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WHOS3BIYHBIC 3aMMCTBOBAaHUS M CIIOCOOCTBYIOT MX ajanTauyH B si3bike. OCOOCHHOCTH BHPTYaJbHOTO MHpa OCOOEHHO
BIMSIOT Ha 53bIK oHyaitHOBhIX CMU. Bo-mepBbix, Omaronapst aeMokparusanuu sizbika B MHTepHeTe HaOmronaroTcs
MO3UTHBHBIE IPOLECCH], KOTOPBHIE MHUHMMH3HPYIOT HCIOJIB30BAaHMWE PAa3sHOTO BHJA KAHIESIPU3MOB W IITAMIIOB B
XKYPHAIUCTCKUX ITyOnuKanusax. Bo-BTOPBIX, ycHiI€HHE pa3sTOBOPHOTO CTHISL B M3JIOXKEHHHM MaTepHaa NPOBOLUPYET
HEKOTOPBIX JKypHAJIHNCTOB Ha HMCHONB30BAHNE HEKOPPEKTHBIX S3BIKOBBIX CPEICTB, KOTOPHIE BBIXOIAT 32 PAMKH HOPMBI
(paHITy3CKOTO JINTEPATypHOTO SA3bIKA. 3HAUYUTENbHBIN IUIACT JIEKCUKH (PPAHKOS3BIYHBIX MHTCPHET-U3AaHUNA COCTaBIIIOT
3aMMCTBOBAHHMSA, M, OCOOCHHO, C aHIVIMMCKOTO sI3bIKa. I HHOBAIMOHHBIE TEXHOJOTHUH CIIOCOOCTBYIOT NPOHHKHOBEHHIO
HOBOMOJHBIX AHTJMIU3MOB B pPE€4b, IZI€ OHM MOTYT JOCTaTOYHO JIONTO€ BpeMsl ()yHKIHOHHPOBATh, O(POPMIACH
cpeacTBaMu (GpaHIly3CKOTO SI3bIKa.

KaloueBble ciioBa: pasBUTHE s3bIKa, OHJIAMHOBBIE (CETEBBIE) Macc-MeAna, HWHTEPHET-KOMMYHHKAIIHS,
3aMMCTBOBAHHMS, aHTJIMLIU3M, HHHOBAIIHS.

Kosovych Olga. Penetration of Anglicisms into Vocabulary of the French Language (on the Materials of
On-line Resources). This article deals with the processes of penetration of loanwords from English into French.
Attention has been devoted on this fact that influence of mass-media upon language development is very noticeable
today. New lexical units that entered to the language by media channels are consolidating solidly in it and are the part of
vocabulary of native speakers of French. Texts of on-line editions reflect not only language practice of a lot of social
groups of the language society but only frequently develop an active vocabulary of the society, spread a new loanwords
and promote their adaptation in the language. The peculiarities of the cyber world have a special influence on the
language of the on-line media. Firstly owing to the fact of the language democratization in Internet positive processes are
observed that minimize the usage of different kind of bureaucratic words and clichés in the journalistic published works.
Secondly the growing of conversational style in materials presenting provokes some journalists to use an inappropriate
language means that go beyond the standard of French literary language. A considerable layer of French internet editions
vocabulary is formed by borrowings and especially English ones. Innovation technologies cause the penetration of new
anglicisms into language where they can function a great while by taking shape by means of French language.

Key words: language development, on-line mass-media, internet communication, borrowing, anglicism,
innovation.
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CHALLENGES OF TEACHING ACADEMIC WRITING
TO UKRAINIAN ESL STUDENTS

Academic writing in English is one of the important tools that enable voices of Ukrainian scholars to be heard in
the scientific world. Most of Ukrainian universities included this subject into their curricula. Students of the Foreign
Philology Department at Lesia Ukrainka Eastern European National University study this subject during their MA
course. Our article is based on the teaching experience gained in 2016. We singled out the most frequent challenges that
Ukrainian instructors face when teaching academic writing to Ukrainian students. The main problems that occur are the
following: students replicate the approaches they used at secondary school when writing compositions in case of writing
academic essays, they sometimes fail to understand the purpose and type of an essay they are asked to write; inability to
briefly and precisely describe visual information (charts, graphs and tables, etc.), inadequate use of synonyms and
paraphrase, unsuccessful use of generalizations, making mistakes when writing summaries.

Key words: academic style, English, writing, challenges, teaching methodology, Lesia Ukrainka Eastern
European National University, Foreign Philology Department, paraphrase, generalization, synonyms, academic essays.

Formulation of a research problem and its significance. In recent years the pro-European
education system of Ukraine has been oriented towards raising awareness of Ukrainian scholars in
the field of academic writing in English. The importance of academic literacy is somewhat evident
due to the fact that scholars, teachers as well as students are encouraged to publish scientific works in
international journals and take part in conferences abroad to make their voices heard. What concerns
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students, during their university life they are exposed to various text types and genres (literature
reviews, summaries, essays, research papers, etc.). They are expected to be able to not just
successfully learn and comprehend new material, but also reflect, synthesize and verbalize the gained
knowledge in oral and written form. It has been evident that quite profound level of conversational
English does not guarantee as good academic writing skills. It could have been caused by several
reasons including the absence of academic writing as a subject on an undergraduate curriculum (even
for students of foreign philology), general tendency to use such forms of written communication as
short text messages, e-mails, etc. and also by the fact that students do not always realize why they
need to be academically literate. American educationalists [2] claim that "too many students appear
daunted by [...] challenges, particularly in tasks requiring skills in both reading and writing”. The
latter is stated in a Statement of Competencies Expected of Students Entering California’s Public
Colleges and Universities. The main target audience of the colleges and universities are Americans
or at least English-speaking students. If this problem is clearly stated in America, what can we expect
in Ukrainian context? It is also said that "on average, English-language learners can require five to
seven years of academic study and dual-language education before they acquire sufficient
proficiency in academic language to transition successfully into regular courses — and yet most
English-language learners, such as those in English-as-a-second-language programs, do not receive
this level of dual-language instruction and support™ [1]. At the moment Ukrainian universities cannot
boast of having a four-year course of academic English on their undergraduate curriculum. Having
taken this into consideration, academic writing instructors have to devise programs that would ensure
fast and effective learning.

The research is targeted at highlighting the greatest challenges that instructors of academic
writing in English might face when teaching the subject to ESL students.

Analysis of the research into this problem. Academic discourse has been investigated from
many perspectives, special attention being paid to academic writing instruction for ESL students.
Coffin, Curry, Goodman, Hewings, Lillis and Swann devised a toolkit for teachers involved in
academic writing, paying special attention to giving effective feedback [7], Hinkel [11] concentrates
the studies on the importance of correct grammar and vocabulary, Leki [12], Olivas and Li [15]
emphasize the psychological factor instructors should be aware of when teaching academic writing.
Troia [18], Mc Guire, Lay and Peters [13] highlight the importance of reflexive writing in their
works. Some authors (Mac Arthur [14], Stein, Dixon, Isaacson [17]) investigate the needs of students
with learning disabilities, others provide the results of case studies, directed onto learning about the
challenges that ESL students (Arabic (Al Fadda [3]), African (Banda [6]), Ukrainian [20] etc.) face
when undertaking writing assignments.

The goal and the specific tasks of the article. This article attempts to analyze the main errors
that occur in writing assignments of Ukrainian ESL students of Foreign Philology Department at
Lesia Ukrainka Eastern European University, Lutsk.

Statement regarding the basic material of the research and the justification of the results
obtained. The research was conducted in 2016 and is based on the written assignments of MA
students of Lesia Ukrainka Eastern European University. The course is based on the book by
S.Bailey [5] and covers four modules: 1) the introduction to the writing process; 2) elements of
writing; 3) accuracy in writing and 4) writing models. Each module has the following topics for
consideration: Module 1 (The introduction to the writing process): Background to writing. Writing
foundations. Reading and note-making. Writing stages. Planning a text. Organizing paragraphs.
Selecting key points. Summary writing.

Module 2 (Elements of writing): Cause and effect. Comparisons. Definitions. Examples.
Generalisations. References and quotations. Visual information. Describing charts, graphs and tables.

Module 3 (Accuracy in writing): Grammatical peculiarities of academic writing. Modal verbs.
Adverbs. Articles. Passive structures. Tenses. Time words and phrases.
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Module 4 (Writing models): Writing summaries. Designing and reporting surveys. Essay
writing. Comparative and discursive essays.

As the experience shows, these modules are quite an effective tool that can enable students to
write academic texts showing good level of academic English. Nowadays we can observe the shift of
emphasis from the main focus on writing as a product to writing as a process, which means that
writing is seen rather as a means to make students think and synthesize knowledge than just a way of
putting ideas in grammatically correct sentences. Moreover, writing is seen not as linear, but
recursive process that except for the very process of creating an academic text presupposes
preparation stage (pre-writing), proofreading and editing [8]. This part is often neglected even by
hard-working students.

Notwithstanding the fact that the course program is well-designed, some challenges were
observed and these should be considered in order to improve the teaching process. In this article we
shall highlight the most frequent problems and mistakes that occurred in the written works of MA
students in 2016.

To start with, we should state that students are not used to writing assignments. The tasks they
are familiar with include compositions and short stories they are required to write during
Conversational English classes. On the other hand, they are exposed to academic discourse during
lectures and seminars, but these are mainly oral answers which cannot be compared to the creation of
written texts which need a lot of patience and practice.

We already mentioned the tendency to spend very little amount of time on pre-writing and
proofreading stages, which means students are not equipped with editorial abilities. This can be
caused by an opinion that writing by itself is labor-intensive, time and effort-consuming process and
does not seem very appealing to students.

Thirdly, students tend to stick to the rules they followed when writing school compositions in
English, not paying attention to the style and register they should use when writing academic texts
(students often use short forms and abbreviations, lexical units that do not belong to academic
domain, etc.). This habit is very harmful and hard to get rid of, that is why students are often stressed
out when they have to spend time controlling themselves and trying to avoid errors. From a student’s
perspective writing is rather laborious.

One more challenge that students usually face is inability to paraphrase ideas. This is caused by
poor use of synonyms and various grammatical structures. The solution to this problem may be not
just to encourage them to learn synonyms, but also to make them read more, because it is attentive
and thoughtful reading that enhances writing competencies. Modern textbooks we use at Lesia
Ukrainka Eastern European University suggest a wide range of academic vocabulary that can be used
to express the same idea but in a different way. This can be done by [5] a) changing vocabulary
(studies — research, society — civilization); b) changing word class (mountainous regions (ADJ+N) —
in the mountains (N)); c) changing word order (Ancient Egypt collapsed — the collapse of Egyptian
society began), etc. These transformations are quite easy to learn, but not all the students use them
eagerly and successfully. Sometimes students are asked to assess writing of their peers which is also
an effective exercise, because it encourages them to be more critical to their own texts when they are
created. We should also mention that the role of a teacher is especially important at a stage of
practicing paraphrase — we have to control students and make sure they employ appropriate
vocabulary. Two — three classes and self-work at home is enough to ensure that students can produce
texts free of lexical errors.

Next challenge worth mentioning is difficulty in understanding the difference between types of
academic essays (argument-led essays vs. thesis-led essays). Argument-led approach is useful when
there is a need to discuss advantages and disadvantages of something; thesis-led approach should be
applied when you are asked to express a clear opinion on a topic. These types of approaches are the
basic ones, but there also are essay tasks that may include hidden argument(s), e.g. ...To what extent
do you agree?
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When reporting ideas expressed by scholars they refer to, students often struggle with
generalizations. It is easier for them to quote than to synthesize knowledge. They also have problems
with using cautious style and realizing when it should or should not be used. For example, instead of
writing English pronunciation is often confusing, they write English pronunciation is confusing.
Caution may be expressed by several means [5]: a) modal verbs (may, might, could); b) adverbs
(frequently, often, generally); c) verbs and phrases (tends to, there is a tendency). For example, we
should write Poor education can / frequently / tends to lead to crime, not Poor education leads to
crime.

Of course, ability to use cautious language may not be expected in academic texts written by
first-year students, but it is rather desirable for senior students.

Describing visual information (charts, graphs and tables, etc.) is one of academic concerns as
well. Students are rarely successful in performing this task. It is worth mentioning that it is
vocabulary (not grammar) that is the most challenging. Describing tendencies and trends requires
knowledge of a wide range of nouns (decline, fall, drop, decrease, etc.) and verbs (dropped, fell
down, decreased, rose, increased, grew, climbed, etc.) which inexperienced students fail to
remember and use effectively.

Finally, an error that should not be left without attention is one that can be observed in the
process of summary writing. Most students believe that this is the easiest writing assignment, but it is
not so. Many of them try to retell the text they have read and paraphrase some ideas they consider
important. Notwithstanding the fact that summarizing is a flexible tool, there is a challenge not to
distort the message expressed in the original text. In some cases students fail to understand which
facts and ideas are important for the summary. Moreover, a common mistake is that some students
add their own ideas on the topic in the end of a summary thus almost turning a summary into a
composition.

Conclusions and prospects for further research. Academic writing is a very powerful tool.
If used effectively, it can help voices of Ukrainian scholars to be heard. ESL students are thought to
have more difficulties in academic writing than native speakers, but many textbooks and toolKkits
have been created to ensure effective learning. The research based on an Academic Writing course
(2016) at Lesia Ukrainka Eastern European National University shows that the common challenges
that students of foreign philology face are mostly of lexical character (problems with paraphrase and
finding synonyms). Some students struggle with types of academic writing and text layout. Special
attention should be paid to specific tasks like describing visual information and using cautious
language. The latter can be learnt by practicing and consistent training. Further research will be
directed onto the methodological aspects of teaching academic writing and suggesting more effective
tools that can be used to improve academic writing competencies of Ukrainians.
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Koruc Onena. « Bukjanku» npu BUKJIAJAHHI AKAJAeMiYHOI0 HCbMA AHIJIIICHKOI0 MOBOIO /ISl YKPATHCBKUX
CTY/IeHTiB. AHTJIOMOBHE aKaJeMiyHe IIUCEMO — OJTHE 3 BOXKIIMBHUX IHCTPYMEHTIB CIUIKYBaHHS YKpaiHCHKHX HAaYKOBIIB 3i
CBITOBOIO HaYKOBOIO CITUTBHOTOIO. BUNBIIICTh YHIBEpCHTETIB YKpaiHW AONYYWIN IEH MpeaMeT OO HaBYANbHUX IUIAHIB.
B iHctuTyTi iHO3eMHOI (inosorii CXiITHOEBPOMEHCHKOTO HaNiOHAIHHOTO YHiBepcuTeTy iMmeHi Jleci Yxkpainku
«AKasieMiuHe MHChbMO» BHBYAIOTHh CTYAEHTHU-Marictpu. Ha OCHOBI JOCBiqy BHKIAIaHHS 1IbOTO HABYAJBHOTO Kypcy B
2016 polui po3MISHYTO OCHOBHI TPYIHOII, 3 SIKUMH CTHUKAIOTHCS YKpaiHChbKi BHKIanayi. Jlo mepiroueproBux mpoosiem
HaJie)KaTh: KaJbKyBaHHS WIKUIBHUX MIAXOJIB TPH HAIMCaHHI aKaJeMiYHUX ece; HEepO3yMIiHHs THIIB ece Ta ix
NPU3HAYCHHS; HEBMIHHS KOPOTKO I MpPEAMETHO ONHCYBaTH Bi3yasibHy iH(popMamiio (rpadiku, giarpaMyd TOIIO);
npobyieMH 13 3aCTOCYBaHHSIM CHHOHIMIB 1 mnepedpa3yBaHb; HEBMile BHMKOPHCTaHHS Yy3aralbHEHb IIpH Iepeaadi
iH(pOopMaIii; MOMIIKY MIPH HATIMCAaHHI aHOTAIliH Ta pedepaTis.

KarouoBi cioBa: akajgeMiuyHuMil CTWIb, aHIIIHCbKa MOBA, INMCBMO, BHKIHMKH, METOAWKA BHKJIAZaHHS,
CximHO€eBpOIICHCEKMI ~ HAIlIOHANBHUI ~ yHiBepcuteT imeHi Jleci VYkpalHkw, I1HCTHTYT iHO3eMHOI  (iIOJIOTIT,
nepedpasyBaHHs, y3araJbHeHH:, CHHOHIMH, aKaJeMiqHe ece.

Koruc Enena. «BbI30BbD> IMpenojaBaHMsl AaKaJAeMHYeCKOr0 NHMCbMA HAa aHIVIMICKOM f3blke /s
YKPAMHCKHUX CTYAEHTOB. AHIVIOSN3BIYHOE AaKaJIeMHUECKOE IHCHMO SBISETCS OJHHUM M3 BAXKHBIX HHCTPYMEHTOB
OOILEHHS, KOTOPOE JIaeT BO3MOXKHOCTb YKPAMHCKUM YU€HBIM OBITh YCIBIIIAHHBIMH B MHUPOBOM HAy4HOM COOOILECTBE.
BoNbIIMHCTBO YHUBEPCUTETOB YKpawHbI BHEIPWIIM J3TOT NpeaMeT B ydeOHble ruiaHbl. Ha Qakynbrere 3apyOexHOMH
¢umonorun BocTouHOEBPOMEHCKOT0 HAIIMOHATFHOTO YHUBEPCUTETa NMEHH Jlecn YKpanHKH «AKaZeMHU4ecKoe IHCEMOY
M3y4JaloT CTyAEHTHI-MarucTpsl. Ha ocHOBe ombITa mpemogaBaHus 3TOro yueOHoro kypca B 2016 romy paccMoOTpeHBI
OCHOBHBIE CIIO)KHOCTH, C KOTOPBIMH CTaJIKMBAIOTCS YKpPaWHCKHE mpenogaBaTeind. K OCHOBHBIM mpoGiieMaM OTHOCSATCS
CleAyIoIMe: 3aMMCTBOBaHHME MIKOJBHBIX MOAXOJO0B IIPY HANMCAHUM aKaJeMUYECKHX 3CCE; HEMOHMMAaHUs THUIIOB 3CCE U
UX IpeIHa3Ha4YeHHsI; HEYMEHNE KPAaTKO M KOHKPETHO ONKCHIBATh BH3YaJbHYIO MHpOpManuio (rpaduky, JuarpaMMbl U
T. I1.); IpoOJNEeMBI C HCHOJIB30BaHUEM CHHOHMMOB U HepedpasvpoBaHMs; HEYMEJOe HCIIOIb30BaHWE O0O0OMIEHUH JuIst
nepenayy nHGOpMaNNH; OMKOKY PpH HATMCAHUK aHHOTAaLMH 1 pedepaTos.

KuroueBble ci10Ba: akaJeMMYECKHH CTWIb, AQHTIMHCKUN A3BIK, MHCBMO, BBI30BBI, METOAMKA MPENOJaBaHMUSA,
BocrouHoeBponeickuii HallMOHAIBHBIN yHHUBepcHTeT MMeHH Jlecn YKpawHKH, (akyinbTeT WHOCTPaHHOH (HIIoIOrHH,
nepedpasupoBanue, 0000IIeHNe, CHHOHIMBI, aKaJIeMUIeCKOe JCCe.
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