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IICUXO0JIOTO-NEAATOTTYHUI MIAXIJ
J10 3MIIIIAHOTO HABYAHHS K CIIOCOBY
BUK/IAZAHHA IHO3EMHHUX MOB

Y cmammi o6rpynmosaHo Modcausicms ynposaonceHHs 3MIiuaHo2o
HABYAHHA 5IK MOOel cyvacHoi MemoduKu HA84AHHSA THO3EMHUM MOBAM.
Poszasidaemubca koHyenyia eduHoi esponelticbkoi ocgimu, 32i0HO 3 5IKOK
06’edHaHi 8 0dHe yine cmaHdapmu Ha84aHHS, Modeai ocgimu i yiai eu-
KAa0aHHA 0418 CcmeopeHHA €J0UHoi 3azanbHoesponelicbkoi cucmemu
ocgimu. 3 Memow NnpuedHaHHs Ma 8UKOPUCMAHHA Ylei 3a2a/1bHOEBPO-
nelicokoi cxemu HeobxidHo eHecmu modudikayii y cucmemy ocgimu
Ykpainu. Anaaisyemuvcs dymka ykpaincokux nedazozis, y sikili 8idobpa-
JHCAEMbCS HACMYNHA [0esl: 8paxo8yovu cy4acHull cmaH pigHs docmyny
do [HmepHemy, HasieHicMb 06/1A0HAHHS MA NPO2PAMHO20 3a6e3ne4eH-
HS1 011 NpUBAMHUX 0Ci6 [ HABYA/NBbHUX 3aKAA0i8, MOXCHA 8UKOpUucmamu
peKomeHO08aHi Memodu 3MIWAHO20 HABYAHHS Y HABYAIbHUX 3aKAa0aX
Ykpainu.

Kawuosi caosa: bosoHcbKull npoyec, BUKAAOAHHS aHaAilicbkoi Mo-
8U, 3MiWAHe HABYAHHS, KOHYenyisi eJuHOi eaponelicbkoi ocgimu, Mody-
JIbHE 06’ €KMHO-0pieHMosaHe QUHAMIYHE HA8YA/IbHE cepedosulye.

The formulation of the research problem. The concept of com-
mon European education is formulated in Sorbonne and Bologna dec-
larations. Due to this concept teaching and learning standards, educa-
tional models, and teaching objectives are brought together with the
aim to create the common all-European educational system. In order
to join this all-European scheme Ukraine needs to make modifica-
tions in its educational system.

Blended learning is considered as the dominant instructional
mode in higher education. This paper aims to analyze and evaluate all
the pros and cons of blended learning system as one of the opportuni-
ties to modernize the Ukrainian system of education and make some
conclusions and recommendations as for the introducing different
pieces of this technology to ELT instructors, regardless of their level
of experience with the technology under discussion.

The basic material research. Many prominent native and for-
eign scientists, psychologists and methodologists conducted a lot of
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research and experimental work studying the educational possibili-
ties and psychological effect of blended learning as for teaching for-
eign languages. We may mention such names as M. Abushaeva,

I. Antonova, T. Anderson, L. J. Ausburn, B. Barrett, T. K. Christen-
sen, B. Dodge, C. Dziuban, ] Hartman, R. Garrison, T. Ivanchenko, H. Ka-
nuka, N. Kobzeva, E. Koptelova, A. L'vova, ]. MacDonald, D. Nunan,
S. Omarova, P. Sharma, D. Tapscott, K. Thorne, B. Tomlinson, C. Whit-
taker, V. Zvihzinsky, and others.

In this paper we analyze the design and implementation of such a
course created and approved by Professor B. Tomilson, the Founder
and President of MATSDA (the Materials Development Association),
and Dr. C. Whittaker, the Head of Learning and Teaching at Bell. The
Blended Learning in ELT course under consideration is designed for
practicing classroom teachers. The aim of its developing is teachers’
understanding of the potential of blended learning for the develop-
ment of English language skills [6].

The authors distinguish three elements of the course delivery.
The first element is a tutor moderated course which is delivered
online on the basis of the Moodle learning management system plat-
form (group with moderator). Moodle is a highly flexible, free soft-
ware, open source learning platform. It can be used to create a pri-
vate website for dynamic online courses possessing comprehensive,
customizable and secure learning management features.

The material is delivered in some units each of four to five tasks.
The tasks may incorporate Web 2.0 type tools adding an element of
social interactivity. The participants also get experience of using the
same tools as learners which they will then use as teachers to con-
struct learning. The most popular tools are: Tricider https://tricider.
com/, MailVu http://mailvu.com/, and VYou http://vyou.com/.

This element also has built-in study resources which include links
to related online journals and blogs, embedded video clips of lectures,
talks and presentations from various web-based sources, and custom-
made video tutorials to help develop digital skills. These tools help to
provide background reading and a theoretical perspective.

The first element is developed around learning tasks. These tasks
vary from exploring recommended background reading and viewing,
researching different types of web-based tools and creating learning
activities and materials for the participants’ students.
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The aim of these tasks is to reflect on them and share their reflec-
tions with their peers in online discussion forums. Though the work
is tutor-moderated when the tutor stimulates discussion and interac-
tion, draws participants’ attention to salient points and additional
reading and resources, and summarizes discussions, the main focus
of the interaction is peer-to-peer,

The second element is a face-to-face workshop (group with work-
shop tutor). The time of the element «face-to-face» is limited, so the
initial online part of the course is designed to prepare participants.

This element is much more workshop based. The tutor acts as
facilitator and technical support. As the participants develop their
technical skills and pedagogical understanding he helps them to de-
velop their own materials.

The third and final element of the course is a self-study element.
It is based around the completion of two to three written assignments
(individual participants with tutor). It is the more academic part of
the course. This element gives the participants the chance to reflect
on their learning and build up their background reading on the basis
of their practical experience and understanding.

The course is aimed at English language teachers. The partici-
pants should already have some grounding in technology and materi-
als design and want to take their understanding of technology beyond
the classroom activity level. They also want to investigate the poten-
tial of blended learning for the development of complete courses.
There is no limit as for the number of participants for the online ele-
ment of the course. As for the limit for the face-to-face element of the
course it is around 20.

Active learning tasks in the units are the basis of the core content
of the online course. They call upon the participants to engage with
the materials, try to apply what they are learning within the context
they work and to reflect and share their reflections with their peer
group but they are not simply reading or viewing tasks.

The online reference materials are given in a non-prescriptive
way. The range of references and recommended reading draws on
ELT websites, blogs and online resource sites as well as online jour-
nals.

Participants are completely immersed in their work. Through
directed reading they critically evaluate what they read and assess its
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relevance to their own context. This gives them the opportunity to
share their reflections with their peers within discussion forums.

A powerful argument in favour of this approach is that it allows
more inclusively and at the same time critically study online pub-
lished literature.

The specificity of a fast-moving field of ELT is determined by the
fact that traditional paper-based reading sources are often out of date
by the time they are published. So participants should develop the
kinds of digital literacy skills and digital study skills within the core
online course tasks, the skills are those their own students would
need to be successful online learners.

Many of the tasks focus on helping participants to develop sound
information management and knowledge sharing strategies facili-
tated by online tools such as RSS readers, social bookmarking and
micro-blogging platforms.

RSS (Rich Site Summary), originally RDF Site Summary (The Re-
source Description Framework), often called Really Simple Syndica-
tion, uses a family of standard web feed formats to publish frequently
updated information such as blog entries, news headlines, audio,
video. An RSS document is called «feed», «<web feed», or «channel». It
includes full or summarized text, and metadata, like publishing date
and author’s name.

Social bookmarking allows users to store and retrieve any links to
useful online articles or resources they find. As specialists in this field
point out social bookmarking is a way for Internet users to store, or-
ganize, share and search bookmarks of web pages.

Microblogging is a broadcast medium that exists in the form of
blogging. A microblog differs from a traditional blog in that its con-
tent is typically smaller in both actual and aggregated file size. Mi-
croblogs «allow users to exchange small elements of content such as
short sentences, individual images, or video links» [3].

A very important aspect of the learning process discussed is con-
nectivism which is provided by the socially interactive nature of the
tasks. G. Siemens in his work «A Learning Theory for the Digital Age»
outlines some of the main principles of connectivism: Learning and
knowledge rest in diversity of opinions. Learning is a process of con-
necting specialized nodes or information sources. Nurturing and main-
taining connections are needed to facilitate continual learning [5].
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Creating the initial element of the course online enabled the inte-
gration of a number of web-based Web 2.0 type social tools as well as
much greater integration of social networking, collaborative creative
tasks and multimedia elements within the course.

T. Woodward considers that the blended learning course is a
form of a ‘loop input’, a «style of experiential teacher training process
that involves an alignment of the process and content of learn-
ing» [7,301-304]. So, the blended learning course helps the partici-
pants develop understanding of blended learning approaches and
methods based around the content focused on blended learning
methodology which gives them experiences similar to those their
students will have as learners.

An online medium as part of the blended learning course gives
participants some experience of online learning on which they could
then reflect. This helps teachers to understand the strengths and limi-
tations of the medium in a way that could not be achieved in the face-
to-face classroom alone.

We may speak about a lot of advantages of taking a blended learn-
ing approach to the course as opposed to doing the course completely
face-to-face. Some of the most valuable advantages for teachers are:

— the extension of the period of learning over a far greater time-

scale than would be possible with face-to-face teaching;

— learning in their own teaching context, trying things out with
their own students;

— gaining first-hand experience on which they can reflect while
approaching and understanding theory.

— making much better use of the face-to-face time thanks to a
good level of technical knowledge and sound experiences during
the first online block of the course;

— accelerating the bonding process that groups generally go
through during the initial stages of a face-to-face course.

The conclusion. Having analyzed the theoretical and practical
groundwork of the blended learning and ELT teachers’ guidance to
teach applying this technology we come to the following conclusions:

— both face-to-face and online courses can be problematic for the
development of teachers’ techno-pedagogical skills:

— face-to-face courses are to be too short to develop the degree of
balanced critical understanding that is necessary for the effec-
tive use of technology;
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online courses are too theoretical with teachers lacking the
practical guidance and experience.

the blended learning structure of the course is employed to ad-
dress these areas:

teachers have the opportunity through the online course to get
to know potential uses of technology;

teachers have the opportunity to employ their insights within a
more practical face-to-face workshop environment.

the online element of the course is Moodle-based, so it can easily
be edited and kept up to date.

digital artefacts and teaching resources produced by each co-
hort within the course can be archived and shared and be the
basis for the development of new materials for later cohorts.

We share our Ukrainian educators’ point of view that «taking into
account the present state of level of the Internet access, availability of
hardware and software for individuals and educational institutions, it
is possible to use the suggested ways of blended learning in educa-
tional institutions of Ukraine» [4, 197-200].

The main condition of providing such a model for teaching for-
eign languages is ELT teachers’ understanding and skills develop-
ment in the sphere of blended learning and their ability to teach ac-
cording to its rules.
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BAPKACH B. B, PUJIMIIIIEBBA T. H.

MCUXO0JIOTO-NMEJATOTMYECKHU I MOAX0 /1
K CMEIHAHHOMY OBYYEHHIO KAK CIIOCOBY
NNPENNIOJABAHHUA UHOCTPAHHBIX A3BIKOB

B cmamve 060cH08bI8AEMCS BO3MONCHOCMb UCNOAB308AHUS CMEUIAH-
HO20 06yYeHUsI Kak Modeau Co8peMeHHOU memoduku 0Qy4eHusl UHO-
CMPAHHbIM A3blKaM. Paccmampusaemcs koHyenyust eduHoz20 esponell-
CK020 06pa308aHUsl, CO21ACHO KOMOpOoU 06BeduHeHbl 8 00HO yesoe
cmaHdapmbl oGyveHusi, Modeau 06paA308aHUsl U yeau npenodasaHusi
04151 co3daHusi eduHoll obujeesponelickoli cucmemwvl obpazogaHust. C
Ye/1bl0 npucoeduHeHUsl U UChO0/1b308aHUSl IMoli 0bujeesponelickoli cxe-
Mbl He06x00umo eHecmu Modudukayuu 8 cucmemy obpasoeauusi Vk-
pauHbsl. AHaU3Upyemcs: MHeHue YKpauHcKux nedazo208 omuocumesns-
HO caedyrowell udeu: y4umbl8asi HblHeUlHee COCMosiHUe YyposHs docmy-
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na k HHmepHemy, Ha/uyue 060pydo8aHusl U NpozpamMMmHoO20 obecneve-
HUSl 0151 YACMHbIX AUY U YYeBHbIX 3agedeHUll, 803MONMCHO UCNO/1b30-
8amv pekoMeHdyeMble Memodbl CMeWaHHO020 06y4eHUs 8 YUeOHbIX 3d-
8edeHUsIX YKpauHol.

Kawuegble caoea: BosoHckull npoyecc, koHyenyus edUHO20 e8po-
nelickozo 06pasoeaHus, Mody/ibHASI 06BEKMHO-0pUeHMUPO8AHHAsl JuU-
HAMUYHAS cepeda oby4eHusl, npenodasaHue aHaAUliCKo20 s3blKd, CMe-
WaHHoe oGyyeHue.

BARKASI V. V., FILIPPYEVAT. I.

PSYCHO-PEDAGOGICAL APPROACH
TO BLENDED LEARNING AS A MODE IN ELT

The article deals with the problem of blended learning usage as a model
of modern technology of teaching foreign languages. The concept of
common European education is analyzed. Due to this concept teaching
and learning standards, educational models, and teaching objectives are
brought together with the aim to create the common all-European educa-
tional system. In order to join this all-European scheme Ukraine needs to
make modifications in its educational system. The fundamental idea is to
use blended learning as the dominant instructional mode in higher edu-
cation. Three elements of the course delivery are distinguished: a tutor
moderated course, a face-to-face workshop (group with workshop tu-
tor), a self study element which is based around the completion of two to
three written assignments (individual participants with tutor). Ukrain-
ian educators’ point of view is discussed which reflects the following
idea: taking into account the present state of level of the Internet access,
availability of hardware and software for individuals and educational
institutions, it is possible to use the suggested ways of blended learning
in educational institutions of Ukraine. Blended learning is a powerful
technology to be implemented into the modern model of Ukrainian edu-
cation in order to get the level of European educational system. The
main condition of providing such a model for teaching foreign languages
is ELT teachers’ understanding and skills development in the sphere of
blended learning and their ability to teach according to its rules.
Keywords: blended learning, Bologna declaration, concept of common
European education, English language teaching, modular object-
oriented dynamic learning environment.
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