the target language speaking couimttngduces
the national characteristics to students and deseteeir moral values. In addition, activities ilwing authentic
materials are always interesting for students, timeyease their motivation to learning, and thusettsp a
motivational component.

Besides, we note that the use of video in the ass can enhance the motivational factor, create a
favorable atmosphere, improve the efficiency ofnirey activities, since, as a rule, the materiagécuss not
created specially for learning. This attracts thedsnts’ attention, thus increasing their levelnadtivation.
Moreover, due to the harmonious combination of soand image dynamics video is considered an efiecti
means to stimulate spontaneous speech. Obviouslighimg the video influences greatly students’ eomst
and prompts them to a more thorough job. Thus,athdiovisual method promotes developing of not only
cultural component but motivation as well.

Let us consider the motivational constituent oflin-cultural competence, the structure of which is
shown in the picture 2. It includes motivation feork, for self-development and self-learning, adlae the
desire for something new. It is characterized btisfection with the chosen major, aspiration tof-sel
improvement, motivation to succeeding in professiod motivation to studying.

The problem of developing learning maotivation isigportant aspect of modern education. Teacher pays
attention not only to the way his student studieg,also the way his personality is developed. Braging is
cultivating students’ ideals, philosophical valeé®ur society, outlook and a proactive stance.
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Motivational Constituent
Of Linguo-Cultural Competence

) ) . Aspiration To Motivation To R
Satisfaction With Self- Succeeding In Motivation To
The Chosen Major Improvement Profession Studying

Picture 2 — The Structure of Motivational ConstituehLinguo-Cultural Competence

Motivation can be defined as a set of internal amtkrnal forces that motivate people to activities,
determine the way people work and push them towiduels goal. The impact of motivation on human heétia
is associated with a number of circumstances; ihastly individual and can change in response &dllfack
from human activities.

In the concept of motivation the following aspeats of great importance:

— defining what part of activities is directly redd to the motivational impact;

— identifying the ratio of internal and externatdes;

— relating with the results of human activity [9].

When talking about student’s studying, the follogviaspects are directly related to the motivational
effects: a) the level of knowledge and skills preed in the students’ academic achievements; ejjtiality of
acquisition; c¢) reducing the time to achieve edooal objectives; d) facilitating learning proces3;reducing
the learning difficulties; e) satisfaction with diing; g) attitude to the learning process. Itlieady proved that
the effect of need-motivational sphere of studemisiences the effectiveness of their learning\aibgis in a
differential, specific and sufficiently intense wayhis is governed by the following needs: the néed
achievement, affiliation, dominance, and knowledge.

According to Aelita Markova [10], it is much moreroplicated to control the studying motives than to
form actions and operations. In this regard, befomgivating students, teachers themselves shoulérstand
what motivation is. Aelita Markova states that grecess of creating motivation is not just an éage of the
positive or decrease of negative attitude to leaynit is making motivational sphere and its cdnstits more
intricate. In her opinion, the most effective math®f exploring motivation are:

1) observing students behavior during classes #iadtaem;

2) analyzing students’ public, educational, orgatianal activities, the nature of interpersonal
communication;

3) using and analyzing examples of real life sitret, which may also be included to a test;

4) organizing individual interviews with studenssiggesting the answers to direct and indirect rest
about motives and learning objectives of each sityde

5) carrying out surveys to collect material for tHmalysis of students' attitudes to learning aslkiyias
possible [9].

According to Nina Bordovskaya, abilities and motioa are in dialectical unity and each affectsome
way the level of achievements. Studies carriedrouniversities, showed that students with high lwdgrades
could have the same intellectual level, but thedtiwation was different. If the student is awarelad profession
he has chosen and considers it worthwhile and bpoeaningful, his studying will be more effectivBtudies
carried out in colleges and universities, fully yeahis statement. Therefore, the teacher’s aita familiarize
students with all the details of their future pssien and explain all the benefits of the chosefomdhese
issues should be paid attention to in the courgeaofing, because the level of motivation to worlkuences the
quality of knowledge obtained. In addition, theigfattion with the chosen major impacts on the miein¢alth
that can be also preserved if the level of profesdism is high and a specialist can easily overcetress.

Aspiration to self-improvement is another charastier of motivational constituent. Self-developmént
a deliberate human activity aimed to self-actusilirg it is a form of cultivation of his own unigness through
self-empowerment. Self-development requires a aleaerstanding of goals, ideals and attitudes,iavnolves
two stages: self-knowledge and self-transformatidespite the fact that recently the training preckesas been
being constantly modernized, it is not enough pastevise the content and forms of learning; knalgke
obtained in high school is often not enough for jibie Hence, aspiration to self-improvement is aessary
condition of succeeding.

For the development of inner aspiration to selfioyement three sets of conditions are required:

» Awareness of individual goals, challenges andoofmities of development and self-development.

« Participation of the individual in creative adties, some experience of success and achievements
coaching.

» Adequate style and methods of external teachifigances: the conditions of training and education
and way of living.
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The organization of the conditions for the studesglf-development involves a new approach to the
construction of the educational environment in vittice student ceases to be an object of teacherfggsional
activity, and all components of the educationalilmment become means to achieve the only goalactiue,
harmonious, comprehensive student’s developmenselfidievelopment.

The motivational constituent should be developew@lwith other components. The forms and methods
of work aimed at developing professional skills gretsonal qualities should always be chosen takibg
account the interests of the students, that isiviatet them to educational and professional acigiti

Conclusions and Prospects of Further Research. In our research, we examined the cultural and
motivational constituents of linguo-cultural compete, and analyzed the possible forms of work aiatdéHeir
development. The most effective way to do thispum opinion, is to use the audio-visual method. Du¢he
video sequence new cultural characteristics offdheign language speaking country are introducee; t the
focus on speaking the communication skills andlipation aptitudes needed for the interpreter areetbped.
Working with video or illustrations, future integgers learn to notice realia that require localiatMoreover,
the use of authentic video is a motivating factod a&ontributes to the development of students’ dogn
independence. However, despite the fact that tbpgsed method is evidently effective for the depeient of
cultural and motivational constituents, it has sav@rawbacks when used for teaching foreign laggut
future interpreters. The main disadvantage is tilaaislation is not used at all, and teaching tetitsi is one of
the main goals of training. Therefore, in orderd&velop linguo-cultural competence it is necessaryse a
combination of methods, each of which is aimedeatetbping one or another component.

The prospect of our research is to develop traimnagrams for interpreters, which will include the
forms, methods and means of teaching aimed at ai@wegj linguo-cultural competence.
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Boabmakosa M.I'. ®opMyBaHHA KYJIbTYPOJOri4YHOI Ta MOTHBALIHOI CKJIaJ0BOI JIHIBOKYJIBTYPO-
JIOTiYHOI KOMMeTeHIil

[IpoananizoBaHO KyJIBTYpOJIOTIYHY 1 MOTHBaUiliHY CKJIAJOBI JIHTBOKYJBTYPOJOTiYHOT KOMIIETEHLI].
IIpencraBneHO KOMITJIEKC METOIB i GopM pOOOTH, CIPSIMOBAaHUH HA iX GOpMyBaHHS.

KuouoBi cjioBa:  JTIHTBOKYJBTYpPOJIOTiYHA  KOMITETEHINisS, MOTHBAIlS, KyJIbTypa, MiATOTOBKA
nepeKIiagaia, BUIIa OCBiTa.

Bboabmakosa M.I'. ®opmupoBaHMe KYJbTYPOJOTrHYECKO M MOTHBALMOHHON cOCTaBJSIONIEH
JIMHTBOKYJIbTYPOJIOTHYECKOH KOMMeTeHIHH
IIpoananu3upoBaHbl KyJbTYpOJOTHYECKass M MOTHBAIIMOHHAS COCTABJISIOIINE JIMHIBOKYJIbTYPOJIOTH-
4ecKoi kommeTeHun. [IpeacTaBieH KOMILICKC METOJI0B U (hopM pabOoThI, HAIPaBJICHHBIN Ha UX ()OPMHUPOBAHUE.
KuiroueBble cj10Ba: JIMHIBOKYJIBTYPOJIOTMYECKAss KOMIIETEHIUS, MOTHBALUA, KyJIbTypa, MOATOTOBKA
MIEPEBOIYMKA, BBICIIEE 00pa30BaHMUE.
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