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ANALYSIS OF ADOPTABILITY AND APPLICABILITY
OF DEVELOPMENTAL SUPERVISION MODEL

The purpose of this study is to analyze the adoptability and applicability of developmental
supervision model from supervisors' and teachers’ points of view. The sampling of this research
covers 22 supervisors and 248 teachers. The data collecting scale consisted of 45 items. In ana-
Iyzing the data, percent, T-test and two-way ANOVA methods were used. It was found that there
are differences in the opinions of supervisors and teachers in general, but both groups accepted the
model.
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Canyman Kanymynoray

AHAJII3 COPUMHATTA 1 B XUBAHHA MOJIEJI
PO3BUBAIOYOI'O HACTABHUIITBA

Y cmammi npoanaaizoeano cnpuiinamms i 6XMCUGAHHA MoOOeai pPO36UBAIOHU020
HACMAGHUUMEA 3 MOYKU 30Py HACMAGHUKIE | duKaaoa4ie. Bubipka docaioxwcenns ckaadaecmovcs
3 22 nacmaenuxie i 248 euxaaoauis. Ankema docaidxncenns micmuaa 45 nynkmie. Jlia anaaizy
danux 3acmocoearno npouenmuuii memoo, T-mecm i déoxghaxmopnuii ducnepcitinuii anaais.
byao eusneaeno siominnocmi é dymrkax nacmaenuxie i euxaadauis, aie o6udsi epynu npuiinsiu
Modeas.

Karouoei caosa: poseuearouye HacmaeHUUmMeo, HaCMaeHUuK, suxaaday.
Canyman Kanymynoray

AHAJIN3 BOCITPUATHUA 1 ITPUMEHEHUA MOIEJIN
PA3SBUBAIOIIIEI'O HACTABHUYECTBA

B cmamve npoanaausupoeanvt eocnpusimue u npumenenue mMooeiu pPa3sUGAIOUE0
Hacmasnuuecmeéa ¢ mMoO4KU 3PeHUsi HACMABHUKO8 u npenodasameaeli. Bwvibopra
uccaedosanua cocmoum u3 22 nacmasnuxoé u 248 npenodasameaeii. Anxkema o0aa coéopa
dannvix cocmosaa u3z 45 nynkmos. J{aa anaiuza OGHHbIX NPUMEHEHbL NPOUECHMHBLI Mem oo,
T-mecm u 0syxgpaxmopnvwiii ducnepcuonnviii anaaus. B pezyavmame uccaedoeanus Oviau
O0Hapyscenbl paziuvus 60 MHEHUAX HACMAGHUKOG U npenodasameseli, Ho o00e epynnol
npunHAAU MOOeAb.

Karoueevie caosa: passuearwuiee HacmaeHu4ecmeo, cynepeaﬁsep; npenodasameﬂb.

1. Introduction. Numerous supervision approaches are discussed for the purpose
to perform effective education. The scientific management dominated by control and
command approaches should be counted in stated approaches together with the
human affairs approach based on the occupational satisfaction and happiness of
teachers, the neo-scientific management in which qualification and performance
standards are underlined, and the human resources approach anticipating the cre-
ation of suitable and enthusiastic educational averages as teachers take responsibili-
ties for the effective and efficient education.
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The modern supervision approaches appear during or following the clinical
supervisions such as developmental supervision, differentiated supervision, reflec-
tive supervision, supervision of colleagues, mentoring and coaching; it is necessary
to mention the paradigm change in the occupational development of teachers with-
in the supervision period and the increase of learning by teachers consequently.
Based on the continuous development principle, it can be concluded that the essen-
tial philosophy of the stated approaches is to improve the status of teachers in
respect of occupational development and to ensure students learn more (Ilgan,
2008).

Glickman (1990)'s developmental supervision calls for the instructional leader to
use alternative supervisory approaches to help teachers improve their instruction and
cognitive growth. In the tactical phase of Glicman's model the supervisor diagnoses the
teacher's conceptual level (CL), then selects the most appropriate supervisory
approach. The developmental supervisor initially uses a directive approach (directing
and standardizing) with low-CL teachers, a colloborate approach (presenting, problem
solving, and negotiating) with moderate-CL teachers, and a nondirective approach (lis-
tening, clarifying, encouraging, and reflecting) with high-CL teachers. According to
Glickman and Gordon (1987), in the stragetic phase of developmental supervision, the
supervisor fosters the teacher's growth in CL and problem-solving ability by gradually
reducing the structure of interactions with a teacher while gradually increasing the
teacher's deceision-making responsibility. Developmental supervisor attempts to move
gradually from a directive approach to a collaborative one and from a collaborative
approach to a nondirective one (Gordon, 1990).

Developmental supervision is based on 3 general propositions. First, because of
varied personal backgrounds and experiences, teachers operate at different levels of
professional development. They vary in the way they view themselves, students and
others. Second, because teachers operate at differing levels of thoughts, ability and
effectiveness, they need to be supervised in different ways. The third proposition is
that the long-range goal of supervision should be to increase every teacher's and every
faculty's ability to grow toward higher stages of thought (Glickman and Gordon,
1987). More reflective, self-directed teachers will be better able to solve their own
instructional problems and meet their students’ educational needs (Murphy and
Brown, 1970; Parkay, 1979; Glickman and Gordon, 1987).

The developmental model of Glickman (1990) provides transition between the
golden age of technical and didactic models in supervision literature and the emer-
gence of reflective application, since the developmental method operates as an intel-
lectual bridge and includes the elements of both approaches (Pajak, 2000; Ilgan
2008). The important contribution of Glickman's (1990) model is to provide a logi-
cal and comprehensible model complying with different parts in respects of cognitive
psychology, previous researches on supervision discipline, studies on human behavior
and the adult growth and development (Doe, 1995; Iigan, 2008).

The primary purpose of this study is to determine, interpret and provide sugges-
tions on the adoption levels of teachers and supervisors employed in elementary
schools together with the applicability levels in elementary schools.

2. Data and Methodology. The information regarding the method, population
and sampling of the study are included in this section together with the data collec-
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tion tool, its application and statistical analysis techniques used for the analysis of
collected data. The screening model is preferred in this study.

2.1. Problem Statement. What is the level of adoption and applicability of devel-
opmental supervision model in public elementary schools?

2.2. Sub-Problems. For educational supervisors and elementary school teach-
ers:

1. At what level the developmental supervision model is adopted?

2. At what level they consider the developmental supervision model as applica-
ble in elementary schools?

2.3. Population and Sampling. The sample of this study consists of teachers and
educational supervisors employed in elementary schools located in the city centers
within the school year of 2010-2011. The number of supervisors included in the study
is 22. Due to the excessive amount of teachers employed in elementary schools, the
way of taking samples for teachers has been selected. The teachers in elementary
schools have been determined by the stratified sampling in order to ensure the stated
teachers are represented and then the applications have been performed in the
schools determined by the irrational cluster sampling approach. The number of
teachers included in the study is 148.

2.4.Data Collection Tool. The development of data collection tool is started by
screening the relevant literature. The data collection tool is developed in 4 independ-
ent subscales by means of benefiting from the literature based on Carl Glickman's
developmental supervision model.

The data collection tool consists of two sections. In the first section, the ques-
tions exist including personal information of the participants and having importance
in respect of subpurposes of the study whereas the expressions on 4 independent sub-
scales regarding the determination of adoption and applicability of the model are in
the second section. The dimensions developed as subscales in the model are as fol-
lows: (1) the expressions on developmental supervision, (2) the supervision approach
for teachers in low development levels, (3) the supervision approach for teachers in
medium development levels and (4) the supervision approach for teachers in high
development levels. By this, the established survey form consists of 45 articles. The 5-
point Likert scale and two sections (adoption and applicability) are required to be
answered for every statement.

The data collected from educational supervisors and elementary school
teachers are analyzed by using the packaged software SPSS 17.0. The data compli-
ance with factor analysis in the first section is checked by the Kaiser-Meyer-Olkin
(KMO) coefficient and Barlett sphericity test (Bayram, 2004; Buyukozturk, 2002).
As the data complies with factor analysis, the exploratory factor analysis is select-
ed to investigate the structural validity and factor nature of the scale with 45 arti-
cles formed through using the relevant literature, expert opinion and the views of
educational supervisors/teachers whereas the principal components are used as
factorizing technique. The factor variance of factors per statement, the factor
loads of articles, the expressed variance rates and line chart are examined. The fac-
tor loads of the articles are selected as minimum .30. On the other hand, the rotat-
ed (varimax) principal component analysis is used to examine the nature of fac-
tors.
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The measures including the consistency of the articles to be involved in every
factor in respects to meaning and content whereas the factor eigenvalues should be
equal or more to/than 1 and every article should have ".30" or more factor load per
the factor involved, and the difference between factor loads of articles per the factors
involved and the load rates should be equal or more to/than ".10" in minimum
(Buyukozturk, 2002) have been considered during the conduct of exploratory factor
analysis. On the other hand, the reliability analysis has been conducted by the article-
total correlation and the calculation of Cronbach alpha internal consistency coeffi-
cient.

2.5. The Results of Factor Analysis regarding the "Sub-Scale of Developmental
Supervision. 12 variables are included in the application form of developmental super-
vision subscale. The structural validity of the scale is tested by the factor analysis. For
this reason, the compliance of the data collected for the subscale of developmental
supervision with the factor analysis is considered primarily.

Indicating the compliance of the data collected from the "adoption” part of the
scale with the factor analysis, the results of KM O compliance value (,904) and Barlett
sphericity test (.000) calculated by the analysis of Kaiser-Meyer-Olkin (KMO) and
Bartlett tests are found significant (p<.001). Therefore, the acquired values point out
the data collected from the application should be subject to factor analysis.

According to the results, the factor analysis is applied for 12 variables by the prin-
cipal components method. Thus, it is realized for 12 variables included in the analy-
sis gathered under a single factor with the eigenvalue above 1 (in other words, the sin-
gle dimensional status of the scale), whereas the factor load rates of the variables
range between .539 and .851 and the total correlation values of the variables range
between .48 and .81. Since 59% of the total variance is declared, the scale shall be
regarded as single dimensional. Nevertheless, the scale has the reliability coefficient
and Cronbach alpha internal consistency at the rate of .93.

Indicating the compliance of the data collected from the "applicability" part of
scale with the factor analysis, the difference between KMO compliance value (,945)
and Barlett sphericity test (.000) calculated by the analysis of Kaiser-Meyer-Olkin
(KMO) and Bartlett tests are also found significant (p<.001). Therefore, the acquired
values point out the data collected from the "applicability" part shall be subjected to
the factor analysis.

The factor analysis is applied for the data collected from the "applicability" part
of scale and 12 variables through the principal components method. Thus, it is real-
ized for 12 variables included in the analysis gathered under a single factor with the
eigenvalue above 1 (in other words, the single dimensional status of scale) whereas the
factor load rates of variables range between .735 and .896 and the total correlation val-
ues of the variables range between .69 and .87. Since 70% of the total variance is
declared, the scale shall be regarded as single dimensional.

Nevertheless, the reliability coefficient and Cronbach alpha internal consis-
tency rate of the scale's "applicability" part is .96. According to this result, it
should be mentioned the scale is fairly reliable. The results of factor and variable
analyses applied for the "adoption" and "applicability" parts of scale are shown in
Table 1.
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Table 1. The Results of Factor and Variable Analyses for the Subscale of
Developmental Supervision Statements

Adoption Sub-Scale of Developmental Supervision Applicability
Factor Total Factor Total
Load Variable Load Variable
Rate Correlations Rate Correlations

1. Changing supervision from a terrifying
539 48 Emcess for teachers to a process having 735 69
’ ’ etter compliance with the needs of | ’
teachers
2. Determining the actual needs of
teachers in supervisions and ensuring the
677 63 most suitablIc) assessment forngsolf— 866 84
development
3. Inspecting teachers with various
,696 64 approaches  with regard to motivation | 848 82

levels, cognitive skills and experiences

4. Analyzing the development levels of
801 75 teachers and performing the most suitable | 855 82
supervision act for development levels

5. Assessing of development, specialty and
loyalty levels of teachers by a supervisor

831 79 in order to decide on the supervision 809 77
approach to be used
847 81 6. Selecting the data to be collected and 831 80

focused before or during observation

7. Observing teaching processes and
cooperation with colleagues of teachers in

793 74 order to determine the development, 817 78

specialty and loyalty levels

8. Using observation techniques such as
frequency diagram or interaction analysis
by a supervisor in order to define what is
actually happening in a class

810 76 ,839 81

9. Discussing with teacher on personal
opinions regarding students, teaching and
851 81 educational development in order to 896 87
determine the developmental, specialty
and loyalty levels of teacher

10. Performing of supervisions by well-
trained  supervisors  holding  senior

716 67 development level in order to determine | ,835 80
the development levels of teachers
accurately
11. Assisting teachers to think in higher

719 ,66 abstract levels by introducing constrained 842 81

knowledge and experiences in supervisions

12. Aiming to increase the capacities of

837 79 teachers in supervisions in order to reach 879 85
higher levels of thinking
Declared Total Declared Total
Variance: 58,531 Variance: 70,338
o:,934 o, 961

3. Results of Analysis.
3.1.Findings on Personal Information. The data regarding personal information of
teachers and educational supervisors on gender, assignment type and occupational
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seniority are included in this section. The acquired data are shown in frequencies and
percentages on the following table.

Table 2. Distribution of Teachers and Educational Supervisors
with regard to Gender

Gender N %

Female 85 50.0
Male 85 50.0
Total 170 100.0

The distribution of teachers and educational supervisors by gender is shown in
Table 2. Accordingly, 50.0% of the participants are female and 50.0% are male.

Table 3. Distribution of Teachers and Educational Supervisors by

the Assignment Variable

Assignment N %
Educational Supervisor 22 12,9
Class Teachers 56 329
Branch Teachers 92 54,1
Total 170 100.0

As shown in Table 3, 12.9% of the participants are educational supervisors,

whereas 32.9% are class teachers and 54.1% are branch teachers.

Table 4. Distribution of Teachers and Educational Supervisors by
Educational Background

Educational Background N %
Associate 11 6,5
Bachelor 133 78,2

Master 25 14,7
PhD 1 0,6
Total 170 100.0

According to Table 4, 6.5% of the teachers and educational supervisors hold
associate degree and 78.2% hold bachelor degree, whereas 14.7% hold master's
degree and 6% hold PhD. This distribution indicates the opinions of the participants
graduated after 4 years on the faculty are mainly reflected in the study.

Table 5. Distribution of Teachers and Educational Supervisors

by Occupational Seniority

Occupational Seniorities N %
1-5 years 33 19,4
6-10 years 37 21,8

11-15 years 30 17,6

16-20 years 19 11,2
21-25 years 18 10,6

26 years and more 33 19,4
Total 170 100.0

The distribution of teachers and educational supervisors by working experience
is shown in Table 5. Accordingly, 19.4% of the participants have 1-5 years of occupa-
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tional seniority, whereas 21.8% have 6-10 years, 17.6% have 11-15 years, 11.2% have
16-20 years, 10.6% have 21-25 years and 19.4% have 26 years or more of seniority.
3.2.Findings on the Developmental Supervision Statements. The descriptive statistics
on the adoption and applicability levels of developmental supervision statements of
teachers and educational supervisors participated in the study are shown in Table 6.

Table 6. The Descriptive Statistics on the Adoption and Applicability Levels of
Developmental Supervision Statements with regard to the Assignment Variable

Adoption Developmental Supervision Applicability
Assignment )? S Statements Assignment )? S
Educational Educational | 3,77 92

X 4,55 ,60 ) . .
Supervisors 1. Changing supervision from a | Supervisors
Class 464 67 terrifying process for teachers to | Class 3,61 | 1,12
Teachers ’ ’ a  process  having  better | Teachers
Branch 448 S8 compliance with the needs of | Branch 3,43 1,16
Teachers ’ ’ teachers Teachers
Total 4,54 79 Total 3,54 1,12
Educational 432 79 Educational | 3,50 67
Supervisors ’ ’ . Supervisors
— 2. Determining the actual needs

Class 446 95 i h ; e d Class 3,54 | 1,26
Teachers S , of teachers in supervision and | 7%
Branch ensuring the most suitable B b 316 | 111
Téaagﬁers 4,51 ,79 | assessment for self-development Téaagflers ’ ’
Total 4,47 84 Total 3,33 | 1,13
Educational 436 8 Educational | 3,68 | ,89
Supervisors ’ ’ . h . Supervisors
Class 1 3. Inspecting teachers by various Class EWA 193
Teachers 4,23 O approaches with regard to the Teach ’ ’
Branch motivation _ levels, — cognitive Brnch | 310 | 112
Teachers 4,39 90 | skills and experiences Teachers
Total 4,34 94 Total 3,28 1,15
Educational 445 51 Educational | 3,64 58
Supervisors ’ ’ . Supervisors
Class 4. Analyzing the development Class 399 | 119
Teachers 432 | 94 | levels of teachers and performing Teachers ’ ’
Branch the most suitable supervision act Branch 999 | 114

1anc 4,24 91 | for the development levels ranc ’ ’
Teachers Teachers
Total 4,29 87 Total 3,17 1,12
Educational 436 58 Educational | 3,73 | ,83
Supervisors ’ ’ 5. Assessing the development, | Supervisors
Class 497 9 specialty and loyalty levels of | Class 3,23 | 1,01
Teachers ) ) teachers by supervisors in order | Teachers
Branch 420 95 to decide on the supervision | Branch 3,10 | 1,03
Teachers ’ ’ approach to be used Teachers
Total 4,24 .90 Total 3,22 1,01
Educational 493 69 Educational | 3,59 91
Supervisors ’ ’ Supervisors
Class 436 90 6. Selecting the data to be | Class 3,48 | 1,21
Teachers ’ ’ collected and focused before or | Teachers
Branch 438 36 during observation Branch 3,36 97
Teachers ’ ’ Teachers
Total 4,35 85 Total 3,43 1,04
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The End of Table 2

Adoption Developmental Supervision Applicability
Assignment X S Statements Assignment X S
Educational Educational | 386 | 77

. 4,27 ,55 ) ) .
Supervisors 7. Observing teachi Supervisors
Class A4 103 processes and cooperation wit Class 3,16 1,19
Teachers ’ ’ colleagues of teachers in order | Teachers
Branch 439 g | © determine the development, | Branch 311 | 1,00
Teachers ’ ’ specialty and loyalty levels Teachers
Total 4,25 ,92 Total 322 | 1,06
Educational . . Educational 3,50 | 1,06
Supervisors 405 79 |8 Using of observation Supervisors
Class techniques such as frequency Class 305 | 113
Teachers 4,00 1,04 | diagram or interaction analysis Teachers ’ ’
- by supervisor in order to -
Branch 4,11 99 | define what is actual Branch 299 | 1,10
Teachers Y| Teachers
Total 406 | 98 | happeningina class Total 308 | Li1
Educational 9. Discussing with teachers on | Educational 3:50 1:10
_ 4,14 77 ng X
Supervisors personal opinions regarding | Supervisors
Class the students, teachi and | Class 321 1,26
420 | .96 ne ’ )
Teachers ’ ’ educational development in | Teachers
Branch 49 order to determine the | Branch 309 | 1,01
Teachers 28 88 developmental, specialty and | Teachers
Total 424 | ,89 | loyalty levels of teachers Total 348 | 1,11
ggggf\t]g);z;l 4,32 ,98 | 10. Performing of supervisions Eg;gf\ggonrasl 345 | 101
Class by well-trained supervisors Class 357 1 1.06
Teachers 4,50 ,76 | holding senior development Teachers ’ ’
Branch - level in order to determine the Branch - 313 | 110
Tm?ﬁ . 4,52 ,78 | development levels of teachers Tn'mi ’ ’
Total 149 | 75 | Accurately Total 332 | 1,09
Educational 493 75 Educational 3:60 51
Supervisors ’ ' 11. Assisting teachers to think | Supervisors
Class 499 106 in higher abstract levels by | Class 3,30 1,22
Teachers ’ ’ iIltI‘OduCiDg constrained | Teachers
Branch 499 87 knowledge and experiences in | Branch 304 | 1,10
Teachers ’ ’ supervisions Teachers
Total 4,28 ,92 Total 3,20 1,13
Educational Educational | 3,55 80
Supervisors 423 53 12 Aimi ) e th Supervisors
Class a6 | o5 g {0 IMCrease e |7 Clags 354 | 1,21
Teachers ’ ’ capacities o teachers in Teachers
Branch supervisions in order to reach Branch 314 110
Teachers 4,47 ,80 | higher levels of thinking Teachers ’ ’
Total 4,44 ,83 Total 3,23 1,12
Educational Educational | 43,36 | 7,46
Supervisors 51,50 425 Supervisors
Class 51,88 | 861 | The developmental supervision Class 4039 | 116
Teachers at " All foth Teachers 6
Branch o1 | gag | ptements of the TRrnch 3764 | 109
Teachers ’ ’ imensions). Teachers 9
Total 5199 | 7.99 Total 3928 | 109

The Adoption Level: As total values of the dimension are analyzed in Table 6, it is
realized that the developmental supervision statements are adopted "entirely" by the
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educational supervisors (X= 4,29 / 51,50), class teachers (X= 4,32 / 51,88) and
branch teachers (X= 4,35 / 52,18). It appears that the most adopted developmental
supervision statements by educational supervisors and teachers are: "Changing super-
vision from a terrifying process for teachers to a process having better compliance
with the needs of teachers" (X= 4,54), "Performing supervisions by well-trained
supervisors holding senior development level in order to determine the development
levels of teachers accurately” (X= 4,49) and "Determining the actual needs of teach-
ers in supervisions and ensuring the most suitable assessment for self-development”
(X= 4,47).

On the other hand, the less adopted statement by educational supervisors and
inspectors between the statements refers to: "Using observation techniques such as
frequency diagram or interaction analysis by a supervisor in order to define what is
actually happening in a class" (X= 4,06).

The Applicability Level: As total values of the dimension are analyzed in Table 6,
the developmental supervision statements are found "highly” applicable by the edu-
cational supervisors (X= 3,61 / 43,36) whereas the class (X= 3,37 / 40,39) and branch
teachers (X= 3,14 / 37,64) found the applicability at medium level. It appears the
most adopted developmental supervision statements by educational supervisors and
teachers are: "Changing supervision from a terrifying process for teachers to a process
having better compliance with the needs of teachers” (X= 3,54) and "Selecting the
data to be collected and focused before or during observation" (X= 3,43).

On the other hand, the statements found less applicable by educational supervi-
sors and inspectors between the developmental supervision statements refer to:
"Using observation techniques such as frequency diagram or interaction analysis by a
supervisor in order to define what is actually happening in a class" (X= 3,08) and
"Analyzing the development levels of teachers and performing the most suitable
supervision act for the development levels" (X= 3,17).

3.3. The Comparison between the Opinions of Educational Supervisors and
Teachers in Overall and Subdimensions of Developmental Supervision Model. The
results of analyses on whether the common factor is significant in adoption and appli-
cability levels are provided in Table 7 together with the comparison of opinions of
supervisors and teachers in stated levels within the overall developmental supervision
model and its subdimensions.

As it is seen in Table 7, the entire developmental supervision model and its sub-
dimensions are adopted more by educational supervisors and teachers whereas the
model is found less applicable accordingly to the opinions of educational supervisors
and teachers.

‘While comparing the opinions of educational supervisors and teachers in the over-
all adoption level of developmental supervision model and its subdimensions through
the analysis of Table 7, the opinions of educational supervisors and teachers are failed
to differ in the overall adoption level. In other words, the educational supervisors and
teachers adopt the overall developmental supervision model and its subdimensions in
similar levels. On the other hand, the opinions of educational supervisors and teachers
fail to differ in the statements regarding developmental supervision and the supervision
approach for teachers at the medium development level while comparing the opinions
of educational supervisors and teachers on the applicability level of developmental
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supervision model and its subdimensions. Nevertheless, the opinions of educational
supervisors and teachers appear to be different in the overall developmental supervision
model and the statements regarding the supervision approaches for the teachers in low
and high development levels. According to this finding, the supervisors find the overall
developmental supervision model applicable rather than the teachers as well as the
supervision approaches for the teachers at low and high development levels.

Table 7. Comparison of Educational Supervisors’' and Teachers' Opinions on the
Overall Developmental Supervision Model and its Subdimensions

Developmental
Supervision Model

Adoption Level

Applicability

Level

Difference
between the
Adoption
and
Applicabi-
lity Levels

Difference
between
the Groups
(teacher-
supervisor)
in
Adoption
Level

Difference
between the
Groups
(teacher-
supervisor)

in
Applicability
Level

Dimension | Assign-
ment

t [ p

t ]

t

p

Develop-  |Super-
mental visor

22 | 51,5 | 4,25

22

434

7,46

Supervision | Tea-
Statements |cher

148 | 52,1 | 841

148

38,7

11,29

1,223 | 224

310 | 757

1,882

,062

Supervision |Super-
Approach |visor
for the
Teachers at

22 | 481 | 4,71

22

419

6,28

Low
Develop-
ment Levels

Tea-
cher

148 | 46,0 | 837

148

36,0

9,71

2,425 | ,017

1,104,271

2,774

,006

Supervision | Super-
Approach |visor
for the

22 | 433 | 3,77

22

37,0

5,49

Teachers at | Tea-
Medium cher
Develop-

ment Levels

148 | 42,3 | 7,64

148

334

9,04

1,554 | 124

603 | ,547

1,824

,070

Supervision | Super-
Approach | visor
for the
Teachers at

22 | 335|575

22

47,0

6,74

High Teacher
Develop-
ment Levels

148 | 509 | 9,12

148

39,6

11,21

2,742 1,007

1,302,195

3,036

,003

The Overall| Super-
Develop- | visor
mental
Supervision

Model

22 1196,3{15,89

22

169,4

23,16

2,205 |,029

768 | 444

2,588

,010

(Total) Teacher

148 1 191,3]30,26

148

147,7

38,20

4. Conclusion. The statements regarding the developmental supervision model are
adopted by both educational supervisors and elementary teachers "entirely”, whereas
the supervisors find the model as "high" and the class and branch teachers find the
model as "medium" as for its of applicability. Furthermore, the supervision approach
for the teachers at low development levels is adopted by educational supervisors and
teachers "entirely”, whereas the class and branch teachers adopt the model at "high"
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level together with all the participants. Nevertheless, the supervision approach for the
teachers at the medium development levels is adopted by educational supervisors, class
and branch teachers "entirely”, whereas the educational supervisors and class teachers
find the model as "highly" applicable and the branch teachers find the model as "medi-
um" in respect to applicability. On the other hand, the supervision approach for the
teachers at high development levels is adopted by educational supervisors and branch
teachers "entirely”, whereas the class teachers adopt the model at "high" level. In addi-
tion, the educational supervisors find the model as "highly" applicable whereas the
class and branch teachers find the model as "medium" in respect to applicability.

The developmental supervision model and its subdimensions are adopted more by
educational supervisors and teachers in accordance with the relevant opinions regard-
less of finding the applicability low. The overall developmental model and its subdi-
mensions are adopted by educational supervisors and teachers at similar levels. On the
other hand, the opinions of educational supervisors and teachers fail to differ in the
statements regarding developmental supervision and the supervision approach for the
teachers at the medium development level whereas it appears that the opinions of
supervisors and teachers differ regarding the overall developmental supervision model
and the supervision approaches for the teachers at low and high development levels.

According to the results of this study, it shall be mentioned that educational
supervisors and elementary teachers adopt the developmental supervision model
entirely. In scope of the studies conducted abroad and domestically, finding the appli-
cability of the model low in comparison to the adoption level can be related to the low
satisfaction level in traditional supervision applications and the indicator of intention
to perform the supervision in compliance with the developmental level of teachers.
Determining the actual needs of teachers as well as providing the most applicable
assessment for self-development shall be possible only through structural and admin-
istrative changes enabling assessment and development in accordance with educa-
tional, structural and administrative changes.
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