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TEACHING VOCABULARY TO INTERMEDIATE EFL STUDENTS
MAJORING IN ENGLISH WITHIN THE FRAMEWORK
OF COMMUNICATIVE METHODOLOGY: PROBLEMS AND SOLUTIONS

HABYAHHSA JJEKCUKU CTYJAEHTIB CEPEJIHbBOI'O PIBHA
KOMITIETEHIIIL, SIKI BABUAIOTHh AHIDIIHCBKY MOBY

SAK OCHOBHY IHO3EMHY, B PAMKAX KOMYHIKATUBHOI

METOJMKM: IPOBJEMM TA iX BUPIILIEHHA

OBYYEHHME JIEKCUKE CTYAEHTOB CPEJHEI'O YPOBHA

KOMITETEHIIUH, U3YYAIOIINX AHITIMACKHUH SA3BIK
KAK OCHOBHOM MHOCTPAHHBII, B PAMKAX KOMMYHUKATUBHOM
METOAUKU: TPOBJIEMbI 1 UX PEHLIEHUE

Po3rasinyTo aesiki mpodJieMH HABYAHHSA JEKCHKH CTYIEHTIB cepeIHbOro piBHS KOM-
neTeHIlii, IKi BUBYAIOTH aHIJIilCbKY MOBY fIK OCHOBHY iHO3eMHY, B paMKaX KOMYHiKATHB-
HOI MeTO/IMKH, 3al[PONIOHOBAHO LLISAXH BUPilIeHHs HuX npodjemM. OCHOBHY yBary npuii-
JIEHO Mpo0dJeMi HABYAHHSA JIEKCHKH CTYIEHTIB MEpPIIOro Kypcy Y HEOAHOPITHHX rpymax,
fiIKa MoKe OyTH YacTKOBO BHpillleHa yepe3 HABYAHHA Yy CHiBIpali B MaJuX rpymnax, mo
BiiMoOBiTa€ NMpUHIMIY KOMYHIKATHBHOCTI y HaBYaHHI iHo3eMHHMX MoB. ['pynmoBa poGora
AA€ MOKJIMBICTH CTYIeHTaM Pi3HUX 31i0HOCTell 3acBOITH HOBMIi JieKCHYHHMII MaTepiana y
npoueci BUKOHAHHSI KOMYHIKAaTUBHHX 3aBAaHb. [IpoOiemy nucbanaHcy Mik aKTHUBHHM
i MacCHBHUM CJIOBHMKOBHMM 3aMacoM CTYIeHTIB Mepuioro Kypcy mMo:ke OyTH YHHKHYTO Ye-
pe3 BUKOHAHHSI Pi3HOMAHITHUX pelleNTHBHO-PEeNPOAYKTHBHUX TA MPOAYKTHBHUX YMOBHO-
KOMYHiKaTUBHHUX BIpaB. Oco0JIMBY PoJib BilirpaloTh BIPaBH, siIKi pO3BUBAIOTh AKTUBHMIT
CJIOBHUKOBHIi 3amac CTYIeHTIiB y mpoueci CHTYaTUBHOI'O BiKHBAHHSI 32CBOEHMX JIEKCHY-
HHX OIMHMIb. BUKOPHCTOBYIOUH YHTAHHS TA aylilOBaHHS K e()eKTHBHI 32c00M HABYaH-
Hfl iH03eMHOI MOBH, BUKJIAIa4aM CJiJl pO3pPOOUTH CHCTeMYy MepeATeKCTOBUX Ta MicaAATeK-
CTOBHX BIIPaB, sIKi MOKYTh IONIOMOITH CTYIeHTAM He TiIbKHM PO3LIUPUTH CBiii CJIOBHHKO-
BHIi 3amac, aje i MiABMIIUTH KOMYHIiKaTUBHY KoMmmeTeHUi. IIpo6iaema BincyTHocti ime-
AJILHOTO MiIPyYHHKA MOske OyTH BHPIllIeHO 3aB/IsIKH TBOPYOMY BHKOPHCTAHHIO HAsIBHUX
HABYAJbHUX MOCIOHMKIB, SIKi MOJKHA JOMOBHIOBATH MaTepiajiaMu, 0 MiABUINYIOTH 3ami-
KAaBJIEHICTh CTYIEHTIB Y MOBI, III0 BUBYAETHCSA. AlaNITALlis IeSIKHUX 3aBIaHb /10 TEKCTiB, AKi
He CTUMYJIIOIOTh PO3BHTOK AKTHBHOI'0 CJIOBHMKOBOI'O 3a1acy CTYIeHTiB, 3aMiHa oKpeMuUX
3aBJaHb ABTEeHTHYHUMH MaTepiajaMu MOKYTh NOBHICTIO 3MiHUTH aTMocdepy 3aHATD, 110
JAO0TOMOsKe THM, XTO HABYAETHCS, BUKOPHCTOBYBATH HOBI cJIoBa y mpoueci koMmyHikauii B
Pi3HUX CHTYyaLlisIX.

Knwouosi crnosa: xoMyHIKaTHBHA METOIWKA, TPYMH CTYACHTIB Pi3HUX 3II0HOCTEH, Tpy-
moBa po0oTa, aKTUBHWI CIIOBHWKOBHH 3ariac, MAaCHBHUN CIOBHUKOBHI 3amac, perenTHBHO-
PEeTPOAYKTUBHI BIIPAaBH, MMPOAYKTHBHI YMOBHO-KOMYHIKAaTHBHI BIIPaBH, KOMyHIKaTHBHA KOMIIE-
TEHIis], JOMIOBHEHHSI, afaITaris, 3aMiHa.
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PaccMoTpeHbl HeKOTOpPBIE MPOOIeMbI 00yUeHHsl JIEeKCHKe CTYIeHTOB CPeHero YpoB-
HS KOMIICTEHIIUH, U3YyYaKOIIUX AHIVIMIACKUN A3bIK KaK OCHOBHOW MHOCTPAHHBIWH, B pam-
KaX KOMMYHUKATHUBHO! MeTOIMKM, NMpPeNJoKeHbl MYyTH pelleHust 3TUX npodjaem. OcHo-
BHOe BHHUMAaHHe YleJdeHO MpoliaemMe 00y4yeHHMsl JIeKCHKe CTYICHTOB INEpPBOro Kypca B
HEOJHOPOIHBIX IPyNIaxX, KOTOpasi MOKeT ObITh YACTUYHO pellieHa yepe3 o0yueHHe B CO-
TPYAHMYECTBE B MAJIbIX IPyNIAax, YTO COOTBETCTBYET NMPUHLIUIY KOMMYHHUKATHBHOCTH
B 00yYeHHH MHOCTPAHHBLIM si3bikaMm. ['pynmnoBasi padora aaeT BO3MOKHOCTH CTYyIeHTaM
Pa3HbIX CNOCOOHOCTEH YCBOMTH HOBBIIl JIeKCHUECKHii MaTepuaJl B pouecce BhINOJHEHUsI
KOMMYHUKATUBHBIX 3aianuii. Ilpobiema nucbdananca Me:k1y aKTUBHBIM M MACCUBHBIM
CJIOBAPHBIM 3alacoM CTYIEHTOB IMepBOro Kypca MOKeT ObITh IpeoaojieHa MyTeM
BbINOJTHEHNSI PA3HOOOPA3HBIX pelleNTHBHO-PENPOIYKTHBHBIX U MPOXYKTUBHBIX YCJIOBHO-
KOMMYHUKATHUBHBIX ynpa:kHeHuid. Ocodyio poib UrpaloT ynpaskHeHusl, KOTOpblie pa3Bu-
BalOT AKTUBHBIN CJIOBAPHBIil 3aMac CTYIEeHTOB B Mpolecce CUTYaTHBHOIO ynoTpedieHust
YCBOCHHBIX JIEKCH4ecKHX eAuHull. McnoJib3ys yTeHne u ayiupoBanue Kak 3¢ geKTuBHbIE
cpeAcTBa 00yYeHHs] HHOCTPAHHOMY SI3BIKY, NpenofaBaTe/siM ciaelyeT pa3padoTrarb CHC-
TeMY NPeITEKCTOBBIX U NMOCJAETEKCTOBBIX YIPaKHEHUI, KOTOpble MOTYT IOMOYb CTYIEeH-
TaM He TOJbKO PAaCHIMPHUTH CBOHM CJIOBAPHBIN 3amac, HO U MOBBICUTh KOMMYHUKATHB-
HY1I0 KoMneTeHuuo. [IpodieMa oTcyTCTBHS U1€aJbLHOI0 Y4eOHUKA MOKeT ObIThH pellie-
Ha 0y1arogapsi TBOPYECKOMY HMCHOJIb30BAHUIO UMEKIIHUXCSH YUeOHBIX MOCOOUIi, KOTOpPbIE
MOKHO JOMNOJHATHh MaTepHaJaMH, NMOBBIMIAKIIMMH 3aHMHTEPECOBAHHOCTb CTYIEHTOB B
H3y4YaeMoM si3bIKe. AJanTauus HEKOTOPbIX 3aJIaHUl K TeKCTaM, KOTOpble He CTUMYJIM-
PYIOT pa3BUTHE AKTHBHOIO CJIOBAPHOIO 3aIaca CTYIEHTOB, 3aMEHA OTAEJbHBIX 3aJaHUI
AyTeHTHYHBIMH MaTepHAJIAMM MOTYT MOJHOCTHI0 M3MEHUTH aTMocdepy 3aHATHH, YTO MO~
MOKET 00yYyaeMbIM MCI0JIL30BATh HOBbIE CJIOBA B Mpolecce KOMMYHHMKAIMM B Pa3HBIX CH-
TyauusXx.

Knrouesvie cnosa: KOMMYHHKATHBHAsE METOJUKA, TPYIIBI CTYIEHTOB pPa3HBIX CIOCO-
OHOCTeH, TpymmnoBas paboTa, aKTUBHBIN CIOBapHBIM 3alac, MACCHBHBIN CIIOBapHBIA 3armac,
PELENTUBHO-PENIPOYKTUBHBIE  YIPAXKHEHUS, MPOJYKTUBHBIE YCIOBHO-KOMMYHHUKATHBHbBIC
YIpaXXHEHUsl, KOMMYHUKAaTUBHAsI KOMIIETEHLIMS, IONOJHEHNE, aJanTalks, 3aMeHa.

The article is dedicated to problems of teaching vocabulary to intermediate EFL
students majoring in English within the framework of communicative methodology. Some
ways of solving these problems are suggested. The problem of teaching vocabulary in mixed-
ability classes is paid special attention to. It can partially be solved by applying the system
of learning in small groups, which satisfies the communicative principle in teaching foreign
languages. Group work enables mixed-ability students to assimilate new vocabulary while
performing communicative tasks. The problem of imbalance between learners’ functional
and receptive vocabularies can be overcome by doing various receptive-reproductive and
productive relatively-communicative exercises. Special role is played by exercises which
develop students’ functional vocabulary at the practice and retention stages of vocabulary
acquisition. Using reading and listening as effective means of teaching a foreign language,
EFL teachers should create a set of pre-reading, pre-listening, post-reading and post-
listening activities which can help students not only enlarge their vocabulary but also
increase communicative competence. The problem of a lack of a perfect coursebook can
be avoided by using available manuals creatively. Adding some materials which extend
students’ engagement with the target language, adapting some tasks on the basis of reading
texts which do not promote the development of learners’ functional vocabulary, replacing
some activities with authentic materials can completely change the atmosphere of classes,
which will help learners use the new words while communicating with each other in
different situations.

Keywords: communicative methodology, mixed-ability classes, group work, functional
vocabulary, receptive vocabulary, receptive-reproductive exercises, productive relatively-
communicative exercises, communicative competence, addition, adaptation, replacement.
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There is no denying that vocabulary knowledge is the single most important
area of second language competence regarding academic achievement [3, p.149]. The
acquisition of an adequate vocabulary is essential for EFL students since without an
extensive vocabulary they will be unable to use the structures and functions they have
learnt for comprehensible communication. Vocabulary, which is the biggest component
ofany language course, is crucial in expressing ideas and thoughts when communicating.
Its development leads to mastering all four language skills. By learning new words, EFL
students can increase their listening, speaking, reading and writing vocabularies and
consequently improve their comprehension and production in the target language.

The status of vocabulary has been considerably enhanced recently due to the
development of the communicative language teaching, which has been an influential
approach for a few decades now. According to some of the fundamental principles of this
method, the target language is the means of classroom communication and opportunities
are given to students to express their ideas and opinions. The role of EFL teachers has
also changed greatly. Nowadays they are no more the main source of new knowledge
but advisors during communicative activities and facilitators of students’ learning. With
respect to learners, they play a central role in communication and interaction, have
greater autonomy in communicative activities and take responsibility for their learning.
They come up with a mutual solution by exchanging ideas and opinions with each other,
help each other and learn from each other.

The importance of vocabulary in communication and the need to give it adequate
attention in teaching encouraged many linguists to start discussion of theoretical and
practical issues in teaching this language aspect to EFL students. Over the past three
decades we have seen a number of works by R. Carter [1], .S.P. Nation [4], J. Newton
[5], N. Schmitt [6] and others which give comprehensive coverage of research in this
field, offer EFL teachers practical guidelines on how to teach vocabulary and provide
them with numerous examples of activities for learning and practising lexical units.

The purpose of this article is to consider some aspects of teaching vocabulary
to intermediate EFL students within the framework of communicative methodology
dwelling upon problems that may arise while teaching this language aspect to first-year
students majoring in English and offer effective solutions to these problems.

The first problem that a university teacher is faced with while teaching
communication skills to first-year students studying English as their major is mixed-
ability classes. They are composed of a wide variety of students, all with their own
needs reflecting the amount of education they have had in their native language, the
types of previous instruction in English, their ages and emotional needs. Students of
heterogeneous classes are at different levels — some with quite competent English,
intermediate students, for example learners from specialized and private schools where
the medium of instruction is English, some who have not yet achieved intermediate
competence which involves greater fluency and general comprehension of some general
authentic English, and some with a low level on entry who are not equipped with an
adequate vocabulary to master their academic courses which are taught in English.

Another problem is a lack of balance between learners’ functional (productive)
and receptive vocabularies. If high school students are not encouraged to extend their
functional vocabulary, words which they can use in their oral and written speech,
they may have real problems with developing their speaking and writing skills while
studying at faculties of foreign languages where English is a medium of instruction.
Such learners are unable to take an active part in social interaction activities which
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are compatible with communicative language teaching, in particular conversation and
discussion sessions, dialogues and role plays, drama and simulations, improvisations
and debates.

Most senior secondary school teachers make it their aim to enlarge their learners’
receptive (passive) vocabulary, words which EFL students understand while listening
and reading but which they do not necessarily use. Besides, using reading and listening
only as the aims of teaching a foreign language, school language teachers forget
about their educational potential as means of teaching other communication skills
and language aspects, vocabulary in particular. As a consequence, first-year students’
active vocabulary is underdeveloped, which, in its turn, leads to their communicational
barriers or failures.

Also, among the problems that EFL teachers encounter while teaching vocabulary
to intermediate university students is an apparent lack of a perfect textbook which could
be the means of education. Even at intermediate level there is an enormous amount
of vocabulary for first-year students to learn and no manual can hope to cover it all.
Besides, no matter how well coursebooks are planned, they can be inappropriate for
teachers and students who approach them with a degree of healthy scepticism. Although
modern textbooks offer development of learners’ vocabulary skills through a wide range
of stimulating and interesting interactive tasks, contain lexical exercises practising
and activating all essential vocabulary including collocations and everyday English,
provide a wide choice of speaking activities as well as authentic stimulating reading and
listening tasks, they do not suggest a variety of ways of dealing with the meaning and
use in communication of new words, do not offer ways of reactivating and continuing
to work on previously introduced vocabulary.

All the above mentioned problems give serious reasons for considering them and
finding effective solutions to them.

The problem of mixed-ability classes, where the whole teaching process may be
threatened by information gap between students who can keep up with the teacher’s
explanation and those who constantly lag behind, is one of those which require special
techniques and expertise [2]. EFL teachers should balance between the best students
and those who are weak in studies and need special attention. To meet this task the
system of learning in groups is applied which really satisfies the communicative
principle in learning. Learning in groups helps to organize the process better by shifting
certain responsibilities to the strongest students in the group and making everyone
share in common work despite the learner’s level. It is advisable that EFL teachers
adopt a strategy of peer help and teaching so that better students can help weaker ones.
Working with weak students in pairs or small groups, academically bright students can
explain things to them or provide good models of language performance in speaking
and writing. Using pair work and group work may help to provoke shy students into
talking. When they are with one or two other students willing to work with them, they
are not under so much pressure as they are if asked to speak in front of the whole
class. Everyone involved in group work is interested, active and thoughtful. Group work
allows mixed-ability learners to cope with any unfamiliar vocabulary they encounter.
Constant use of new words is the best way of learning them. For this purpose it is
necessary to organize students’ work in a way permitting them to approach the new
words from many different sides and in many different ways. J. Newton in his article
“Options for Vocabulary Learning through Communication Tasks” [5] suggests using
a number of means for exposing learners to new words during task-based interaction.
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Options for dealing with unfamiliar vocabulary that promote cooperative learning can
be considered within a three-stage task framework including pre-emptive, in-task and
post-task stages. Among the pre-task options he singles out predicting, cooperative
dictionary search as well words and definitions [5, p. 31-32]. Predicting envisages
learners’ work in groups to brainstorm a list of words related to the topic and build them
into a word web which displays the words in semantic categories. After exchanging
their word webs and comparing them, the groups can add new words that they do no
have into their own webs. Cooperative dictionary search involves looking up specific
words from the task in dictionaries, exchanging this information by working in rapidly
changing pairs and filling in a word chart while listening. Words and definitions is
an activity which consists in learners’ matching a list of words with a list of mixed
definitions. It is desirable to do this activity in pairs as an information gap task. Having
a table with half of the words and definitions for the words held by their partner as well
as gaps for the information they do not have, each learner takes turns reading their
definitions and deciding on the matching word from their partner’s list.

Among in-task options such activities as interactive glossary and negotiation |5,
p. 32-34] give the opportunity to students of mixed-ability classes to use a strategy of
peer help and teaching. For inferactive glossary learners are given definitions of task
vocabulary on strips of paper, with the word on one side and the definition on the other.
The definitions are divided among the students and laid face down beside them. When
a learner needs help with a particular word during a task, he or she asks if anyone in
the group knows the word. If not, the learner has to guess its meaning from context and
check the written definition by asking another student to read it to the group. When
the option negotiation is used, members of the group who know the meaning of the
specific word try to explain it to other learners who do not know it. Using the word in
new context, students are supposed to make rich associations with existing knowledge.

In the post-task stage J. Newton considers only one option which is called
vocabulary logs [5, p. 36]. It is compatible with a communicative approach to teaching
foreign languages as EFL students participating in this activity take responsibility for
their learning by choosing the words they will revise and the way they will do this. They
decide on five words that they met for the first time in some tasks and which will be
useful for them. Then they complete the table with these words, example sentences, their
collocations, definitions and show their plan for revising the words which may include
learners’ making flashcards using the words in new sentences, creating an imaginary
story using all the words and telling it to or writing it for a partner. In the end, students
test each other in pairs on new words.

The problem of imbalance between learners’ functional (active) and receptive
(passive) vocabularies, when EFL students’ active vocabulary is limited or poor, can be
solved by doing various receptive-reproductive and productive relatively-communicative
exercises. When new vocabulary is presented, the stage of automatising the students’
activities with the new lexical units begins. It includes different levels: word-form, free
word-combination, phrase and speech segment levels, when students try to connect
two or more syntactically structured and communicatively independent sentences. At
the practice and retention stages of vocabulary acquisition learners are encouraged to
do a lot of exercises which have a beneficial effect on vocabulary learning. There are
a number of exercises which aim at helping students to memorise different unknown
words and enrich their functional vocabulary: imitation, substitution, completion and
transformation exercises, answers to various types of questions, independent use of

79



ISSN 2313-500 X. AnriicTuka Ta amepukaHicTuka. Bunyck 14. 2017

lexical units in a sentence, uniting speech patterns into a speech segment — a dialogue
or a monologue.

Another way to enrich learners’ functional vocabulary and improve their speaking
and writing skills is to use reading and listening as effective means of teaching a foreign
language. The focus in reading and listening lessons is not only the content but also
the language. EFL teachers should develop their students’ ability to extract the content
from the language that expresses it so that they can become efficient independent
readers and listeners. A text and an audiotext may serve as a good model or source of
knowledge. Pre-reading and pre-listening activities may equip learners with language
to use while reading and listening to the text as well as doing follow-up activities at the
post- reading and post- listening stages. The role of reading as a communication skill is
especially important while teaching first-year students majoring in English whose active
vocabulary is not extensive enough to acquire and increase communicative competence,
which is the main goal of Communicative Language Teaching.

Considering problems of teaching vocabulary to intermediate EFL university
students, in particular the problem of a lack of a perfect textbook which could be used
by university teachers working at faculties of foreign languages, it is worth mentioning
that one of the premier teaching skills is using textbooks creatively. A coursebook ought
to be related to critically. EFL teachers “should be aware of its good and bad points in
order to make the most of the first and compensate for or neutralize the second” [7,
p. 187]. If not everything in the textbook is wonderful and teachers want to bring
their own personality to the teaching task, addition, adaptation and replacement of the
coursebook activities are very important.

Since modern textbooks do not suggest a wide variety of ways of dealing with
the meaning of new words, addition is a good alternative for teachers who want to add
activities and exercises which extend the students’ engagement with the language or
topic. Modern manuals which can be used by intermediate university students studying
at faculties of foreign languages offer a number of monolingual ways of presenting
vocabulary. Among them are visual techniques, which are usually restricted to using
pictures, and verbal means of conveying the meaning of unfamiliar words, including
synonyms, opposites, explanation, word-building (using parts of words, prefixes or
suffixes to help students build words), matching words to their definitions, dictionaries
(using dictionaries to check the meaning of unknown words) etc. However, such ways
of presenting vocabulary as guessing from context, when learners use the context
surrounding a word to guess its meaning, familiar or famous words, a technique which
involves reminding students of famous or familiar places where they might have come
across the new words before, for example in film titles, songs or pop groups; examples,
when learners are given examples of words which need to be presented; translating into
mother tongue and decoding, when students try to decode abbreviations using the target
language, are not presented in modern teaching complexes and can be added to what
they provide in enjoyable and useful ways in the form of games or game-like activities.

Another option is for teachers to adapt what is in the book. If a reading text in
the coursebook is dealt with in a boring or uncreative way, teachers can adapt the
lessons, using the same basic material, but doing it in their own style. Adapting an
original textbook idea by putting it in their own activities, teachers stay faithful to the
language and topic of the writers. Thanks to adaptation, working with words can be
enjoyable and satisfying for learners. There are many ways of dealing with the use in
communication of new words. The range of exercise types and activities compatible
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with a communicative approach is unlimited. EFL teachers should encourage students
to be involved in such communicative processes as information sharing, negotiation
of meaning and interaction. Adapting the coursebook materials, EFL teachers should
include such social interaction activities as conversation and discussion sessions,
information-gap or opinion -gap activities as well as role plays, simulations (drama-like
classroom activities in which students are themselves in a problem solving situation.),
improvisations and debates.

When EFL teachers decide that the textbook activities are not appropriate for
extending their learners’ vocabulary and developing their speaking skills, they can
replace them. Replacement activities are really good for the teacher and the class.
They completely change the atmosphere of the lesson and its unusualness makes it
memorable. Materials used in Communicative Language Teaching can be authentic,
not specially designed for educational purposes. They include newspapers, magazines,
notes, e-mails, advertisements and songs. Doing various communicative activities which
can be created on the basis of such language-based realia, learners can fix the new words
in their memory and use them in the process of communication in different situations.

To sum up, vocabulary is an important part of the English teaching process. Without
it, no amount of grammatical or other types of linguistic knowledge can be employed
in foreign language communication. However, handling vocabulary involvers more
knowledge and skills than many EFL teachers think. Besides, there are some problems
that university teachers working at faculties of foreign languages can face while teaching
this language aspect to intermediate first- year students. The problem of mixed-ability
classed can partially be solved by applying the system of learning in groups, which
satisfies the communicative principle in teaching foreign languages. Group work enables
students of multilevel classes to cope with any unfamiliar vocabulary they encounter.
Communication tasks and activities promoting cooperative learning can not only be an
extremely productive site for vocabulary expansion but they can also help learners to
use this vocabulary to meet meaningful task goals. The problem of a lack of balance
between learners’ functional and receptive vocabularies can be overcome through a set
of various receptive- reproductive and productive relatively-communicative exercises
which should be done at different levels, starting with word-form level and finishing
with speech segment level. Special attention ought to be paid to exercises which can
help EFL students memorize unfamiliar words and develop their functional vocabulary
at the practice and retention stages of vocabulary acquisition. Besides, using reading and
listening as efficient means of teaching a foreign language, EFL teachers should create a
set of effective pre-reading and pre-listening activities which can provide learners with
language to use while handling reading and audio texts as well as post-reading and post-
listening tasks which can help students increase communicative competence. Finally,
the problem of a lack of a perfect coursebook to be used by university teachers can
be avoided by using manuals creatively. Addition, adaptation and replacement of any
textbook activities are very important if teachers are concerned about how to make the
process of teaching interesting and not to stop themselves as teachers going backward.

A promising area of future research might be the problem of testing vocabulary.
There are a lot of different types of vocabulary-testing techniques which can be used
by EFL teachers working at faculties of foreign languages. Some of them are of
primary importance while teaching vocabulary to intermediate EFL university students
studying English as their major in mixed-ability classes. They have their advantages and
disadvantages and need special consideration.
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