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WAYS OF INCREASING MOTIVATION IN TEACHING SPEAKING TO EFL
STUDENTS MAJORING IN ENGLISH WITHIN THE FRAMEWORK
OF THE LEARNER-CENTRED APPROACH

IJISIXY MIABUIEHHSI MOTUBAILIIL CTYAEHTIB, SIKI BUBYAIOTH
AHIIIMCHKY MOBY SIK OCHOBHY IHO3EMHY, [IPU HABUAHHI
TOBOPIHHSI B PAMKAX OCOBHUCTICHO-30PIEHTOBAHOI'O IMIJIXO1Y
IIYTHU HOBBIIEHUSI MOTUBALIUU CTYIEHTOB, NU3YYAIOLIAX
AHIVIMACKUH SI3BIK KAK OCHOBHOM MHOCTPAHHBIM,

I[P OBYYEHUU T'OBOPEHUIO B PAMKAX JIMYHOCTHO-
OPHUEHTHUPOBAHHOI'O IMOAXOJA

Po3rsinyTo mUIAXH MiIBHIEHHS MOTHBAUii CTyIeHTIB, siki BUBYAKOTh AHIIIHCHKY
MOBY SIK OCHOBHY iHO3e€MHY, MPpH HABYAHHI FOBOPiHHA B PaMKaX 0COOHMCTiCHO-30pi€HTO-
BaHOro miaxoxy. OCHOBHY yBary mpuaijieH0 0COOMCTiCHO-30Pi€cHTOBAHMM MaTepiajiaMm Ta
3aBJAaHHAM, SIKi MOKYTh /IONOMOITH CTyleHTaM (isiosoriynnx ¢axyJbTeTiB PO3BUBATH
MOBHi HABHYKH, He0OXiTHi IM y Maii0OyTHiil mpodeciiiniii aisabHocTi. TBOpPYO BUKOPHCTO-
BYIOUH MiIPYYHUKH, BUKJIAIa4i MOKYTh I0IaTH BIPAaBH, AKi MiIBUIIYIOTH 3a1liKaBJIeHiCTh
CTYIEHTIB y MOBI, 1110 BUBYAEThCS. ATaNTALlifl AeSIKNX 3aBIaHb /10 TEKCTIiB Y MiAPYYHHUKY,
SIKi He CTUMYJIIOIOTH PO3BHTOK HABHYOK IOBOPiHHS, 3aMiHA OKpPeMHUX 3aBIaHb MaTepiaja-
MH BHKJIAIa4iB MOKYTh MOBHICTIO 3MiHUTH aTMoc(epy 3aHATTH i 3poduTH fioro He3al0yT-
HiM. OuH 3 HAOLIbII epeKTUBHUX NUIAXIB MiABUINEHHSI MOTHBALIL CTYIeHTIiB MPH HAB-
YaHHi TOBOPiHHS € BUKOPUCTAHHS 3aBAaHb, SIKi pO3POOISIOTHCS Ta CKIATAIOTHCS CAMUMU
crynentamu. Cepel HUX € JIEKCHYHi Ta rpaMaTH4YHi BIPaBH, MOBHI Ta KOMYHiKaTHBHI irpu,
BikTOpMHM Ta TecTH. Po3pob.siioun iX, cTyIeHTH BYATHCS MPaNIOBATH B MAJIUX Ipymnax,
J0TMOMATralyu OIHH OTHOMY, 0€3 HAAMIPHOr0 KOHTPOJIO 3 00Ky Bukjaaga4a. Lle no3Boase
CTYIEHTAM BUCTYNATH B SIKOCTi iioro piBHONpaBHUX MapTHEPiB, AKi HecyTh BiAMOBiTa b-
HIiCTH fIK 32 CBOI aKaJgeMiuHi JOCATHeHHs, TaK i 3a ycmix 3anaTTa B nisiomy. Kpim Budopy
Cy4YacHHUX MaTepiajiiB, BUHKOPUCTAHHS Pi3HUX KOMYHIKATHBHHUX 3aBAaHb, AKi CTUMYJIIOIOTH
mi3HABAJbHUI iHTEpeC CTYIeHTIiB Ta A0NMOMAraioTh iM cHJIKyBaTHCs 0i1bII BiTbHO Ha 3a-
HATTHAX, € e OAHUM e(peKTHBHHM CIOCOOOM MiABUIEHHSI MOTHBANII CTy1eHTiB. 3aB1aHHs,
1[0 OCHOBaHi Ha iHdopMauiiiniii mporaauni, BUIN AiLTbHOCTI, IKi MOTPeOyIOTH BUPIllIeH-
H$1 TPo0JIeMH, Pi3HOMAHITHI HABYAJIBHI irpU, BKIIOYAI0YH POJIbOBY I'PY, 3HAXOAATHCH Ce-
pex KOMYHIKATHBHHX 32C00iB HABYAHHS, IKi MOKYTh AaKTHBi3yBaTH CTYIEHTIB Ta 3MYCHTH
iX JifiTH CHOHTAHHO TA 3 OUILIIMM CTyNEeHEeM aBTeHTHYHOCTI.

Kirouosi crosa: 0coOOUCTICHO-30pi€HTOBAHUH TiIXiM, 0COOMCTICHO-30pi€HTOBaHI MaTepia-
M, 3aBAAHHS, SKi PO3pOOIATECS Ta CKIAAAI0ThCS CAMUMH CTY/IEHTaMH, KOMYHIKaTHBHI 3aCO0H
HaBYaHHS, POJIbOBA I'pa.

PaccMoTpeHbl nyTH NMOBBIIIEHUS] MOTHBAILUHU CTYIeHTOB, H3YyYAIOIMUX AHIIHACKUT
SI3bIK KAK OCHOBHOH HHOCTPAHHBIH, IPY 00y4eHUH FOBOPEHHIO B pAaMKaX JUYHOCTHO-OpPH-
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GHTHPOBAHHOIO MoaXxoaa. OCHOBHOe BHHMAaHMe YIeJeHO JUYHOCTHO-OPUEHTHPOBAHHBIM
MaTepuagaM M 3aJJaHUSIM, KOTOpbIe MOT'YT NOMOYb CTYIAeHTaM (PUJI0I0THYeCKUX (aKyIb-
TETOB Pa3BHBATh SI3bIKOBbIe HABBIKM, He0OXoAMMble UM B Oyayuieil mpodeccuoHa b-
HOIi esiTeIbHOCTH. TBOpUeCKH MCIOABL3Ysl Y4eOHUKH, NpenoaaBaTeJad MOIryT A00aBHTh
yHpaHeHHs, KOTOpble NOBBILIAIT 3AHHTEPECOBAHHOCTh CTYAICHTOB B H3y4aeMoOM sI3bIKe.
AanTanusi HEKOTOPBIX 33/1aHUI K TeKCTaM B yu4eOHHMKe, KOTOpble He CTUMYJIHPYIOT pa3-
BHTHE HABBLIKOB I'OBOPEHNsI, 3aMeHa OT/Ae/IbHBIX 32/JaHNii MaTepuaIaMu NpernojaBareiei
MOTYT MOJHOCTBIO H3MEHUTDh aTMoc(epy 3aHATHS U c1esIaTh ero He3adbiBaeMbIM. OTHUM
U3 HanboJiee QP (PeKTUBHBIX IMyTel MOBBIIIEHUS MOTHBALMH CTYICHTOB IPH 00y4eHUHU I0-
BOPEHHIO fIBJISICTCS HCIOJIL30BAHME 32JaHNUIi, KOTOPBIE Pa3padaThIBAIOTCS M COCTABJISIOT-
¢ caMiMH cTyaeHTaMH. Cpeiy HUX eCTh JeKCHYeCKHe H IPaMMaTHYeCKHe YIPAaKHeHHUs,
SI3bIKOBbIe M KOMMYHMKATHBHBIC HTPbl, BHKTOPHHBI U TecThl. Pa3pabaTeiBas uX, cTyleH-
ThI yuaTcs padoTaTh B MAJIBIX IPYIIAX, IOMOrasi APYr ApYry, 0e3 4pe3MepHOro KOHTPOJIsS
€O CTOPOHBI NpenogaBaTeas. ITO MO3BOJISIET CTYIeHTaM BBICTYNIATh B KauecTBe ero paB-
HONPABHBIX NAPTHEPOB, KOTOPbIe HECYT OTBETCTBEHHOCTh KaK 32 CBOM aKaJeMHYecKHe
JAOCTUKEHMsI, TAK U 32 yclex 3aHATHSA B HegoM. Kpome BbIOOpa coBpeMeHHBIX MaTepHa-
JIOB, HCII0JIb30BAHME PA3JIUYHBIX KOMMYHHKATHBHBIX 3a1aHUMH, CTUMYJIMPYIOLIUX MO3HA-
BaTeJIbHbIN HHTEPeC CTYIEHTOB U MOMOTa0IINX UM 0011aThes 0osiee CBOOOHO HA 3aHATH-
sIX, ABJIsieTCs ele OAHUM 3¢ PeKTHUBHBIM CIOCOOOM MOBBINIEHUS] MOTHBALIMH CTYIEHTOB.
3agaHusi, OCHOBaHHbIe HA MHGOPMALIMOHHOM NpodeJie, BUABI 1esITeIbHOCTH, TPedylouue
pelenus npodyeMsbl, pa3InYHbIe 00y4alolIie HrPbI, BKJIKYAs POJIEBYI0 UTPY, HAXOASTCS
cpelH KOMMYHHUKATHBHBIX CPeICTB 00y4eHUsl, KOTOPbIe MOTYT AKTHBHU3HPOBAThL CTY/ICH-
TOB M 3aCTABUTH UX JCiICTBOBATH CIIOHTAHHO H ¢ 00JIbIIECH CTENEHbI0 AyTEHTHYHOCTH.

Knrouesvie cnosa: MMUHOCTHO-OPUEHTUPOBAHHBIN ITOIX0]], TUYHOCTHO-OPHEHTHPOBAHHBIE
Marepuabl, 3alaHusd, pa3pa60TaHH1>1e 1 COCTAaBJICHHBIC CaMUMU CTyACHTAMU, KOMMYHHUKAaTHUB-
HbIE METOJIbI 00yUEHUsI, poJieBast Urpa.

The article is dedicated to ways of increasing motivation in teaching speaking to EFL
students majoring in English within the framework of the learner-centred approach. It
focuses on learner-centred materials and tasks which can help learners develop language
skills that will be necessary for them in their future careers. Using textbooks creative-
ly, EFL teachers can add some exercises which extend the students’ engagement with the
target language. Adapting some tasks on the basis of reading texts in a coursebook, when
these reading materials are dealt with in an uncreative way, replacing some activities in the
manual with the teacher’s own material can completely change the atmosphere of the class
and make it memorable. One of the most effective ways of improving learners’ motivation
in teaching them speaking is using learner-generated activities. Working out and compiling
vocabulary and grammar exercises, various language and communicative games, quizzes
and tests, students learn to work in small groups helping each other without excessive
control on the part of the teacher. It enables them to act as the teacher’s equal partners
who are responsible for both their own academic achievement and the success of the whole
class. Apart from the choice of real-life oriented materials which can arouse students’ inter-
est and correspond to their needs, the use of various communicative activities stimulating
learners’ cognitive interest and helping them communicate more freely in the language
classroom is another efficient way of strengthening EFL students’ motivation. Informa-
tion-gap activities, problem-solving tasks, various teaching games, including role play, are
among communicative techniques which can activate students and make them act sponta-
neously and with a greater degree of authenticity.

Keywords: learner-centred approach, learner-centred materials, learner-generated activi-
ties, communicative techniques, role play.

Over the past decades, there has been a gradual shift from a teacher-centred to a
learner-centred approach. In Ukraine a lot of EFL teachers try to follow new democratic
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tendencies in education putting learners’ needs in the centre of the curriculum. They
respect their critical mind and independence of their learning efforts, bring up positive
attitude towards learning foreign languages by providing real possibilities for spiritual
development and emotional self-expression, through the feeling of personal success,
moral comfort and a joyful learning atmosphere. EFL teachers have left aside tradition-
al methods of teaching which were often very conservative, ineffective and uniform
and have become more flexible providing their learners with substantial possibilities of
choice of learning methodologies and learning materials which have become real-life
oriented.

The learner-centred approach is a way of teaching based on a set of principles
which have aspects in common with other teaching approaches: learner autonomy,
self-access learning, learner training and task-based learning. Due to its innovative prin-
ciples, learner-centred teaching creates new roles for both teachers and students, thus
changing the relationship between them. The teacher is no longer authoritarian, as learn-
ing is now regarded as an individual activity as well as a socially shared experience.
A new emphasis on collaborative effort between teachers and learners also assumes a
greater contribution from the learner in the learning process. The learner is no longer a
passive recipient but an active participant in the classroom process. EFL teachers act as
facilitators of the learning process. They design activities and assignments that engage
learners in cooperative learning by providing them with opportunities to express their
opinion and ideas.

The problem of EFL teaching within the framework of the learner-centred ap-
proach has been extensively discussed in professional literature. The work by M. Weimer
«Learner-Centred Teaching» [9] is one of the most modern and comprehensive studies
in this field where the author identifies five practice areas to work on in order to achieve
learner-centred teaching: the function of content, the role of the teacher, the responsi-
bility for learning, the process and purposes of evaluation and the balance of power.
The work by P. Blumberg [1] is a practical guide for EFL teachers which provides them
with valuable tools that can help them use the learner-centred approach in the language
classroom. In their articles, S.J. Coffman [2], R. Felder and R. Brent [3], B. Oakley, R.
Felder, R. Brent and I. Elhajj [7] propose some effective teaching strategies that should
be implemented in student-centred classrooms, in particular the ones that turn student
groups into effective teams whose members take responsibility for their learning.

The purpose of this article is to consider some ways of increasing motivation in
teaching speaking to EFL students majoring in English within the framework of the
learner-centred approach, particularly creating, adapting and tailoring teaching tech-
niques, activities and materials in order to help students develop those language skills
which will be necessary for them in their future careers, including adapting textbooks
to the class so as to provide a language-rich environment for their learning process
and using learner-generated activities at each stage of the lesson, as well as involving
students more in collaborative and cooperative learning through pair work, group work
and various communicative activities and techniques, role-play in particular, that can
promote the target language use.

There is no denying the fact that the choice of appropriate real-life oriented mate-
rials, including authentic texts, as well as tasks which mirror the students’ future pro-
fessional activities is one of the constituents of the success in teaching speaking to EFL
students. It is known that teaching any subject is connected with using a textbook as
the main means of education. Nevertheless, however well coursebooks are planned,
they can be inappropriate for teachers and students who approach them with a degree

84



ISSN 2313-500 X. AnriicTuka Ta amepukanictuka. Bunyck 13. 2016

of healthy skepticism. Some teachers may not use them at all, some use them as sup-
plementary materials when the need arises, others use them selectively and supplement
them with other materials excessively. Even though nowadays there are a great number
of coursebooks of the new generation of manuals based on communicative approach to
EFL teaching which are specially designed to increase learners’ motivation and involve
them in effective learning process, their authentic materials, the content of which re-
flects a real language of native speakers or of competent language users, are not exploit-
ed to the full. All the facts mentioned above give a serious reason for EFL teachers to
use a variety of learner-centred materials and tasks which can exploit the students’ back-
ground knowledge and encourage them to cooperate with one another and get involved
in their learning. If not everything in the textbook is wonderful, and teachers want to
bring their own personality to the teaching task, addition, adaptation and replacement
are very important. «That is when the teacher’s own creativity really comes into play.
That is when the dialogue between the teacher and the textbook really works for the
benefit of the students» [5, p. 117].

Addition is a good alternative since it uses the textbook strengths but «marries
them with the teacher’s own skills and perceptions of the class in front of him or her»
[5, p. 111-112]. If the lesson is rather boring, too controlled, or if it gives no chance for
students to use what they are learning in a personal kind of way, the teacher may want
to add activities and exercises which extend the students’ engagement with the language
or topic.

Another option is for EFL teachers to adapt what is in the book. If a reading text
in the coursebook is dealt with in a boring or uncreative way, students can be involved
in doing speaking tasks worked out and compiled by their teachers on the basis of the
same language material designed by the authors of the coursebook. Adapting an origi-
nal textbook idea by putting it in their own activities, EFL teachers stay faithful to the
language and topic of the writers. Apart from addition and adaptation, two more alter-
natives, when the teacher decides that the textbook is not appropriate, are replacement
and omission of manual activities from the lesson [4].

The teacher’s decision to try and find his or her own material results in a radically
different type of a lesson. This has obvious advantages: the teacher’s own material
probably appeals to him or her more than the textbook and it may be more appropriate
for the students. Replacement activities can be really good for the teacher and the class
if they completely change the atmosphere of the lesson and make it memorable. Thanks
to them, the students practise the language which the textbook wants them to, but in a
completely different context.

Omitting coursebook activities from the lesson or lessons from textbooks, the
teacher tries to solve the problem of inappropriacy of this material, which allows him/
her to succeed in something else.

In short, a coursebook should be related to critically: EFL teachers should be aware
of'its good and bad points in order to make the most of the first and compensate for the
second. If the texts are too easy, teachers may need to substitute or add further texts.
If they are too difficult, they may still be used: «by careful pre-teaching of vocabulary,
by introductory discussion of the topic, by preliminary explanation of key sections, by
careful omission of difficult bits» [8, p. 188].

Besides, EFL teachers should make sure that the task activities and exercises pro-
vide opportunities for plenty of use of the target language, cover a satisfactory range of
language items and skills. These tasks ought to be relevant and useful for the class, there
must be a balance between accuracy and fluency practice.
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All teachers are concerned about how to make the process of teaching interesting
and not to limit themselves as teachers going backward. If they have been teaching the
same topic with the same books in the same classrooms for a number of years, it may be
difficult to sustain much enthusiasm, interest and creativity. There are some problems
which arise in the process of teaching. Among them is the problem of inadequate books
and too little preparation time. EFL teachers spend a lot of time preparing the materials.
They can be assisted by students who can suggest and set up their own activities which
do not only cut down teachers’ preparation time but also create a positive cooperative
group spirit. Working in small groups of three or four, they help each other without the
teacher controlling every move, whose role is now peripheral rather than central. They
take some of their own learning decisions, they make up their mind about what language
to use to complete a certain task, and they work without the pressure of the whole class
listening to what they are doing. What is more important, they are not afraid of making
mistakes because the teacher responds to their errors and failures as opportunities for
learning, not for criticism.

Working out and compiling vocabulary and grammar exercises, various language
and communicative games, quizzes and tests, students learn to check each other’s work
using different sources.

Some of these learner-generated activities, including speaking activities such as
role play, discussion, asking questions of personal response etc., are time-consuming.
So students should be provided with enough time for their preparation, and some of
these tasks can be given as their homework.

If EFL teachers want to use student-generated activities in their work, they should
start with the topic of the lesson or even with the theme of the unit, which in its turn
covers a wide variety of related topics. They ought to try to find out which of them are
interesting to the learners and suggest making their own lists of points they would like
to discuss in groups and in class. All these data can help teachers make their students
interested in the topic and in the end stimulate their interest to study.

Learner-generated activities can be presented at each stage of the lesson starting with
warming-up activities at the beginning of the lesson, for example, puzzles, crosswords,
quizzes, guiding questions etc. They may be relaxing activities such as jokes and songs
which create a special warm atmosphere that facilitates learning. Finally, they may be
the climax of the lesson which is regarded by learners as an important event in their
student life when they are looked on as the teacher’s equal partners who are responsible
for both their own academic achievement and the success of the whole lesson.

Apart from the choice of real-life oriented materials different in their style and
subject matter which can arouse students’ interest and correspond to their needs, the use
of various communicative activities stimulating learners’ cognitive interest, providing
useful fluency practice and helping students communicate more freely in the language
classroom is another effective way of increasing EFL students’ motivation in teaching
speaking within the framework of the learner-centred approach. Information-gap ac-
tivities, problem-solving tasks, various teaching games, including role play and simu-
lations (situations in which students play a role that they sometimes have in real life),
are among communicative techniques which can effectively activate students and make
them act spontaneously and with a greater degree of authenticity. All of them should be
carefully planned to enable learners to participate. If students are stuck for ideas and do
not know what to say, EFL teachers can help them with photos, pictures, charts and dia-
grams. Setting up any type of role play, in particular closely-controlled teacher-directed
role play activities preparing the ground for role play, improvised role plays as well as
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those which are based on information gap or role plays that require creative solution to
a problem by students working in groups, EFL teachers should plan their work accord-
ing to the following pattern: engage-activate-study — that is, the teacher gets students
interested in the topic, the students do the task while the teacher watches and listens,
and then they study any language issues that the teacher has identified as problems.
Teaching materials that can be used for role play can be taken from books, movies,
cartoons and play-scripts and should be based not only on teaching objectives but also
on students’ interests. Choosing a situation for a role play is the first step in setting up
a role play. One way for EFL teachers to make sure the role play is interesting is to let
the students choose the situation themselves. Scenes from a book or a movie as well as
from learners’ own life can provide many different role play situations. The next step
envisages linguistic preparation for the role play, which is essential for success. When
preparing improvised role play, teachers should bear in mind that their students may
require help not only with ideas but also with language. Introducing new vocabulary,
writing down useful expressions and appropriate structures on the blackboard can make
the students more confident while acting out a role play. Some help can be given on the
role cards which should be concise and contain only essentials. If linguistic structures
are suggested for use, they should be ones that the students are already familiar with.
Another important step to take is to assign the roles. In classes where EFL teachers try
to shift some of the responsibility for learning from their own shoulders to those of the
students, it is advisable that the students themselves take responsibility for choosing the
roles. As for the role of the teacher at this stage, «it must be as unobtrusive as possible»
[6, p. 36]. The final step in applying role play in teaching is debriefing, which is as im-
portant as the main activity. In the learner-centred classroom the teacher should insist
on evaluation rather than criticism, and make sure that the students talk about what went
well before they get on to what went badly. This encourages positive thinking about the
experience.

Many speaking tasks, in particular role-play, problem-solving and discussion are
enjoyable in themselves. They improve motivation, allow natural learning and create
a context which supports learning. They are usually learner-directed and often involve
pair and small group work which increases the sheer amount of learners’ talk going on
in a limited period of time and also lowers the inhibitions of learners who are unwilling
to speak in front of the whole class. Of course, there are some drawbacks of group work.
In particular, the teacher cannot supervise all learners’ speech and correct all serious
mistakes that can be made. Nevertheless, even taking into consideration occasional mis-
takes, the amount of time remaining for positive, useful oral practice is still likely to be
far more than in the full-class set-up.

To sum up, there are different ways to strengthen EFL students’ motivation in
teaching speaking in the learner-centred classroom. Using textbooks creatively is one
of the premier teaching skills. Student-centred teachers should connect learners and
resources by designing materials, speaking tasks and activities that can engage EFL stu-
dents and provide opportunities for them to use the target language as much as possible.
However good the material is, most teachers do not go through it word for word. In-
stead, they use the best bits, add their own activities and exercises stimulating learning
and adapt the lesson using the same basic material. Sometimes they replace textbook
material with their own ideas or materials from other books and occasionally they may
omit the textbook lesson completely. Learner-based activities can also be helpful to
teachers who have few additional resources available to them and limited time to pre-
pare supplementary materials. Thanks to them, students are involved in making deci-
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sions about their own learning. Generating their own activities, students gain some con-
trolled power over those learning processes that directly affect them and consequently
become more interested and motivated in developing their speaking skills. Involving
students in cooperative learning through various communicative activities, role play in
particular, student-centred teachers create learning environments that motivate students
to accept responsibility for learning. Information-gap activities, problem-solving tasks,
all kinds of communicative games are learner-centred activities which meet students’
needs. Thanks to communicative games, including role play, less confident students get
the chance to put their knowledge of the new language into practice in a non-threatening
environment where learners get used to helping and learning from each other. Mean-
while, the teacher acts mainly as a facilitator who monitors learners’ work, gives them
help, advice and encouragement when it is needed.

A wide and promising area of future research might be the problem of evaluation,
the area that EFL teachers need to work on in order to achieve learner-centred teaching.
A new purpose of evaluation assigns a new role to students: they should learn how to
assess their own performance and actively participate in the assessment of their peers’
work.
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