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The article analyzes the connection between teaching quality and
student achievement in comprehensive schools in the United States of
America. On the basis of research the author defines that teaching
quality has been consistently identified as the most school-based factor in
student achievement. The article also shows that improvement of
teaching quality is an important lesson that the United States can learn
from the top-ranked education countries.
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“If you commit your life to teaching, America will pay for your college
education. We will recruit teachers in math and science and deploy them in
under-staffed school districts in our inner cities and rural America. We will
expand mentoring programs that pair experienced teachers with new recruits.
And when our teachers succeed, I won't just talk about how great they are, I'll
reward their greatness with better pay and more support.”

President Barack Obama, 2009, Flint, Michigan

Higher teaching quality in secondary schools in the United States is the
most important lesson that America can learn from top-ranked education
countries such as Finland and Singapore. It is vital that teachers, school
districts and states work in unison to improve teaching quality in high schools
across the country. Compared with the more that 70 economies worldwide,
America’s secondary school students continue to rank only average in reading
and science, and below average in mathematics. For a very wealthy nation
like the United States, this is most certainly a sorry state in comprehensive
schools in America.

This article will present information revealing that America has been
trying to raise its academic standards through the improvement of quality
teaching for the past decade. In addition, the article will examine how the

secondary schools in America can learn from other countries about the
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difficult task of improving quality teaching, selection and compensation. The
article also argues that the United States needs to elevate the teaching
profession to one of high status and respect and how educators and school
districts will have to earn this respect by working together for the ultimate
goal of improving teaching quality.

The importance of quality teaching in comprehensive schools in the
United States of America takes an important place in the works of the
following scientists: Dr. Steven L. Pain (2011), Andreas Schleicher (2010),
Dr. Lawrence Katz (2001), Claudia Goldin (2001), educators
Shawn Fremstand and Andy Van Kleunen (2006). Additional scientific
research work has been provided by the United Nations Department of
Economic and Social Affairs (2009), the think tank Strong Performers and
Successful Reformers in Education (2010), The Washington Post, Quality
Education (2006), Organization for Economic Co-operation and Development
(OECD) (2010), The New York Times, Top Test Scores, (2010), and the
American Association of Employment in Education (AAEE)

The problem of improving teaching quality in American secondary
schools is a major issue facing American education. The inability to improve
quality teaching is specifically driven by the inability to attract the best and
brightest students from pedagogical programs to enter into a teaching
profession. As a Result, this article will discuss and explore the need for
school districts to improve and increase its pool of quality teachers. We will
also provide research revealing that by reforming teacher colleges and making
them more selective can improve teaching quality, and how improving
professional development improves teaching quality. The benefit of
improving teaching quality in secondary schools in America will provide a
strong sense of community among family, teachers and students. And this is
believed to be one of the most important indicators and aspects of successful
schools.

The aim of the article is to define the possible solutions of the problem
of improving quality teaching in comprehensive schools in the United States
of America. And to develop theoretically well-founded, experimentally
approved models of education quality and to define the possible solutions of
the problem of improving teaching quality, which would result in higher
student accomplishments in secondary schools.

A world leader in education

160



JlyXoBHicTb 0c00UCTOCTi: METO10JI0Tisl, TEOPis i NPaKTHKA 4 (57) - 2013

The United State of America was the first country to offer every young
person the opportunity to obtain a free public education and in the beginning
of the 20st century the United States reaped tremendous economic rewards as
a result of educating its citizenry. The United States led the world in the
number of people earning post-secondary college and university degrees after
World War II, at a time when government programs made it possible for
thousands of returning veterans to obtain a higher education degree, thus
fueling yet another period of economic expansion in the country during the
1950’s and 60’s [2, p. 4]. Now, the high tech globally inter-connected world
of the 21st century, obtaining post-secondary education is quickly becoming
even more essential for individual economic achievement, and to ensure the
success of entire nations and economies. Jobs and investment capital in
today’s economic markets flow to those countries that have the best educated
people. Thus, as a result of the following information, if the United States
wants to continue to be a world leader in education, the quality of teaching in
secondary schools must improve substantially. The results of the most recent
International Student Assessment (ISA) test scores reveal most recently, these
scores pertain to 15 and 16 year old students in 74 educational systems. The
ISA results for students in secondary schools in the United States fell around
the average range, as they have for the past decade [7]. The scores reveal that
American comprehensive schools students score at average for reading and
science and below average for mathematics. The top-performing educational
systems involved students from South Korea, Finland, and Canada [7]. The
United States is still an attractive place to do business. However, there could
very well be more job opportunities and economic security, if the country can
raise its educational achievement levels to become more competitive within
the top-performing [SA nations.

International comparisons show that in the countries with the highest
performing secondary school students, professional education credentials are
valued more by the general public, and a higher share of educational spending
is devoted to instructional services than is the case in the United States school
system [11]. Teaching in comprehensive schools in the United States is,
unfortunately, no longer a high status occupation. And despite the
characteristics by many that teaching is an easy job-with short hours and
summers off, the fact is that many teachers in secondary schools in the United
States work long hours with little pay and in some cases, insufficient support
from their leadership. According to a National Education Association (NEA)
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report, nearly 50 percent of new teachers in secondary schools in America
leave the teaching profession within the first five years, and they cite long
hours, poor working conditions and low pay as the chief reasons [11]. It
should be noted that the top-performing countries that have succeeded in
making teaching an attractive profession have often done so, not just with
increase pay, but by raising the status of teaching, offering real career
prospects and giving teachers responsibility as professionals and true leaders
of reform [4].

The immediate necessities to improve teaching quality

The top-performing countries, such as Canada and Finland pay very
careful attention to raising and maintaining the standards of the teaching
profession in secondary schools. These top-performing countries accept only
the very best candidates and expend substantial amounts of time and money to
mature and develop the talents and leadership attributes of future teachers and
principals in secondary schools. The top-performing countries obviously
place a great emphasis on secondary education. These countries are routinely
ranked exceptionally high in the Newsweek magazine survey of “The World’s
Best Countries,” [4] and not only in secondary education achievement, but
also in the areas of health care, economic prosperity, political environment
and overall quality of life [4]. In the top-performing countries it is a
tremendous honor to be a comprehensive school teacher, and teachers are
afforded a status comparable to what doctors, lawyers and other highly
regarded professions enjoy in the United States. In these countries only one
out of every 10 applicants makes it into the pedagogical training pool for
teachers. Despite their high status social status, teachers in the top-performing
countries are not paid more than teachers in the United States, based on a
comparative per capita income [7]. But they do enjoy tremendous respect
from both the general public and their nations political leaders. In essence,
being a teacher in a top-performing country is the most honorable of all
professions, it is a patriotic national calling to be an educator.

Lessons for the United States comprehensive school teachers

The most important lesson the United States can take from the
countries that have been most successful in achieving high ISA test scores for
their students is to begin investing in the preparation and development of high
quality teachers, while at the same time taking steps to elevate the status of
the entire teaching profession [3, p. 4]. In order for the United States to
improve teaching quality and achieve the goal of becoming a top-performing
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country, this may require rethinking many of the methods currently in use in
comprehensive schools in the United States for preparing and developing
teachers. These methods may include the following:

1. How to optimize the pool of individuals from which teacher
candidates are drawn.

2. New guidelines for selecting and recruiting comprehensive school
teachers.

3. How the performance of struggling teachers can be improved and the
best performing teachers given opportunities to acquire more status and
responsibilities [2, p. 583-592].

Teaching programs in the top-performing countries tend to be more
selective and mush more rigorous than in the United States. In many of the
high performing countries secondary teachers can move up and earn higher
salaries earlier in their careers by reaching a supervisory status. These
supervisory status teachers are outstanding educators who have proven
themselves to be more effective in the class room than their peers, and these
teachers are also compensated for taking on a higher responsibility with both
a higher rank and additional salary.

The top-performing countries have improved the quality of teaching in
secondary schools by making teaching an attractive profession and by doing
so, offer teachers real career prospects and more responsibility as
professionals, and encouraging them to become leaders in educational reforms
[10, p. 23]. This requires a teacher education that helps teachers become
innovators and researchers in education and not just deliverers of the
curriculum. Teacher training in the universities and colleges in the United
States should also include more hands on time in the classroom, gaining real
world experience [7]. If the United States is to become a top-achieving ISA
system, this country must restore the teaching profession to the level of
respect and dignity the profession enjoyed just a few decades ago. With the
prevailing current economic environment, with the states and schools districts
strapped for funds, this will not be an easy task. But, improving the regard
with which teachers are held is not tonally how much they are paid.

Some of the responsibility for raising the status of the profession should
be up to the teachers themselves. Educators in comprehensive schools in the
United States must be willing to step up and be responsible for their own
learning, and the learning of their students, to focus more on their ongoing
professional development and skills, to seek out mentors and to provide
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mentoring to new teachers coming into the profession [2, p. 13]. In addition, it
is also incumbent upon political leaders, state and federal elected officials,
parents and everyone with a stake in the education of secondary students in
the United State to support their teachers.

The United States has the resources and the talent to compete more
effectively and raise its level of educational achievement in comprehensive
schools. The education policy makers in the United States must demonstrate
with its actions that it truly values education, displays an understanding of the
vital importance of having an educated workforce that can compete globally,
and develops the political will to devote the necessary resources for
educational reform. Despite its economic inequality and the shortcomings in
its secondary education system, the United States remains a role model for
much of the world in terms of creative energy, freedom and innovation.

To improve teaching quality in comprehensive schools, the United
States needs great teachers to once again be a great nation when it comes to
educational development and achievement, and it must do its best to both
develop exceptional teachers and raise the level of professional regard in
which the job of being a teacher is held by the public and elected officials.
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BAKHOCTBH KAUYECTBA ITPEINIOJABAHHUSA B OBIIEOBPA3OBATEJIBHBIX
HIKOJIAX CIIIA
Pomano Kapmen Iloa

B cmamve ananuzupyemcs ceazv  medcdy Kauecmeom  npenooaeaHus  u
ycnegsaemocmuio yuawericss monooexcu ooujeoopasosamenvhvix wikon CLIA. Ha ocnoge
aHanu3a pe3ynbmamos NpoBeOeHHO20 UCCIe008aHUSL ABMOP BblBOOUM ONnpeodeneHue
Kauecmea Npenooasamus,  KOmMopoe — CUUmaemcsi CamblM — 21A6HbIM — (AKMOpoM
ycneeaemocmu  yyawuxca. B cmamve axyewmupyemcs 6HUMAHUe HA MOM, UYMO
VCOBEPULEHCMBOBAHUE KAYECMBA NPEeno0deaHus - Mo 6ANCHBIN ONbIM, KOMOPbLIU MO2YM
nouepnuyme Coeounennvie [Llmameol y cmpan ¢ camvim 8blcOKUM YPOBHEM 0OPA308AHUSL.

Knrouesvie cnoea: kauecmeo  npenodasanus, — Keanuukayus — yyumens,
yenoseuecKull Kanumai, WKOIbHOe JIUOEePCMmEO0, YCNe8aeMOoCmb YU4aujuxcs, CMmMpaHsl C
CAMbBIM 8bICOKUM YDOBHEM 00PA308AHUSL.

BAKJIMBICTb AKOCTI BUKJIAJAHHSA B 3ATAJIBHOOCBITHIX HIKOJIAX
CIIA
Pomano Kapmen Iloa

YV cmammi ananizyemocsa 36'130k Midc AKICMIO GUKIAOAHHA Ma YCHIWHICIIO
yuHigcbkoi mon00i 3azcanvroocsimuix wkin CILIA. Ha ocunosi auanizy pesynomamis
NpPOBeOeH020 OOCHIONCEHHS ABMOp BUBOOUMb BUSHAYEHHS SAKOCMI BUKIAOAHHSA, sKe
88ANCAEMBCA HAUROIOBHIWUUM YUHHUKOM YCRIWHOCMI Y4HIg. Y cmammi akyenmyemvcs
yeaza Ha MoMy, WO 80O0CKOHANEHHS AKOCMI GUKIAOAHHS — Ye BAXNCIUBUL 00C8IO, AKUL
moaxcyms nouepnuymu Cnonyueni Lllmamu y kpain 3 natiguwum pignem oceimu.

Knrwouoei cnoea: sxicmv 6ukiadanus, Keanigikayis euumens, 1H0OCOKUN KANimai,
WIKIIbHE II0epCmB0, YCRIWHICMb YUHIB, KPAiHU 3 HAUBUWUM DIBHEM OCBIML.
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