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Background. The current social situation in Ukraine demands the researches of
objective and subjective conditions that determine the professional development of
teachers in general and the development of their professional reflection in particular,
which are related to the real system of professional training of students at higher
school.

Objective - to analyze the reflection as one of the psychological mechanisms of
self-control, which, in turn, ensures the personal growth of a future teacher.

Materials and methods. There were analyzed the results which had been obtained
for the component «experience of reflection» of teachers (128 teachers of Rivne State
University of the Humanities were participated in the empirical part of the research. The
research lasted during 2017). Methods of the research - analytical, empirical, statistical.

Results. The authors of the article identified four levels of professional self-determi-
nation of the first-year students who studied at higher school: 1) a high level of profes-
sional self-determination is the manifestation of a multi-component professional motive;
the presence of a clear idea of the image of a teacher with a lot of professionally relevant
qualities; the development of objective self-esteem, active and positive attitude to the pro-
fession and the purpose of studying at a higher school - at last to become a professional
teacher. Students with a high level of professional self-determination formed a group of
«well-professionally oriented» students: 2) middle (potential) level of professional self-
determination - the manifestation of two-component professional motive (stable desire
to become a teacher, the ability to work with people); the development of active and posi-
tive attitude towards the profession and the purpose of studying at a higher educational
institution to become a teacher of a foreign language. Students with a potential level of
self-determination were classified as «professionally oriented»; 3) low level of professional
self-determination - the manifestation of one-component professional motive (the desire
to become a teacher), which in its content — amorphous, unstable, because in its basis -
only the emotional attitude to the profession («like — do not like»); the perception of the
pedagogical profession is superficial, fragmented, and, as a result, passive-positive attitude
to the profession and objectives of studying at a higher educational establishment. Students
with alow level of self-determination made up a group of «weakly professionally oriented»;
4) very low level of professional self-determination — manifestation of uncertain attitude
to the profession, self-restraint from it; motives and goals of entering higher educational
institutions can be regarded as emotionally cognitive-orientated («just interesting», «may
be like», «try»). These students formed a group of «professionally non-oriented» ones.

Conclusions. Subjective conditions that influence the development of professional
reflection of future teachers of a foreign language were such as: professional orientation
of the person in his/her future activity; the development of intellectual abilities; students’
activity in their professional development and mastering of professional reflection.

Background. The actual approach of updating reflectionis  only for solving a certain problem, but also to choose a stra-
especially relevant for those professions where the theoretical ~ tegy for its solution, or to create their own original concept,
foundations of such an approach remain inadequately develo-  based on their own experience and available theoretical and
ped. Practicing teachers in such a situation have to look not  experimental research.
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To a large extent, these problems are characteristics of the
professional systems of «man-man», a distinctive feature of
which is a rich psychological background that impedes any
technological regulation of pedagogical activity. In these cir-
cumstances, reflection as a quality of a person, as the ability
of a teacher to integrate his/her own experience, theoretical
knowledge and research approach, in order to find the optimal
solution to ambiguous practical problems and situations of
cognitive dissonance, becomes an indicator of high profes-
sionalism, which, in our opinion, must be inherent rationality
and humanity.

According to these, the study of the conditions and means
of the development of the professional reflection of future spe-
cialists, the development of methods for teachers’ purposeful
development become especially relevant.

We consider pedagogical activity a reflective process by
its nature. If we consider the pedagogical process in the con-
text of «the subject-subjective paradigm» [1, 2], the effect of
teachers’ influence on students is greatly enhanced by reflexive
processes. In such a way we consider reflexive management as
the main, central process of the pedagogical activity. The regu-
latory function of reflection, its influence on the relationship
between the teacher and the students and the style of peda-
gogical activity were studied by us as a type of reflection that
is characterized in pedagogical activity and communication
as a socially perceptual reflection, under which we understand
rethinking, checking our own ideas about the development
of children’s person. The disorientation of social-perceptual
reflection we mean as a cause of destructive relations in the
system of «a teacher — a student».

That’s why reflection is considered by us as a professionally
important quality of the person, which forms the basis for the
formation of the social-perceptual and communicative skills
of a teacher. Also reflection determines the level of his/her
professional self-consciousness. In order to develop a peda-
gogical reflection we consider reflection as a psychological
mechanism of professional self-knowledge of students at the
process of studying at the pedagogical university.

Objective. So, we'll analyze the reflection as one of the
psychological mechanisms of self-control, which, in turn, en-
sures the personal growth of a future teacher. From this point
of view we determine the relationship between the logical
and emotional levels of pedagogical reflection, methods and
techniques of the development of reflection. In general, it was
proved by us that knowledge of the conditions and features
of the functioning of the reflection of teachers at the initial
stage of adaptation to pedagogical activity were contributed to
the improvement of psychological and pedagogical teachers’
training. Also we developed and tested the program of the
development of reflection among students-teachers through
the means of social and psychological training, which was
considered by the authors of that article as a method of or-
ganized process of the development of reflection in subject-
subject communication.

Materials and methods of research

We have the purpose to analyze the results we obtained
for the component «experience of reflection» of teachers (128
teachers of Rivne State University of the Humanities were
participated in the empirical part of the research. The research
lasted during 2017). For experimental research we used the
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following methods and techniques: the method «Who am
I?», developed by M. Kun; a questionnaire «My Way to the
Profession», developed by M. Yu. Varban; a reflexive way of
writing essays. To do this, we offered students the themes
of the essays: «<How do I imagine my future life» and «My
own results, achievements in education and the way to reach
professionalism»; a technique «A pyramid of professional
growth», proposed by M. Yu. Varban on the basis of the model
of professional stratification of P. Sorokin; standardized self-
replication questionnaire by V. V. Stolin; a scale «My own
view of myself now» proposed by E. Erickson; a questionnaire
developed by us to detect the imposition of future psycholo-
gists; a method of unfinished sentences by N. Tolstykh; a ques-
tionnaire developed by us for self-assessment of the person.

So, it was investigated how the topic of professional
growth and reflection was relevant for teachers, according
to that point of view that their professionalism included
important qualities were fallen into the space of actual or
potential reflection. At the beginning of our experiment,
we considered it was necessary to conduct a micro-study
of teachers’ judgments about the role of reflection in their
professional activity. In order to obtain a more objective as-
sessment of knowledge, we took into account not only the
data on the questionnaire, but also the results of our interview,
which included a number of questions aimed at clarifying the
necessary information (table 1).

So, teachers of different groups have insuflicient know-
ledge about reflection. The teachers expressed the following
thoughts: «I did not know what to think about my thoughts»
(Olga K., the teacher who works at the university not more
than 1 year); «I heard about the reflection for the first time»
(Marina V., the teacher who works at the university not more
than 1 year); «Never try to forget about your problems»
(Mike E., the teacher who works at universities more than 10
years); «I do everything right, I have no problems» (Oksana A.,
the teacher who works at universities not more than 10 years).

The purpose of the second stage of our experiment was
to analyze the conditions that contribute to the development
and intensification of professional reflection among teach-
ers. Planning this stage of the research, we proceeded from
the fact that the process of the development of professional
reflection was a specific part of the professional development
of teachers. Professional reflection is influenced by the gen-
eral - both objective and subjective - conditions and factors
of professional development of the person of teachers.

Objective conditions that determine the professional
development of teachers in general and the development
of their professional reflection in particular, are related to
the real system of professional training of students at higher
school. To their number we include:

« psychological orientation of professional training;

« the content of the educational process in higher educa-

tional institutions;

« unity and interrelation of theoretical and practical
aspects of professional training of students at higher
school.

These conditions were revealed by the analysis of the edu-
cational process of the faculties of foreign languages of Rivne
State University of the Humanities (Ukraine). We singled out
the subjective conditions that influence the development of
professional reflection of future teachers of a foreign language:
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Table 1. Results of teachers’ judgments about the role of reflection in their professional activity

Answers (%)
The teachers, who work | The teachers, who work | The teachers who work | The teachers, who work
No. Questions at universities not more | at universities not more | at universities not more | at universities more than
than 1 year than 5 years than 10 years 10 years
1. | What is reflection? 38,81 | 23,97 | 37,22 | 4512 | 24,50 | 30,38 | 54,81 | 29,76 | 15,43 | 56,08 | 33,14 | 10,78
Explain the role of reflection in the
2. professional activity of a teacher. 33,13 | 36,05 | 30,82 | 37,57 | 30,08 | 32,35 | 48,24 | 31,04 | 20,72 | 49,33 | 37,13 | 13,54
3, | Outline the problems that your 21,18 | 2519 | 76,76 | 2349 | 28,16 | 7642 | 32,02 | 2013 | 73,65 | 20,14 | 3453 | 68,43
" | reflective thinking is aimed at. ’ ’ ’ ’ ’ ’ ’ ’ ’ ’ ’ ’
Show the role of reflection in your
4. professional activity. 27,05 | 33,18 | 79,37 | 28,86 | 34,53 | 77,61 | 29,54 | 41,06 | 79,34 | 29,44 | 24,07 | 77,09
Can professional reflection accelerate
5. the resolution of problems’ situations? 22,66 | 31,45 | 86,79 | 28,11 | 3597 | 82,42 | 30,10 | 28,94 | 78,49 | 25,06 | 43,77 | 80,63

Notes. * — full answers; ** — not full answers; *** — fragmentary answers.

« professional orientation of the person in his/her future

activity;

« the development of intellectual abilities;

« students’ activity in their professional development and

mastering of professional reflection.

These conditions were determined by us during the study
of the process of professional orientation of students of the
first year studying at the faculty of foreign languages; as well as
taking into account the fact of professional self-determination
in our research, we consider professional self-determination
as the main component of the system of the development of
professional reflection of future teachers.

According to the degrees of «professional suitability»,
proposed and described by Yu. N. Kulyutkin [3, pp.22-28]
we identified four levels of professional self-determination of
the first-year students who studied at higher school:

1. A high level of professional self-determination is the
manifestation of a multi-component professional motive
(the desire to become a teacher of a foreign language, the
ability to work with people, to have a great interest in a
foreign language and the intention to study it); the presence
of a clear idea of the image of a teacher with a lot of profes-
sionally relevant qualities; the development of objective
self-esteem, active and positive attitude to the profession
and the purpose of studying at a higher school - at last to
become a professional teacher. Students with a high level of
professional self-determination formed a group of «well-
professionally oriented» students.

2. Middle (potential) level of professional self-determi-
nation — the manifestation of two-component professional
motive (stable desire to become a teacher, the ability to work
with people); the development of active and positive attitude
towards the profession and the purpose of studying at a higher
educational institution to become a teacher of a foreign lan-
guage. Students with a potential level of self-determination
were classified as «professionally oriented».

3. Low level of professional self-determination - the
manifestation of one-component professional motive (the de-
sire to become a teacher), which in its content - amorphous,
unstable, because in its basis — only the emotional attitude
to the profession («like — do not like»); the perception of
the pedagogical profession is superficial, fragmented, and,
as a result, passive-positive attitude to the profession and
objectives of studying at a higher educational establishment.

Students with a low level of self-determination made up a
group of «weakly professionally oriented».

4. Very low level of professional self-determination -
manifestation of uncertain attitude to the profession, self-
restraint from it; motives and goals of entering higher
educational institutions can be regarded as emotionally
cognitive-orientated («just interesting», «may be like»,
«try»). These students formed a group of «professionally
non-oriented» ones.

We identified the professional self-determination of the
students using the questionnaire proposed by us (table 2).
The data in table 2 show that 13,25 % of the students of group
El, 18,94 % - E2, 15,65 % - K1, 17,37 % - K2, who entered
the higher educational institution at the faculty of foreign
philology, were well oriented in the sphere of pedagogical
profession and the process of mastering it, that is, they have
demonstrated a high level of professional self-determination.
The average (potential) level of professional self-determi-
nation have 24,16 % of students in group E1, 29,38 % - E2,
13,17 % - K1, 21,19 % - K2.

The professional choice of these students is conscious and
motivated, personal qualities have the basic requirements of
the profession «man — man». On this basis, we assumed that
these students had a positive reflexive experience, which was
also confirmed at the stage of molding experiment: these
students were distinguished by clearly expressed need for
self-change and associated activity, as well as the dynamics
of their positive personal changes.

Unfortunately, the results of students of experimental and
control groups with a low and very low level of professional

Table 2. Distribution of students of experimental and control groups according
to their professional levels of self-determination

. Estimates for professional
Levels of professional self-determination (in %)
self-determination
E1 E2 K1 K2
High level
(well professionally oriented) 1325 | 18,94 | 1565 | 17,87
Average (potential) level
(professionally oriented) 2416 | 2938 | 1317 | 21,19
Low level
(poorly professionally oriented) 36,18 39,42 34,58 | 41,02
Very low level
(professionally non-oriented) 26,41 1226 | 3660 | 2042
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self-determination are relatively high: 62,59 % of students
El, 51,68 % - of E2, 71,18 % - of K1, 61,44 % - of K2. The
presentations of these students about their personal qualities
in the context of chosen profession were characterized by
incompleteness, inaccuracy, poor awareness of compliance
with the requirements of the profession. In most cases, the
understanding of their own professionally meaningful prop-
erties and qualities was determined only by general, undif-
ferentiated ideas about chosen pedagogical profession. This
allowed us to distinguish a number of contradictions, the
main of which are such as:

« between the lack of knowledge of students of 1-2 courses
on the complexity of the pedagogical profession and the
requirement of awareness and independence of their
choice;

« between professional plans of students, on the one
hand, and means of achieving them - on the other one.
So, students’ plans are focused on the result, not on the
ways to achieve them. These results were manifested
in the lack of awareness or inadequate assessment by
students of their capabilities, in the inability to take into
account their individual characteristics in relation to the
pedagogical profession.

The results obtained by us did not allow us to resolve the
revealed contradictions at this stage of the experiment, since
the qualitative research did not foresee the introduction of the
development program to form the professional reflection of
students. Also, the idea of a purposeful formation of person’s
readiness for future professional activity, which was realized
through modeling of reflexively organized activity.

The program, which was proposed by us, allowed us to
form professional reflection among students, as well as to
solve the revealed contradictions in the process of the ex-
periment. The stage of determining the level of professional
self-determination was the initial, starting the process of the
development of a future specialist — a teacher of a foreign
language.

The analysis of essays written by students of experimental
and control groups suggests the existence of such problems
and contradictions that arise in the way of the professional
development of respondents. This, above all, is the problem
of conscious choice of the path of professional development;
the contradiction between the ideal of the profession and

the image «I am a professional»; the contradiction between
the requirements of the profession and the individual style
of the activity; the contradictions between the perceptions of
the society and the type of professional, and the professional
«gestalt» of the person; contradictions in professional growth
associated with the level of reflexive representation of the
features of «I am in the profession», etc.

Conclusions

Taking into account the results obtained in the molding
experiment, the preconditions for the acquisition of pro-
fessionally significant experience by future teachers are
singled out: psychological education of students; the de-
velopment of value-semantic sphere of the person; the
development of personal, intellectual and professional
reflection, the development of self-knowledge of speci-
alists, skills of self-examination, adequate self-esteem and
the ability to creative self-realization; the development of
the need for self-realization, subjective self-determination,
self-control, self-correction of the professional activity;
the development of the ability to communicate effectively
and present dialogues with others during the professional
activity, actualization of the interpretive resources of the
students’ person, the development of the students’ inter-
pretative competence.
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EMIIIPMYHE TOC/IDKEHHS CTPYKTYPY ITIPO®ECINTHOI PE®/IEKCII IIE[TATOTIB
C. 1. Ta6aunikos, H. O. Muxanpuyk, €. M. XapueHko
Axryanpnicts. CyyacHa coljia/ibHa CUTyallis B YKpaiHi BMMara€ IIpoBeJeHHs JOCTiKeHb 06 €KTUBHIX Ta Cy6’€KTUBHMX YMOB, IO BU3HAYAIOTH IIPOQeciiHmit po3su-
TOK Ilefjaroris 3araoM i ¢popmysanms npodeciitnoi pedrekcii 30kpema, II0B’sI3aHi 3 CYYaCHOIO CHCTEMOIO (axoBOI MirOTOBKM MaitGyTHIX BUMTE/IB y BUIIMX HABYATbHIX

3aKmajax.

Mera - npoanarisysaTy pedyIeKciio K OfMH i3 ICUXOMOTiYHMX MeXaHi3MiB CAMOKOHTPOJIIO, AKWIT BU3HAYA€ MpodeciiiHe CTAHOBIEHHS Maji0y THbOTO BUNTEIA.

Marepiann Ta MeTopu. IIpoaHanisoBaHo pe3y/IbTaTy 3a IOKA3HUKOM «JOCBix pedriekcii» BukIafadis (y JocmipKeHH] 6pamy ydacTs 128 Bukiagadis PiBHeHCbKOTO fep-
JKaBHOTO TyMaHiTapHOTo yHiBepcuTeTy. JJocmimpkeHHs TpuBano mporsaroM 2017 poky). MeToau fOCTii)KeHHs — aHAIITUIHWIA, eMITPUYHNIA, CTATUCTUIHMIL

Pesynbrari. ABTOPY CTAaTTi BUSHAYM/IM YOTHPY PiBHI MpodeciifHOoro caMOBM3HAYEHH CTYEHTIB 1 KypCy, AKi BCTYIVIN {0 BULIOTO HABYA/IbHOTO 3aK/Iajy: 1) BICOKMI

piBeHb — IPOsAB 6araTOKOMIIOHEHTHOrO MPOQeCiifHOro MOTUBY; HasABHICTb YiITKOTO yAB/IEHHS IIPO 06pa3 BUMTENIA, a TAKOXK HeOOXi/iHi [/1s Hboro mpodeciitHo aKTyanbHi pycH;
chopmoBaHicTh 06’€KTUBHOI CAMOOLHKM, aKTHBHO-IIO3UTUBHOTO CTAB/IEHHS 0 IPOdecii i MeTy HaBYaHH:A y BUILOMY 3aK/Iafi — CTaTy BunteneM-npodecionanom. CrymeHTy
3 BICOKMM piBHeM IpoQeciifHOro caMOoBM3HAYEHHs CKIafa/Iu IPpyIy Ao6pe npodeciitHo 30pieHTOBaHNK; 2) cepefHiil (IIOTeHIiIHMIT) PiBeHb — IIPOSIB JBOKOMIIOHEHTHOTO
npodeciitHoro MoTuBy (cTiifke GaXkaHHs CTAaTH HeJAroroM, 3JaTHICTh 40 PO6OTH 3 mopbMN); cHOPMOBAHICTD AKTHBHO-IO3UTUBHONO CTaB/IeHHsA o mpodecii Ta MeTu
HaBYaHHsI y BUIOMY HaBYa/IbHOMY 3aK/Iajii — CTaTy BunTeeM iHo3eMHOI MOBH. CTYHEHTIB i3 HOTEHIIIIIHIM piBHEM CaMOBU3HAYEHHsI MU BITHOCV/IN 1O KaTeropii mpogeciitHo
30pi€HTOBAHNX; 3) HU3BKMII PiBEHb — IIPOSIB OJHOKOMIIOHEHTHOTO IPOQeciiiHoro MOTHBY (GaXKaHHs CTATH MeJarorom), KMl 3a CBOIM 3MiCTOM aMOpGHMIL, HeCTIMKMIL,
OCKI/IBKY B JIOTO OCHOBI JIMlile eMOLjiiiHe CTaB/IeHHs [0 mpodecii («10f06aeTbest — He MOK06AETHC»); YABIEHHs PO IpOgeciio Tefarora oBepxHeBi, GpparMeHTapHi i, sK
PpesyIbTart, — MacHBHO-IIO3UTUBHE CTABIeHH: 10 (aXy i MeTy HaBYAHHSA y BUIIOMY HaBYajbHOMY 3aKnafi. CTyLeHTH 3 HU3bKIM piBHEM CAaMOBVM3HAYEHHs CK/IA[a/Ii IPYITy
cmabKo npodeciitHo 30pieHTOBAHNX; 4) [y>Ke HUSbKUIT PiBEHD — IIPOSIB HEBM3HAYEHOTO CTAB/IEHHs 10 Ipodecii, CAMOBIICTOPOHEHHS Bifj Hel; MOTHBI i MeTa BCTYITY 0 BUI[OTO
HaBYa/IbHOTO 3aK/IaJly MOXXHA PO3I[HIOBATH AK eMOLi1HO-Ii3HaBa/IbHO-OPIEHTOBaH] («IIPOCTO 1iKaBO», «MOXK/IMBO, CIOFOGAETHCS», «CIIPO6yIo»). Taki CTy[eHTH CKIajamu
rpyIy npodeciiiHo HeOpIEHTOBAHMX.

BucHoBKu. BriokpemieHo Cy6’eKTHBHI yMOBU, 1[0 BIVIMBAIOTH Ha GOPMYBaHHs podeciitHoi pedieKcii Maitby THIX yuTeNIiB Ta BUK/IafjadiB iHo3eMHOI MOBI: TpodeciiiHa
CIIPSIMOBAHICTb 0COOUCTOCTI; iHTeIeKTya b i 3i6HOCTI; AKTUBHICTD CTYZIEHTIB Y paxOBOMY PO3BUTKY i HabyTTi mpodeciiiHoi pedriekcii.

KirouoBi cnoBa: npodeciitna pedirexcisi, mpodeciitunit posBUTOK, mpodeciiiHa MifroToBKa, mpodeciiiHe caMOBM3HaYeHHsI, IPodeciiiHO BaXJmBi pucu, HabyTTs
npodeciitnoi pedirexcii, mpodeciiiHmit MOTUB.
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SMIIMPUYECKOE VICCTIENOBAHME CTPYKTYPBI IIPOPECCUOHAJIbHOV PE®IEKCUM ITE[JATOTOB
C. . Tabaunuxkos, H. A. Muxanbuyk, E. H. Xapuenko

AxryanpHocTh. COBpeMeHHas COLMaNbHAsA CUTYauysi B YKpanHe TpeGyeT IPOBEJEHMsS MCCIEJOBAHMII OOBEKTMBHBIX M Cy(GbeKTUBHBIX YCIOBMIL, ONpee/sIOUnX
npodeccroHaIbHOE Pa3BUTIIE [IEAroroB B I1elIoM 11 (popMIpOBaHie IpodecCHOHaIbHOI pedIeKcnu B 4aCTHOCTH, CBA3AHHbIE C COBPEMEHHOI CUCTEMOI IIPOQeccHoHaTbHON
MOJTOTOBKM GY/IYLIVX y4uTe/Iel B BHICIINX yIeOHBIX 3aBeeHMAX.

Ilens — nmpoaHa M3NpoBaTh pedIeKCnIo KaK OfMH U3 IICUXONOrMYECKIX MEXaHI3MOB CAMOKOHTPOJIs1, KOTOPbIIT OIpefiesieT IIPoQeccuoHaIbHOe CTaHOB/IEHNE OYyIero
yunTens.

Marepuannl u MeToabl. [IpoaHa/IM3UPOBAHbI PE3YIbTATHI 110 II0KA3ATENIO «OMBIT pedyIeKCHi» IperofaBarerel (B MCCIefOBAHIN ydacTBOBaMM 128 mpenogaBareest
PoBEHCKOro rocysapCTBEHHOTO TI'yMaHMTApHOrO yHuBepcuteTa. ViccmemoBaHme mmnoch Ha mpoTskeHmyu 2017 ropa). Meropbl MCCIENOBaHMA — aHAIUTUYECKMIL,
SMIMPUIECKUIA, CTATUCTUIECKIIL.

PesynbTaThl. ABTOPaMI CTATbI ONPE/E/eHbl YeThIpe YPOBHs MPO(eCCHOHAILHOIO CaMOONpe/e/eHNs CTYAeHTOB 1 Kypca, KOTOpble IIOCTYIN/IN B BbiCllee yyeGHOe
3aBefjeHye: 1) BBICOKMII yPOBEHb — IIPOSIB/IEHVME MHOTOKOMIIOHEHTHOTrO IIPO(ECcCHOHANBHOrO MOTHMBA; Ha/mMuye YETKOrO HpeicTaBieHns o6 obpase yumrens, a TakxkKe
HeOOXONMMBIX I HEro IpodeccHOHANbHO aKTyaIbHbIX 4epT; CHOPMUPOBAHHOCTh OOBEKTUBHOM CAMOOLIEHKM, AKTHBHO-IIONIOKUTEIbHOIO OTHOLIEHNs K Ipodeccuu 1
e 06ydyeHns B BhICLIEM y4eGHOM 3aBeIeHNN — CTaTh yunTeneM-npodeccuonanom. CTyeHTbl ¢ BBICOKMM YPOBHEM IIPO(GeCcCHOHANTBHONO CaMOOIIPe/Ie/IeHNs COCTaBIIAIIL
TPYIITY XOPOILIO MPO(eCCHOHANBHO OPUEHTHPOBAHHBIX; 2) CPeJHMIT (IIOTEHIMA/IbHBI) YPOBEHb BBIPAXKA/ICSA B HPOSBICHNM [BYXKOMIIOHEHTHOTO NMPO(ecCHOHaTbHOTO
MotuBa (CTOIIKOE KeJaHMe CTaTh IIefJarOrOM, CIOCOOHOCTh K pabore ¢ /0AbMM); COPMUPOBAHHOCTD AKTMBHO-IIONIOXKUTEBHOTO OTHOIIEHUS K Ipodeccuy u Iemn
o6ydeHns B BbICIIEM Y4eGHOM 3aBeJeHNI — CTaTh yUUTeleM MHOCTPAHHOTO si3biKa. CTY[IeHTOB C IIOTEHIMA/IbHBIM YPOBHEM CaMOOIIPE/e/IeHNsl Mbl OTHOCH/IN K KaTerOpyit
npo)ecCHOHAIBHO OPMEHTUPOBAHHbIX; 3) HUSKMIT YPOBEHb — NPOsBIEHME OFHOKOMIIOHEHTHOTO IPOpeCcCHOHANIBHOrO MOTHBA (SKeNAHMSA CTATh HeJaroroM), KOTOpPBIil 110
CBOEMY COfIepXKaHUIO AB/IAETCA aMOP()HBIM, HEYCTOIYMBBIM, IOCKONILKY B €T0 OCHOBE — TOJIbKO SMOILMOHAIbHOE OTHOLIeHMe K mpodeccunt («HPaBUTCA — He HPABUTCA»);
npepcTaBIeHns o Ipodeccuy nearora MOBEPXHOCTHbIE, GpparMeHTapHble 1, KaK pe3y/IbTar, — IacCHBHO-NONOKUTEIbHOE OTHOLIeHNe K npodeccuu ¥ Lem 06ydeHns B
BbICIIeM y4ye6HOM 3aBefeHnu. CTYJAeHTbl C HM3KMM YPOBHEM CaMOOIIPE/e/IeHNs] COCTAB/LS/IN IPyIIy c1abo npodecCHOHATbHO OPUEHTHUPOBAHHBIX; 4) OYEHb HUBKMIL
yPOBEHb — IIPOsIBIIEHME HEONPEENEHHOr0 OTHOUIEHNs K Ipodeccuy, CaMOyCTpaHeHNe OT Hee; MOTUBBI U ILie/lb BCTYIUIEHMs B Bbicliee ydyeGHOe 3aBeJeHMe MOXKHO
pacLeHNBaTh KaK SMOLMOHA/IBHO-I03HABATE/IbHO-OPMEHTUPOBAHHbIE (<IIPOCTO MHTEPECHO», <BO3MOXKHO, IIOHPABUTCS», «IIONPO6YI0»). Takie CTyAeHTbI COCTAB/IA/NN IPYIITY
npod)ecCHOHAIbHO HEOPMEHTUPOBAHHBIX.

BoiBopbl. BoisienieHbl cy6beKTHBHbIE YCIOBUS, BIMsomMe Ha GopMupoBaHme IpodeccronanbHol pediekcyun GyAyLmx yunteseil M IperojaBaTesieil ”HOCTPAHHOTO
A3bIKa: MPOQeCcCHOHa/IbHAS HAIPABIEHHOCTh JIMYHOCTH; MHTE//IEKTya/lbHble CIIOCOOHOCTH; aKTUBHOCTb CTYJEHTOB B IIPO(ECCHOHANBHOM DPAasBUTUM ¥ CTAHOBIIEHMI
npodeccroHabHOI pedrexcui.

KiroueBbre cnoBa: npodeccuoHanpHas peduiexcus, npodeccHoHanbHOe pasBuTie, HPOodecCHOHaIbHAS IOArOTOBKA, NPOMECCHOHANBHOE CaMOOIpe/e/eH e,
npodeccHOoHaIbHO BasKHbIe KauecTBa, CTAHOB/IEHNME IIPOQeccuoHanbHOI pediekcun, IpodeccioHaNIbHbIT MOTUB.
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