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Hyung-Deok Shin'
ACTION-ORIENTED BUSINESS EDUCATION CASE

This paper introduces an action-oriented business education case performed at a college class
with business major in South Korea. The students were guided to set up their own challenging objec-
tives to achieve through a semester and implement strategies for projects. The projects were very
diverse including artistic activities, such as film making and dancing or athletic activities, such as
marathon and rock climbing. The evaluation criteria were creativity, challenge and value creation.
25 out of 26 groups finished their projects, but whether they actually achieved their objective was
not considered for their grade. Generally, students showed high level of satisfaction on this action-
oriented project in class evaluation, but some communication issues were found to be important to
successfully adopt this tool in class.
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Xownr-/lok ITin
ITPOAKTUBHA BI3BHEC-OCBITA: OITUC KENCY

Y cmammi onucano memodoaoziro npoaxmuenoi 6iznec-oceimu Ha NpuKaadi UKAAOAHHS
ducuyunainu 04 epynu 6 Koaedxci 6isuecy, Ilieoenna Kopes. Cmyodenmu 6yau npoincmpyxmoeani
w000 euGopy yMo6HO CKAGOHOT Memu 0451 NPOEKMY 3 MPUBAAICHIIO NPOMSA2OM YCbO2O CeMecmpy
ma po3pobxu cmpamezii 045 danozo npoexmy. Ilpoexmu ¢ epyni eusguaucy 00604i pizHOMAHIM-
HuMU, 6KAIOMAIOMU KpeamueHi (3oMKU ()iabmy, HOCMAHOBKY MAHUI0) Ma cnopmueHi (mapagomu,
niokopenns eepuunu). Kpumepii 045 ouinroganns npoexmy: KpeamugHicmo, CKAAOHICMb GUKO-
Hanua ma opmyeanns uinnocmi. 25 3 26 2pyn ycniwno 3aeéepuiuau ceoi npoekmu, xoua cam
haxm 3aéepwienns Ha OUIHKY 3a npoeKm He énaueas. Y uiaomy, cmyoenmu 6UcoKo ouiHuAu OanHull
HPOAKMUGHUI NPOeKm, 00HAK OKPEMO 8APIMO ONUCAMU KOMYHIKAMUGHI npobiemu, wo eniunyiu
Ha YyCRiwHIicMb GUKOPUCIAHHSA 0aH020 IHCmMpYMenmy OizHec-oceimu.

Karouogi caosa: npoaxmusna oceima; kpeamugHicms,; 0izHec-ocgima.
Puc. 1. Taba. 1. Jlim. 10.

Xownr-Jlok Iun
ITPOAKTUBHOE BU3HEC-OBPA3BOBAHUE: OITMCAHUE KEVICA

B cmamve onucana memodonoeus npoaxmuenozo 6uznec-o0pazoeanus Ha npumepe npeno-
dasanus Oucyunaunst 045 2pynnol 6 Koaieoxce ouzneca é FOxucroii Kopee. Cmyoenmot 6viau npo-
UHCMPYKMUPOBAHbL 6b10pamy 0451 ce6s1 YCA06HO MPYOHYIO Ueab NpoeKma OAUmeAbHOCHIbIO HA
6ecb cemecmp u pazpabomams cmpamezuro 045 dannoz2o npoexma. Ilpoexmot 6 epynne oxasaaucs
0060.16H0 paA3HO00paA3HbIE, BKAIOYAS KpeamueHble (CoeMKU (uibma, NOCMAaHO8Ky MaHua) u cnop-
muensle (mapaghon, noxopenue 2opvt). Kpumepuu 0as oyenxu npoexma: KpeamueHocms, cA0M4c-
Hocmb u hopmuposanue yennocmu. 25 uz 26 epynn ycnewno 3aéeputuiu c6ou npoeKmol, Xoms
cam paxm 3aseputeHuss Ha OUEHKY 3a npoekm He éausa. B yeaom, cmydenmuot 6vicoxo ouenuau
OaHHbLI NPOAKMUGHbLIL NPOeKm, 00HAKO OMOEAbHO CIOUIM ORUCAMb NPOOAeMbL C KOMMYHUKAUU-
ell, 4Mmo no6aus.10 Ha YCNEeWHOCHb UCNOAb306AHUS OAHHO20 UHCIPYMEHMA Ou3Hec-00pazoeanusi.
Karouesvie caosa: npoaxmusHoe 00pazoganue; KpeamusHocmy, GU3Hec-06pazoeaHie.

Introduction. The field of business has interdisciplinary characteristics among
several related academic areas such as economics, politics, sociology, statistics, laws,
etc., and concepts and ideas in those areas have been applied in business practices
(Drucker, 2011). Thus, business education is supposed to focus on how those con-
cepts and ideas can be correctly applied to real business activities (Peng and Shin,
2008). For example, the principles in sociology could help firms organize people
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inside a firm for good teamwork. The principles in statistics could help firms catch
customers’ preferences to develop right products. Based on these various principles,
business education teach students to formulate and implement proper firm strategies
to achieve firm’s objectives. This is why many business schools have business strategy
as their capstone course that students have to pass mandatory.

However, while traditional classroom environments can be effective to teach
concepts and theories of strategy, students cannot experience how to implement the
concepts and theories they have learned in class in real world (Adler and Milne,
1997). To overcome the limits of classroom teaching, various teaching tools have been
developed. For example, Harvard Business School have developed case studies to give
students a chance to analyse real business environments of a firm in the past. The
assumption of the case method is that once students learn to apply concepts and the-
ories they know to business cases, they can apply their knowledge again to real situa-
tions they will face in future (Eisenhardt, 1989). The limit of this method, however, is
that students need previous knowledge enough to apply in cases. For this reason, case
method can be more effective in graduate courses where students have career experi-
ences, rather than undergraduate courses where students have little practical experi-
ences.

Another teaching tool to overcome the limits of classroom teaching would be
internship at a firm (Knouse and Fontenot, 2011). Through on-job training at a real
position, a student can experience routines and procedures of specific business prac-
tices. This also does not require previous knowledge and theory bases, which is the
weakness of the case method. Thus, the use of internship as a practical business
teaching tool, connecting college education and real business, is growing quickly.
However, internship has its own limits, such that it would be difficult to find active
firm partners that accept students who lack experiences, and student evaluation can
be biased after internship because practitioners may not have pedagogical capabilities
to evaluate students properly. In addition, in the sense that creative and dynamic
problem-solving process by students themselves would be an important component of
business education, firm-directed internship may not be appropriate in some cases.

This paper introduces an action-oriented business education tool to comple-
ment the weaknesses of case methods and internship, specifically focusing on cre-
ativity, self-orientation and implementation. Since action itself does not carry aca-
demic expertise which should be a part of formal business education, concepts and
theories in business strategy are also discussed in class through semester.

Class operation.

1. Preparation for the project. Before the class began, the number of teams was
estimated from the number of the students who registered for class. There were two
sections, 60 students each, so about 20 teams were expected. After the first week of
orientation, 110 students remained who were supposed to understand the purpose of
projects and be ready to participate in them.

In the orientation, some examples of projects that students might choose were
presented. They include:

- Performing arts including play, instrumental performance, film making etc.

- Athletic activities including marathon, swimming etc.

- TED (technology, entertainment, design)-type presentation.
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- Normal business strategy presentation of a well-known firm.

The last option (traditional business strategy presentation) was prepared for the
students who might be reluctant to take this radically innovative project. As a result,
3 teams chose to make "normal” presentations and the other 23 teams chose to set up
their own projects, which showed high level interests of students in this new format.

2. Objective setup for each project. Students were required to set up their own
objectives to achieve for each. There were two concerns on this process. First, stu-
dents might misunderstand that they could choose whatever they wanted to do. If so,
their projects might not have clear objectives to achieve even through tremendous
efforts and hardships. Second, students might choose projects of trying to change
others rather than to change themselves. If so, their projects might be a campaign
type. When each team’s project plan was collected in the third week, the problems
described above were found in several plans. For example, one team, supposedly
composed of the existing student dance group members, wanted to do a dance per-
formance. Another team wanted to do a simple choir, which seems to take about
2 hours to practice. Several other teams planned campaign-type projects. For exam-
ple, one team made an energy-saving campaign plan. Another team planned to do a
study-hard-campaign for 10 weeks.

Thus, the purpose of this project in detail was posted again on the class board on
the web. Below is the posting.

To the class of strategic management:

As declared in class, the grading criteria of the final project include creativity, chal-
lenge and value creation. Making your own project objective must not be easy if you are
not familiar with this kind of project. Here I would like to make some brief comments to
your projects you submitted so far.

First, the large number of teammates does not make creative objectives and better
outputs. On the contrary, when there are too many people in a team, self-oriented cre-
ativity could be very hard to achieve. Creativity can emerge when everybody can speak
their own ideas. Number doesn’t matter.

Second, think more about challenge. Challenge requires efforts to achieve some-
thing. If you just consider fun or your personal tastes, you are misunderstanding this pro-
Ject. You need to desperately pursue to get the final result.

Third, related to the second point, value creation comes not from your words, but
your actions. You can change some wrong or irrational routines around you by showing
your own actions. If you just point out they are wrong, it does not enough to change them.

I want to give you chances to think about creativity, challenge and value creation
through the projects you designed yourselves, as well as experience them. This is what 1
define leadership and creativity that our school has as key values. I hope you all follow
this virtue.

On the 4th week, a schedule for teams that wanted to make a meeting with an
instructor was made to discuss the projects. Some teams were advised to change their
projects, or reduce the number of teammates, if considered to be inappropriate. As a
result, all the projects were finalized on the S5th week (Table 1).

3. Developing the performance evaluation criteria. Each project was evaluated by
the criteria of creativity, challenge, and value creation. Creativity was to see how
unseen problems and solutions were properly found. Challenge was to see if team
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members sincerely did their best in the process of problem solving. Lastly, value cre-
ation was to see if the result of their activities actually added value to the participat-
ing individuals and the society as a whole.

Table 1. Topics and contents of the projects

Order Themes Number of people Activities
1 Wall painting 5 Paining on the walls close to the campus
2 Korean traditional 7 Learning Korean “4-object-play” first
instruments performance time and doing performance
3 Juggling performance 3 Learning 4 kinds of techniques of
juggling and doing performance
4 Strings performance 6 Learning strings and doing performance
of a game theme music
5 A cappella performance 7 Making three songs and doing street
performance
6 Going up the stairs 5 Going up 63 floors for 25 minutes in the
“63-building”
7 Rock climbing 4 Achieving intermediate level of rock
climbing and making records
8 Piano trio 3 Learning playing piano and doing trio
performance
9 Dancing 4 Learning Korean music group Miss A’s
dancing and doing performance
10 Relay swimming 4 Achieving intermediate level of
swimming and making records
11 Bodybuilding 3 Achieving target body fat level by diet
and bodybuilding
12 Music album producing 5 Learning playing guitar for the first time
and producing an album
13 Book publishing 5 Writing novels and essays and
publishing a book
14 Picture album producing 2 Taking pictures of objects from different
sides and publishing
15 Service for people with 4 Launching a new program to serve the
disabilities disabiled
16 Educational mentoring 4 Developing a new type of mentoring
program for high school students
17 Marathon (5 teams) 19 Practicing 5 km marathon and
participating in a competition
18 Short film producing 6 Producing 10 min movie
(2 teams)
19 Strategy presentation 12 Making a presentation on an existing
(3 teams) firm’s strategy recommendation
Total |26 teams

One of the most difficult tasks was evaluating on the second criterion, challenge.
To see if the members did their best to achieve a certain level of performance, it was
necessary to see if they had any previous expertise to perform the project. For exam-
ple, the students doing juggling or rock climbing could easily achieve a high level per-
formance if they had good knowledge of experience of doing so. Thus, the students
were noticed that they would not be evaluated by the final level of project, but the
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process itself. To show the process, students were asked to submit one-page report
that explains what kinds of obstacles they faces and how they treated the obstacles
during the implementation of the project.

Another difficulty was that it would be hard for an instructor to guide and evalu-
ate students in some of the projects. For example, short film producing or book pub-
lishing would require special expertise to evaluate the quality of movies or essays.
Thus, professors in the related majors were invited and asked mentoring for the stu-
dents. Those professors had careers in film making, book publishing and Korean tra-
ditional 4-object-play performance. With their help, students in these projects were
guided by mentors. Also, instructors or trainers of piano, body building and rock
climbing, directly or indirectly involved to the students’ activities, were asked to eval-
uate how much the students made efforts during the projects. Their evaluations were
considered for the students’ grades.

4. Supplementary classroom work. Business education is supposed to focus on
how the concepts and ideas in business can be correctly applied to real business activ-
ities. Therefore, if concepts and ideas are not correctly taught, action-oriented busi-
ness education alone would be misleading. This is why classroom lectures are impor-
tant to supplement action-oriented education in business.

First, a textbook was used to cover theories and concepts in the field of strategic
management. Using Barney and Hesterly (2011)’s textbook, important concepts that
may help students plan and implement their projects were discussed. Second, some
academic papers that supplement the theories in the textbook were also used.
Students participated in the classroom discussions on Drucker (1994), Barney (1991)
and Coase (1937)’s papers. Third, a guest speaker who was a manager of a hospital
network for seniors was invited. He lectured on a business model to catch opportuni-
ties in the aging society.

Students took 3 quizzes and one midterm exam on in-class lectures and assigned
60 points to them out of the total 100 points. Also, the students were asked to volun-
teer to make a presentation on the strategic issues of the hospital network in front of
the manager by giving them the name of the network one week before the class. Out
of 8 students submitted slides, 4 of them made presentations. The best student was
highly evaluated by the manager, and got an opportunity to show her idea to other
managers of the hospital network later.

5. Evaluation process. The evaluation process consisted of 3 phases. First, stu-
dents were asked to make 10 minutes video clips to record all the steps they actually
took to implement the projects. The results or performance should be at the end of
the video, or if they were physical ones such as book or music album, students were
required to submit them separately. If the results were live performance such as jug-
gling, string performance or dancing, or traditional strategy presentation on firms,
they were supposed to do it on the evaluation day. Second, on the last day of the
semester, all the students watched what they did throughout the semester in forms of
video, physical results (books and live performances). The students were asked to
evaluate other teams’ performance. Third, students were required to submit one-page
report where they could describe what kinds of problems they faced and how they
solved the problems. This was a personal assignment, and it included peer evaluation
within the teams.
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Among 26 teams, only one team gave up their project and could not submit the
final video. Even though the purpose of this course was not the achievement itself but
implementing and reporting whatever they planned and achieved, even including fail-
ure, they refused to finish the project and got F on the project evaluation. Some other
teams, who did relay swimming and bodybuilding, could not achieve what they aimed
at the beginning, but in the video clips they recorded all the efforts they made and
explained why they failed to achieve the target, so they did not lower grades. Another
team, who did service for the disabiled, just suggested how to launch a service model
without any actions, and they did not explain why they failed to actually launch the
project, so they got lower grades.

3 teams found their original plans unrealistic in the middle of the process and
changed the ways to implement them. "Wall painting” team could not find a proper
place to paint, but they found a shelter for homeless and got a permission to decorate
the walls of the facility from the building manager. So, they did wall painting inside that
building. "Going up the stairs” team contacted "63-building" located in Seoul, but the
building manager did not allow using the 63-floor stairs for safety reasons. So the stu-
dents had to use the stairs in the university campus building that has only 16 floors and
adjusted the target time limit. Lastly, the "piano trio" practiced piano individually for
each part, but at the end of the project they realized they could not find a place where
3 pianos could get together. So, they had to record each person’s part separately and
later edited 3 videos into one. The rest of the teams implemented what they originally
planned and evaluated by the criteria of creativity, challenge, and value creation.

6. Course evaluation. After the semester end, the school allowed instructors to
see the course evaluation by the students. Below are the course evaluations they made
on the projects.

Positive evaluations:

- Thanks to this class I got a special experience to learn "4-object-play”. It was a
good experience.

- While the project might be considered to have nothing to do with strategic mana-
gement, I actually tried to use strategy for problem solving throughout the project. Also I
think I experienced a new challenge which is fun.

- The project was totally unusual and I enjoyed it.

- The project was very challenging. I guess it was challenging for the professor, too.
The process was so hard, but when we finished the project I was very pleased. Team mem-
bers got very close to each other in the process. It was a great experience.

- Team project was so burdensome in the beginning, but after all it was a valuable
experience.

- The project was fun. The activity was interesting and we became good friends
throughout the process. I thank the professor for this adventure.

- The class was excellent because it led us to be creative and tenacious to finish the
project. It was very valuable.

Negative evaluations:

- Final presentation lasted almost 4 hours, so at the end we got too tired to fairly
evaluate other teams.

- When students are trying very challenging projects, more professional helpers
would be needed.
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- Since it was the first time there were confusions in terms of grading criteria. I
expect more standardized evaluation criteria for the following semesters to make the class
more creative.

- Difficulties of the projects were not properly considered during evaluation, and
students may have different standards in evaluation.

- In the beginning of the project, we were confused.

- I wonder how you grade all different themes and types of projects in the same
standard.

- It was unclear what the purpose of the project was.

Conclusion. This paper introduces a complementary teaching method, action-
oriented business education, designed to overcome the weaknesses of traditional
classroom teaching, case analysis, and internship by guiding students to set up their
own objective to achieve and implement a project throughout the semester. When this
method properly supplements traditional theory teaching, it is expected that students
may reduce a gap between "knowing" and "doing: in business practices (Pfeffer and
Sutton, 2000) to be a general manager. Thus, this method is basically to increase the
capabilities to implement strategies rather than to formulate strategies.

From the experiences of the class, a model can be suggested to successfully
launch an action-oriented approach to undergraduate classes. There are 3 steps in it.

The first step is "idea sharing" on the purpose of the approach. Since students
ever had no idea about this new approach, the purpose of this method should be
clearly informed. Even though it was repeatedly announced that students should
actually take actions and change themselves rather than persuade others to change,
some students still thought that it would be enough to just suggest others to do some-
thing. Also, some students set very easy targets because they worried about a penalty
in the case they could not achieve their targets. So it should be repeatedly emphasized
that the purpose of this project is not achievement itself, but learning how solve the
problems they face when they implement their plans. Also, the requirements for tar-
gets which are creativity, challenge and value creation should be clearly informed. If
an instructor fails to communicate with students on the purpose of the project, stu-
dents may get confused and lose interests to actively participate in the project. An
instructor has to lead students to voluntarily set a challenging objective and have
strong motivation to achieve it by closely communicating with students.

The second step is "propelling the action" to what students plan to achieve. Even
though the targets are realistic and appropriately set up, students may get lost because
of various reasons. For example, one of team members may lose interest in a project
and give up. Team members may have conflicts when they struggle to solve the prob-
lems they face. Unexpected obstacles in the external environment may force students
to change their original plans. An instructor should make students understand that it
is very natural to have these kinds of problems, and that the essence of the project is
how to deal with these problems. Without this clear guideline, students may try to
make "good-looking results" rather than "right processes".

The third step is "experience sharing" among teams and having proper grading
criteria. In fact, grading criteria issue is not easy to handle because the diversity of
projects is the very intrinsic nature of this approach. The process of actions can be
partially evaluated by video clips that students show to the class at the end of the
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semester. Thus, students can give grade other teams’ performance and an instructor
can consider the grade. In addition, an instructor may consider outside experts’ opi-
nions, if necessary. Supplementary reports, such as one-page report that students can
describe whatever they experienced during the semester, may help. Indeed, multidi-
mensional evaluations and good communications with students would be the only
way to find fair evaluation criteria, Figure 1 summarizes the steps in successful imple-
mentation of this approach.

Idea sharing Propelling the action Experience sharing
- creativity; p - maintaining interests; p] - cross evaluation;
- challenge; - conflict management - multidimensionality

- value creating

Figure 1. The model of action-oriented business education, author’s

One of the concerns of the action-oriented approach is that activities can be
repeated over time. It may critically harm one of the criteria, creativity. To eliminate
this problem, an instructor can inform students all the projects previously chosen in
the past and not allow students choose them again. Then, however, students will have
more and more difficulties to find new subjects. To overcome this weakness, an
instructor may allow students use previous subjects of more than two years old.
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