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FRAME STRUCTURE OF THE CONCEPT “MULTILINGUAL EDUCATION”
®PEMMOBA CTPYKTYPA KOHIIENITY
“MYJIBTUJIIHI'BAJIBHA OCBITA”
®PEVMOBASI CTPYKTYPA KOHIIEIITA
“MYJIBTUJIMHI BAJIBHOE OBPA3OBAHUE”

IIpencTaBieHo pi3Hi BU3BHAYEHHS MOHATTA “KOHIENT”, a TAKOK HOT0 OCHOBHI Xapak-
Tepuctuku. KpiM Toro, po3kputro TeopeTu4Hy OCHOBY “¢peiiMOBOI ceMaAHTHKHU”, T0CJTi-
JAKeHO KOHIENT “MYJBTHIrBajdbHA 0CBiTa”, BUSIBJEHO 0COOIHUBOCTI CTPYKTYPH MYJIbTH-
JirsaabHoi ocBiTu. KpiM Toro, y npoueci qoctigxeHHs 0y;10 BUIiIeHO JeKceMU, sIKi BUKO-
PHCTOBYIOTHCS 32/I5 penpe3eHTalii NOHATTH “MyJIbTHIIrBajJbHa OcBiTa”.

Y xoni mocaigikeHHsi 0y710 BCTAHOBJIEHO, IO B cy4acHiii JiHrBicTuui icHyoTh 1Ba
OCHOBHI MiIX0A¥ 10 BUBYEHHS MOHATTA «KOHUENT»: (hpeiimosa i nonvosa cTpykrypu. 3 me-
TOI0 BU3HAYEHHS CTPYKTYPH KOHIUENTY “MyJbTHU/IIrBaJbHA OCBITa”, a TAK0K BUABJIEHHS
il ocobamBoOCTeH, 0y/10 3aCcTOCOBAHO Teopilo “ppeiiMoBoi ceMaHTUKH”, AKa OyJa BBeIeHA
Y. ®dinimopom. Ppeiim popMyeThest 32 10NMOMOT0K0 CJIOTIB, SIKi CKIANAIOTH HOTro AAPO i
OCHOBHY CTPYKTYPY. ¥ fIKOCTi (JaKTHYHOr0 MaTepiaay AJs JaHOro A0CTiIKeHHs 0y/10 BH-
aijeno 6m3bko 150 nexcuunux oquHnib. Li excemu BepdatizyoTh pi3Hi acnekTH MyJIb-
THJIIrBajJbHoOI ocBiTu. Bysio BuijieHO 6 ¢JI0TiB, 110 CKJIAIaI0Th OCHOBHY CTPYKTYPY KOH-
HenTy “MyJsTHIIrBaJbHA 0CBiTa”, a came: “opraHizanisi HABYAJIBLHOIO Mpouecy”, “ynpas-
JIHHA HABYAJBHHUM 3aKJIaA0M”, “CTPYKTYpPa HaBYAJIbHOIO 3aKJIaay”, “MyJbTUIIHIBAIb-
Hi mporpamMmu», “myJbTHIIHIBaJIBHI cycmijibecTBa». Ha ocHOBI nocaimxenns 0y;0 1oBeae-
HO, IO CJIOT “opraHi3amisi HAaBYAJIbLHOIO Mpolecy” € HAOLIbII 0araTOKOMNOHEHTHUM,
OCKITbKHU MiCTUTH MOHSATTS, SIKi € 3arajJibHUMU TePMiHAMU, AKi IINPOKO BUKOPUCTOBYIOTh-
csl 3 OAHAKOBHM 3HA4YeHHSAM Yy pisHux cpepax. [Ipore, Taki cjoTu, K “MyIbTHIIHIBATb-
Hi mporpaMu”, “mMyJbTHIIHIBAJIbHI CycHiTbcTBa”, BKIOYAIOTH B cede Pi3Hi BepOabHi pe-
npe3eHTalii OTHUX i THX caMHUX MOHATH. /[aHa 0co0IMBiCTH MoKe OYyTH MOSICHEHA THM, 1[0
KOHIENT “MyJbTWIIHIBI3M” 1€ He OyB INIMOOKO T0CTiKeHNH BUeHUMH.

Kniouosi crosa: xoHIeNT, GpeiiMoBa CTPYKTypa, CIOT, MYJIBTIIIHIBI3M, MYJIBTHIIITBAIb-
Ha OCBiTa.

IIpencTaBieHsl pa3jiuyHble ONpeAeJeHHs MOHATHS “KOHUENT”, a TaKikKe ero
OCHOBHBIe XapakTepucTuku. Kpome Toro, packpbiTa Teoperuyeckasi 0CHOBa “¢peiiMmoBoi
CeMaHTHKHU”, UCCIeT0BAH KOHLENT “MYyJbTHIMHIBAJIbHOE 00pa30oBaHNe”, BHISBJIEHBI 0CO-
0eHHOCTH CTPYKTYPbl MYJIbTHJIMHIBAJbLHOI0 o0pa3oBanusi. Kpome Toro, B npouecce mc-
cJeJ0BaHUsl ObLJIM BbIeJIeHbI JIeKCeMbl, KOTOPbIe HCI0/Ib3YIOTCS IS NIPeCTaBIeHHs 10-
HATHA “MYJTHJIMHIBAJIbHOE 00pa3oBaHue”.

B xone ucciienoBaHusi ObLJIO YCTAHOBJIEHO, YTO B COBPeMEHHOM JIMHIBUCTUKE CyIIle-
CTBYIOT Ba OCHOBHBIX MOAX0[a K H3Y4YeHHMIO NMOHSTHS «KOHUENT»: ¢hpeiimosas U noie-
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6as cTpyKTypbl. C HeIbI0 onpeeaeHnsi CTPYKTYPbI KOHIENTA “MyJILTHIHHIBAJIbLHOE 00-
pa3oBaHue”, a TaKi/Ke BbISBJICHUS ee 0COOeHHOCTEH, OblIa MPHMEHeHa Teopus “dgpeiimo-
BOii ceMaHTHKU”, KoTopasi ObLIa BBeaeHa U. @uinamopom. @peiim popMupyercsi ¢ nomo-
b0 CJIOTOB, KOTOPbIe COCTABJSIIOT €ro siAP0 M OCHOBHYIO CTPYKTYpy. B kauectBe (hak-
THYECKOI0 MaTepHaja ISl TeKyllero Mccjef0BaHusl ObLIO BbIIedeHO 0K0JI0 150 nek-
CHYECKUX €IMHHUI. JTH JeKCceMbl BepOATU3MPYIOT Pa3IMYHbIEe ACNEKTHI MYJbTHINHT-
BAJILHOTO 00pa3oBaHMsA. BbL10 BbIIeJeHO 6 €I10TOB, COCTABJISIOIMX OCHOBHYK) CTPYK-
TYpy KOHLeNTa “MyJIbTHIHMHIBAJIbHOE 00pa3oBaHHe”, a MMEHHO: “opraHmsamus y4eo-
HOI0 mpouecca”, “ynpapiieHHe Y4eOHBLIM 3aBeleHHeM”, “CTPYKTypa Y4e0HOro 3aBejie-
HHA”, “MyJbTUIMHIBAJbHbIE IPOrPaMMbI», “MyJbTHJIHHIBAJIbHbIE 001ecTBa”. Ha ocHo-
Be HccJIe0BaHus ObLJIO I0KA3aHO, YTO CJI0T “OpraHu3anus y4e0HOro mpomecca” siBjsieT-
cs1 Hauboslee MHOTOKOMIIOHEHTHBIM, MOCKOJIbKY COIEPKUT TOHSATHUS, KOTOpPbIe SIBJISIOT-
csl O0IIMMH TePMHHAMH, KOTOPbIe IHPOKO MCHOJIb3YIOTCS € OJMHAKOBHIM 3HAYeHHEM B
pa3HbIxX cdepax. Tem He MeHee TakHe CJIOTHI, KaK “MyJIbTHIMHIBAJIbHBIE IPOTPAMMBbI»,
“MyJIbTUJIMHIBAJIbHbIE 001IECTBAY, BKJIYAIOT B cedsi pa3iuuyHble BepOabHbIe peIcTaB-
JIGHHSI OHUX M TeX Ke MOHATHIA. J[anHas 0co0eHHOCTH MOXKET ObITH 00bSICHEHA TeM, YTO
KOHUENT “MYyJIbTHJIMHIBU3M” ellle He ObLI INIy0OKO McCiIe0BaH YYeHbIMU.

Knroueswie cnosa: xonuent, GpperiMoBasi CTpyKTypa, CJIOT, MyJIBTHIMHIBU3M, MYJIBTHIIMHT -
BaJibHOE 00pazoBaHUeE.

The research represents various definitions of the notion “concept” as well as its main
characteristics. Besides, the article also reveals the theoretical background of “frame se-
mantics”, examines the concept “Multilingual education”, elucidates the peculiarities of
the frame structure of multilingual education. Moreover, the lexemes which are used to
represent the concept “Multilingual education” have been singled out.

In the process of research it has been found out that there exist two main approaches
to the study of the notion “concept” in modern linguistics: the frame as well as the field
structure. With a view to describe the structure the concept “Multilingual education” and
to define its peculiarities, the theory of “Frame semantics”, which was introduced by Ch.
Fillmore, has been applied. A frame is formed with the help of slots, which make up its
nucleus and basic structure. About 150 lexical units have been singled out to be the factual
material for the current research. These lexemes verbalize different aspects of Multilingual
education. Having carried out the research, 6 slots, composing the basic structure of the
concept “Multilingual education”, have been singled out: “Organization of learning and
teaching process”, “Administration of Educational Institution”, “Structure of Educational
Institution”, “Multilingual programs”, “Multilingual communities”. On the basis of the
study it has been proved that the slot “Organization of learning and teaching process” is
the most abundant one, as the notions it represents are general terms which are widely
used with the same meaning in different spheres. However, such slots as “Multilingual pro-
grams”, “Multilingual communities” include various verbal representations of the same
notions. Such a phenomenon can be explained with the fact that the concept “Multilingual-
ism” has not been investigated profoundly by scholars.

Keywords: concept, frame structure, slot, multilingualism, multilingual education.

The notion “concept” is complex and multifold, causing polemics among the
researchers in modern linguistics. The current notion has been examined by various
researches, and the latter have defined “concept” in different ways. In our research we
agree with the definition that “concept” is an abstract idea, representing the fundamental
characteristics of the notion, unit of our memory, mental vocabulary, conceptual
system, the whole worldpicture and a quantum of knowledge [2; 3]. Moreover, concept
can be also considered as a slot of culture in one’s conscious: the way it enters the
person’s mental world as well as the way the person enters the culture, influencing it [4,
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p. 43]. There exist two main approaches to the study of the notion “concept” in modern
linguistics: the frame as well as he field structure.

The aim is to investigate the theoretical background of such notions as “concept” as
well as “frame semantics”, to analyze the concept “Multilingual education”, to uncover
the peculiarities of the frame structure of Multilingual education.

The main task of the article is to identify and single out the means of representation
of the concept “Multilingual education” on the basis of frame approach.

Multilingual education has become internationally significant as a topic of theory,
research and practice. Many scientists have been dealing with this problem. Nevertheless,
despite the appearance of various scientific works dedicated to the research in the field of
methodology, the concept “Multilingual education” has not been entirely investigated.
That leads to the topicality of our article.

The theoretical background of our research is the works by such scholars as
C. Baker, J. Edwards, J. Cenoz, A. Anisimova, D. Lasagaster, T. van Dake, Ch. Fillmore,
J. Stepanov etc.

So as to unfold the concept “Multilingual education”, to describe the structure
and define the peculiarities, we applied the theory of “Frame semantics”, which was
introduced by Ch. Fillmore. According to the linguist the discussion of a “frame
approach” to semantic analysis must first draw a distinction between the ways people
employ cognitive frames to interpret whether such experiences are delivered through
language, and “Frame Semantics” as the study of how, as a part of our knowledge of
the language, we associate linguistic forms (words, fixed phrases, grammatical patterns)
with the cognitive structures — the frames — which largely determine the process (and the
result) of interpreting those forms. [9, p. 128].

According to T. van Dake, frames are units that are organized “around” some
concept and contain some main, typical and possible information, which is associated
with this or that concept [1, p.16]. A frame is formed with the help of slots, which make
up its nucleus and basic structure. The structure of the frame is a kind of a sphere, the
nucleus of which lies in the center and is objectified in the Modern English language
with the help of the lexemes that lie on its periphery.

The notion “Multilingual education” is closely connected with the notion
“Multilingualism”. The beginnings of the studies of Multilingualism as a socio-cultural
phenomenon traces back to the twentieth century [5; 6]. According to the dictionary
definition, Multilingualism is: the use of several languages within a certain social community
(state); the use by an individual (a group of people) of several languages, each of which is
selected in accordance with the specific communicative situation [11, p. 281].

It is important to note that by Multilingual education we presuppose a variety
of educational programs that apply the usage of more than one language as media of
instruction, aiming at communicative proficiency in more than two languages. The 20th —
21st centuries are peculiar for the appearance of a variety of models of Multilingual
education. The latter is a challenging undertaking which necessitates attending to a
complex set of interacting educational, sociolinguistic, economic and political factors
[7; 8; 10].

We have singled out about 150 lexical units to be the factual material for our
research. These lexemes verbalize different aspects of Multilingual education. The
material which we have analyzed allows us to point out that the concept “Multilingual
education” not only possesses a complicated mental formation, but also has quite a
multifunctional structure. Using the model of frames we managed to elucidate the
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structure and to present the peculiarities of lexical representation of the concept
“Multilingual education”. Having carried out the research we singled out 6 slots,
composing the basic structure of the concept “Multilingual education”: “Multilingual
communities” standing at the head of the chart, “Organization of learning and
teaching process”, “Administration of Educational Institution”, “Structure of
Educational Institution”, “Multilingual programs”.

Applying the frame approach we manage to present the following schematic
representation of the concept “Multilingual education”:

[ Multilingual communities J

Administration of Multili | educati Structure of Educational
Educational institution ultilingual education institution
v
[ Organization of learning and teaching process ’
Y

[ Multilingual programs ]

Having analyzed the factual material we came to the conclusion that the first slot
which is named as “Multilingual communities” is heading the chart, causing the
necessity of “Multilingual education”. This slot is rather numerous. We have singled
out approximately 40 lexemes. The examples are as follows: homogeneity of country/
region, heterogeneity of country/region, specific social or religious attitudes, national
identity, national minority, national aspiration, sociolinguistic context, home language,
minority language, parental support, community support, national cohesiveness,
social multilingualism, individual multilingualism, addictive multilingualism, majority
language, national language, setting, communities, multilingual individual, region,
cognitive maturity, monolingual prejudice, monolingual community, ideological
paradox, pluralinguistic society, language user, immigrant, resident, cultural patterns
etc. One more lexeme, which we come across, is “myriad factors™. It is quite peculiar as
it possesses a definitely broad meaning — fostering national identity, facilitating heritage
language or religious tradition maintenance, promoting occupational or social mobility
[7, p- 48]. The current slot is quite diverse. Moreover, different scientific works analyzed
by us include various verbal representations of the same notions. Such a phenomenon
can be explained by the fact that the concept “Multilingualism’ has not been investigated
profoundly by scholars. Thus, researchers vary in terminology they use.

The next slot “Organization of learning and teaching process” is the most
abundant one, comprising about 50 lexical units, and is represented in Modern English
by such lexical units as basic subjects, profile subjects, profile disciplines, repertoire,
post-secondary educational options, specific courses, academic year, core curriculum,
syllabus, guideline, classes, term, admission, academic disciplines, examinations,
part-time courses, curricular activities, extracurricular activities, tutorials, seminars,
lectures, levels, post-secondary educational options, longitudinal evaluation etc. Such
a large number of lexemes might be explained by the fact that the notions they verbalize
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are universal, they are widely used with the same meaning in different spheres. Besides,
this very category is considered to be a starting point of the implementation of the
multilingual education.

Taking into account the slot “Multilingual programs”, it is a final result,
a derivative of the previous one — “Organization of learning and teaching process”.
This slot comprises about 40 lexemes and it is verbalized in Modern English by the
following lexical units: multilingual literacy, bilingualism, multilingualism, medium
of instructions, multilingual instruction, multilingual acquisition, communicative
competence, native speaker, simultaneous acquisition of the language, consecutive
acquisition, cognitive flexibility, metalinguistic awareness, communicative sensitivity,
multilingual development, optimal conditions, outcomes, educational extension,
instructional strategy, immersion classroom, indigenous language, educational
alternatives, foreign language, cross-language transfer, educational planning,
educational program etc. The mentioned-above lexemes in the current slot like those
ones in the previous slot “Multilingual communities” are peculiar for being used by the
authors in different ways as they deal with the concept “Multilingualism”, which has not
been studied enough yet and is in the process of investigation.

Having conducted the analysis we are able to state the slot “Administration
of Educational Institution” comprises approximately 15 units. Nevertheless, the
following slot is lexically represented by various lexemes, such as: central University
administration, language educator, curriculum developer, administrative staff,
Administrator, Principal, Policy maker, Congregation, Privy Council, University
Council, Governing Body, Faculty Board, Council Secretariat, Cadre etc. The given
lexemes can be estimated as general notions. Therefore, they are widely used in the
analyzed material with the same meaning.

Concerning the slot of the frame structure, which is called “Structure of
Educational Institution”, it includes the least number of lexemes — about 10. We
have come across the following notions: faculty, department, institute, school, division,
research centre, academic divisions, elementary school, secondary school etc. The
mentioned-above examples are generalized notions, which are constantly used in all of
the books which we have analyzed.

Thus, having applied the frame analysis to represent the concept “Multilingual
education”, it is possible to claim that in the Modern English language the concept is
generally verbalized by a large number of lexical units of basic notions, which compose
the notional apparatus of the field of knowledge entitled as “Multilingual education”.
Moreover, the research has also made it possible to register some unique, rarely used
lexemes with the help of which the concept “Multilingual education” is represented
in the language. The majority of the most conspicuous lexemes deal with the concept
“Multilingualism”. Due to the fact that this concept has not been entirely investigated,
and the scholars do not have the unanimous point of view regarding Multilingualism,
various scholars use different lexemes in their scientific works.

Consequently, it is important to note that all the aims and tasks of our research
have been achieved, namely, we have managed to study the theoretical background of
such notions as “concept” and “frame semantics”, to examine the concept “Multilingual
education”, to elucidate the peculiarities of the frame structure of Multilingual education,
to single out lexemes which are used to represent the concept “Multilingual education”.
Therefore, having applied the “frame structure”, we managed to represent the concept
“Multilingual education” schematically. With a view to achieve a more generalized,
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reliable and valid analysis we are going to utilize the “field structure” during our further
investigations.

. Baker, Colin. Foundations of Bilingual
Education and Bilingualism: 5th edition.
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